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THIS IS A MEETING WHICH THE PUBLIC ARE ENTITLED TO ATTEND 

 
21st September 2022 
 
Dear Sir/Madam 
 
PEOPLE SCRUTINY COMMITTEE 
 
A meeting of the People Scrutiny Committee will be held in Hybrid Meeting, via 
Microsoft Teams/Abraham Derby meeting room, General Offices, Ebbw Vale 
on Friday, 30th September, 2022 at 12.30 pm. 
 
Yours faithfully 
 
 
 
Damien McCann 
Interim Chief Executive 
 
AGENDA Pages 
 
1.   SIMULTANEOUS TRANSLATION 

 
 

 You are welcome to use Welsh at the meeting, a 
minimum notice period of 3 working days is required 
should you wish to do so.  A simultaneous translation 
will be provided if requested. 
 

 

2.   APOLOGIES 
 

 

 To receive. 
 

 

Public Document Pack
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3.   DECLARATIONS OF INTEREST AND 
DISPENSATIONS 
 

 

 To receive. 
 

 

4.   PEOPLE SCRUTINY COMMITTEE 
 

5 - 10 

 To receive the minutes of the People Scrutiny 
Committee held on 6th September, 2022. 
 
(Please note the minutes are submitted for points of 
accuracy only). 
 

 

5.   ACTION SHEET - 6TH SEPTEMBER 2022 
 

11 - 12 

 To receive. 
 

 

6.   ANNUAL REPORT OF THE DIRECTOR OF SOCIAL 
SERVICES 2021/2022 
 

13 - 40 

 To consider the report of the Interim Corporate Director 
Social Services. 
 

 

7.   REVIEW OF INCLUSION/ALN STRATEGIES, 
POLICIES AND PRACTICES 
 

41 - 370 

 To consider the report of the Corporate Director 
Education. 
 

 

8.   FORWARD WORK PROGRAMME: 18TH OCTOBER 
2022 
 

371 - 374 

 To receive the report. 
 

 

 
To: Councillor T. Smith (Chair) 

Councillor J. Morgan, J.P. (Vice-Chair) 
Councillor C. Bainton 
Councillor D. Bevan 
Councillor K. Chaplin 
Councillor G. A. Davies 
Councillor J. Holt 
Councillor G. Thomas 
Councillor D. Wilkshire 
T. Baxter 
T. Pritchard 
Lewis R 
 

 All other Members (for information) 
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COUNTY BOROUGH OF BLAENAU GWENT 
 

REPORT TO: THE CHAIR AND MEMBERS OF THE PEOPLE 
SCRUTINY COMMITTEE 

  
SUBJECT: PEOPLE SCRUTINY COMMITTEE 

- 6TH SEPTEMBER, 2022  
  
REPORT OF: DEMOCRATIC & COMMITTEE SUPPORT OFFICER  

 
 

 
PRESENT:  Councillor T. Smith (Chair) 
 
   Councillors Jen Morgan, J.P. (Vice-Chair) 

C. Bainton 
D. Bevan 
K. Chaplin 
G.A. Davies 
J. Holt 

  D. Wilkshire 
 
Co-opted Members 
Mr. T. Baxter 
Ms. R. Lewis 

           
WITH:  Corporate Director of Education 
   Corporate Director of Social Services 
   Head of Adult Services 
   Head of Children’s Services 
   Strategic Education Improvement Manager 
   Head of Governance & Partnerships 
   Service Manager Young People & Partnerships 
   Service Manager Education Transformation & Business 

Change 
   Safeguarding in Education Manager 
   Policy Officer Engagement & Equality 
   Communications, Marketing and Customer Access Manager 

Press & Publicity Officer 
Communications & Policy Officer 
Scrutiny & Democratic Officer 
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AND:   Executive Member People & Social Services 
   Councillor H. Trollope 
      

 
 
ITEM  
 

 
SUBJECT 
 

 
ACTION 

No. 1 SIMULTANEOUS TRANSLATION 
 
It was noted that no requests had been received for the 
simultaneous translation service. 
 

 

No. 2 APOLOGIES 
 
No apologies for absence were reported. 
 

 

No. 3 
 

DECLARATIONS OF INTEREST AND DISPENSATIONS 
 
No declarations of interest or dispensations were reported. 
 

 

------ KEY STAGE 4 OUTCOMES FOR BLAENAU GWENT 
(PROVISIONAL) 
 
At the invitation of the Chair, the Corporate Director of 
Education provided an overview of the Key Stage 4 outcomes 
based on the provisional data, and maybe subject to change. 
 

 

No. 4 SOCIAL SERVICES SCRUTINY COMMITTEE 
 
The minutes of the Social Services Scrutiny Committee held 
on 20th January, 2022 were submitted. 
 
The Committee AGREED that the minutes be accepted as a 
true record of proceedings. 
 

 

No. 5 ACTION SHEET – SOCIAL SERVICES SCRUTINY 
COMMITTEE – 20TH JANUARY, 2022 
 
The Action sheet arising from the meeting held on 20th 
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January, 2022 was submitted. 
 
The Committee AGREED that the action sheet be noted. 
 

No. 6 JOINT EDUCATION & LEARNING AND SOCIAL 
SERVICES SCRUTINY COMMITTEE 
(SAFEGUARDING) – 21ST JANUARY, 2022 
 
The minutes of the Joint Scrutiny Committee (Safeguarding) 
held on 21st January, 2022 were submitted. 
 
The Committee AGREED that the minutes be accepted as a 
true record of proceedings. 
 

 

No. 7 ACTION SHEET - JOINT EDUCATION & LEARNING AND 
SOCIAL SERVICES SCRUTINY COMMITTEE 
(SAFEGUARDING) – 21st JANUARY, 2022 
 
The Action sheet arising from the meeting held on 21st 

January, 2022 was submitted. 
 
The Committee AGREED that the action sheet be noted. 
 

 
 

No. 8 SPECIAL EDUCATION & LEARNING SCRUTINY 
COMMITTEE – 26th JANUARY, 2022 
 
The minutes of the Special Education & Learning Scrutiny 
Committee held on 26th January, 2022 were submitted. 
 
The Committee AGREED that the minutes be accepted as a 
true record of proceedings. 
 

 
 

No. 9 EDUCATION & LEARNING SCRUTINY COMMITTEE – 1st 
FEBRUARY, 2022 
 
The minutes of the Education & Learning Scrutiny Committee 
held on 1st February, 2022 were submitted. 
 
The Committee AGREED that the minutes be accepted as a 
true record of proceedings. 
 

 
 

No. 10 EDUCATION & LEARNING SCRUTINY COMMITTEE – 15TH  
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MARCH, 2022 
 
The minutes of the Education & Learning Scrutiny Committee 
held on 15th March, 2022 were submitted. 
 
The Committee AGREED that the minutes be accepted as a 
true record of proceedings. 
 

No. 11 ACTION SHEET - EDUCATION & LEARNING SCRUTINY 
COMMITTEE – 15TH MARCH, 2022 
 
The action sheet arising from the meeting held on 15th March, 
2022 was submitted. 
 
The Committee AGREED that the action sheet be noted. 
 

 

No. 12 TIMING OF MEETINGS SURVEY RESULTS 
 
Consideration was given to report of the Scrutiny & 
Democratic Officer. 
 
The Committee AGREED to alternative meeting times, i.e. 
9.30am for 10.00am and 4.00pm for 4.30pm. (Option 2) 
 

 

No. 13 PROPOSED SCRUTINY FORWARD WORK PROGRAMME 
2022-23 
 
Consideration was given to report of the Scrutiny & 
Democratic Officer. 
 
The Committee AGREED the Forward Work Programme for 
the People Scrutiny Committee. (Option 1) 
 

 

No. 14 SUMMARY SELF EVALUATION REPORT 2022 
 
Consideration was given to report of the Corporate Director of 
Education. 
 
The Committee AGREED to recommend the information 
detailed within the report and contribute to the continuous 
assessment of effectiveness by making appropriate 
suggestions and/or recommendations to the Executive 
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Committee. (Option 2) 

No. 15 HOME TO SCHOOL AND POST 16 TRANSPORT POLICY 
REVIEW 2023–2024 
 
Consideration was given to report of the Corporate Director of 
Education and the Service Manager for Education 
Transformation and Business Change. 
 
The Committee AGREED to recommend the Home to School 
and Post 16 Transport Policy 2023/24 (Appendix 1) subject to 
comments/amendments prior recommending it to Executive 
Committee for approval. (Option 2) 
 

 

No. 16 PROPOSAL TO EXPLORE AND DEVELOP A BUSINESS 
CASE FOR CHILDREN’S RESIDENTIAL PROVISION IN 
BLAENAU GWENT 
 
Consideration was given to report of the Corporate Director of 
Social Services. 
 
The Committee AGREED to recommend that the Executive 
Committee agree to the development of a business case to 
deliver local authority residential placements for children 
looked after; and to enter into a collaborative arrangement 
with a neighbouring authority for them to provide the 
management, staffing and oversite required to provide quality 
residential care for our children looked after. This will reduce 
our reliance on private childcare providers, provide care closer 
to home for our children looked after and remove the profit 
element included within the current charges made by private 
providers. (Option 1) 
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Blaenau Gwent County Borough Council 

Action Sheet 

People Scrutiny Committee – Tuesday 6th September 2022 

 

Item Action to be Taken By Whom Action Taken 

16 Member Briefing Session in relation to Children 
Looked After and residential provision to be 
arranged. 

Tanya Evans / 
Democratic Team 

Briefing session included in Member Development 
Programme and will be arranged at an appropriate 
time. 

 

 

P
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Executive Committee and Council only 
Date signed off by the Monitoring Officer: 
Date signed off by the Section 151 Officer:  

 

Committee:    People Scrutiny Committee 

Date of meeting: 30th September 2022  

Report Subject: Annual Report of the Director of Social Services 2021/2022  

Portfolio Holder: Councillor Hayden Trollope  

Report Written by: Tanya Evans, Interim Corporate Director of Social Services  
 

Reporting Pathway 
Directorate 

Management 
Team 

Corporate 
Leadership 

Team 

Portfolio 
Holder / 

Chair 

Audit 
Committee 

Democratic 
Services 

Committee 

Scrutiny 
Committee 

Executive 
Committee 

Council Other 
(please 
state) 

 25.8.22 9.9.22   30.9.22  29.09.22  

 

1. Purpose of the Report 
The purpose of this report is to provide the People Scrutiny Committee with the 
Annual Report of the Director of Social Services 2021/2022 (Appendix 1). 

  
2. 
2.1 
 
 
 
 
 
2.2 
 

Scope and Background 
The performance of the department is monitored throughout the financial year from 
April to March, with quarterly reports presented to the previous Social Services 
Committee during 2021- 22.  At the end of the year a comprehensive self-evaluation 
of performance is undertaken to inform the Annual Report of the Director of Social 
Services 
 
The Social Services and Well-being (Wales) Act 2014 (SSWBA) places a statutory 
duty on all local authorities to produce an annual report on the discharge of its social 
services functions.  

  
3. Options for Recommendation  
 Option 1 

Members are asked to consider the detail contained in the Annual Report of the 
Director of Social Services 2021/2022 and contribute to the continuous assessment 
of effectiveness by making appropriate comments and or recommendations for 
amendment to the report before approval at Council. 
 
Option 2 
Accept the report as provided. 
 

4. Evidence of how does this topic support the achievement of the Corporate 
Plan / Statutory Responsibilities / Blaenau Gwent Well-being Plan 
It is a statutory responsibility of the Director of Social Services to assess the 
effectiveness of the delivery of Social Services and produce an Annual Report.  The 
Annual Report contributes and forms part of the Annual Council Reporting 
Framework (ACRF). 
 

5. 
 
5.1 

Implications Against Each Option  
 
Impact on Budget (short and long term impact)  
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5.2 
 
 
 
 
 
5.3 
 
 

The Director’s Annual Report identifies the pressures and budgetary implications 
for 2021/2022.  
 
Risk including Mitigating Actions 
Social Services maintain a directorate risk register which is aligned to both service 
level and corporate risk. The risk register is reviewed as part of the business 
planning process and included within the performance reporting of the Director of 
Social Services.  
 
Legal 
There are no legal implications with this report  
 

5.4  Human Resources 
There are no staffing implications related in this report 

  
6. Supporting Evidence  

 
6.1 
 
 
 
 
 
6.1.1 
 
 
 
 
 
 
 
 
 
 
 
6.1.2 
 
 
 
 
6.1.3 
 
 
 
 
 
 
 
 
 

Performance Information and Data  
Detail is provided within the Director’s Annual Report 2021/2022. 
 
The following is taken from the Directors Summary within the report. 
 
Headline updates: 
During 2021/22 Children’s and Adult Services continued to maintain the majority of 
services whilst adhering to the continual changes to guidance from Welsh 
Government. Safeguarding remained a priority throughout with home visits being 
undertaken to children on the Child Protection Register, Children Looked After, care 
leavers, and those children on the ‘edge of care’. Adult services continued to 
discharge patients from hospital (including those recovering from COVID-19) and 
undertake emergency assessments. However, Adult Services at the outset of the 
pandemic had to close our day services and respite care facility to ensure the safety 
of our most vulnerable people. However, during 2021/22 adult services respite care 
has reopened all be it in a staged way to continue to manage the risks associated 
with the virus.  
 
During 2021/ 22 both Augusta House and the Local Authority Community Options 
Service have resumed full operations although both have had to adapt their models 
of delivery to meet the requirements of Welsh Government guidance and the 
increasing needs and demands of our citizens and their families.  
 
 In April 2021 the council adopted an agile working policy. All staff were categorised 
according to their role as home working, agile or Service /Community Worker. Very 
few Social Services staff fell into the home working category as the majority of our 
services are front facing and a large proportion of staff are frontline care workers 
which are service based i.e. Adult Services Provider teams including our care 
workers and support workers. Staff have coped well with this transition largely due 
to becoming used to working from home as a result of the pandemic. Social 
services staff continued to work from our main offices at Anvil Court, the VITCC, 
Beaufort Road, Blaina ICC as well as working from home.  Much has been done to 
ensure this new way of working has not had a negative impact on the workforce. 
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6.1.4 
 
 
 
 
 
 
 
 
 
 
 
6.1.5 
 
 
 
 
 
 
 
6.1.6 
 
 
 
 
 
 
 
 
 
6.1.7 
 
 
 
 
 

For example, teams still come together face to face for team meetings, newly 
qualified staff are required to attend the office full time to ensure the correct levels 
of support are in place, plus the council has developed a Well-being Wednesday 
bulletin providing information and links on all aspects of well-being to staff.  
  
One of the biggest challenges faced during 2021/22 related to lack of workforce 
capacity. Within Adult Social Services this was across our in frontline registered 
care worker roles, both our in-house and externally commissioned care and support 
services. In Children’s Services the pressure was in the locality teams which 
manage the majority of children on the child protection register, children looked 
after and court work. The department as a whole has been working hard to look at 
innovative ways of managing the workload in these areas as well as developing 
recruitment and retention strategies to address workforce pressures. Despite these 
significant pressures the existing staff and providers of services have continued to 
ensure children and adults needs are met, risks are managed and safeguarding 
issues dealt with.  
 
Our Early Year’s Child Care and Play Team have continued to provide a full range 
of services throughout 2021/22. The Flying Start settings remained open to the 
communities they serve and offered space to enable Health Visitors to undertake 
their clinics. The team successfully coordinated and delivered an amazing 
programme of activities using the summer of fun and winter of well-being grants 
from Welsh Government which was aimed at providing children and young people 
0 –25 with activities.  
  
The Safe Reduction of Children Looked After Strategy 2020-25 continues to reduce 
the numbers of children looked after and at the end of March 2022 numbers stood 
at 198 down from 211 the previous year (down from a high of 237). The My Support 
Team have continued to engage with our most complex children in residential care 
by providing intensive face to face support. Due to the success of the team Blaenau 
Gwent and Monmouthshire have decided to move away from a joint to individual 
teams. The Blaenau Gwent team will become operational from April 2022 and is 
expected to continue to reduce the numbers of children in residential care.  
  
Adult Services continue to work to the 8 key themes of the Living Independently in 
the Blaenau Gwent in the 21st Century Strategy. This strategy was due to be 
reviewed during 21/22 however the pressures of dealing with the pandemic did not 
allow this. Work to the review the strategy will be completed during 2022/23 in 
collaboration with our colleagues in Aneurin Bevan University Health Board.  
  

6.2 Expected outcome for the public 
The key theme of the Social Services and Well-being Act is to promote the well-
being of people who need care and support. Within the annual report it is 
highlighted where the Directorate has worked closely with the public to improve 
service delivery and user outcomes. Reporting provides the public with the 
opportunity to view progress of the Directorate and ensure accountability.  
 

6.3 Involvement (consultation, engagement, participation) 
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The Social Services and Well-being (Wales) Act 2014 looks to build and strengthen 
on existing arrangements by involving service users, carers and other key partners 
where possible in helping shape and influence future design of services.  
  

6.4 Thinking for the Long term (forward planning) 
The Annual report enables the department to plan for the future as spend, risk and 
performance is continuously reported on and provides a baseline of where the 
department is currently and where it needs to be in the future. 
 

6.5 Preventative focus  
The work undertaken by the department looks to promote a preventative approach 
to practice through early identification and intervention.  Having a proactive rather 
than re active approach to service planning can also help with planning resources 
and not spending as much on services in the future.  
 

6.6 Collaboration / partnership working 
Social Services work collaboratively across boundaries to benefit citizens requiring 

health and social care services across Gwent. 

6.7 
 
 
 
6.8 
 
 
 
 
 
6.9a 
 
 
 
 
6.9b 

Integration (across service areas) 
The purpose of the SSWBA is to foster integration between Health and Social 
Services.  
 
Decarbonisation and Reducing Carbon Emissions 
The workforce who deliver the functions of the SSWBA 2014 have adopted the 
agile working policy of the council which will have a positive impact on car 
emissions as staff are now able to work from home to undertake paperwork and do 
not have to travel to the office.   
 
Socio Economic Duty Impact Assessment  
All service provision and functions that sit under social services are subject to socio 
economic disadvantages for example, low income, material and area deprivation. 
All programmes work towards addressing these disadvantages. 
 
Equality Impact Assessment  

The overarching vision is to support the needs of the most vulnerable children and 
adults in our communities through a range of early intervention, prevention and 
support mechanisms. With the aim of building resilient individuals, resilient families 
and resilient communities.  

 
7. 
7.1 

Monitoring Arrangements  
Monitoring of the performance of the Social Services Directorate will be reported 
through the People Scrutiny Committee as per the forward work programme.  
 
Background Documents /Electronic Links  
Appendix 1 – Annual Report of the Director of Social Services 
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ǁǁǁ͘ďůĂĞŶĂƵ-ŐǁĞŶƚ͘ŐŽǀ͘ ƵŬ 
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�ŽŶƚĞŶƚƐ 
  
/ŶƚƌŽĚƵĐƚŝŽŶ           �������������������������������ϭ 
  
�ŝƌĞĐƚŽƌ͛Ɛ�^ƵŵŵĂƌǇ�ŽĨ�WĞƌĨŽƌŵĂŶĐĞ        ���������������������ϯ 
  
,Žǁ�WĞŽƉůĞ�ĂƌĞ�^ŚĂƉŝŶŐ�ŽƵƌ�^ĞƌǀŝĐĞƐ       ��������������������� ϲ 
  
  
WƌŽŵŽƚŝŶŐ�ĂŶĚ�/ŵƉƌŽǀŝŶŐ�ƚŚĞ�tĞůů-ďĞŝŶŐ�ŽĨ�dŚŽƐĞ�tĞ�,ĞůƉ                      8 
  
· YƵĂůŝƚǇ�^ƚĂŶĚĂƌĚ�ϭ                                    10 
  
· YƵĂůŝƚǇ�^ƚĂŶĚĂƌĚ�Ϯ                                   11 
  
· YƵĂůŝƚǇ�^ƚĂŶĚĂƌĚ�ϯ                                   12 
  
· YƵĂůŝƚǇ�^ƚĂŶĚĂƌĚ�ϰ                                   13 
  
· YƵĂůŝƚǇ�^ƚĂŶĚĂƌĚ�ϱ                                   14 
  
· YƵĂůŝƚǇ�^ƚĂŶĚĂƌĚ�ϲ                                   15 
  
 
,Žǁ�tĞ��Ž�tŚĂƚ�tĞ��Ž 
  
· KƵƌ�tŽƌŬĨŽƌĐĞ�ĂŶĚ�,Žǁ�tĞ�^ƵƉƉŽƌƚ�ƚŚĞŝƌ�WƌŽĨĞƐƐŝŽŶĂů�ZŽůĞƐ                            16 
  
· KƵƌ�WĂƌƚŶĞƌƐŚŝƉ�tŽƌŬŝŶŐ͕�WŽůŝƚŝĐĂů�ĂŶĚ��ŽƌƉŽƌĂƚĞ�>ĞĂĚĞƌƐŚŝƉ͕�                            16 
 'ŽǀĞƌŶĂŶĐĞ�ĂŶĚ��ĐĐŽƵŶƚĂďŝůŝƚǇ 
  
· �ƵĚŝƚ�ĂŶĚ�/ŶƐƉĞĐƚŝŽŶ         �������������������������������� 17 

  
· �ŽůůĂďŽƌĂƚŝŽŶ          ��������������������������������� 18 

  
· ͚DŽƌĞ�ƚŚĂŶ�ũƵƐƚ�tŽƌĚƐ͛                                   19 

 ��� 
· KƵƌ�&ŝŶĂŶĐŝĂů�ZĞƐŽƵƌĐĞƐ�ĂŶĚ�,Žǁ�tĞ�WůĂŶ�ĨŽƌ�ƚŚĞ�&ƵƚƵƌĞ                             19 

  
  
�ŽŶĐůƵƐŝŽŶ           �������������������������������������� ϮϬ 
  
�ĐĐĞƐƐŝŶŐ�&ƵƌƚŚĞƌ�/ŶĨŽƌŵĂƚŝŽŶ�ĂŶĚ�<ĞǇ��ŽĐƵŵĞŶƚƐ     ������������������������ Ϯϭ  
 
· hƐĞĨƵů��ŽĐƵŵĞŶƚƐ 
  
· hƐĞĨƵů�tĞďƐŝƚĞƐ 
  
· WƌŽǀŝĚŝŶŐ�&ĞĞĚďĂĐŬ 
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/ŶƚƌŽĚƵĐƟŽŶ 

tĞůĐŽŵĞ�ƚŽ�ƚŚĞ��ůĂĞŶĂƵ�'ǁĞŶƚ��ŽƵŶƚǇ��ŽƌŽƵŐŚ��ŽƵŶĐŝů�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ��ŶŶƵĂů�ZĞƉŽƌƚ�ϮϬϮϭͬϮϬϮϮ�
KǀĞƌ�ƚŚĞ�ƉĂƐƚ�ĨĞǁ�ǇĞĂƌƐ�ƚŚĞ��ĞƉĂƌƚŵĞŶƚ�ŚĂƐ�ďĞĞŶ�ĚĞǀĞůŽƉŝŶŐ�ƚŚŝƐ�ĂŶŶƵĂů�ƌĞƉŽƌƚ�ƚŽ�ŚŝŐŚůŝŐŚƚ�ƚŚĞ�ŬĞǇ�
ĂƌĞĂƐ�ŽĨ�ŝŵƉƌŽǀĞŵĞŶƚƐ�ĂŶĚ�ĐŚĂůůĞŶŐĞƐ�ƚŚĂƚ�ŚĂǀĞ�ďĞĞŶ�ĨĂĐĞĚ͘� 
 

dŚŝƐ� ƌĞƉŽƌƚ� ŚĂƐ� ďĞĞŶ� ĚĞǀĞůŽƉĞĚ� ŝŶ� ůŝŶĞ� ǁŝƚŚ� ƚŚĞ� ^ŽĐŝĂů� ^ĞƌǀŝĐĞƐ� ĂŶĚ�tĞůů-ďĞŝŶŐ� ;tĂůĞƐͿ� �Đƚ� ϮϬϭϰ͕�
ƌĞĨĞƌƌĞĚ�ƚŽ�ĂƐ�͚ƚŚĞ��Đƚ͛�ƚŚƌŽƵŐŚŽƵƚ�ƚŚŝƐ�ĚŽĐƵŵĞŶƚ͘�dŚĞ��Đƚ�ĂŝŵƐ�ƚŽ�ƉƌŽǀŝĚĞ�ƚŚĞ�ŵŽƐƚ�ƌĂĚŝĐĂů�ĐŚĂŶŐĞ�ƚŽ�
ƚŚĞ�ǁĂǇ� ŝŶ�ǁŚŝĐŚ� ^ŽĐŝĂů� ^ĞƌǀŝĐĞƐ� ŝƐ� ƉƌŽǀŝĚĞĚ� ƐŝŶĐĞ� ϭϵϰϴ͘� /ƚ� ĨŽĐƵƐĞƐ� ŽŶ� ŝŵƉƌŽǀŝŶŐ� ƚŚĞ�ǁĞůů-ďĞŝŶŐ� ŽĨ�
ƉĞŽƉůĞ�ǁŚŽ�ĐŽŵĞ�ƚŽ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�ĨŽƌ�ƐƵƉƉŽƌƚ͘� /ƚ� ŝƐ�ƉĞƌƐŽŶ�ĐĞŶƚƌĞĚ�ĂŶĚ�ĨŽĐƵƐĞƐ�ŽŶ�ƉƌĞǀĞŶƟŽŶ�ĂŶĚ�
ƌĞĚƵĐŝŶŐ� ƚŚĞ� ŶĞĞĚ� ĨŽƌ� ĐĂƌĞ� ĂŶĚ� ƐƵƉƉŽƌƚ͘� /ƚ� ƌĞĐŽŐŶŝƐĞƐ� ƚŚĂƚ� ƌĞƐƉŽŶƐŝďŝůŝƚǇ� ůŝĞƐ� ŶŽƚ� ŽŶůǇ�ǁŝƚŚŝŶ� ^ŽĐŝĂů�
^ĞƌǀŝĐĞƐ��ĞƉĂƌƚŵĞŶƚƐ͕�ďƵƚ�ĂůƐŽ�ǁŝƚŚŝŶ�ƚŚĞ�ǁŝĚĞƌ�>ŽĐĂů��ƵƚŚŽƌŝƚǇ�ĂŶĚ�ǁŝƚŚ�ƉĂƌƚŶĞƌƐ�;ƉĂƌƟĐƵůĂƌůǇ�,ĞĂůƚŚ�
ĂŶĚ�ƚŚĞ�dŚŝƌĚ�^ĞĐƚŽƌͿ͘� 
 

dŚĞ� �Đƚ� ƐŚĂƌĞƐ� ƐŝŵŝůĂƌ� ƉƌŝŶĐŝƉůĞƐ� ǁŝƚŚ� Ă� ŶƵŵďĞƌ� ŽĨ� ŬĞǇ� ŶĂƟŽŶĂůͬƌĞŐŝŽŶĂů� ƐƚƌĂƚĞŐŝĞƐ� ƚŚĂƚ� ĂƌĞ� ďĞŝŶŐ�
ŝŵƉůĞŵĞŶƚĞĚ�ƚŚƌŽƵŐŚŽƵƚ�ƚŚĞ��ŽƵŶĐŝů͕� ŝŶ�ƉĂƌƟĐƵůĂƌ�ƚŚĞ�tĞůů-ďĞŝŶŐ�ŽĨ�&ƵƚƵƌĞ�'ĞŶĞƌĂƟŽŶƐ�;tĂůĞƐͿ��Đƚ�
ϮϬϭϱ͘� 
 

dŚĞ��ŝƌĞĐƚŽƌ�ŽĨ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�ŚĂƐ�Ă�ƐƚĂƚƵƚŽƌǇ�ƌĞƋƵŝƌĞŵĞŶƚ�ƚŽ�ƉƵďůŝƐŚ�ĂŶ�ĂŶŶƵĂů�ƌĞƉŽƌƚ�ŝŶ�ƌĞůĂƟŽŶ�ƚŽ�
ƚŚĞ� ĚĞůŝǀĞƌǇ� ŽĨ� ŝƚƐ� ĨƵŶĐƟŽŶƐ͕� ƚŽ� ĞǀĂůƵĂƚĞ� ŝƚƐ� ƉĞƌĨŽƌŵĂŶĐĞ� ĂŶĚ� ĂůƐŽ� ŝŶĐůƵĚĞ� ůĞƐƐŽŶƐ� ůĞĂƌŶĞĚ͘� �� ŬĞǇ�
ĂƐƉĞĐƚ�ŽĨ�ƚŚĞ�ƌĞƉŽƌƚ�ŝƐ�ƐŚŽǁŝŶŐ�ŚŽǁ�ƚŚĞ�Ɛŝǆ�YƵĂůŝƚǇ�^ƚĂŶĚĂƌĚƐ�ŚĂǀĞ�ďĞĞŶ�ŝŵƉůĞŵĞŶƚĞĚ�ŝŶ�ƌĞůĂƟŽŶ�ƚŽ�
ǁĞůů-ďĞŝŶŐ�ŽƵƚĐŽŵĞƐ͘� 
 

dŚŝƐ� ƌĞƉŽƌƚ� ƉƌŽǀŝĚĞƐ� Ă� ƐƚƌĂƚĞŐŝĐ� ŽǀĞƌǀŝĞǁ�ŽĨ� ƚŚĞ�ǁŽƌŬ� ƵŶĚĞƌƚĂŬĞŶ� ƚŚƌŽƵŐŚŽƵƚ�ϮϬϮϭͬϮϬϮϮ� ĂŶĚ�ǁŚĂƚ�
ƉůĂŶƐ�ĂƌĞ� ŝŶ�ƉůĂĐĞ� ƚŽ�ŵŽǀĞ� ĨŽƌǁĂƌĚ�ĂŶĚ� ŝŶĐůƵĚĞƐ�ǁŚĞƌĞ�^ŽĐŝĂů� ^ĞƌǀŝĐĞƐ�ŚĂǀĞ�ǁŽƌŬĞĚ�ĐŽůůĂďŽƌĂƟǀĞůǇ�
ǁŝƚŚ�ƉĂƌƚŶĞƌƐ͘�&ƵƌƚŚĞƌ�ƐƵƉƉŽƌƟŶŐ�ŝŶĨŽƌŵĂƟŽŶ�ĐĂŶ�ďĞ�ĨŽƵŶĚ�ĨƌŽŵ�ƉĂŐĞ�Ϯϭ�ŽĨ�ƚŚĞ�ƌĞƉŽƌƚ͘� 
 

�ǆƉĞƌŝĞŶĐĞƐ�ĂŶĚ� ůĞĂƌŶŝŶŐ�ĨƌŽŵ�ƐĞƌǀŝĐĞ�ƵƐĞƌƐ�ŚĂƐ�ďĞĞŶ�ĐŽŶƐŝĚĞƌĞĚ�ĂƐ�ƉĂƌƚ�ŽĨ� ƚŚĞ�ĚĞǀĞůŽƉŵĞŶƚ�ŽĨ�ƚŚĞ�
ƌĞƉŽƌƚ͘��ĂƌĞ� /ŶƐƉĞĐƚŽƌĂƚĞ�tĂůĞƐ� ;�/tͿ�ĮŶĚŝŶŐƐ͕��ƵĚŝƚ�tĂůĞƐ� ;�tͿ�ĮŶĚŝŶŐƐ͕� ĐĂƐĞ� ƐƚƵĚŝĞƐ͕� ĐŽŵƉůĂŝŶƚƐ�
ĂŶĚ�ĐŽŵƉůŝŵĞŶƚƐ�ĂŶĚ�ƋƵĂƌƚĞƌůǇ�ƌĞƉŽƌƟŶŐ�ŚĂǀĞ�Ăůů�ďĞĞŶ�ĐŽŶƐŝĚĞƌĞĚ�ĂƐ�ƉĂƌƚ�ŽĨ�ƚŚĞ�ĚĞǀĞůŽƉŵĞŶƚ�ŽĨ�ƚŚŝƐ�
ƌĞƉŽƌƚ�ĂŶĚ�ĞǀŝĚĞŶĐĞ�ĨƌŽŵ�ƚŚĞƐĞ�ŚĂƐ�ďĞĞŶ�ƵƐĞĚ�ƚŽ�ŝŶĨŽƌŵ�ĨƵƚƵƌĞ�ůĞĂƌŶŝŶŐ͘� 
 

dŚĞ�ĂŶŶƵĂů�ƌĞƉŽƌƚ�ŝƐ�ƵƐĞĚ�ƚŽ�ĚĞŵŽŶƐƚƌĂƚĞ�ĂĐĐŽƵŶƚĂďŝůŝƚǇ�ƚŽ�ĐŝƟǌĞŶƐ�ĂŶĚ�ƐĞƌǀŝĐĞ�ƵƐĞƌƐ͘��Ɛ�ƉĂƌƚ�ŽĨ�ƚŚŝƐ�
ƉƌŽĐĞƐƐ͕� ƚŚĞ� ƌĞƉŽƌƚ� ǁŝůů� ďĞ� ƉƌĞƐĞŶƚĞĚ� ƚŽ� ĨƵůů� �ŽƵŶĐŝů� ĨŽƌ� ƌĂƟĮĐĂƟŽŶ� ďĞĨŽƌĞ� ŝƚ� ŝƐ� ƉƵďůŝƐŚĞĚ� ŽŶ� ƚŚĞ�
�ŽƵŶĐŝů͛Ɛ� ǁĞďƐŝƚĞ� ĂŶĚ� ǁŝůů� ƚŚĞŶ� ďĞ� ƐĞŶƚ� ƚŽ� tĞůƐŚ� DŝŶŝƐƚĞƌƐ͘� dŚĞ� ƌĞƉŽƌƚ� ǁŝůů� ďĞ� ĂǀĂŝůĂďůĞ� ŽŶ� ůŝŶĞ�
ďŝůŝŶŐƵĂůůǇ� ĂŶĚ� ǁŝůů� ďĞ� ƐŚĂƌĞĚ� ǁŝƚŚ� ƉĂƌƚŶĞƌ� ĂŐĞŶĐŝĞƐ� ŝŶ� ŽƌĚĞƌ� ƚŽ� ƐŚĂƌĞ� ŐŽŽĚ� ƉƌĂĐƟĐĞ͕� ůĞĂƌŶŝŶŐ� ĂŶĚ�
ĞǆƉĞƌŝĞŶĐĞƐ͘� 
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Ϯ 

�Ks/��–�ϭϵ�dŚĞ��ŽƵŶĐŝů͛Ɛ�ZĞƐƉŽŶƐĞ� 
 
/Ŷ�DĂƌĐŚ�ϮϬϮϬ͕�Ă�ĚĞĐŝƐŝŽŶ�ǁĂƐ�ŵĂĚĞ�ďǇ�ƚŚĞ�h<�'ŽǀĞƌŶŵĞŶƚ�ƚŽ�ƉƵƚ�ƚŚĞ�h<�ŝŶƚŽ�ůŽĐŬĚŽǁŶ�ŝŶ�ŽƌĚĞƌ�ƚŽ�ƚƌǇ�
ĂŶĚ�ĐƵƌď�ƚŚĞ�ƐƉƌĞĂĚ�ŽĨ�ƚŚĞ�ŐůŽďĂů�ƉĂŶĚĞŵŝĐ��Ks/��ϭϵ͘��Ɛ�ƉĂƌƚ�ŽĨ�ƚŚŝƐ͕�ƚŚĞ��ŽƵŶĐŝů�ŚĂĚ�ƚŽ�ĂĐƚ�ƋƵŝĐŬůǇ�ĂŶĚ�
ŚĂĚ� ƚŽ� ĐŽŶƐŝĚĞƌ� ĂůƚĞƌŶĂƟǀĞ�ŵĞƚŚŽĚƐ� ŽĨ� ƐĞƌǀŝĐĞ� ĚĞůŝǀĞƌǇ͕� ĞŶƐƵƌŝŶŐ� ƚŚĂƚ� ƚŚĞ�ŵŽƐƚ� ǀƵůŶĞƌĂďůĞ� ŝŶ� ƐŽĐŝĞƚǇ�
ǁĞƌĞ�ƐƵƉƉŽƌƚĞĚ͘� 

dŚĞƌĞ� ŚĂƐ� ďĞĞŶ� Ă� ƉĂƌƟĐƵůĂƌ� ĨŽĐƵƐ� ŽŶ� ĐŽŶƟŶƵŝŶŐ� ŽƵƌ� ƐĞƌǀŝĐĞƐ� ƚŽ� ĞŶƐƵƌĞ� ƚŚĂƚ� ŽƵƌ� ŵŽƐƚ� ǀƵůŶĞƌĂďůĞ�
ƌĞƐŝĚĞŶƚƐ�ĂŶĚ�ĐŚŝůĚƌĞŶ�ĐŽŶƟŶƵĞ�ƚŽ�ŐĞƚ�ƚŚĞ�ĐĂƌĞ�ĂŶĚ�ƐƵƉƉŽƌƚ�ƚŚĞǇ�ƌĞƋƵŝƌĞ͕�ďŽƚŚ�ŝŶ�ƚŚĞŝƌ�ŽǁŶ�ŚŽŵĞƐ�ĂŶĚ�
ƌĞŐŝƐƚĞƌĞĚ�ƐĞƫŶŐƐ͘ 

dŚĞ� �Ks/�-ϭϵ� ƉĂŶĚĞŵŝĐ� ŚĂƐ� ďĞĞŶ� ŽŶĞ� ŽĨ� ƚŚĞ� ŵŽƐƚ� ĚƌĂŵĂƟĐ� ĂŶĚ� ĨĂƌ� ƌĞĂĐŚŝŶŐ� ĞǀĞŶƚƐ� ƚŽ� ŝŵƉĂĐƚ� ŽŶ�
ĞǀĞƌǇĚĂǇ�ůŝĨĞ͘��tŚŝůƐƚ�ĚĞƉĂƌƚŵĞŶƚƐ�ůŝŬĞ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�ĂƌĞ�ƐƟůů�ŝŶ�ƉĂƌƚ�ŝŶ�ƚŚĞ�ƌĞƐƉŽŶƐŝǀĞ�ƉŚĂƐĞ͕�ƚŚĞƌĞ�ǁĂƐ�
Ă�ŶĞĞĚ�ĨŽƌ�ƌĞŇĞĐƟŽŶ�ŽŶ�ŚŽǁ�ǁĞ�ƌĞƐƉŽŶĚĞĚ�ƚŽ�ƚŚŝƐ�ƉĂŶĚĞŵŝĐ�ŝŶ�ŽƌĚĞƌ�ƚŽ�ŝŶĨŽƌŵ�ĂŶĚ�ƐŚĂƉĞ�ƚŚĞ�ƌĞĐŽǀĞƌǇ�
ƉŚĂƐĞ͕�ĂƐ�ǁĞůů�ĂƐ�ƉƌĞƉĂƌĞ�ĨŽƌ�ƚŚĞ�ƉŽƐƐŝďŝůŝƚǇ�ŽĨ�ĂŶǇ�ĨƵƚƵƌĞ�ŽƵƚďƌĞĂŬ͘� 

dŚĞ��ŽƵŶĐŝů͛Ɛ�ZĞƐƉŽŶƐĞ�ƚŽ��Ks/��ϭϵ�–�ZĞĐŽǀĞƌǇ�ĂŶĚ�ZĞŶĞǁĂů 
 
dŚĞ��ŽƵŶĐŝů�ŚĂƐ�ŝĚĞŶƟĮĞĚ�Ă�ŶƵŵďĞƌ�ŽĨ�ƉƌŝŽƌŝƟĞƐ�ĨŽƌ�ƌĞĐŽǀĞƌǇ�ĂŶĚ�ƌĞŶĞǁĂů͕�ĂƐ�ƉĂƌƚ�ŽĨ�ƚŚĞ�ƌĞƐƉŽŶƐĞ�ƚŽ�ƚŚĞ�
�Ks/�-ϭϵ� ƉĂŶĚĞŵŝĐ͘� dŚĞ� �ŽƵŶĐŝů� ŚĂƐ� ŝĚĞŶƟĮĞĚ� ĂŶ� ŽǀĞƌĂƌĐŚŝŶŐ� ƌĞĐŽǀĞƌǇ� � ƚŚĞŵĞ� ŽĨ� ͚ĐŽŵŵƵŶŝƚǇ͛� ǁŝƚŚ��
ĨŽƵƌ�ƐƵƉƉŽƌƟŶŐ�ƚŚĞŵĞƐ͕�ŽŶĞ�ŽĨ�ǁŚŝĐŚ�ŝƐ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ͕�ǁŚŝĐŚ�ĐŽǀĞƌƐ�ďŽƚŚ��ŚŝůĚƌĞŶ͛Ɛ�ĂŶĚ��ĚƵůƚ�^ĞƌǀŝĐĞƐ͕�
ĂŶĚ�ŚĂƐ�ĂŶ�ĂĐƟŽŶ�ƉůĂŶ�ĂŶĚ�ŵŽŶŝƚŽƌŝŶŐ�ŵĞƚŚŽĚƐ�ŝŶ�ƉůĂĐĞ͘� 

dŚĞ�ƌĞĐŽǀĞƌǇ�ĂŶĚ�ƌĞŶĞǁĂů�ƉůĂŶ�ǁŝůů�ĂĐƚ�ĂƐ�ǁŽƌŬŝŶŐ�ĚŽĐƵŵĞŶƚ͕�ŽƵƚůŝŶŝŶŐ�ŚŽǁ�ǁĞ�ǁŝůů�ĐŽŶƟŶƵĞ�ƚŽ�ƐƵƉƉŽƌƚ�
ƚŚĞ�ŵŽƐƚ�ǀƵůŶĞƌĂďůĞ�ŝŶ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ�ďŽƚŚ�ĚƵƌŝŶŐ�ĂŶĚ�ďĞǇŽŶĚ�ƚŚĞ�ƉĂŶĚĞŵŝĐ͘� 

/Ŷ��ƵƚƵŵŶ͕� ƚŚĞ��ŽƵŶĐŝů�ƵŶĚĞƌƚŽŽŬ�Ă��ŽŵŵƵŶŝƚǇ� /ŵƉĂĐƚ��ƐƐĞƐƐŵĞŶƚ�ƉŝůŽƚ�ǁŚŝĐŚ�ĐŽŶƐŝĚĞƌĞĚ�Ă� ƌĂŶŐĞ�ŽĨ�
ƋƵĂůŝƚĂƟǀĞ�ĂŶĚ�ƋƵĂŶƟƚĂƟǀĞ�ƌĞƐĞĂƌĐŚ�ƚŽ�ĐŽŶƐŝĚĞƌ�ŚŽǁ�ƉƌĞ-ĞǆŝƐƟŶŐ�ŝŶĞƋƵĂůŝƟĞƐ�ŚĂǀĞ�ďĞĞŶ�ĞǆĂĐĞƌďĂƚĞĚ�ďǇ�
�ŽǀŝĚ-ϭϵ� ĨŽƌ� ŬĞǇ� ŐƌŽƵƉƐ� ƐƵĐŚ� ĂƐ� ǇŽƵŶŐ� ƉĞŽƉůĞ͕� ĨĂŵŝůŝĞƐ�ǁŝƚŚ� ǇŽƵŶŐ� ĐŚŝůĚƌĞŶ� ĂŶĚ�ƉĞŽƉůĞ�ǁŝƚŚ� ůĞĂƌŶŝŶŐ�
ĚŝƐĂďŝůŝƟĞƐ͘�dŚĞ�ǁŽƌŬ�ŝĚĞŶƟĮĞĚ�ƐĞǀĞƌĂů�ŬĞǇ�ŝŵƉĂĐƚƐ͕�ƐƵĐŚ�ĂƐ�ŵĞŶƚĂů�ŚĞĂůƚŚ�ĂŶĚ�ƚŚĞ�ĚŝŐŝƚĂů�ĚŝǀŝĚĞ͕�ĂŶĚ�ŽƵƌ�
ŝŶƚĞŶƟŽŶ� ŝƐ� ƚŽ�ďƵŝůĚ� ŽŶ� ƚŚŝƐ� ĂƉƉƌŽĂĐŚ� ĂŶĚ�ŵĂǆŝŵŝƐĞ� ŽƵƌ�ƵƐĞ� ŽĨ� ŝŶƚĞůůŝŐĞŶĐĞ� ƚŽ� ŝŶĨŽƌŵ� ĨƵƚƵƌĞ� ƌĞĐŽǀĞƌǇ�
ǁŽƌŬ�ĂŶĚ�ĞŶƐƵƌĞ�ĚĞĐŝƐŝŽŶ-ŵĂŬŝŶŐ�ŝƐ�ĞǀŝĚĞŶĐĞ�ďĂƐĞĚ͘ 

dŚĞ� ƐŝŐŶŝĮĐĂŶƚ� ŝŶƉƵƚ� ĨƌŽŵ� ƐƚĂī� � ŚĂƐ� ďĞĞŶ� ĞǆƚƌĞŵĞůǇ� ƉŽƐŝƟǀĞ� ǁŚŝĐŚ� ŚĂƐ� ĞŶĂďůĞĚ� ƐĞƌǀŝĐĞƐ� ƚŽ� ĂĚĂƉƚ� ƚŽ�
ĐŚĂŶŐĞ�ŝŶ�ǁŽƌŬŝŶŐ�ĐŽŶĚŝƟŽŶƐ�ĂŶĚ�ǁĂƐ�ŬĞǇ�ƚŽ�ƚŚĞ�ƌĞƐƉŽŶƐĞ�ĂŶĚ�ĐŽŶƟŶƵĂƟŽŶ�ŽĨ�ĞīĞĐƟǀĞ�ƐĞƌǀŝĐĞ�ĚĞůŝǀĞƌǇ�
ŐŽŝŶŐ�ĨŽƌǁĂƌĚ͘ 
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�ŝƌĞĐƚŽƌ͛Ɛ�^ƵŵŵĂƌǇ�ŽĨ�WĞƌĨŽƌŵĂŶĐĞ� 
 

�Ɛ� ƚŚĞ� /ŶƚĞƌŝŵ��ŽƌƉŽƌĂƚĞ��ŝƌĞĐƚŽƌ� ŽĨ� ^ŽĐŝĂů� ^ĞƌǀŝĐĞƐ� ŝŶ� �ůĂĞŶĂƵ�'ǁĞŶƚ͕� /� Ăŵ�ƉůĞĂƐĞĚ� ƚŽ�ƉƌĞƐĞŶƚ� ƚŚĞ�

ĂŶŶƵĂů�ƌĞƉŽƌƚ�ĨŽƌ�ϮϬϮϭͬϮϮ�ǁŚŝĐŚ�ŝƐ�Ă�ƌĞƋƵŝƌĞŵĞŶƚ�ŽĨ�ƚŚĞ��ĂƌĞ�/ŶƐƉĞĐƚŽƌĂƚĞ�tĂůĞƐ�;�/tͿ�ĂŶĚ�ƚŚĞ�^ŽĐŝĂů�

^ĞƌǀŝĐĞƐ�ĂŶĚ�tĞůů-ďĞŝŶŐ�;tĂůĞƐͿ��Đƚ�ϮϬϭϰ�;ƚŚĞ��ĐƚͿ͘ 

 

WƌŝŽƌ�ƚŽ�ƚĂŬŝŶŐ�ƵƉ�ƚŚĞ�ƉŽƐƚ�ŽĨ�/ŶƚĞƌŝŵ��ŝƌĞĐƚŽƌ�ŝŶ��Ɖƌŝů�ϮϬϮϮ͕�/�ŚĞůĚ�ƚŚĞ�,ĞĂĚ�ŽĨ��ŚŝůĚƌĞŶƐ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�

ƉŽƐƚ� ĨŽƌ� ϵ� ǇĞĂƌƐ� ŝŶ� �ůĂĞŶĂƵ�'ǁĞŶƚ�ǁŽƌŬŝŶŐ� ĐůŽƐĞůǇ�ǁŝƚŚ� ĐŽůůĞĂŐƵĞƐ� ŝŶ��ĚƵůƚ� ^ŽĐŝĂů� ^ĞƌǀŝĐĞƐ� � ĂŶĚ� ŽƵƌ�

ƉĂƌƚŶĞƌ�ĂŐĞŶĐŝĞƐ͘ 

 

/ƚ�ŝƐ�ĨĂŝƌ�ƚŽ�ƐĂǇ�ϮϬϮϭͬϮϮ�ǁĂƐ�ĂŶ�ĞƋƵĂůůǇ�ĐŚĂůůĞŶŐŝŶŐ�ǇĞĂƌ�ƚŽ�ƚŚĞ�ƉƌĞǀŝŽƵƐ�ŽŶĞ�ǁŚĞŶ�ƚŚĞ�ƉĂŶĚĞŵŝĐ�ďĞŐĂŶ͘�

/ƚ�ĐŽŶƟŶƵĞĚ�ƚŽ�ďĞ�ĚŝĸĐƵůƚ�ĂŶĚ�ĞǆŚĂƵƐƟŶŐ�ĨŽƌ�Ăůů�ŽƵƌ�ƐƚĂī�ŝŶ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�ĂƐ�ǁĞ�ĐŽŶƟŶƵĞĚ�ƚŽ�ďĂƩůĞ�

ǁŝƚŚ�ƚŚĞ�ŝŵƉĂĐƚ�ĂŶĚ�ƚŚĞ�ĐŚĂŶŐŝŶŐ�ůĂŶĚƐĐĂƉĞ�ŽĨ�ƚŚĞ��Ks/��ϭϵ�ƉĂŶĚĞŵŝĐ͘�/ƚ�ǁĂƐ�ĂŶŽƚŚĞƌ�ƌŽůůĞƌ�ĐŽĂƐƚĞƌ�ŽĨ�

Ă�ǇĞĂƌ�ǁŝƚŚ�ŵĂŶǇ�ƵƉƐ�ĂŶĚ�ĚŽǁŶƐ�ƚŚƌŽƵŐŚŽƵƚ͘�/�ŚĂǀĞ�ŶŽƚŚŝŶŐ�ďƵƚ�ĂĚŵŝƌĂƟŽŶ�ĂŶĚ�ƉƌŝĚĞ�ĨŽƌ�ŽƵƌ�ƐƚĂī�ǁŚŽ�

ŝŶ�ƚŚĞ�ĨĂĐĞ�ŽĨ�ƚŚĞ�ǀŝƌƵƐ�ĚŝĚ�ŶŽƚ�ƚĂŬĞ�Ă�ďĂĐŬǁĂƌĚ�ƐƚĞƉ͕�ƚŚĞǇ�ǁĞƌĞ�ƚƌƵůǇ�ŝŶƐƉŝƌŝŶŐ͕�ĐŽƵƌĂŐĞŽƵƐ͕�ĨŽĐƵƐƐĞĚ͕�

ĐŽŵŵŝƩĞĚ�ĂŶĚ�ƉƌŽĨĞƐƐŝŽŶĂů�ƚŚƌŽƵŐŚŽƵƚ͘� 

 

�ƵƌŝŶŐ�ϮϬϮϭͬϮϮ� �ŚŝůĚƌĞŶ͛Ɛ� ĂŶĚ��ĚƵůƚ� ^ĞƌǀŝĐĞƐ� ĐŽŶƟŶƵĞĚ� ƚŽ�ŵĂŝŶƚĂŝŶ� ƚŚĞ�ŵĂũŽƌŝƚǇ� ŽĨ� ƐĞƌǀŝĐĞƐ� �ǁŚŝůƐƚ�

ĂĚŚĞƌŝŶŐ� ƚŽ� ƚŚĞ� ĐŽŶƟŶƵĂů� ĐŚĂŶŐĞƐ� ƚŽ� ŐƵŝĚĂŶĐĞ� ĨƌŽŵ�tĞůƐŚ� 'ŽǀĞƌŶŵĞŶƚ͘� ^ĂĨĞŐƵĂƌĚŝŶŐ� ƌĞŵĂŝŶĞĚ� Ă�

ƉƌŝŽƌŝƚǇ� ƚŚƌŽƵŐŚŽƵƚ�ǁŝƚŚ� ŚŽŵĞ� ǀŝƐŝƚƐ� ďĞŝŶŐ� ƵŶĚĞƌƚĂŬĞŶ� ƚŽ� ĐŚŝůĚƌĞŶ� ŽŶ� ƚŚĞ� �ŚŝůĚ� WƌŽƚĞĐƟŽŶ� ZĞŐŝƐƚĞƌ͕�

�ŚŝůĚƌĞŶ�>ŽŽŬĞĚ��ŌĞƌ͕�ĐĂƌĞ�ůĞĂǀĞƌƐ͕�ĂŶĚ�ƚŚŽƐĞ�ĐŚŝůĚƌĞŶ�ŽŶ�ƚŚĞ�͚ĞĚŐĞ�ŽĨ�ĐĂƌĞ͛͘��ĚƵůƚ�ƐĞƌǀŝĐĞƐ�ĐŽŶƟŶƵĞĚ�

ƚŽ� ĚŝƐĐŚĂƌŐĞ� ƉĂƟĞŶƚƐ� ĨƌŽŵ� ŚŽƐƉŝƚĂů� ;ŝŶĐůƵĚŝŶŐ� ƚŚŽƐĞ� ƌĞĐŽǀĞƌŝŶŐ� ĨƌŽŵ� �Ks/�-ϭϵͿ� ĂŶĚ� ƵŶĚĞƌƚĂŬĞ��

ĞŵĞƌŐĞŶĐǇ�ĂƐƐĞƐƐŵĞŶƚƐ͘�,ŽǁĞǀĞƌ͕��ĚƵůƚ�^ĞƌǀŝĐĞƐ�Ăƚ�ƚŚĞ�ŽƵƚƐĞƚ�ŽĨ�ƚŚĞ�ƉĂŶĚĞŵŝĐ�ŚĂĚ�ƚŽ�ĐůŽƐĞ��ƐŽŵĞ�ŽĨ�

ŽƵƌ�ƐĞƌǀŝĐĞƐ�ŝŶĐůƵĚŝŶŐ�ŽƵƌ��ŽŵŵƵŶŝƚǇ�KƉƟŽŶƐ�ĚĂǇ�ĐĞŶƚƌĞ�ďƵŝůĚŝŶŐƐ��ĂŶĚ��ƵŐƵƐƚĂ�ZĞƐƉŝƚĞ�ĐĂƌĞ�ĨĂĐŝůŝƚǇ�ƚŽ�

ĞŶƐƵƌĞ�ƚŚĞ�ƐĂĨĞƚǇ�ŽĨ�ŽƵƌ�ŵŽƐƚ�ǀƵůŶĞƌĂďůĞ�ƉĞŽƉůĞ�ŝŶ�ůŝŶĞ�ǁŝƚŚ�ƌĞůĞǀĂŶƚ�tĞůƐŚ�'ŽǀĞƌŶŵĞŶƚ�ƉƵďůŝĐ�ŚĞĂůƚŚ͘�

�ŽƚŚ�ƐĞƌǀŝĐĞƐ�ǁĞƌĞ�ƌĞŵŽĚĞůůĞĚ�ƚŽ�ĞŶĂďůĞ�ĐŝƟǌĞŶƐ�ĂŶĚ�ƚŚĞŝƌ�ĨĂŵŝůŝĞƐ�ǁŚŽ�ǁĞƌĞ�ĂƐƐĞƐƐĞĚ�ĂƐ�ƌĞƋƵŝƌŝŶŐ�ƚŚĞ�

ŵŽƐƚ� ĐƌŝƟĐĂů� ůĞǀĞůƐ�ŽĨ� ƐƵƉƉŽƌƚ� ĂŶĚ� ƚŚĂŶŬĨƵůůǇ� � ĚƵƌŝŶŐ�ϮϬϮϭͬϮϮ� ƚŚĞ�ĚĞƉĂƌƚŵĞŶƚ�ǁĂƐ� ĂďůĞ� ƚŽ� ŐƌĂĚƵĂůůǇ�

ŝŶĐƌĞĂƐĞ�ĂǀĂŝůĂďŝůŝƚǇ�ŽĨ�ďŽƚŚ�ƐĞƌǀŝĐĞƐ�ǁŝƚŚ��ƵŐƵƐƚĂ�,ŽƵƐĞ�ƌĞƐƵŵŝŶŐ�ŽƉĞƌĂƟŽŶƐ�Ăůů�ďĞ�ŝƚ�ŝŶ�Ă�ƐƚĂŐĞĚ�ǁĂǇ�

ƚŽ� ĐŽŶƟŶƵĞ� ƚŽ� ŵĂŶĂŐĞ� ƚŚĞ� ƌŝƐŬƐ� ĂƐƐŽĐŝĂƚĞĚ� ǁŝƚŚ� ƚŚĞ� ǀŝƌƵƐ͘� KƵƌ� �ŽŵŵƵŶŝƚǇ� KƉƟŽŶƐ� ƚĞĂŵ� ŚĂǀĞ�

ĐŽŶƟŶƵĞĚ�ƚŽ�ƌĞǀŝĞǁ�ƚŚĞ�ǁĂǇ�ŝŶ�ǁŚŝĐŚ�ĚĂǇ�ƐĞƌǀŝĐĞƐ�ŚĂǀĞ�ďĞĞŶ�ƉƌŽǀŝĚĞĚ�ĂŶĚ�ƚŚŝƐ�ŽŶŐŽŝŶŐ�ƌĞŵŽĚĞůůŝŶŐ�

ǁŽƌŬ�ǁŝůů�ĐŽŶƟŶƵĞ�ƚŚƌŽƵŐŚ�ϮϬϮϮͬϮϯ͘� 

 

/Ŷ��Ɖƌŝů�ϮϬϮϭ�ƚŚĞ�ĐŽƵŶĐŝů�ĂĚŽƉƚĞĚ�ĂŶ�ĂŐŝůĞ�ǁŽƌŬŝŶŐ�ƉŽůŝĐǇ͘��ůů�ƐƚĂī�ǁĞƌĞ�ĐĂƚĞŐŽƌŝƐĞĚ�ĂĐĐŽƌĚŝŶŐ�ƚŽ�ƚŚĞŝƌ�

ƌŽůĞ�ĂƐ�ŚŽŵĞ�ǁŽƌŬŝŶŐ͕�ĂŐŝůĞ�Žƌ�^ĞƌǀŝĐĞ�ͬ��ŽŵŵƵŶŝƚǇ�tŽƌŬĞƌ͘�sĞƌǇ�ĨĞǁ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�ƐƚĂī�ĨĞůů�ŝŶƚŽ�ƚŚĞ�

ŚŽŵĞ�ǁŽƌŬŝŶŐ�ĐĂƚĞŐŽƌǇ�ĂƐ�ƚŚĞ�ŵĂũŽƌŝƚǇ�ŽĨ�ŽƵƌ�ƐĞƌǀŝĐĞƐ�ĂƌĞ�ĨƌŽŶƚ�ĨĂĐŝŶŐ��ĂŶĚ�Ă�ůĂƌŐĞ�ƉƌŽƉŽƌƟŽŶ�ŽĨ�ƐƚĂī�

ĂƌĞ�ĨƌŽŶƚůŝŶĞ�ĐĂƌĞ�ǁŽƌŬĞƌƐ�ǁŚŝĐŚ�ĂƌĞ�ƐĞƌǀŝĐĞ�ďĂƐĞĚ�ŝ͘Ğ͘��ĚƵůƚ�^ĞƌǀŝĐĞƐ�WƌŽǀŝĚĞƌ�ƚĞĂŵƐ�ŝŶĐůƵĚŝŶŐ�ŽƵƌ�ĐĂƌĞ�

ǁŽƌŬĞƌƐ�ĂŶĚ�ƐƵƉƉŽƌƚ�ǁŽƌŬĞƌƐ��͘�^ƚĂī�ŚĂǀĞ�ĐŽƉĞĚ�ǁĞůů�ǁŝƚŚ�ƚŚŝƐ�ƚƌĂŶƐŝƟŽŶ�ůĂƌŐĞůǇ�ĚƵĞ�ƚŽ�ďĞĐŽŵŝŶŐ�ƵƐĞĚ�

ƚŽ�ǁŽƌŬŝŶŐ�ĨƌŽŵ�ŚŽŵĞ�ĂƐ�Ă�ƌĞƐƵůƚ�ŽĨ�ƚŚĞ�ƉĂŶĚĞŵŝĐ͘�^ŽĐŝĂů�ƐĞƌǀŝĐĞƐ�ƐƚĂī��ĐŽŶƟŶƵĞĚ�ƚŽ�ǁŽƌŬ�ĨƌŽŵ�ŽƵƌ�

ŵĂŝŶ�ŽĸĐĞƐ�Ăƚ��Ŷǀŝů��ŽƵƌƚ͕�ƚŚĞ�s/d��͕��ĞĂƵĨŽƌƚ�ZŽĂĚ͕��ůĂŝŶĂ�/���ĂƐ�ǁĞůů�ĂƐ�ǁŽƌŬŝŶŐ�ĨƌŽŵ�ŚŽŵĞ͘�� 
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DƵĐŚ� ŚĂƐ� ďĞĞŶ� ĚŽŶĞ� ƚŽ� ĞŶƐƵƌĞ� ƚŚŝƐ� ŶĞǁ� ǁĂǇ� ŽĨ� ǁŽƌŬŝŶŐ� ŚĂƐ� ŶŽƚ� ŚĂĚ� Ă� ŶĞŐĂƟǀĞ� ŝŵƉĂĐƚ� ŽŶ� ƚŚĞ�

ǁŽƌŬĨŽƌĐĞ͘�&Žƌ�ĞǆĂŵƉůĞ�ƚĞĂŵƐ�ƐƟůů�ĐŽŵĞ�ƚŽŐĞƚŚĞƌ�ĨĂĐĞ�ƚŽ�ĨĂĐĞ�ĨŽƌ�ƚĞĂŵ�ŵĞĞƟŶŐƐ͕�ŶĞǁůǇ�ƋƵĂůŝĮĞĚ�ƐƚĂī�

ĂƌĞ�ƌĞƋƵŝƌĞĚ�ƚŽ�ĂƩĞŶĚ�ƚŚĞ�ŽĸĐĞ�ĨƵůů�ƟŵĞ�ƚŽ�ĞŶƐƵƌĞ�ƚŚĞ�ĐŽƌƌĞĐƚ�ůĞǀĞůƐ�ŽĨ�ƐƵƉƉŽƌƚ�ĂƌĞ�ŝŶ�ƉůĂĐĞ͕�ƉůƵƐ�ƚŚĞ�

ĐŽƵŶĐŝů�ŚĂƐ�ĚĞǀĞůŽƉĞĚ�Ă�tĞůů-ďĞŝŶŐ�tĞĚŶĞƐĚĂǇ�ďƵůůĞƟŶ�ƉƌŽǀŝĚŝŶŐ�ŝŶĨŽƌŵĂƟŽŶ�ĂŶĚ�ůŝŶŬƐ�ŽŶ�Ăůů�ĂƐƉĞĐƚƐ�

ŽĨ�ǁĞůů-ďĞŝŶŐ�ƚŽ�ƐƚĂī͘� 

 

KŶĞ�ŽĨ�ƚŚĞ�ďŝŐŐĞƐƚ�ĐŚĂůůĞŶŐĞƐ�ĨĂĐĞĚ�ĚƵƌŝŶŐ�ϮϬϮϭͬϮϮ�ƌĞůĂƚĞĚ�ƚŽ�ůĂĐŬ�ŽĨ�ǁŽƌŬĨŽƌĐĞ�ĐĂƉĂĐŝƚǇ͘�tŝƚŚŝŶ��ĚƵůƚ�

^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�ƚŚŝƐ�ǁĂƐ�ƉƌĞĚŽŵŝŶĂŶƚůǇ��ĂĐƌŽƐƐ�ŽƵƌ�ŝŶ�ĨƌŽŶƚůŝŶĞ�ƌĞŐŝƐƚĞƌĞĚ�ĐĂƌĞ�ǁŽƌŬĞƌ�ƌŽůĞƐ͕�ďŽƚŚ�ŽƵƌ�ŝŶ

-ŚŽƵƐĞ�ĂŶĚ�ĞǆƚĞƌŶĂůůǇ�ĐŽŵŵŝƐƐŝŽŶĞĚ�ĐĂƌĞ�ĂŶĚ�ƐƵƉƉŽƌƚ�ƐĞƌǀŝĐĞƐ �͘/Ŷ��ŚŝůĚƌĞŶƐ�^ĞƌǀŝĐĞƐ�ƚŚĞ�ƉƌĞƐƐƵƌĞ�ǁĂƐ�

ŝŶ�ƚŚĞ�ůŽĐĂůŝƚǇ�ƚĞĂŵƐ�ǁŚŝĐŚ�ŵĂŶĂŐĞ�ƚŚĞ�ŵĂũŽƌŝƚǇ�ŽĨ�ĐŚŝůĚƌĞŶ�ŽŶ�ƚŚĞ�ĐŚŝůĚ�ƉƌŽƚĞĐƟŽŶ�ƌĞŐŝƐƚĞƌ͕�ĐŚŝůĚƌĞŶ�

ůŽŽŬĞĚ�ĂŌĞƌ�ĂŶĚ�ĐŽƵƌƚ�ǁŽƌŬ͘� 

 

dŚĞ� ĚĞƉĂƌƚŵĞŶƚ� ĂƐ� Ă� ǁŚŽůĞ� ŚĂƐ� ďĞĞŶ� ǁŽƌŬŝŶŐ� ŚĂƌĚ� ƚŽ� ůŽŽŬ� Ăƚ� ŝŶŶŽǀĂƟǀĞ� ǁĂǇƐ� ŽĨ� ŵĂŶĂŐŝŶŐ� ƚŚĞ�

ǁŽƌŬůŽĂĚ� ŝŶ� ƚŚĞƐĞ� ĂƌĞĂƐ� ĂƐ� ǁĞůů� ĂƐ� ƚƌǇŝŶŐ� ƚŽ� ĂƩƌĂĐƚ� ƐƚĂī� ŝŶƚŽ� ƚŚĞƐĞ� ĂƌĞĂƐ� ŽĨ� ǁŽƌŬ͘� �ĞƐƉŝƚĞ� ƚŚĞƐĞ�

ƐŝŐŶŝĮĐĂŶƚ�ƉƌĞƐƐƵƌĞƐ�ƚŚĞ�ĞǆŝƐƟŶŐ�ƐƚĂī�ĂŶĚ�ƉƌŽǀŝĚĞƌƐ�ŽĨ�ƐĞƌǀŝĐĞƐ�ŚĂǀĞ�ĐŽŶƟŶƵĞĚ�ƚŽ�ĞŶƐƵƌĞ�ĐŚŝůĚƌĞŶ�ĂŶĚ�

ĂĚƵůƚƐ�ŶĞĞĚƐ�ĂƌĞ�ŵĞƚ͕�ƌŝƐŬƐ�ĂƌĞ�ŵĂŶĂŐĞĚ�ĂŶĚ�ƐĂĨĞŐƵĂƌĚŝŶŐ�ŝƐƐƵĞƐ�ĚĞĂůƚ�ǁŝƚŚ͘�KƵƌ�ƐƚĂī�ĂƌĞ�ŽƵƌ�ŐƌĞĂƚĞƐƚ�

ĂƐƐĞƚ�ĂŶĚ�/�Ăŵ�ĐŽŶƐƚĂŶƚůǇ�ĂŵĂǌĞĚ�ĂŶĚ�ŐƌĂƚĞĨƵů�ĨŽƌ�ƚŚĞ�ĂĚĚŝƟŽŶĂů�ƚĂƐŬƐ�ƚŚĞǇ�ƵŶĚĞƌƚĂŬĞ�ĂŶĚ�ŚŽǁ�ƚŚĞǇ�

ĂůǁĂǇƐ�ŐŽ�ƚŚĂƚ�ĞǆƚƌĂ�ŵŝůĞ�ƚŽ�ĞŶƐƵƌĞ�ƚŚĞ�ũŽď�ŐĞƚƐ�ĚŽŶĞ͘� 

 

KƵƌ� �ĂƌůǇ� zĞĂƌ͛Ɛ� �ŚŝůĚ� �ĂƌĞ� ĂŶĚ� WůĂǇ� dĞĂŵ� ŚĂǀĞ� ĐŽŶƟŶƵĞĚ� ƚŽ� ƉƌŽǀŝĚĞ� Ă� ĨƵůů� ƌĂŶŐĞ� ŽĨ� ƐĞƌǀŝĐĞƐ�

ƚŚƌŽƵŐŚŽƵƚ� ϮϬϮϭͬϮϮ͘� dŚĞ� &ůǇŝŶŐ� ^ƚĂƌƚ� ƐĞƫŶŐƐ� ƌĞŵĂŝŶĞĚ� ŽƉĞŶ� ƚŽ� ƚŚĞ� ĐŽŵŵƵŶŝƟĞƐ� ƚŚĞǇ� ƐĞƌǀĞ� ĂŶĚ�

ŽīĞƌĞĚ� ƐƉĂĐĞ� ƚŽ�ĞŶĂďůĞ�,ĞĂůƚŚ�sŝƐŝƚŽƌƐ� ƚŽ�ƵŶĚĞƌƚĂŬĞ� ƚŚĞŝƌ� ĐůŝŶŝĐƐ͘� dŚĞ� ƚĞĂŵ�ƐƵĐĐĞƐƐĨƵůůǇ� ĐŽŽƌĚŝŶĂƚĞĚ�

ĂŶĚ�ĚĞůŝǀĞƌĞĚ�ĂŶ�ĂŵĂǌŝŶŐ�ƉƌŽŐƌĂŵŵĞ�ŽĨ�ĂĐƟǀŝƟĞƐ�ƵƐŝŶŐ�ƚŚĞ�ƐƵŵŵĞƌ�ŽĨ�ĨƵŶ�ĂŶĚ�ǁŝŶƚĞƌ�ŽĨ�ǁĞůů-ďĞŝŶŐ�

ŐƌĂŶƚƐ�ĨƌŽŵ�tĞůƐŚ�'ŽǀĞƌŶŵĞŶƚ�ǁŚŝĐŚ�ǁĂƐ�ĂŝŵĞĚ�Ăƚ�ƉƌŽǀŝĚŝŶŐ�ĐŚŝůĚƌĞŶ�ĂŶĚ�ǇŽƵŶŐ�ƉĞŽƉůĞ�Ϭ�–Ϯϱ�ǁŝƚŚ�

ĂĐƟǀŝƟĞƐ͘� 

 

dŚĞ� ^ĂĨĞ� ZĞĚƵĐƟŽŶ� ŽĨ� �ŚŝůĚƌĞŶ� >ŽŽŬĞĚ� �ŌĞƌ� ^ƚƌĂƚĞŐǇ� ϮϬϮϬ-Ϯϱ� ĐŽŶƟŶƵĞƐ� ƚŽ� ƌĞĚƵĐĞ� ƚŚĞ� ŶƵŵďĞƌƐ� ŽĨ�

ĐŚŝůĚƌĞŶ�ůŽŽŬĞĚ�ĂŌĞƌ�ĂŶĚ�Ăƚ�ƚŚĞ�ĞŶĚ�ŽĨ�DĂƌĐŚ�ϮϬϮϮ�ŶƵŵďĞƌƐ��ƐƚŽŽĚ�Ăƚ�ϭϵϴ�ĚŽǁŶ�ĨƌŽŵ�Ϯϭϭ�ƚŚĞ�ƉƌĞǀŝŽƵƐ�

ǇĞĂƌ� ;ĚŽǁŶ� ĨƌŽŵ� Ă� ŚŝŐŚ� ŽĨ� ϮϯϳͿ͘� dŚĞ� DǇ� ^ƵƉƉŽƌƚ� dĞĂŵ� ŚĂǀĞ� ĐŽŶƟŶƵĞĚ� ƚŽ� ĞŶŐĂŐĞ� ǁŝƚŚ� ŽƵƌ� ŵŽƐƚ�

ĐŽŵƉůĞǆ�ĐŚŝůĚƌĞŶ�ŝŶ�ƌĞƐŝĚĞŶƟĂů�ĐĂƌĞ�ďǇ�ƉƌŽǀŝĚŝŶŐ�ŝŶƚĞŶƐŝǀĞ�ĨĂĐĞ�ƚŽ�ĨĂĐĞ�ƐƵƉƉŽƌƚ͘��ƵĞ�ƚŽ�ƚŚĞ�ƐƵĐĐĞƐƐ�ŽĨ�

ƚŚĞ�ƚĞĂŵ��ůĂĞŶĂƵ�'ǁĞŶƚ�ĂŶĚ�DŽŶŵŽƵƚŚƐŚŝƌĞ�ŚĂǀĞ�ĚĞĐŝĚĞĚ�ƚŽ�ŵŽǀĞ�ĂǁĂǇ�ĨƌŽŵ�Ă� ũŽŝŶƚ�ƚŽ� ŝŶĚŝǀŝĚƵĂů�

ƚĞĂŵƐ͘�dŚĞ��ůĂĞŶĂƵ�'ǁĞŶƚ�ƚĞĂŵ�ǁŝůů�ďĞĐŽŵĞ�ŽƉĞƌĂƟŽŶĂů�ĨƌŽŵ��Ɖƌŝů�ϮϬϮϮ�ĂŶĚ�ŝƐ�ĞǆƉĞĐƚĞĚ�ƚŽ�ĐŽŶƟŶƵĞ�

ƚŽ�ƌĞĚƵĐĞ��ƚŚĞ�ŶƵŵďĞƌƐ�ŽĨ�ĐŚŝůĚƌĞŶ�ŝŶ�ƌĞƐŝĚĞŶƟĂů�ĐĂƌĞ͘� 

 

�ĚƵůƚ�^ĞƌǀŝĐĞƐ�ĐŽŶƟŶƵĞ�ƚŽ�ǁŽƌŬ�ƚŽ�ƚŚĞ�ϴ�ŬĞǇ�ƚŚĞŵĞƐ�ŽĨ�ƚŚĞ�>ŝǀŝŶŐ�/ŶĚĞƉĞŶĚĞŶƚůǇ�ŝŶ��ůĂĞŶĂƵ�'ǁĞŶƚ�ŝŶ�

ƚŚĞ�ϮϭƐƚ��ĞŶƚƵƌǇ�^ƚƌĂƚĞŐǇ͘�dŚŝƐ�ƐƚƌĂƚĞŐǇ�ǁĂƐ�ĚƵĞ�ƚŽ�ďĞ�ƌĞǀŝĞǁĞĚ�ĚƵƌŝŶŐ�ϮϭͬϮϮ�ŚŽǁĞǀĞƌ�ƚŚĞ�ƉƌĞƐƐƵƌĞƐ�

ŽĨ�ĚĞĂůŝŶŐ�ǁŝƚŚ� ƚŚĞ�ƉĂŶĚĞŵŝĐ�ĚŝĚ�ŶŽƚ�ĂůůŽǁ� ƚŚŝƐ͘�tŽƌŬ� ƚŽ� ƚŚĞ� ƌĞǀŝĞǁ� ƚŚĞ� ƐƚƌĂƚĞŐǇ�ǁŝůů�ďĞ� ĐŽŵƉůĞƚĞĚ�

ĚƵƌŝŶŐ�ϮϬϮϮͬϮϯ�ŝŶ�ĐŽůůĂďŽƌĂƟŽŶ�ǁŝƚŚ�ŽƵƌ�ĐŽůůĞĂŐƵĞƐ�ŝŶ��ŶĞƵƌŝŶ��ĞǀĂŶ�hŶŝǀĞƌƐŝƚǇ�,ĞĂůƚŚ��ŽĂƌĚ͘� 
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�ŶƐƵƌŝŶŐ�ŽƵƌ�ĐŚŝůĚƌĞŶ� ůŽŽŬĞĚ�ĂŌĞƌ�ƌĞŵĂŝŶ�ĂƐ�ĐůŽƐĞ�ƚŽ�ŚŽŵĞ� ŝƐ�Ă�ĐůĞĂƌ�ƉƌŝŽƌŝƚǇ� ĨŽƌ�ƚŚĞ�ĚĞƉĂƌƚŵĞŶƚ͘�

DĂŝŶƚĂŝŶŝŶŐ�ŽƵƌ�ĞǆŝƐƟŶŐ�ĨŽƐƚĞƌ�ĐĂƌĞƌƐ�ĂŶĚ�ƌĞĐƌƵŝƟŶŐ�ŵŽƌĞ�ŝƐ�ŬĞǇ�ƚŽ�ĂĐŚŝĞǀŝŶŐ�ƚŚŝƐ�ƉƌŝŽƌŝƚǇ͘�tĞ�ŚĂǀĞ��

ĐŽŶƟŶƵĞĚ� ƚŽ� ƐƵƉƉŽƌƚ� ŽƵƌ� ĨŽƐƚĞƌ� ĐĂƌĞƌƐ� ĂŶĚ� ƐŚŽǁ�ŽƵƌ� ĂƉƉƌĞĐŝĂƟŽŶ� ďǇ�ŚŽůĚŝŶŐ� ƌĞŐƵůĂƌ� ĞǀĞŶƚƐ� ĂŶĚ�

ƐƵƉƉŽƌƚ� ŐƌŽƵƉƐ͘� &ĞĞĚďĂĐŬ� ĨƌŽŵ� ƋƵĞƐƟŽŶŶĂŝƌĞƐ� ƉƌŽǀŝĚĞ� ĞǀŝĚĞŶĐĞ� ƚŚĂƚ� ŽƵƌ� ĨŽƐƚĞƌ� ĐĂƌĞƌƐ� ĨĞĞů� ǁĞůů�

ƐƵƉƉŽƌƚĞĚ�ĂŶĚ�ǀĂůƵĞĚ  ͘

 

&ŝŶĂůůǇ͕� /�ǁŽƵůĚ�ǁĂŶƚ� ƚŽ� ƐĂǇ� Ă�ŚƵŐĞ�͚ƚŚĂŶŬ� ǇŽƵ͛� ƚŽ� Ăůů� ƐƚĂī͕� ĂƐ� ƚŚĞǇ�ŚĂǀĞ�ǁŽƌŬĞĚ� ŝŵŵĞŶƐĞůǇ�ŚĂƌĚ�

ĚƵƌŝŶŐ�ƐƵĐŚ�ĚŝĸĐƵůƚ�ƟŵĞƐ͘�dŚĞŝƌ�ƌĞƐŝůŝĞŶĐĞ�ĂŶĚ�ƐƚƌĞŶŐƚŚ�ŽĨ�ĐŚĂƌĂĐƚĞƌ�ŚĂƐ�ƐŚŽŶĞ�ƚŚƌŽƵŐŚ�ĂƐ�Ăůů�ƟŵĞƐ͘�

dŚĞǇ�ŚĂǀĞ�ĐŽŶƟŶƵĞĚ�ƚŽ�ŵĞĞƚ�ƚŚĞ�ĐĂƌĞ�ĂŶĚ�ƐƵƉƉŽƌƚ�ŶĞĞĚƐ�ŽĨ�ƚŚĞ�ĐŝƟǌĞŶƐ�ŽĨ��ůĂĞŶĂƵ�'ǁĞŶƚ�ĨŽƌ�ǁŚŝĐŚ�

/�Ăŵ�ǀĞƌǇ�ŐƌĂƚĞĨƵů͘� 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

ϱ 

�ĂŵŝĞŶ�DĐ�ĂŶŶ 
�ŽƌƉŽƌĂƚĞ��ŝƌĞĐƚŽƌ�ŽĨ 
^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�ϮϬϮϭͬϮϮ 

dĂŶǇĂ��ǀĂŶƐ 
/ŶƚĞƌŝŵ��ŽƌƉŽƌĂƚĞ��ŝƌĞĐƚŽƌ�ŽĨ 

^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�ϮϬϮϮͬϮϯ 

�ůůƌ�:ŽŚŶ�DĂƐŽŶ 
�ǆĞĐƵƟǀĞ�DĞŵďĞƌ 

^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�ϮϬϮϭͬϮϮ 
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,Žǁ�WĞŽƉůĞ�ĂƌĞ�ƐŚĂƉŝŶŐ�ŽƵƌ�^ĞƌǀŝĐĞƐ� 
 

WƌĞǀŝŽƵƐůǇ͕�ĂƐ�ƉĂƌƚ�ŽĨ�ƚŚĞ��Đƚ͕�ƉĞŽƉůĞ�ǁŚŽ�ƵƐĞ�ĐĂƌĞ�ĂŶĚ�ƐƵƉƉŽƌƚ�ƐĞƌǀŝĐĞƐ�ǁĞƌĞ�ŝŶǀŝƚĞĚ�ƚŽ�ĐŽŵƉůĞƚĞ�ĂŶ�
ĂŶŶƵĂů�ƐƵƌǀĞǇ�ŝŶ�ƌĞůĂƟŽŶ�ƚŽ�ƚŚĞ�ƉƌŽǀŝƐŝŽŶ�ŽĨ�ĐĂƌĞ�ĂŶĚ�ƐƵƉƉŽƌƚ͘��ƵĞ�ƚŽ�ƚŚĞ��Ks/��ŽƵƚďƌĞĂŬ�ĂŶĚ�ĂǀĂŝůĂďůĞ�
ƌĞƐŽƵƌĐĞƐ� ďĞŝŶŐ� ƌĞĚĞƉůŽǇĞĚ� ƚŽ� ƐƵƉƉŽƌƚ� ƚŚĞ� ĞŵĞƌŐĞŶĐǇ� ƌĞƐƉŽŶƐĞ͕� � ƋƵĞƐƟŽŶŶĂŝƌĞƐ� ǁĞƌĞ� ƉƵƚ� ŽŶ� ŚŽůĚ�
ǁŚŝůƐƚ� ƐĞƌǀŝĐĞƐ� ǁĞƌĞ� ƌĞĚŝƌĞĐƚĞĚ� ƚŽ� ƐƵƉƉŽƌƚ� ƚŚĞ� ŵŽƐƚ� ǀƵůŶĞƌĂďůĞ� ǁŝƚŚŝŶ� ŽƵƌ� ĐŽŵŵƵŶŝƚǇ͘� tĞůƐŚ�
'ŽǀĞƌŶŵĞŶƚ�ǁĞƌĞ�ĂůƐŽ�ŝŶǀŽůǀĞĚ�ŚĞĂǀŝůǇ�ŝŶ�ƚŚĞ��Ks/��ϭϵ�ƌĞƐƉŽŶƐĞ�ĂŶĚ�ƐƚĂƚĞĚ�ƚŚĂƚ�ƚŚĞǇ�ĚŝĚ�ƌĞƋƵŝƌĞ�ĂŶǇ�
ůŽĐĂů�ĂƵƚŚŽƌŝƚǇ�ƚŽ�ƉƌŽǀŝĚĞ�Ă�ƋƵĞƐƟŽŶŶĂŝƌĞ�ĂŶĂůǇƐŝƐ͘�KŶ�ĨƵƌƚŚĞƌ�ƌĞǀŝĞǁ�ŽĨ�ƚŚĞ�ƐƵƌǀĞǇ͕�tĞůƐŚ�'ŽǀĞƌŶŵĞŶƚ�
ĚĞĐŝĚĞĚ�ƚŚĂƚ�ƚŚŝƐ�ǁĂƐ�ŶŽƚ�ƚŚĞ�ďĞƐƚ�ǁĂǇ�ƚŽ�ĞŶŐĂŐĞ�ǁŝƚŚ�ƐĞƌǀŝĐĞ�ƵƐĞƌƐ�ĂŶĚ�ƚŚĞ�ƌĞƋƵŝƌĞŵĞŶƚ�ĞŶĚĞĚ͘�^ŽĐŝĂů�
^ĞƌǀŝĐĞƐ��ĞƉĂƌƚŵĞŶƚƐ�ĂƌĞ�ŶŽǁ�ƌĞƋƵŝƌĞĚ�ƚŽ�ǁŽƌŬ�ƉƌŽĂĐƟǀĞůǇ�ǁŝƚŚ�ƐĞƌǀŝĐĞ�ƵƐĞƌƐ�ƚŽ�ƐŚĂƉĞ�ƐĞƌǀŝĐĞƐ�ŵŽǀŝŶŐ�
ĨŽƌǁĂƌĚ͘� 

dŚĞ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ��ŝƌĞĐƚŽƌĂƚĞ�ŝƐ�ĐŽŵŵŝƩĞĚ�ƚŽ�ƉƌŽǀŝĚŝŶŐ�ŚŝŐŚ�ƋƵĂůŝƚǇ�ƐĞƌǀŝĐĞƐ�ƚŽ�ŝƚƐ�ĐŝƟǌĞŶƐ�ĂŶĚ�ďĞůŽǁ�
ĂƌĞ�ƐŽŵĞ�ĞǆĂŵƉůĞƐ�ŽĨ�ĐŽŶƐƵůƚĂƟŽŶ�ĂŶĚ�ĞŶŐĂŐĞŵĞŶƚ�ĂĐƟǀŝƚǇ�ƚŚƌŽƵŐŚŽƵƚ�ƚŚĞ�ǇĞĂƌ͘ 
 

�ŽŶƐƵůƚĂƟŽŶ 

· &ŽƌŵĂů� ĐŽŶƐƵůƚĂƟŽŶ� ƚŽŽŬ� ƉůĂĐĞ�ǁŝƚŚ� �ůĂĞŶĂƵ�'ǁĞŶƚ� &ŽƐƚĞƌ� �ĂƌĞƌƐ͘� dŚĞ� ĨĞĞĚďĂĐŬ� ƌĞĐĞŝǀĞĚ�ǁĂƐ�
ǀĞƌǇ�ƉŽƐŝƟǀĞ�ƌĞŐĂƌĚŝŶŐ�ƚŚĞ�ůĞǀĞů�ŽĨ�ƐƵƉƉŽƌƚ�ƚŚĂƚ�&ŽƐƚĞƌ��ĂƌĞƌƐ�ƌĞĐĞŝǀĞĚ�ĨƌŽŵ�ƚŚĞ�ĚĞƉĂƌƚŵĞŶƚ͘� 

· �ŽŶƐƵůƚĂƟŽŶ�ĨƌŽŵ�ƚŚĞ�&ŽƐƚĞƌŝŶŐ�tĞůů-ďĞŝŶŐ�ƉƌŽŐƌĂŵŵĞ�–�ƚŚŝƐ�ŝƐ�ŽŶŐŽŝŶŐ�ĐŽŶƐƵůƚĂƟŽŶ�ǁŽƌŬ�ĂŌĞƌ�
ĞĂĐŚ�ƐĞƚ�ŽĨ�ŵĂƐƚĞƌĐůĂƐƐĞƐ�ĂŶĚ�ĨĞĞĚďĂĐŬ�ŚĂƐ�ďĞĞŶ�ƉŽƐŝƟǀĞ͘ �&ĞĞĚďĂĐŬ�ŝƐ�ƵƐĞĚ�ƚŽ�ŚĞůƉ�ƐŚĂƉĞ�ĨƵƚƵƌĞ�
ŵĂƐƚĞƌĐůĂƐƐĞƐ�ĂŶĚ�ƚŚĞ�ƌŽůĞ�ŽĨ�ƚŚĞ�ĨŽƐƚĞƌŝŶŐ�ǁĞůů-ďĞŝŶŐ�ƉŝŽŶĞĞƌƐ͘ 

· �ŽŶƐƵůƚĂƟŽŶ� ƐƵƌǀĞǇ� ƚŽ� Ăůů� ƐƚĂī� ĂŶĚ� ĨŽƐƚĞƌ� ĐĂƌĞƌƐ� ĂĐƌŽƐƐ� ƚŚĞ� ƌĞŐŝŽŶ� ƌĞŐĂƌĚŝŶŐ� ƚŚĞ� >ĞĂƌŶŝŶŐ� ĂŶĚ�
�ĞǀĞůŽƉŵĞŶƚ�&ƌĂŵĞǁŽƌŬ�–� ��ĞƚǁĞĞŶ�EŽǀĞŵďĞƌ�Ϯϭ�ĂŶĚ�:ĂŶƵĂƌǇ�ϮϮ�Ă�ƐĞƌŝĞƐ�ŽĨ�ǁŽƌŬƐŚŽƉƐ�;ϭϬ�ŝŶ�
ƚŽƚĂůͿ�ƌĞŐĂƌĚŝŶŐ�ƚŚĞ�>ĞĂƌŶŝŶŐ�ĂŶĚ��ĞǀĞůŽƉŵĞŶƚ�&ƌĂŵĞǁŽƌŬ�ĨŽƌ�ĨŽƐƚĞƌ�ĐĂƌĞƌƐ�ǁĞƌĞ�ŚŽƐƚĞĚ�ďǇ�ƚŚĞ�
Z�D͘� dŚĞƌĞ� ǁĞƌĞ� ƐĞƉĂƌĂƚĞ� ǁŽƌŬƐŚŽƉƐ� ĨŽƌ� ƐƚĂī� ĂŶĚ� ĨŽƐƚĞƌ� ĐĂƌĞƌƐ͘� dŚĞ� ƉƌĞƐĞŶƚĂƟŽŶ� ŵĂĚĞ�
ƌĞĨĞƌĞŶĐĞ�ƚŽ�ƚŚĞ�ŽƵƚĐŽŵĞƐ�ŽĨ�ƚŚĞ�ƐƵƌǀĞǇƐ�ƚŚĂƚ�ǁĞƌĞ�ĐŽŵƉůĞƚĞĚ�ĞĂƌůŝĞƌ�ŝŶ�ƚŚĞ�ǇĞĂƌ�ĂŶĚ�ĂĚĚƌĞƐƐĞĚ�
ĂŶǇ�ƋƵĞƌŝĞƐ͘�dŚŝƐ�ƚŚĞŶ�ĨĞĚ�ŝŶƚŽ�ƚŚĞ�ƌĞŐŝŽŶĂů�ůĞĂƌŶŝŶŐ�ĂŶĚ�ĚĞǀĞůŽƉŵĞŶƚ�ƉŽůŝĐǇ�ĂŶĚ�ƉƌŽĐĞĚƵƌĞƐ�ĂŶĚ�
ŝƐ�ĂůƐŽ�ĨĞĞĚŝŶŐ�ŝŶƚŽ�ƚŚĞ�ŶĂƟŽŶĂů�ǁŽƌŬ�ŽŶ�ƚŚĞ�ƌĞǀŝĞǁ�ŽĨ�ƚŚĞ�&ƌĂŵĞǁŽƌŬ�ŝŶ�ƉƌĂĐƟĐĞ͘ 

�ŶŐĂŐĞŵĞŶƚ 

/ŶǀŽůǀĞŵĞŶƚ�ǁŝƚŚ� /ŶĚŝǀŝĚƵĂůƐ͕� ĐŚŝůĚƌĞŶ�ĂŶĚ� ĨĂŵŝůŝĞƐ�ŽĐĐƵƌƐ�ŽŶ�Ă�ĚĂŝůǇ�ďĂƐŝƐ�ĂŶĚ� ŝƐ� ƌĞĐŽƌĚĞĚ�ĂƐ�ƉĂƌƚ�ŽĨ��
ĐĂƌĞ�ƉůĂŶŶŝŶŐ͘��ǆĂŵƉůĞƐ�ŽĨ�ŽƚŚĞƌ�ĞŶŐĂŐĞŵĞŶƚ�ĂĐƟǀŝƟĞƐ�ƚŚƌŽƵŐŚŽƵƚ�ƚŚĞ�ǇĞĂƌ�ŝŶĐůƵĚĞ͗- 

· WĂƌƟĐŝƉĂƟŽŶ� ĂŶĚ� �ŶŐĂŐĞŵĞŶƚ� ǁŝƚŚ� ƚŚĞ� >'�dYн� ŐƌŽƵƉƐ� ǁŝƚŚŝŶ� Ăůů� ƐĞĐŽŶĚĂƌǇ� ƐĐŚŽŽůƐ͘� dŚŝƐ� ŝƐ�
ƐƵƉƉŽƌƚĞĚ�ďǇ�ƚŚĞ�ƐŽĐŝĂů�ǁŽƌŬĞƌƐ�ŝŶ�ƐĐŚŽŽůƐ�ĂŶĚ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ�ĞŶŐĂŐĞŵĞŶƚ�ŽĸĐĞƌƐ�ǁŚŽ�ŚĂǀĞ�Ăůů�
ƌĞĐĞŝǀĞĚ�ƚƌĂŝŶŝŶŐ�ƚŚƌŽƵŐŚ�hŵďƌĞůůĂ��ǇŵƌƵ͘� 

· <ŝŶƐŚŝƉ��ĂƌĞƌƐ�ƐƵƉƉŽƌƚ�ŐƌŽƵƉ�ƐĞƐƐŝŽŶƐ 

· /ŶĐůƵƐŝǀĞ� �ŝƐĂďŝůŝƟĞƐ� �ůƵď� ĐŽŶƟŶƵĞƐ� ƚŽ� ƌƵŶ� ĞǀĞƌǇ� ǁĞĞŬ� Ăƚ� ƚŚĞ� ZĂƐƐĂƵ� ZĞƐŽƵƌĐĞ� �ĞŶƚƌĞ� ĂŶĚ� ŝƐ�
ĨĂĐŝůŝƚĂƚĞĚ�ďǇ�ĨĂŵŝůŝĞƐ�&ŝƌƐƚ�ĂŶĚ�ŝƐ�ĨŽƌ�Ăůů�ƚŚŽƐĞ�ĂīĞĐƚĞĚ�ďǇ�ĚŝƐĂďŝůŝƚǇ͘�dŚŝƐ�ƉƌŽǀŝĚĞƐ�Ă�ƐƵƉƉŽƌƚ�ŐƌŽƵƉ�
ĨŽƌ� ĐŚŝůĚƌĞŶ� ǁŝƚŚ� Ă� ĚŝƐĂďŝůŝƚǇ� ĂŶĚ� ƚŚŽƐĞ� ǁŚŽ� ƐƵƉƉŽƌƚ� ƚŚĞŵ� ŝŶĐůƵĚŝŶŐ� ƚŚĞŝƌ� ƉĂƌĞŶƚͬĐĂƌĞƌƐ� ĂŶĚ�
ƐŝďůŝŶŐƐ͘ 

· ^ŬŝůůƐ�ƚŽ��ĂƌĞ�ƚƌĂŝŶŝŶŐ� 

· WƌĞƐĞŶƚĂƟŽŶ�ŽƉƉŽƌƚƵŶŝƚǇ�ǆϱ�ƚŽ�Ăůů�ĨŽƐƚĞƌ�ĐĂƌĞƌƐ�ĂŶĚ�ƐƚĂī�ĂĐƌŽƐƐ�ƚŚĞ�ƌĞŐŝŽŶ�ƚŽ�ƉƌŽǀŝĚĞ�ŝŶĨŽƌŵĂƟŽŶ�
ŽŶ�&ŽƐƚĞƌ�tĂůĞƐ͕�ƚŚĞ�ĐŚĂŶŐĞƐ͕�ďƌĂŶĚ�ĞƚĐ͘�dŚĞ�ƌĞŵŝƚ�ŽĨ�ƚŚĞ�ĞǀĞŶƚ�ǁĂƐ�ƚŽ�ǁĞůĐŽŵĞ�ƉĞŽƉůĞ�ƚŽ�Ă�ŶĞǁ�
ĞƌĂ�ŽĨ�>ŽĐĂů��ƵƚŚŽƌŝƚǇ�ĨŽƐƚĞƌŝŶŐ͘� 

· �ĂƌĞƌƐ� �ŶŐĂŐĞŵĞŶƚ� ƐĞƌǀŝĐĞ͕� ƉƌŽǀŝĚŝŶŐ� ĐĂƌĞƌƐ� ƚĞůĞƉŚŽŶĞ� ĞŶŐĂŐĞŵĞŶƚ� ƐĞƌǀŝĐĞ͕� ĐĂƌĞƌƐ� ƐƵƉƉŽƌƚ�
ŐƌŽƵƉƐ�ĞƚĐ� 

�ǆĂŵƉůĞƐ�ŽĨ�ĞŶŐĂŐĞŵĞŶƚ�ĂŶĚ�ĐŽŶƐƵůƚĂƟŽŶ�ĂƌĞ�ŝŶĐůƵĚĞĚ�ƚŚƌŽƵŐŚŽƵƚ�ƚŚĞ�ƌĞƉŽƌƚ͘� 
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�ŽŵƉůĂŝŶƚƐ�ĂŶĚ��ŽŵƉůŝŵĞŶƚƐ� 

dŚĞ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ��ĞƉĂƌƚŵĞŶƚ�ŝƐ�ĐŽŵŵŝƩĞĚ�ƚŽ�ƉƌŽǀŝĚŝŶŐ�ŚŝŐŚ�ƋƵĂůŝƚǇ�ƐĞƌǀŝĐĞƐ�ƚŽ�ŝƚƐ�ƵƐĞƌƐ͖�ŚŽǁĞǀĞƌ͕�
ĚĞƐƉŝƚĞ�ďĞƐƚ�ŝŶƚĞŶƟŽŶƐ͕�ŝƚ�ŝƐ�ƌĞĐŽŐŶŝƐĞĚ�ƚŚĂƚ�ƐŽŵĞƟŵĞƐ�ƚŚŝŶŐƐ�ĐĂŶ�ŐŽ�ǁƌŽŶŐ�ĂŶĚ�ƚŚĞ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�
ĐŽŵƉůĂŝŶƚƐ�ƉƌŽĐĞĚƵƌĞ�ƉƌŽǀŝĚĞƐ�ƉĞŽƉůĞ�ǁŝƚŚ�ƚŚĞ�ŽƉƉŽƌƚƵŶŝƚǇ�ƚŽ�ǀŽŝĐĞ�ƚŚĞŝƌ�ĐŽŶĐĞƌŶƐ�ǁŚĞŶ�ƚŚĞǇ�ĂƌĞ�
ĚŝƐƐĂƟƐĮĞĚ�ǁŝƚŚ�Ă�ƐĞƌǀŝĐĞ͘� 

�ƵƌŝŶŐ� ϮϬϮϭͬϮϮ͕� � ƚŚĞƌĞ�ǁĞƌĞ� ϯ� ĐŽŵƉůĂŝŶƚƐ� ƌĞĐĞŝǀĞĚ� ŝŶ� �ŚŝůĚƌĞŶ͛Ɛ� ^ĞƌǀŝĐĞƐ͘�KĨ� ƚŚĞƐĞ͕� Ϯ�ǁĞƌĞ� ĐůĂƐƐĞĚ� ĂƐ�
ƐƚĂŐĞ�ϭ�ĂŶĚ�ϭ�ǁĂƐ�ĐůĂƐƐĞĚ�ĂƐ�ƐƚĂŐĞ�Ϯ͘ 

�ǆĂŵƉůĞƐ�ŽĨ�ĐŽŵƉůĂŝŶƚƐ�ƌĞĐĞŝǀĞĚ�ŝŶ��ŚŝůĚƌĞŶ͛Ɛ�^ĞƌǀŝĐĞƐ�ƚŚŝƐ�ǇĞĂƌ�ǁĞƌĞ�͗- 

· ^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�ĚŝĚ�ŶŽƚ�ůŝƐƚĞŶ�ƚŽ�ƚŚĞ�ǁŝƐŚĞƐ�ŽĨ�ƚŚĞ�ŝŶĚŝǀŝĚƵĂů�ĚƵƌŝŶŐ�ƚŚĞ�ĂƐƐĞƐƐŵĞŶƚ�ƉƌŽĐĞƐƐ͖�ĂŶĚ 

· >ĂĐŬ�ŽĨ�ĂŶĚ�ŵŝƐĐŽŵŵƵŶŝĐĂƚŝŽŶ�ďĞƚǁĞĞŶ�ƉĂƌƚŝĞƐ͘ 

�ƵƌŝŶŐ�ϮϬϮϭͬϮϮ͕��ƚŚĞƌĞ�ǁĞƌĞ�Ϯ�ĐŽŵƉůĂŝŶƚƐ�ƌĞĐĞŝǀĞĚ�ŝŶ��ĚƵůƚ�^ĞƌǀŝĐĞƐ͘�KĨ�ƚŚĞƐĞ͕�ϭ�ǁĂƐ�ĐůĂƐƐĞĚ�ĂƐ�ƐƚĂŐĞ�ϭ�
ĂŶĚ�ϭ�ǁĂƐ�ĐůĂƐƐĞĚ�ĂƐ�ƐƚĂŐĞ�Ϯ͘ 

�ǆĂŵƉůĞƐ�ŽĨ�ĐŽŵƉůĂŝŶƚƐ�ƌĞĐĞŝǀĞĚ�ŝŶ���ĚƵůƚ�^ĞƌǀŝĐĞƐ�ƚŚŝƐ�ǇĞĂƌ�ǁĞƌĞ�͗- 

· YƵĞƐƚŝŽŶŝŶŐ�ƚŚĞ�ƉƌŽĐĞƐƐĞƐ�ǁŝƚŚŝŶ�Ă�ƐĞƌǀŝĐĞ�;ƚŚŝƐ�ŚŽǁĞǀĞƌ�ǁĂƐ�ŶŽƚ�ƵƉŚĞůĚͿ͖�ĂŶĚ� 

· KŶ-ŐŽŝŶŐ�ƐƚĂŐĞ�Ϯ�ĐŽŵƉůĂŝŶƚ�ƌĞŐĂƌĚŝŶŐ�Ă�ůĂĐŬ�ŽĨ�ĐŽŵŵƵŶŝĐĂƚŝŽŶ�ĨƌŽŵ�ƚŚĞ�ƐĞƌǀŝĐĞ͘ 

/Ŷ� ŽƌĚĞƌ� ƚŽ� ĐŽŶƟŶƵĞ� ƚŽ� ŝŵƉƌŽǀĞ� ƐĞƌǀŝĐĞƐ͕� ƚŚĞ� ŽƵƚĐŽŵĞƐ� ŽĨ� ĐŽŵƉůĂŝŶƚ� ŝŶǀĞƐƟŐĂƟŽŶƐ� ĂŶĚ� ůĞĂƌŶŝŶŐ� ĨƌŽŵ�
ƚŚĞŵ� ĂƌĞ� ƵŶĚĞƌƚĂŬĞŶ� ƚŽ� ƉƌĞǀĞŶƚ� ƚŚĞ� ƐŝƚƵĂƟŽŶ� ĨƌŽŵ� ŽĐĐƵƌƌŝŶŐ� ĂŐĂŝŶ͘� �ƵƌŝŶŐ� ϮϬϮϭͬϮϬϮϮ� ĞǆĂŵƉůĞƐ� ŽĨ�
ůĞĂƌŶŝŶŐ�ŝĚĞŶƟĮĞĚ�ĂŶĚ�ĂĐƟŽŶĞĚ�ŝŶĐůƵĚĞ͗�� 

�ŚŝůĚƌĞŶ͛Ɛ�^ĞƌǀŝĐĞƐ͗- 

· �ŝƐĐƵƐƐŝŽŶƐ� ƚŽŽŬ� ƉůĂĐĞ� ĚƵƌŝŶŐ� ƚĞĂŵ� ŵĞĞƚŝŶŐƐ� ƚŽ� ƐŚĂƌĞ� ƚŚĞ� ůĞĂƌŶŝŶŐ� ǁŝƚŚ� Ăůů� ^ŽĐŝĂů� tŽƌŬĞƌƐ�
ĐŽŵƉůĞƚŝŶŐ�ĐĞƌƚĂŝŶ�ƚǇƉĞƐ�ŽĨ�ĂƐƐĞƐƐŵĞŶƚƐ͘ 

�ĚƵůƚƐ�^ĞƌǀŝĐĞƐ͗- 

· dŚĞ�ƐƚĂŐĞ�ϭ�ĐŽŵƉůĂŝŶƚ�ŶŽƚ�ƵƉŚĞůĚ͕�ĂŶĚ�ƚŚĞ�ƐƚĂŐĞ�Ϯ�ĐŽŵƉůĂŝŶƚ�ŝƐ�ŽŶ-ŐŽŝŶŐ�Ăƚ�ƚŚŝƐ�ƚŝŵĞ͘� 

dŚĞ� ƐĞƌǀŝĐĞ� ĂůƐŽ�ǁĞůĐŽŵĞƐ� ƉŽƐŝƟǀĞ� ĨĞĞĚďĂĐŬ� ĂŶĚ� ĐŽŵƉůŝŵĞŶƚƐ� ĂŶĚ� ƵƐĞƐ� ƚŚŝƐ� ůĞĂƌŶŝŶŐ� ƚŽ� ŝŵƉƌŽǀĞ�
ƐĞƌǀŝĐĞƐ�ŵŽǀŝŶŐ�ĨŽƌǁĂƌĚ͘��ǆĂŵƉůĞƐ�ŽĨ�ĐŽŵƉůŝŵĞŶƚƐ�ƌĞĐĞŝǀĞĚ�ǁĞƌĞ͗- 

· zŽƵ�ƌĞĂůůǇ�ĚŽŶ͛ƚ�ƵŶĚĞƌƐƚĂŶĚ�ǁŚĂƚ�ƚŚŝƐ�ŵĞĂŶƐ�ƚŽ�ŵǇ�ĨĂŵŝůǇ�ĂŶĚ�ŚŽǁ�ŐƌĂƚĞĨƵů�/�Ăŵ�ƚŚĂƚ�ǁĞ�ŚĂǀĞ�
ďĞĞŶ�ŚĞůƉĞĚ͘�/�ƚŚĂŶŬ�ǇŽƵ�Ăůů�ĨƌŽŵ�ƚŚĞ�ďŽƩŽŵ�ŽĨ�ŚĞĂƌƚ—&ĂŵŝůǇ� ƌĞĐĞŝǀŝŶŐ� ĨŽŽĚ�ĂŶĚ�ŐŝŌƐ� ĨƌŽŵ�
ƚŚĞ��ŚƌŝƐƚŵĂƐ�ĂƉƉĞĂů� 

· /�ĨĞůƚ�ƐŽ�ůŽŶĞůǇ�ĂŶĚ�ŝƐŽůĂƚĞĚ�ŚĂǀŝŶŐ�Ă�ďĂďǇ�ĚƵƌŝŶŐ�ůŽĐŬĚŽǁŶ͘�/ƚ�ǁĂƐ�ůŽǀĞůǇ�ƚŽ�ƚĂůŬ�ƚŽ�ŽƚŚĞƌ�ŵƵŵƐ͕�
ĞƐƉĞĐŝĂůůǇ�ĂďŽƵƚ�ǁŚĂƚ�ƚŽ�ĞǆƉĞĐƚ�ĂŶĚ�ŬŶŽǁŝŶŐ�/�Ăŵ�ŶŽƚ�ƚŚĞ�ŽŶůǇ�ŽŶĞ�ĨĞĞůŝŶŐ�ůŝŬĞ�/�ŵŝŐŚƚ�ďĞ�ĚŽŝŶŐ�
ŝƚ�Ăůů�ǁƌŽŶŐ͘�dŚĂŶŬ�ǇŽƵ�ƐŽ�ŵƵĐŚ�ĨŽƌ�ǀŝƐŝƟŶŐ�ŵĞ�ĂŶĚ�ůĞƫŶŐ�ŵĞ�ďĞ�ƉĂƌƚ�ŽĨ�ƚŚŝƐ�ŐƌŽƵƉ͘�dŚĂŶŬ�ǇŽƵ�
ƐŽ�ŵƵĐŚ�ĨŽƌ�ƐŚŽǁŝŶŐ�ŵĞ�ŚŽǁ�ŝŵƉŽƌƚĂŶƚ�/�Ăŵ�ƚŽ�ŵǇ�ƐŽŶ�ĂŶĚ�ƚŚĂƚ�ŝƚ͛Ɛ�ŽŬ�ƚŽ�ƚĂŬĞ�ĞĂĐŚ�ĚĂǇ�ĂƐ�ŝƚ�
ĐŽŵĞƐ�ĂŶĚ�ƚŽ�ĞŶũŽǇ�ĞĂĐŚ�ƐƚĂŐĞ�ŽĨ�ŚŝƐ�ƉƌĞĐŝŽƵƐ�ĚĞǀĞůŽƉŵĞŶƚ—&ůǇŝŶŐ� ^ƚĂƌƚ�ŵƵŵ� ĂƩĞŶĚŝŶŐ� Ă�
ǀŝƌƚƵĂů�ƉĂƌĞŶƟŶŐ�ƉƌŽŐƌĂŵŵĞ� 

· dŚĂŶŬǇŽƵ� ĨŽƌ� ƚŚĞ�ǁŽŶĚĞƌĨƵů� ƐĞƌǀŝĐĞ�ƚŚĂƚ�ǇŽƵ�ƉƌŽǀŝĚĞĚ�ĂŶĚ� ĨŽƌ�ŵĂŬŝŶŐ�ŽƵƌ� ůŝĨĞ�Ă� ůŽƚ�ĞĂƐŝĞƌ͘—
�ĂƌĞ�,ŽŵĞ�dĞĂŵ 

· /�ǁŽƵůĚ�ůŝŬĞ�ƚŽ�ƐĂǇ�Ă�,h'��ƚŚĂŶŬ�ǇŽƵ�ĨŽƌ�Ăůů�ǇŽƵƌ�ƐƵƉƉŽƌƚ�ƚŽ�ƵƐ�Ă�ĨĂŵŝůǇ͘�zŽƵ�ŚĂǀĞ�ƉƵůůĞĚ�ŽƵƚ�ƚŚĞ�
ƐƚŽƉƐ�ƚŽ�ŚĞůƉ�ƵƐ�ŵĞĞƚ�Ă�ĚĞĂĚůŝŶĞ�ĂŶĚ�ǇŽƵ�ŚĂǀĞ�ďĞĞŶ�ƉƌŽĨĞƐƐŝŽŶĂů͕�ƉĂƟĞŶƚ�ĂŶĚ�ĞŵƉĂƚŚĞƟĐ�Ăƚ�Ăůů�
ƟŵĞƐ͘�tĞ� ĂƉƉƌĞĐŝĂƚĞ�ǁŚĂƚ� ǇŽƵ� ŚĂǀĞ� ĚŽŶĞ� ĨŽƌ�ƵƐ͘� zŽƵ�ŚĂǀĞ� Ă� ĚĞŵĂŶĚŝŶŐ� ũŽď� ĂŶĚ� ƚŚĞƐĞ� ĂƌĞ�
ĐŚĂůůĞŶŐŝŶŐ� ƟŵĞƐ͕� ĨƌŽŵ� ǁŚĂƚ� /͛ǀĞ� ŐůĞĂŶĞĚ� ƐŽĐŝĂů� ǁŽƌŬ� ƌĞƋƵŝƌĞƐ� ƐƚĂŵŝŶĂ͕� ďŽƚŚ� ŵĞŶƚĂů� ĂŶĚ�
ƉŚǇƐŝĐĂů͊�-�>ŽŶŐ�dĞƌŵ��ĂƌĞ 
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 WƌŽŵŽƟŶŐ�ĂŶĚ�/ŵƉƌŽǀŝŶŐ�ƚŚĞ�tĞůů-ďĞŝŶŐ�ŽĨ�dŚŽƐĞ�tĞ�,ĞůƉ� 
 

WƌŝŽƌŝƟĞƐ 
dŚĞ��ŽƌƉŽƌĂƚĞ�WůĂŶ�ϮϬϮϬͬϮϮ�ŝƐ�ƚŚĞ��ŽƵŶĐŝů͛Ɛ�ƌŽĂĚŵĂƉ�ƐĞƫŶŐ�ŽƵƚ�ƚŚĞ�ǀŝƐŝŽŶ͕�ǀĂůƵĞƐ�ĂŶĚ�ƉƌŝŽƌŝƟĞƐ�ŽĨ�ƚŚĞ�
�ŽƵŶĐŝů͘�KŶĞ�ŬĞǇ�ƉƌŝŽƌŝƚǇ�ǁŝƚŚŝŶ�ƚŚĞ�WůĂŶ�ŝƐ͕�͚dŽ� ĞŶĂďůĞ�ƉĞŽƉůĞ�ƚŽ�ŵĂǆŝŵŝƐĞ�ƚŚĞŝƌ�ŝŶĚĞƉĞŶĚĞŶĐĞ͕�ĚĞǀĞůŽƉ�
ƐŽůƵƟŽŶƐ� ĂŶĚ� ƚĂŬĞ� ĂŶ� ĂĐƟǀĞ� ƌŽůĞ� ŝŶ� ƚŚĞŝƌ� ĐŽŵŵƵŶŝƟĞƐ͛͘� dŚĞ� ďƵƐŝŶĞƐƐ� ƉůĂŶƐ� ƚŚƌŽƵŐŚŽƵƚ� ƚŚĞ� �ŽƵŶĐŝů͕�
ŝŶĐůƵĚŝŶŐ�ǁŝƚŚŝŶ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ͕�ĂƌĞ�ĂůŝŐŶĞĚ�ĚŝƌĞĐƚůǇ�ƚŽ�ƚŚĞ��ŽƌƉŽƌĂƚĞ�WůĂŶ�ƚŽ�ĞŶƐƵƌĞ�ƚŚĂƚ�ƚŚĞ�ƉƌŝŽƌŝƟĞƐ�
ĐĂŶ�ďĞ�ŵŽŶŝƚŽƌĞĚ�ĂŶĚ�ŝŵƉůĞŵĞŶƚĞĚ�ŽǀĞƌ�ƚŚĞ�ůŝĨĞƐƉĂŶ�ŽĨ�ƚŚĞ�ƉůĂŶ͘�dŚĞ�ƉƌŝŽƌŝƟĞƐ�ĨŽƌ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�ĂƌĞ�
ƐŚŽǁŶ�ďĞůŽǁ�ĂŶĚ�ƚŚĞ�YƵĂůŝƚǇ�^ƚĂŶĚĂƌĚƐ�ĚĞŵŽŶƐƚƌĂƚĞ�ǁŚĞƌĞ�ŝŵƉƌŽǀĞŵĞŶƚ�ŚĂǀĞ�ďĞĞŶ�ŵĂĚĞ͕�ĐŚĂůůĞŶŐĞƐ�
ŚĂǀĞ�ďĞĞŶ�ĂĚĚƌĞƐƐĞĚ�ĂŶĚ�ǁŚĞƌĞ�ŽƵƚĐŽŵĞƐ�ŚĂǀĞ�ďĞĞŶ�ĂĐŚŝĞǀĞĚ͘� 
 
�ŽƌƉŽƌĂƚĞ�WůĂŶ�WƌŝŽƌŝƟĞƐ�ϮϬϮϬͬϮϮ�ĨŽƌ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�ĂƌĞ͗ 
· dŽ� ŝŵƉƌŽǀĞ� ĂĐĐĞƐƐŝďŝůŝƚǇ͕� ƉƌŽǀŝƐŝŽŶ� ŽĨ� ŝŶĨŽƌŵĂƟŽŶ� ĂŶĚ� ĂĚǀŝĐĞ� ƚŽ� ĞŶĂďůĞ� ƉĞŽƉůĞ� ƚŽ� ƐƵƉƉŽƌƚ� ƚŚĞŝƌ�

ŽǁŶ�ǁĞůů-ďĞŝŶŐ͖ 
· dŽ�ǁŽƌŬ�ǁŝƚŚ�ƉĞŽƉůĞ�ƚŽ�ŵĂŬĞ�ƐƵƌĞ�ƚŚĞǇ�ŚĂǀĞ�Ă�ƐĂǇ�ŝŶ�ĂĐŚŝĞǀŝŶŐ�ǁŚĂƚ�ŵĂƩĞƌƐ�ƚŽ�ƚŚĞŵ͖� 
· dŽ�ŝŶƚĞƌǀĞŶĞ�ĞĂƌůǇ�ƚŽ�ƉƌĞǀĞŶƚ�ƉƌŽďůĞŵƐ�ĨƌŽŵ�ďĞĐŽŵŝŶŐ�ŐƌĞĂƚĞƌ͖ 
· dŽ� ƉƌŽŵŽƚĞ� ĂŶĚ� ĨĂĐŝůŝƚĂƚĞ� ŶĞǁ�ǁĂǇƐ� ŽĨ� ĚĞůŝǀĞƌŝŶŐ� ŝŶƚĞŐƌĂƚĞĚ� ƌĞƐƉŽŶƐŝǀĞ� ĐĂƌĞ� ĂŶĚ� ƐƵƉƉŽƌƚ� ǁŝƚŚ�

ƉĂƌƚŶĞƌƐ͖ 
· dŽ�ĐŽŶƟŶƵĞ�ŽƵƌ�ƉƌŽŐƌĂŵŵĞ�ŽĨ�ƉƵďůŝĐ�ĞŶŐĂŐĞŵĞŶƚ�ĂŶĚ�ƌĞƐƉŽŶĚ� ŝŶ�Ă�ƟŵĞůǇ�ĂŶĚ�ĞīĞĐƟǀĞ�ǁĂǇ�ƚŽ�

ĨĞĞĚďĂĐŬ͖ 
· dŽ�ďƵŝůĚ�Ă�ĐŽůůĂďŽƌĂƟǀĞ�ĐƵůƚƵƌĞ�ďĞƚǁĞĞŶ�ƐĞƌǀŝĐĞƐ͕�ƉĂƌƚŶĞƌƐ�ĂŶĚ�ĐŽŵŵƵŶŝƟĞƐ�ǁŽƌŬŝŶŐ�ƚŽŐĞƚŚĞƌ�ĂŶĚ�

ǁŝƚŚ�ƉĞŽƉůĞ�ĚŝƌĞĐƚůǇ�ƚŽ��ƐŚĂƉĞ���ĂŶĚ�ĚĞůŝǀĞƌ�ƐĞƌǀŝĐĞƐ͖ 
· dŽ�ƉƵƚ�ĞīĞĐƟǀĞ�ƐĂĨĞŐƵĂƌĚŝŶŐ�ĂƌƌĂŶŐĞŵĞŶƚƐ�ŝŶ�ƉůĂĐĞ�ƚŽ�ƉƌŽƚĞĐƚ�ƉĞŽƉůĞ�ĨƌŽŵ�ŚĂƌŵ͖�ĂŶĚ 
· dŽ�ĚĞǀĞůŽƉ�Ă�ƉĂƌƚŶĞƌƐŚŝƉ�ĂƉƉƌŽĂĐŚ�ƚŽ�ŵĂǆŝŵŝƐŝŶŐ�ŝŶĐŽŵĞ�ƌĞĚƵĐŝŶŐ��ƚŚĞ�ŝŵƉĂĐƚƐ�ŽĨ�WŽǀĞƌƚǇ͘ 
dŚĞƌĞ� ĂƌĞ� ĂůƐŽ� Ă� ŶƵŵďĞƌ� ŽĨ� �ŽƌƉŽƌĂƚĞ� ƉƌŝŽƌŝƟĞƐ� ŝĚĞŶƟĮĞĚ� ǁŝƚŚŝŶ� ƚŚĞ� �ŽƌƉŽƌĂƚĞ� WůĂŶ� ǁŚŝĐŚ� Ăůů�
ĚŝƌĞĐƚŽƌĂƚĞƐ�ĂĐƌŽƐƐ�ƚŚĞ��ŽƵŶĐŝů�ĂƌĞ�ĞǆƉĞĐƚĞĚ�ƚŽ�ŝŵƉůĞŵĞŶƚ͘� 

 
�ŚŝůĚƌĞŶ͛Ɛ�^ĞƌǀŝĐĞƐ�WƌŝŽƌŝƟĞƐ�ϮϬϮϭͬϮϮ 

ϴ 

WƌŝŽƌŝƚǇ�dŝƚůĞ ���Z�' 

�ŶŚĂŶĐĞ�ƐĐƌĞĞŶŝŶŐ�ĂŶĚ�/���ƉƌŽǀŝƐŝŽŶ�;ĐŚŝůĚƌĞŶ�ĂŶĚ�ĂĚƵůƚƐͿ� 'ƌĞĞŶ� 

^ƵƉƉŽƌƚ�ĂŶĚ�ĞŶĐŽƵƌĂŐĞ�Ă�ĐƵůƚƵƌĂů�ĐŚĂŶŐĞ�ĂĐƌŽƐƐ��ŚŝůĚƌĞŶ͛Ɛ�ƐĞƌǀŝĐĞƐ�ďǇ�ĞŶƐƵƌŝŶŐ�ƚŚĂƚ�
ĐŽŵŵƵŶŝƚǇ�ŵĞŵďĞƌƐ�ŚĂǀĞ�Ă�ƐĂǇ�ŝŶ�ǁŚĂƚ�ŵĂƩĞƌƐ�ƚŽ�ƚŚĞŵ� 

'ƌĞĞŶ 

/ŵƉůĞŵĞŶƚĂƟŽŶ�ŽĨ�ƚŚĞ�WƌĞǀĞŶƟŽŶ�ĂŶĚ��ĂƌůǇ�/ŶƚĞƌǀĞŶƟŽŶ�^ƚƌĂƚĞŐǇ 'ƌĞĞŶ� 

/ŵƉůĞŵĞŶƚ�ƚŚĞ�^ĂĨĞ�ZĞĚƵĐƟŽŶ�ŽĨ�>ŽŽŬĞĚ��ŌĞƌ��ŚŝůĚƌĞŶ�^ƚƌĂƚĞŐǇ�ϮϬϭϳ�–ϮϬϮϬ 'ƌĞĞŶ 

�ŶƐƵƌĞ�ƚŚĂƚ�Ăůů�ĐŚŝůĚƌĞŶ�ŝŶ��ůĂĞŶĂƵ�'ǁĞŶƚ�ŚĂǀĞ�ƚŚĞ�ďĞƐƚ�ƐƚĂƌƚ�ŝŶ�ůŝĨĞ�;�ĂƌůǇ�zĞĂƌƐͿ� 'ƌĞĞŶ 

dŽ�ƉƌŽǀŝĚĞ�ĂŶĚ�ĐŽŵŵŝƐƐŝŽŶ�Ă�ŇĞǆŝďůĞ�ĂŶĚ�ĂīŽƌĚĂďůĞ�ŵŝǆ�ŽĨ�ŚŝŐŚ�ƋƵĂůŝƚǇ�ƉůĂĐĞŵĞŶƚƐ� 'ƌĞĞŶ 

�ůů�ƚĞĂŵƐ�ƚŽ�ĞŶƐƵƌĞ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ĂŶĚ�ǇŽƵŶŐ�ƉĞŽƉůĞ�ŽĨ��ůĂĞŶĂƵ�'ǁĞŶƚ�ĂƌĞ�ƐĂĨĞŐƵĂƌĚĞĚ� �ŵďĞƌ 

DĂŶĂŐĞ�ƚŚĞ��ŚŝůĚƌĞŶ͛Ɛ�^ĞƌǀŝĐĞƐ�ďƵĚŐĞƚ�ƚŽ�ĞŶƐƵƌĞ�ĞǆƉĞŶĚŝƚƵƌĞ�ĐŽŵĞƐ�ǁŝƚŚŝŶ�ďƵĚŐĞƚ� 'ƌĞĞŶ 

�ŚŝůĚƌĞŶΖƐ�^ĞƌǀŝĐĞƐ�ĐŽŶƚƌŝďƵƚĞƐ�ƚŽ�ŵĞĞƟŶŐ�ƚŚĞ�^ƵƐƚĂŝŶĂďůĞ��ĞǀĞůŽƉŵĞŶƚ�WƌŝŶĐŝƉůĞƐ� 'ƌĞĞŶ 

/ŵƉƌŽǀĞ�ŽƵƚĐŽŵĞƐ�ĨŽƌ��ŚŝůĚƌĞŶ�>ŽŽŬĞĚ��ŌĞƌ�ďǇ�ŝŵƉůĞŵĞŶƟŶŐ�ƚŚĞ��ŽƌƉŽƌĂƚĞ�WĂƌĞŶƟŶŐ�
�ĐƟŽŶ�WůĂŶ� 

'ƌĞĞŶ 
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�ĚƵůƚƐ�^ĞƌǀŝĐĞƐ�WƌŝŽƌŝƟĞƐ�ϮϬϮϭͬϮϮ 

ϵ 

tĞůů-ďĞŝŶŐ�WůĂŶ� 
WĂƌƚŶĞƌƐŚŝƉ�ƉůĂŶ�ĨŽƌ��ůĂĞŶĂƵ�'ǁĞŶƚ�ƌĞƉŽƌƚĞĚ�ƚŽ�W^��^ĐƌƵƟŶǇ��ŽŵŵŝƩĞĞ 

dŚĞ��ŽƵŶĐŝů͛Ɛ��ŽƌƉŽƌĂƚĞ�WůĂŶ 
dŚĞƐĞ�ĂƌĞ�ƚŚĞ�ƉƌŝŽƌŝƟĞƐ�ŽĨ�ƚŚĞ��ŽƵŶĐŝů�ĂŶĚ�ĨŽƌŵ�ŝƚƐ��ƵƐŝŶĞƐƐ�WůĂŶ�ƌĞƉŽƌƚĞĚ�ƚŽ��ŽƌƉŽƌĂƚĞ�KǀĞƌǀŝĞǁ� 

^ĐƌƵƟŶǇ��ŽŵŵŝƩĞĞ͕��ǆĞĐƵƟǀĞ��ŽŵŵŝƩĞĞ�ĂŶĚ��ŽƵŶĐŝů 

Finance and Performance Report 
�ŽƵŶĐŝů͛Ɛ�ƋƵĂƌƚĞƌůǇ�ŵŽŶŝƚŽƌŝŶŐ�ƌĞƉŽƌƚ�;ƐƵƉƉŽƌƚĞĚ�ďǇ�ƚŚĞ�ŝŶĨŽƌŵĂƟŽŶ�ĨƌŽŵ�ƚŚĞ���Z&Ϳ�ƌĞƉŽƌƚĞĚ�ƚŽ� 

�ŽƌƉŽƌĂƚĞ�KǀĞƌǀŝĞǁ�^ĐƌƵƟŶǇ��ŽŵŵŝƩĞĞ�ĂŶĚ��ǆĞĐƵƟǀĞ 

Annual Council Reporting Framework 
ZĞƉŽƌƚ�ŽĨ�ƚŚĞ��ŝƌĞĐƚŽƌ�ŽĨ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�;ĂŶŶƵĂů�ĂŶĚ�Ɛŝǆ�ŵŽŶƚŚůǇͿ�ƌĞƉŽƌƚĞĚ�ƚŽ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�^ĐƌƵƟŶǇ�

�ŽŵŵŝƩĞĞ͕��ǆĞĐƵƟǀĞ��ŽŵŵŝƩĞĞ�ĂŶĚ��ŽƵŶĐŝů 

�ƵƐŝŶĞƐƐ�WůĂŶŶŝŶŐ�ĂŶĚ�^ĞůĨ-�ǀĂůƵĂƟŽŶ 
hƉĚĂƚĞĚ�ƋƵĂƌƚĞƌůǇ�ŝŶĐůƵĚĞƐ�–�ƉƌŝŽƌŝƟĞƐ͕�ĂĐƟŽŶƐ͕�ƌŝƐŬ͕�^ƵƐƚĂŝŶĂďůĞ��ĞǀĞůŽƉŵĞŶƚ�WƌŝŶĐŝƉůĞƐ͕�W/Ɛ�ĂŶĚ� 

�ĞĐĂƌďŽŶŝƐĂƟŽŶ� 

Performance Coaching 
/ŶĚŝǀŝĚƵĂůƐ�ŚĂǀĞ�ŵŽŶƚŚůǇ�ĂŶĚ�ĂŶŶƵĂů�ĐŽĂĐŚŝŶŐ� Individuals 

Service 

Directorate 

Corporate 

WƌŝŽƌŝƚǇ�dŝƚůĞ �Z�' 

�ŶŚĂŶĐĞ�ƐĐƌĞĞŶŝŶŐ�ĂŶĚ�/����ĚƵůƚ�^ĞƌǀŝĐĞƐ�ƐƵƉƉŽƌƚ�Ăƚ�ŽƵƌ�ĨƌŽŶƚ�ĚŽŽƌ�ŝŶ�ůŝŶĞ�ǁŝƚŚ�� 
ƌĞĐŽŵŵĞŶĚĂƟŽŶƐ�ǁŝƚŚŝŶ�ƚŚĞ�^^t��;tĂůĞƐͿ��Đƚ�ϮϬϭϰ� 

'ƌĞĞŶ 

^ƵƉƉŽƌƚ�ĂŶĚ�ĞŶĐŽƵƌĂŐĞ�Ă�ĐƵůƚƵƌĂů�ĐŚĂŶŐĞ�ĂĐƌŽƐƐ��ĚƵůƚƐ��ƐĞƌǀŝĐĞƐ�ďǇ�ĞŶƐƵƌŝŶŐ�ƚŚĂƚ����� 
ĐŝƟǌĞŶƐ�ŚĂǀĞ�Ă�ƐĂǇ�ŝŶ�ǁŚĂƚ�ŵĂƩĞƌƐ�ƚŽ�ƚŚĞŵ� 

'ƌĞĞŶ 

�ŶƐƵƌĞ�ƚŚĂƚ�ƉƌĞǀĞŶƚĂƟǀĞ�ƐƵƉƉŽƌƚ�ŝƐ�ĂǀĂŝůĂďůĞ�ƚŽ�ĐŝƟǌĞŶƐ�-�ƉƌŽŵŽƟŶŐ��ƉĞƌƐŽŶĂů����������� 
ŝŶĚĞƉĞŶĚĞŶĐĞ�ĂŶĚ�ƌĞĚƵĐŝŶŐ�ĚĞƉĞŶĚĞŶĐŝĞƐ� 

'ƌĞĞŶ 

�ŶƐƵƌĞ�ƚŚĂƚ�ǁĞ�ƉƌŽǀŝĚĞ�ͬ�ĐŽŵŵŝƐƐŝŽŶ�ŵŽĚĞƌŶ͕�ŚŝŐŚ�ƋƵĂůŝƚǇ�ĐĂƌĞ�ĂŶĚ�ƐƵƉƉŽƌƚ�ƉƌŽǀŝƐŝŽŶ�
ƚŚĂƚ�ŵĞĞƚ�ďŽƚŚ�ĐƵƌƌĞŶƚ�ĂŶĚ�ĨƵƚƵƌĞ�ǁĞůů-ďĞŝŶŐ�ŶĞĞĚƐ�ŽĨ�ŽƵƌ�ĐŝƟǌĞŶƐ� 

'ƌĞĞŶ 

dŽ�ĚĞǀĞůŽƉ�ĂůƚĞƌŶĂƟǀĞ�ŵŽĚĞůƐ�ŽĨ�ƐƵƉƉŽƌƚ�ƚŚĂƚ�ƉƌŽŵŽƚĞƐ�ŝŶĚĞƉĞŶĚĞŶĐĞ�ĂŶĚ��ƐƵƉƉŽƌƚƐ�
ǁĞůů-ďĞŝŶŐ�ŽƵƚĐŽŵĞƐ� 

'ƌĞĞŶ 

�ŶƐƵƌĞ�ƚŚĂƚ�ǀƵůŶĞƌĂďůĞ�ĂĚƵůƚƐ�ĂƌĞ�ƐĂĨĞŐƵĂƌĚĞĚ� 'ƌĞĞŶ 

�ĞǀĞůŽƉ�ĂŶĚ�ŵĂǆŝŵŝƐĞ�ŽƉƉŽƌƚƵŶŝƟĞƐ�ĨŽƌ�ƉĂƌƚŶĞƌƐŚŝƉ�ǁŽƌŬŝŶŐ�ĂĐƌŽƐƐ�tĞůƐŚ�� 
'ŽǀĞƌŶŵĞŶƚ�&ůĞǆŝďŝůŝƟĞƐ�'ƌĂŶƚƐ��ĂŶĚ�tĞůĨĂƌĞ�ƌĞĨŽƌŵ�ƌĞůĂƚĞĚ��ƉƌŽŐƌĂŵŵĞƐ� 

'ƌĞĞŶ 

DĂŶĂŐĞ�ƚŚĞ��ĚƵůƚƐ�^ĞƌǀŝĐĞ�ĐŽƌĞ�ďƵĚŐĞƚ�ĂŶĚ�ŐƌĂŶƚ�ƉƌŽŐƌĂŵŵĞƐ�ƚŽ�ĞŶƐƵƌĞ�ƚŚĂƚ���������� 
ĞǆƉĞŶĚŝƚƵƌĞ�ĐŽŵĞƐ�ǁŝƚŚŝŶ�ďƵĚŐĞƚ� 

'ƌĞĞŶ 

�ĚƵůƚ�^ĞƌǀŝĐĞƐ�ĐŽŶƚƌŝďƵƚĞƐ�ƚŽ�ŵĞĞƟŶŐ�ƚŚĞ�^ƵƐƚĂŝŶĂďůĞ��ĞǀĞůŽƉŵĞŶƚ�WƌŝŶĐŝƉůĞƐ� 'ƌĞĞŶ 

 
dŚĞ�ĨƌĂŵĞǁŽƌŬ�ďĞůŽǁ�ƐŚŽǁƐ�ŚŽǁ�ƌĞƉŽƌƟŶŐ�ĂŶĚ�ŵŽŶŝƚŽƌŝŶŐ�ǁŽƌŬƐ�ƚŚƌŽƵŐŚŽƵƚ�ƚŚĞ��ŽƵŶĐŝů�ƚŽ�ĐƌĞĂƚĞ�Ă�
͚ŐŽůĚĞŶ�ƚŚƌĞĂĚ͛͘��������������������������������������������WůĂŶŶŝŶŐ�&ƌĂŵĞǁŽƌŬ 
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tŽƌŬŝŶŐ�ǁŝƚŚ�ƉĞŽƉůĞ�ƚŽ�ĚĞĮŶĞ�ĂŶĚ�ĐŽ-ƉƌŽĚƵĐĞ�ƉĞƌƐŽŶĂů�ǁĞůů-ďĞŝŶŐ�ŽƵƚĐŽŵĞƐ�ƚŚĂƚ�
ƉĞŽƉůĞ�ǁŝƐŚ�ƚŽ�ĂĐŚŝĞǀĞ 

ϭϬ 

WƌŽŐƌĞƐƐ�ŽĨ�ƚŚĞ�YƵĂůŝƚǇ�^ƚĂŶĚĂƌĚƐ 

�ƵƌŝŶŐ�Ă�ĐŽŵƉƌĞŚĞŶƐŝǀĞ�ĂƐƐĞƐƐŵĞŶƚ�ŽĨ�ƉĞƌĨŽƌŵĂŶĐĞ�Ăƚ�ƚŚĞ�ĞŶĚ�ŽĨ�ϮϬϮϭͬϮϮ͕�ƚŚĞ�ĨŽůůŽǁŝŶŐ�ĂĐŚŝĞǀĞŵĞŶƚƐ�
ĂŶĚ�ĐŚĂůůĞŶŐĞƐ�ǁĞƌĞ�ŝĚĞŶƟĮĞĚ�ĂƐ�ƉĂƌƚ�ŽĨ�ƚŚĞ��ŽƵŶĐŝů͛Ɛ�WĞƌĨŽƌŵĂŶĐĞ�DĂŶĂŐĞŵĞŶƚ�&ƌĂŵĞǁŽƌŬ͘� 

�ƵƌŝŶŐ� ϮϬϮϭͬϮϮ͕� ƚŚĞ� /ŶĨŽƌŵĂƟŽŶ� �ĚǀŝĐĞ� ĂŶĚ� �ƐƐŝƐƚĂŶĐĞ� ^ĞƌǀŝĐĞ� ;/��Ϳ� ŝŶ� ďŽƚŚ� ĐŚŝůĚƌĞŶ͕� ĂĚƵůƚƐ� ƐĞƌǀŝĐĞƐ� ƐĂǁ� Ă�
ƐŝŐŶŝĮĐĂŶƚ�ŝŶĐƌĞĂƐĞ�ŝŶ�ƚŚĞ�ŶƵŵďĞƌƐ�ŽĨ����ƌĞĨĞƌƌĂůƐ�ƌĞĐĞŝǀĞĚ�ĂĐƌŽƐƐ�Ăůů�ƉĂƌƚŶĞƌƐ͘��ŶĂůǇƐŝƐ�ŽĨ�ƚŚĞ�ĚĂƚĂ�ŽǀĞƌ�ƚŚĞ�ƉĂƐƚ�ƚǁŽ�
ǇĞĂƌƐ�ŚĂƐ�ďĞĞŶ�ƵŶĚĞƌƚĂŬĞŶ�ƚŽ�ƵŶĚĞƌƐƚĂŶĚ�ƚŚĞ�ŝŶĐƌĞĂƐĞ�ŝŶ�ƚŚĞ�ŶƵŵďĞƌƐ�ƉƌĞ�ĂŶĚ�ƉŽƐƚ�ƉĂŶĚĞŵŝĐ͘�dŚĞ�ƚŽƚĂů�ŶƵŵďĞƌ�ĂŶĚ�
ĂǀĞƌĂŐĞ�ŵŽŶƚŚůǇ�ƌĞĨĞƌƌĂůƐ�ŝŶĐƌĞĂƐĞĚ�ĂŶĚ�ŝŶ�ŽƌĚĞƌ�ƚŽ�ƌĞƐƉŽŶĚ�ƚŽ�ƚŚŝƐ�ĚĞŵĂŶĚ͕�ĨƵŶĚŝŶŐ�ĨŽƌ�ĂĚĚŝƟŽŶĂů�ƌĞƐŽƵƌĐĞƐ�ŝŶ�ƚŚĞ�
ĐŚŝůĚƌĞŶƐ�ƐĞƌǀŝĐĞƐ�/���dĞĂŵ�ǁĂƐ�ĂŐƌĞĞĚ�ƵŶƟů�DĂƌĐŚ�ϮϬϮϮ͕�ĨƌŽŵ�ƚŚĞ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�^ƵƐƚĂŝŶĂďŝůŝƚǇ�&ƵŶĚ͘����ƌĞƉŽƌƚ�ŚĂƐ�
ďĞĞŶ�ĚƌĂŌĞĚ�ĚĞŵŽŶƐƚƌĂƟŶŐ�ƚŚĂƚ� ƚŚĞ�ĂĚĚŝƟŽŶĂů� ƚĞŵƉŽƌĂƌǇ�ƐƚĂĸŶŐ�ĐĂƉĂĐŝƚǇ͕� ŝŶ�ƉůĂĐĞ�ƐŝŶĐĞ�ϮϬϭϵ͕�ǁĂƐ�ƐƟůů� ƌĞƋƵŝƌĞĚ�
ĂŶĚ͕�ŝŶ�ĨĂĐƚ͕�ĨƵƌƚŚĞƌ�ĂĚĚŝƟŽŶĂů�ĐĂƉĂĐŝƚǇ�ŝƐ�ŶĞĞĚĞĚ�ŝŶ�ŽƌĚĞƌ�ƚŽ�ƐƵƉƉŽƌƚ�ƚŚĞ�ŝŶĐƌĞĂƐĞ�ŝŶ�ƚŚĞ�ŶƵŵďĞƌ�ŽĨ�ƌĞĨĞƌƌĂůƐ�ŝŶƚŽ�ƚŚĞ�
ƚĞĂŵ͘�/ƚ�ǁĂƐ�ĂŐƌĞĞĚ�ĨŽƌ�ƚŚĞ�ĂĚĚŝƟŽŶĂů�ƚĞŵƉŽƌĂƌǇ�ƉŽƐƚƐ�ƚŽ�ďĞ�ŵĂĚĞ�ƉĞƌŵĂŶĞŶƚ�ƵƟůŝƐŝŶŐ�ŵŽŶŝĞƐ�ĨƌŽŵ�ƚŚĞ�ĐŽƌĞ�ďƵĚŐĞƚ�
ŝŶ�ŽƌĚĞƌ� ƚŽ�ĞŶƐƵƌĞ� ƐƵƐƚĂŝŶĂďŝůŝƚǇ�ŽĨ� ƚŚĞ� ƚĞĂŵ͘���ŶƵŵďĞƌ�ŽĨ� � ĂĚĚŝƟŽŶĂů� ƚĞŵƉŽƌĂƌǇ�ƉŽƐƚƐ�ǁĞƌĞ�ĂůƐŽ�ĂŐƌĞĞĚ� ƚŽ�ďĞ� ŝŶ�
ƉůĂĐĞ� ĨŽƌ� ƚŚĞ� ŶĞǆƚ� ϭϮ� ŵŽŶƚŚƐ� ƚŽ� ĚĞĂů� ǁŝƚŚ� ƚŚĞ� ĨƵƌƚŚĞƌ� ŝŶĐƌĞĂƐĞ� ŝŶ� ǁŽƌŬůŽĂĚ͘� tŝƚŚ� ƚŚŝƐ� ĂĚĚŝƟŽŶĂů� ĐĂƉĂĐŝƚǇ� ĂŶĚ�
ƐƵƐƚĂŝŶĂďŝůŝƚǇ�ƚŚĞ�ƚĞĂŵ�ŝƐ�ǁĞůů�ƉůĂĐĞĚ�ƚŽ�ĞŶƐƵƌĞ�ĐŽŵƉůŝĂŶĐĞ�ǁŝƚŚ�ƉĂƌƚ�Ϯ�ŽĨ�ƚŚĞ��Đƚ͘���ƵƌŝŶŐ�ϮϬϮϭͬ�ϮϮ�Ă�ĨƵůů�ƌĞǀŝĞǁ�ŽĨ�
ƚŚĞ��ĚƵůƚ� ^ĞƌǀŝĐĞƐ� /��� ƚĞĂŵ�ǁĂƐ� ĐŽŵƉůĞƚĞĚ� ĂŶĚ� ƚŚĞ� ƐĞƌǀŝĐĞ� ŚĂƐ� ŶŽǁ�ďĞĞŶ�ĚĞǀĞůŽƉĞĚ� ƚŽ� ŶŽ� ůŽŶŐĞƌ� ďĞ� ƌĞůŝĂŶƚ� ŽŶ�
ƚĞŵƉŽƌĂƌǇ�ŐƌĂŶƚ� ĨƵŶĚŝŶŐ͘� �dŚĞ�ƐĞƌǀŝĐĞ�ŚĂƐ�ďĞĞŶ� ƌĞŵŽĚĞůůĞĚ�ĂŶĚ�ƚŚĞ�ŶĞǁ�ǁŽƌŬŝŶŐ�ĂƌƌĂŶŐĞŵĞŶƚƐ� �ǁŝůů�ŐŽ� ůŝǀĞ� ĨƌŽŵ�
�Ɖƌŝů� ϮϮ͘� dŚĞ� ŶĞǁ� ƐĞƌǀŝĐĞ� ƉƌŽŵŽƚĞƐ� ĂŶ� ŝŶƚĞŐƌĂƚĞĚ� ,ĞĂůƚŚ� ĂŶĚ� ^ŽĐŝĂů� �ĂƌĞ� ƐĞƌǀŝĐĞ� ƚŚĂƚ� ƉƌŽŵŽƚĞƐ� ƉƌĞǀĞŶƚĂƟǀĞ��
ĂƐƐĞƐƐŵĞŶƚƐ�ǁŝƚŚ�ĐŝƟǌĞŶƐ͘� 

�ůů� �ŚŝůĚƌĞŶ� ^ĞƌǀŝĐĞƐ� /��� ^ƚĂī� ŚĂǀĞ� ďĞĞŶ� ƚƌĂŝŶĞĚ� ŝŶ� ƵƐĞ� ŽĨ� ƚŚĞ� ŽƵƚĐŽŵĞƐ� ĂƉƉƌŽĂĐŚ� ĂŶĚ� ƚŚĞ�ŵĞŶƚŽƌƐ� ƉƌŽŐƌĂŵŵĞ�
ĐŽŶƟŶƵĞƐ�ǁŝƚŚ�ϲ�ǁĞĞŬůǇ�ŵĞĞƟŶŐƐ͘�^ƚĂī�ĂƌĞ�ĂďůĞ�ƚŽ�ƐŚĂƌĞ�ŚŽǁ�ƚŚĞ�ĂƉƉƌŽĂĐŚ�ŝƐ�ďĞŝŶŐ�ĞŵďĞĚĚĞĚ�ǁŝƚŚŝŶ�ƚŚĞŝƌ�ƚĞĂŵƐ�
ĂŶĚ�ĚĂǇ�ƚŽ�ĚĂǇ�ƉƌĂĐƟĐĞ͕�ǁŝƚŚ�ůŝǀĞ�ĐĂƐĞƐ��ďĞŝŶŐ�ĚŝƐĐƵƐƐĞĚ�ĂŶĚ�ĨĞĞĚďĂĐŬ�ĨƌŽŵ�ĨĂŵŝůŝĞƐ�ĂŶĚ�ĐŚŝůĚƌĞŶ�ŝƐ�ĂůƐŽ�ŝŶĐůƵĚĞĚ͘�/Ŷ��
ĂĚĚŝƟŽŶ͕�ƚŚĞ�ƐĞƌǀŝĐĞ�ĂƐ�Ă�ǁŚŽůĞ�ĐŽŶƟŶƵĞƐ�ƚŽ�ĚĞůŝǀĞƌ�ŝŶƚĞƌǀĞŶƟŽŶƐ�ďĂƐĞĚ�ŽŶ�ĂŶ�ŽƵƚĐŽŵĞƐͬƐƚƌĞŶŐƚŚƐ�ďĂƐĞĚ�ĂƉƉƌŽĂĐŚ�
ǁŚŝĐŚ�ŚĂƐ�ƚŚĞ�ǀŽŝĐĞƐ�ŽĨ�ĐŚŝůĚƌĞŶ�ĂŶĚ�ĨĂŵŝůŝĞƐ�Ăƚ�ƚŚĞ�ĐĞŶƚƌĞ�ŽĨ�ĐĂƌĞ�ƉůĂŶŶŝŶŐ͘��ƐƐĞƐƐŵĞŶƚ�ĂŶĚ�ĐĂƌĞ�ƉůĂŶŶŝŶŐ�ĂĐƟǀŝƚǇ�
ĐŽŶƟŶƵĞƐ�ƚŽ�ƉƌŽŵŽƚĞ�ƚŚĞ�ĂĐƟǀĞ�ǀŽŝĐĞ͕�ĐŚŽŝĐĞ�ĂŶĚ�ĐŽŶƚƌŽů�ƉŚŝůŽƐŽƉŚǇ�ŽĨ�ƚŚĞ��Đƚ͘�KƵƚĐŽŵĞƐ�ĨŽĐƵƐĞĚ�ĂŶĚ�ƐƚƌĞŶŐƚŚƐ�
ďĂƐĞĚ�ĂƉƉƌŽĂĐŚĞƐ�ƚŽ�ƉƌĂĐƟĐĞ�ĐŽŶƟŶƵĞ�ƚŽ�ďĞ�ŵŽĚĞůůĞĚ͕�ĂŶĚ��ƚŚĞ�EĂƟŽŶĂů�zŽƵƚŚ��ĚǀŽĐĂĐǇ�^ĞƌǀŝĐĞ�;Ez�^Ϳ�ƌĞŵĂŝŶƐ�ĂŶ�
ĂĐƟǀĞ�ƉĂƌƚŶĞƌ�ŝŶ�ĞŶƐƵƌŝŶŐ�ƚŚĂƚ�ĐŚŝůĚƌĞŶ�ĂŶĚ�ƚŚĞŝƌ�ĨĂŵŝůŝĞƐ�ĞŶŐĂŐĞ�ŝŶ�Ă�ŵĞĂŶŝŶŐĨƵů�ǁĂǇ͘�&ƌŽŵ��Ɖƌŝů�ϮϬϮϮ͕�ǁĞ�ǁŝůů�ŚĂǀĞ�
Ă�ůĂƌŐĞ�ŶƵŵďĞƌ�ŽĨ�ŶĞǁůǇ�ƋƵĂůŝĮĞĚ�ƐƚĂī�ǁŚŽ�ǁŝůů�ĂůƐŽ�ƌĞĐĞŝǀĞ�ƚŚŝƐ�ƚƌĂŝŶŝŶŐ�ĂŶĚ�ĂĚŽƉƚ�ƚŚŝƐ�ĂƉƉƌŽĂĐŚ�ŝŶƚŽ�ƚŚĞŝƌ�ƉƌĂĐƟĐĞ͘ 

�Ŷ� ŝŵƉŽƌƚĂŶƚ� ĂƐƉĞĐƚ�ŽĨ�ƉƌŽǀŝĚŝŶŐ� ^ŽĐŝĂů� ^ĞƌǀŝĐĞƐ� ƚŽ� ƐĞƌǀŝĐĞ�ƵƐĞƌƐ� ŝƐ� ƚŚĂƚ� ƚŚĞŝƌ� ǀŽŝĐĞ� ŝƐ� ŚĞĂƌĚ�ĂŶĚ� ƚŚĞǇ�ĂƌĞ� ĂďůĞ� ƚŽ�
ƐŚĂƉĞ� ƚŚĞ� ƐĞƌǀŝĐĞƐ� ƚŚĞǇ� ƌĞĐĞŝǀĞ͘� �ŽŶƐƵůƚĂƟŽŶ� ǁŝƚŚ� ĐŚŝůĚƌĞŶ� ĂŶĚ� ĨĂŵŝůŝĞƐ� ŽĐĐƵƌƐ� ŽŶ� Ă� ĐĂƐĞ� ďǇ� ĐĂƐĞ� ďĂƐŝƐ� ĂŶĚ� ŝƐ�
ĐĂƉƚƵƌĞĚ� ŝŶ� ƚŚĞ�ĐĂƌĞ�ƉůĂŶŶŝŶŐ�ĚŽĐƵŵĞŶƚƐ�ŽĨ�ĞĂĐŚ�ĐŚŝůĚ͘��� ƌĞĐĞŶƚ�ĞǆĂŵƉůĞ�ŽĨ� ƚŚŝƐ�ǁĂƐ�ǁŚĞŶ�ƐŽŵĞ�ŽĨ� ƚŚĞ��ŚŝůĚƌĞŶ�
>ŽŽŬĞĚ��ŌĞƌ͕�ǁŚŝĐŚ�ƚŚĞ�����ŽƵŶĐŝů�ƐƵƉƉŽƌƚƐ͕�ĐŚĂůůĞŶŐĞĚ�ƐŽŵĞ�ŽĨ�ƚŚĞ�ůĂŶŐƵĂŐĞ�ƵƐĞĚ�ĂŶĚ�ƐƵďƐĞƋƵĞŶƚůǇ�ƚŚŝƐ�ĞŶĐŽƵƌĂŐĞĚ�
ĂŵĞŶĚŵĞŶƚƐ�ƚŽ�ďĞ�ŵĂĚĞ�ƚŽ�ǁŽƌŬŝŶŐ�ƉƌĂĐƟĐĞƐ͘�dŚĞ�͚�ŽŶƚĂĐƚ�dĞĂŵ͛�ŝƐ�ŶŽǁ�ĐĂůůĞĚ�ƚŚĞ�͚&ĂŵŝůǇ�dŝŵĞ�dĞĂŵ͛͘�� 

/Ŷ� ŽƌĚĞƌ� ƚŽ� ƌĂŝƐĞ� ĂǁĂƌĞŶĞƐƐ� ŽĨ� ĂĚǀŽĐĂĐǇ� ĂŶĚ� ŝŶĐƌĞĂƐĞ� ĚĞŵĂŶĚ� ŝŶƚŽ� ƚŚĞ� ƐĞƌǀŝĐĞ� ĂŶ� ĂǁĂƌĞŶĞƐƐ� ĐĂŵƉĂŝŐŶ� ǁĂƐ�
ƵŶĚĞƌƚĂŬĞŶ�ƐŽ� ƚŚĂƚ� ƚŚĞ�'ǁĞŶƚ��ĐĐĞƐƐ� ƚŽ��ĚǀŽĐĂĐǇ� ;'�d�Ϳ�ŚĞůƉůŝŶĞ�ǁĂƐ�ƵƟůŝƐĞĚ͘�,ŽǁĞǀĞƌ͕� ƚŚĞ��ŽǀŝĚ-ϭϵ�ƉĂŶĚĞŵŝĐ���
ŚĂůƚĞĚ�ƉƌŽŐƌĞƐƐ�ĂŶĚ�ŵĂĚĞ� ŝƚ�ĚŝĸĐƵůƚ� ƚŽ� ŝĚĞŶƟĨǇ� ƚŚĞ� ƚƌƵĞ�ŶĞĞĚ�ĂŶĚ�ĚĞŵĂŶĚ� ĨŽƌ�ĂĚǀŽĐĂĐǇ�ĂĐƌŽƐƐ�'ǁĞŶƚ͘��ĚǀŽĐĂĐǇ����
ƉƌŽǀŝĚĞƌƐ�ĂŶĚ�ƚŚĞ�'�d��ŚĞůƉůŝŶĞ�ŚĂǀĞ�ŚŝŐŚůŝŐŚƚĞĚ�ƚŚĂƚ�ƌĞĨĞƌƌĂůƐ�ĂƌĞ�ŶŽǁ�ƌĞƚƵƌŶŝŶŐ�ƚŽ�ƉƌĞ-ĐŽǀŝĚ�ůĞǀĞůƐ�ǁŝƚŚ�Ă�ŵĂƌŬĞĚ�
ŝŶĐƌĞĂƐĞ� ŝŶ� ƉĂƌĞŶƚ� ĂĚǀŽĐĂĐǇ� ƌĞůĂƟŶŐ� ƚŽ� ĐŚŝůĚ� ƉƌŽƚĞĐƟŽŶ� ĐĂƐĞƐ͘� /Ŷ� ϮϬϮϯ͕� ƚŚĞ� �ŽŵŵƵŶŝƚǇ� ,ĞĂůƚŚ� �ŽƵŶĐŝů� ǁŝůů� ďĞ�
ƌĞƉůĂĐĞĚ� ďǇ� Ă� ŶĞǁ� ͚�ŝƟǌĞŶ� sŽŝĐĞ� �ŽĚǇ͛� ǁŚŝĐŚ� ƐŚŽƵůĚ� ƉƌŽǀŝĚĞ� ƚŚĞ� ŽƉƉŽƌƚƵŶŝƚǇ� ƚŽ� ĐŽ-ŽƌĚŝŶĂƚĞ� ƚŚĞ� ƉƌŽǀŝƐŝŽŶ� ŽĨ�
ĂĚǀŽĐĂĐǇ�ƐƵƉƉŽƌƚ�ĂĐƌŽƐƐ�ƚŚĞ�ŚĞĂůƚŚ�ďŽĂƌĚ�ŝŶ�ŽƌĚĞƌ�ƚŽ�ƐƚƌĞŶŐƚŚĞŶ�ƚŚĞ�ĐŝƟǌĞŶ͛Ɛ�ǀŽŝĐĞ�ŝŶ�ƌĞůĂƟŽŶ�ƚŽ�ŚĞĂůƚŚ�ĂŶĚ�ƐŽĐŝĂů�
ĐĂƌĞ͘� � �ĞůŝǀĞƌǇ� ŽĨ� ƚŚĞ� �ĚƵůƚ� ^ĞƌǀŝĐĞƐ� 'ǁĞŶƚ� ĂĚǀŽĐĂĐǇ� ƐƚƌĂƚĞŐǇ� ŚĂƐ� ĐŽŶƟŶƵĞĚ� ƚŚƌŽƵŐŚŽƵƚ� ƚŚĞ� ƉĂŶĚĞŵŝĐ� ĂŶĚ� ŽƵƌ�
ĂĚǀŽĐĂĐǇ�ĨƌĂŵĞǁŽƌŬ�ŚĂƐ�ĐŽŶƟŶƵĞĚ�ƚŽ�ƐƵƉƉŽƌƚ�ǀƵůŶĞƌĂďůĞ�ĂĚƵůƚƐ�ƚŚƌŽƵŐŚŽƵƚ�ϮϬϮϭͬϮϮ͘� 

dŚĞ� ZĞŐŝŽŶĂů� WĂƌƚŶĞƌƐŚŝƉ� �ŽĂƌĚ� ƉƌĞǀŝŽƵƐůǇ� ƐƵĐĐĞƐƐĨƵůůǇ� ƐƵďŵŝƩĞĚ� Ă� ͚'ǁĞŶƚ� ƚƌĂŶƐĨŽƌŵĂƟŽŶĂů� ŽīĞƌ͛� ƚŽ� tĞůƐŚ�
'ŽǀĞƌŶŵĞŶƚ�ŝŶ�ƌĞƐƉŽŶƐĞ�ƚŽ�͚��,ĞĂůƚŚŝĞƌ�tĂůĞƐ͛�ǁŚŝĐŚ�ƐĞƚ�ŽƵƚ�Ă�ŶĞǁ�άϭϬϬ�ŵŝůůŝŽŶ�ƚƌĂŶƐĨŽƌŵĂƟŽŶĂů�ƉƌŽŐƌĂŵŵĞ͘�dŚĞ�
ƉƌŽŐƌĂŵŵĞ� ǁĂƐ� ĂǁĂƌĚĞĚ� άϴ͕ϯϭϯ͕ϭϯϭ� ĨŽƌ� ϮϬϮϭͬϮϮ͘� ^ƵƐƚĂŝŶĂďŝůŝƚǇ� ǁŝůů� ďĞ� ƚŚĞ� ĨŽĐƵƐ� ŝŶ� ƚŚŝƐ� ĮŶĂů� ǇĞĂƌ͕� ďƌŝŶŐŝŶŐ������
ƚŽŐĞƚŚĞƌ�ƐƵĐĐĞƐƐĨƵů�ĞůĞŵĞŶƚƐ�ĂůŽŶŐƐŝĚĞ�ƐƵĐĐĞƐƐĨƵů�/�&�ƉƌŽŐƌĂŵŵĞƐ͕�ƚŽ�ĐƌĞĂƚĞ�Ă�ĨƌĂŵĞǁŽƌŬ�ŽĨ�ƐĞƌǀŝĐĞƐ�ǁŝƚŚŝŶ�Ă�ŵŽĚĞů�
ŽĨ� ͚WůĂĐĞ� �ĂƐĞĚ� �ĂƌĞ͛͘� �ůů� ĨŽƵƌ� ƉƌŽŐƌĂŵŵĞƐ͕� ŚĂǀĞ� ĞŵďĞĚĚĞĚ� ǁĞůů� ĂŶĚ� ƚŚĞ� ĞǀĂůƵĂƟŽŶ� ƌĞƉŽƌƚƐ� ĚĞŵŽŶƐƚƌĂƚĞ� ďŽƚŚ�
ĮŶĂŶĐŝĂů�ĞĸĐŝĞŶĐŝĞƐ�ĂŶĚ�ŝŵƉƌŽǀĞĚ�ǁĞůů-ďĞŝŶŐ�ŽƵƚĐŽŵĞƐ�ĨŽƌ�ĐŝƟǌĞŶƐ�ŚĂǀĞ�ďĞĞŶ�ĂĐŚŝĞǀĞĚ͘� 
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ϭϭ 

/Ŷ�ϮϬϮϭ�Ă� ĨŽƌŵĂů� ĐŽŶƐƵůƚĂƟŽŶ�ǁŝƚŚ��ůĂĞŶĂƵ�'ǁĞŶƚ�&ŽƐƚĞƌ��ĂƌĞƌƐ�ǁĂƐ�ƵŶĚĞƌƚĂŬĞŶ�ĂŶĚ� ƚŚĞ� ƌĞƐƵůƚƐ�ŽĨ�ǁŚŝĐŚ�ŚĂǀĞ�
ďĞĞŶ�ƐŚĂƌĞĚ�ŝŶƚĞƌŶĂůůǇ�ǁŝƚŚ�^ĞŶŝŽƌ�DĂŶĂŐĞŵĞŶƚ�dĞĂŵ͕�ƚŚĞ�WůĂĐĞŵĞŶƚ�dĞĂŵ�ĂŶĚ�ǁŝƚŚ�&ŽƐƚĞƌ��ĂƌĞƌƐ͘�dŚĞ�ƌĞƐƉŽŶƐĞ�
ƌĂƚĞ�ǁĂƐ�ũƵƐƚ�ƵŶĚĞƌ�ϭϳй�ǁŝƚŚ�Ă�ŚŝŐŚĞƌ�ƌĞƐƉŽŶƐĞ�ƌĞĐĞŝǀĞĚ�ĨƌŽŵ�ƚŚĞ�<ŝŶƐŚŝƉ�&ŽƐƚĞƌ��ĂƌĞƌƐ͘�dŚĞ�ĐŽŶƐƵůƚĂƟŽŶ�ƐŚŽǁĞĚ�
ƚŚĂƚ�ƚŚĞ�ŚŝŐŚĞƐƚ�ƐĂƟƐĨĂĐƟŽŶ�ƌĂƚĞ�ǁĂƐ�ĂĐŚŝĞǀĞĚ�ƌĞŐĂƌĚŝŶŐ�ƐƵƉƉŽƌƚ�ƌĞĐĞŝǀĞĚ�ĨƌŽŵ�>ŝŶŬ�tŽƌŬĞƌƐ�ĂŶĚ�ƚŚĞ�WůĂĐĞŵĞŶƚ�
dĞĂŵ� ;ϭϬ� ŽƵƚ� ŽĨ� ϭϬ� ĨƌŽŵ� ŐĞŶĞƌŝĐ� &ŽƐƚĞƌ� �ĂƌĞƌƐͿ͕� ĂŶĚ� Ă� ƐŝŐŶŝĮĐĂŶƚ� ŝŶĐƌĞĂƐĞ� ŝŶ� ƐĂƟƐĨĂĐƟŽŶ�ǁŝƚŚ� ƚŚĞ� ƚƌĂŝŶŝŶŐ� ĂŶĚ�
ůĞĂƌŶŝŶŐ�ŽƉƉŽƌƚƵŶŝƟĞƐ�ĂǀĂŝůĂďůĞ�;ϴ͘ϴϱͬϵ͘ϯϱ�ŽƵƚ�ŽĨ�ϭϬͿ͘��Ŷ��ĐƟŽŶ�WůĂŶ�ǁĂƐ�ĚĞǀĞůŽƉĞĚ�ĂŶĚ�Ăůů�ĂĐƟŽŶƐ�ŝŵƉůĞŵĞŶƚĞĚ�
ƉƌŝŽƌ�ƚŽ�ƚŚĞ�ϮϬϮϮ�ĨŽƌŵĂů�ĐŽŶƐƵůƚĂƟŽŶ�ǁŚŝĐŚ�ĐŽŵŵĞŶĐĞĚ�ŝŶ�DĂƌĐŚ�ϮϬϮϮ�ĂŶĚ�ŝƐ�ĚƵĞ�ƚŽ�ĞŶĚ�DĂǇ�ϮϬϮϮ͘���Ŷ�ĂŶĂůǇƐŝƐ�ŽĨ�
ƌĞƚƵƌŶƐ�ŝŶĐůƵĚŝŶŐ�ĐŽŵƉĂƌŝƐŽŶƐ�ƚŽ�ƚŚĞ�ϮϬϮϭ�ĚĂƚĂ�ǁŝůů�ďĞ�ƉƌĞƐĞŶƚĞĚ�ƚŽ�^ĞŶŝŽƌ�DĂŶĂŐĞŵĞŶƚ�dĞĂŵ�ŝŶ�ŵŝĚ�ϮϬϮϮ͘� 

dŚĞ�^ŬŝůůƐ�ƚŽ��ĂƌĞ�ĐŽƵƌƐĞ�ŚĂƐ�ďĞĐŽŵĞ�ŵĂŶĚĂƚŽƌǇ�ĨŽƌ�Ăůů�ƚŚŽƐĞ�ĂƉƉůǇŝŶŐ�ƚŽ�ďĞ�ĂƉƉƌŽǀĞĚ�ĂƐ�<ŝŶƐŚŝƉ�&ŽƐƚĞƌ��ĂƌĞƌƐ͘�dŚĞ�
&ŽƐƚĞƌ�tĂůĞƐ�DĂƌŬĞƟŶŐ�^ƚƌĂƚĞŐǇ�ŚĂƐ�ďĞĞŶ�ƌŽůůĞĚ�ŽƵƚ�ǁŚŝĐŚ�ŚĂƐ�ŝŶĐůƵĚĞĚ�Ă�ŶĂƟŽŶĂů�ŵĞĚŝĂ�ĐĂŵƉĂŝŐŶ�ŽŶ�ds�ĂƐ�ǁĞůů�
ĂƐ�ŽƚŚĞƌ�ĂĚǀĞƌƟƐŝŶŐ� ƚĂŬŝŶŐ�ƉůĂĐĞ͘�KǀĞƌĂůů͕��ůĂĞŶĂƵ�'ǁĞŶƚ�ŚĂǀĞ�ŵŽƌĞ�ĐŚŝůĚƌĞŶ�ƉůĂĐĞĚ�ǁŝƚŚ��ůĂĞŶĂƵ�'ǁĞŶƚ�&ŽƐƚĞƌ�
�ĂƌĞƌƐ�ƚŚĂŶ�ŝŶĚĞƉĞŶĚĞŶƚ�ƉƌŽǀŝĚĞƌƐ�ǁŚŝĐŚ�ŝƐ�Ă�ŚƵŐĞ�ĂĐŚŝĞǀĞŵĞŶƚ͘� 

tŽƌĐĞƐƚĞƌ�hŶŝǀĞƌƐŝƚǇ� ŚĂƐ� ĐŽŶĐůƵĚĞĚ� ƚŚĞŝƌ� ĞǀĂůƵĂƟŽŶ� ŽĨ� ĚŝƐĂďŝůŝƚǇ� ƐĞƌǀŝĐĞƐ�ǁŝƚŚ� ƌĞŐĂƌĚƐ� ƚŽ� ĚĂƚĂ� ĐŽůůĞĐƟŽŶ͘ � dŚĞŝƌ�
ƌĞǀŝĞǁ� ŝŶĐůƵĚĞĚ� ƚŚĞ� ŝŶǀŽůǀĞŵĞŶƚ� ĂŶĚ� ĐŽŶƚƌŝďƵƟŽŶ� ŽĨ� ĐŚŝůĚƌĞŶ͕� ǇŽƵŶŐ� ƉĞŽƉůĞ� ĂŶĚ� ƚŚĞŝƌ� ĨĂŵŝůŝĞƐͬĐĂƌĞƌƐ͘ � dŚĞ�
ƌĞƐĞĂƌĐŚĞƌƐ� ĂƌĞ� ŶŽǁ� ĂŶĂůǇƐŝŶŐ� ƚŚĞ� ŝŶĨŽƌŵĂƟŽŶ� ŐĂƚŚĞƌĞĚ� ĂŶĚ� ĐŽŵƉůĞƟŶŐ� ƚŚĞŝƌ� ƌĞƉŽƌƚ͕� ŝƚƐ� ĮŶĚŝŶŐƐ� ĂŶĚ�
ƌĞĐŽŵŵĞŶĚĂƟŽŶƐ�ǁŝůů�ďĞ�ƐŚĂƌĞĚ�ŵŽƌĞ�ǁŝĚĞůǇ�ŝŶ�^ĞƉƚĞŵďĞƌ�ϮϬϮϮ͘ ���ůŽŶŐŝƚƵĚŝŶĂů�ƐƚƵĚǇ�ďǇ�tŽƌĐĞƐƚĞƌ�hŶŝǀĞƌƐŝƚǇ�ǁŝůů�
ďĞ� ĐŽŵŵĞŶĐŝŶŐ� ƐŚŽƌƚůǇ͕�ĚƵƌŝŶŐ� ƚŚĞ��ƵƚƵŵŶ�ŽĨ�ϮϬϮϮ͕�ǁŚŝĐŚ�ǁŝůů� ĨŽůůŽǁ�ĐŚŝůĚƌĞŶ͕� ǇŽƵŶŐ�ƉĞŽƉůĞ�ĂŶĚ� ƚŚĞŝƌ� ĨĂŵŝůŝĞƐ�
ũŽƵƌŶĞǇ�ƚŚƌŽƵŐŚ�ƚƌĂŶƐŝƟŽŶ�ĨƌŽŵ�ƚŚĞ�ĂŐĞƐ�ϭϰ�ƚŽ�Ϯϰ�ǇĞĂƌƐ͘ � 

&ĂŵŝůŝĞƐ�&ŝƌƐƚ�ŚŽůĚ�ŵĂŶĚĂƚŽƌǇ�ƌĞŇĞĐƟǀĞ�ƉƌĂĐƟĐĞ�ƐĞƐƐŝŽŶƐ�ŽŶ�Ă�ŵŽŶƚŚůǇ�ďĂƐŝƐ͘�dŚĞƐĞ�ƐĞƐƐŝŽŶƐ�ĂƌĞ�ĨĂĐŝůŝƚĂƚĞĚ�ďǇ�ƚŚĞ�
dĞĂŵ�DĂŶĂŐĞƌ�ĂŶĚ��ůŝŶŝĐĂů�WƐǇĐŚŽůŽŐŝƐƚ�ŽŶ�ĂŶ�ĂůƚĞƌŶĂƚĞ�ďĂƐŝƐ�ĂŶĚ�ŵĞŵďĞƌƐ�ŽĨ�ƚŚĞ�dĞĂŵ�ĂƌĞ�ĂďůĞ�ƚŽ�ĚŝƐĐƵƐƐ�ĐĂƐĞƐ͕��
ƐŚĂƌĞ�ŝĚĞĂƐ͕�ƌĞŇĞĐƚ�ŽŶ�ǁŚĂƚ�ŝƐ�ǁŽƌŬŝŶŐ�ǁĞůů�Žƌ�ŶŽƚ͕�ǁŚĂƚ�ŝƐ�ŝŵƉŽƌƚĂŶƚ�ƚŽ�ƚŚĞ�ĨĂŵŝůǇ͕�ĂŶĚ�ŚŽǁ�ďĞƐƚ�ƚŽ�ƐƵƉƉŽƌƚ�ƚŚĞ�
ĨĂŵŝůǇ� ƚŽ� ĂĐŚŝĞǀĞ� ƚŚĞŝƌ� ŝĚĞŶƟĮĞĚ� ŽƵƚĐŽŵĞƐ͘� &ĂŵŝůŝĞƐ� &ŝƌƐƚ� ƉĂƉĞƌǁŽƌŬ� ŝƐ� ĂůƐŽ� ďĞŝŶŐ� ƌĞǀŝĞǁĞĚ� ƚŽ� ďĞĐŽŵĞ� ŵŽƌĞ�
ƐƚƌĞŶŐƚŚ�ďĂƐĞĚ͘�^ƵƉĞƌǀŝƐŝŽŶ�ŝƐ�ƵƐĞĚ�ƚŽ�ŚĞůƉ�ƐƵƉƉŽƌƚ�ǁŽƌŬĞƌƐ�ƌĞŇĞĐƚ�ŽŶ�ƚŚĞŝƌ�ƉƌĂĐƟĐĞ�ĂŶĚ�ƚŽ�ƌĞŝŶĨŽƌĐĞ�ĂŶ�ŽƵƚĐŽŵĞƐ�
ďĂƐĞĚ� ĂƉƉƌŽĂĐŚ� ǁŚĞŶ� ĚŝƐĐƵƐƐŝŶŐ� ĨĂŵŝůŝĞƐ͕� ŝŶĐůƵĚŝŶŐ� ƚŚĞ� ͚ǁŚĂƚ�ŵĂƩĞƌƐ� ƋƵĞƐƟŽŶ͛͘� dŚŝƐ� ŝƐ� ƚŚĞŶ� ƌĞŝŶĨŽƌĐĞĚ� ĚƵƌŝŶŐ�
ŵŽŶƚŚůǇ�ƌĞŇĞĐƟǀĞ�ƉƌĂĐƟĐĞ�ƐĞƐƐŝŽŶƐ͘ 

dŚĞƌĞ�ĐŽŶƟŶƵĞƐ�ƚŽ�ďĞ�ŽŶŐŽŝŶŐ�ƐƚƌĞŶŐƚŚĞŶŝŶŐ�ůŝŶŬƐ�ďĞƚǁĞĞŶ�ƚŚĞ��ŽŵŵƵŶŝƚǇ�ZĞƐŽƵƌĐĞ�dĞĂŵ�;'ǁĞŶƚ�&ƌĂŝůƚǇͿ�ĂŶĚ�/���
dĞĂŵ͘� dŚŝƐ� ŝŶĐůƵĚĞƐ� ĐůŽƐĞ� ǁŽƌŬŝŶŐ� ǁŝƚŚ� 'W� ĐŽůůĞĂŐƵĞƐ� ƚŽ� ƐƵƉƉŽƌƚ� ƉƌĞƐƐƵƌĞƐ� ĂĐƌŽƐƐ� ƚŚĞ� ,ĞĂůƚŚ� ĂŶĚ� ^ŽĐŝĂů� �ĂƌĞ�
ƐĞĐƚŽƌƐ͘��ůŽƐĞ�ǁŽƌŬ�ŝƐ�ĂůƐŽ�ŽŶŐŽŝŶŐ�ǁŝƚŚ�ŽƚŚĞƌ�ƉƌŽĨĞƐƐŝŽŶĂůƐ�ƐƵĐŚ�ĂƐ�t�^d�ĂƐ�ǁĞůů�ĂƐ�WƌŝŵĂƌǇ�ĂŶĚ�^ĞĐŽŶĚĂƌǇ��ĂƌĞ�
ĐŽůůĞĂŐƵĞƐ�ƚŽ�ĚĞůŝǀĞƌ�ƉƌŽƉŽƌƟŽŶĂƚĞ�ĂƐƐĞƐƐŵĞŶƚƐ�Ăƚ�ƚŚĞ�ĨƌŽŶƚ�ĚŽŽƌ͘�tĞ�ŚĂǀĞ�ĐŽŶƟŶƵĞĚ�ƚŽ�ĚĞǀĞůŽƉ�Ă�,ŽƐƉŝƚĂů�,Ƶď�Ăƚ�
zƐďǇƚǇ��ŶĞƵƌŝŶ��ĞǀĂŶ�ƚŽ�ĞǆƉĞĚŝƚĞ�ƚŚĞ�ƐĂĨĞ�ĚŝƐĐŚĂƌŐĞ�ĨƌŽŵ�ŚŽƐƉŝƚĂů�ƐŝƚĞƐ͘�tŽƌŬŝŶŐ�ǁŝƚŚ�'ǁĞŶƚ�>ŽĐĂů��ƵƚŚŽƌŝƟĞƐ�ƚŚĞ�
ƐĞƌǀŝĐĞ�ŚĂƐ�ďĞĞŶ�ĂďůĞ�ƚŽ�ƐƵƉƉŽƌƚ�ƵŶŶĞĐĞƐƐĂƌǇ�ŚŽƐƉŝƚĂů�ĂĚŵŝƐƐŝŽŶƐ�ƚŽ�ĂĐƵƚĞ�ƐŝƚĞƐ�ďǇ�ĞŶŚĂŶĐŝŶŐ�ƚŚĞ�ƐƵƉƉŽƌƚ�ƉƌŽǀŝĚĞĚ�
ďǇ�ƚŚĞ�'ǁĞŶƚ�,ŽŵĞ�&ŝƌƐƚ�^ĞƌǀŝĐĞ͘�dŚĞ�ŚŽƐƉŝƚĂů�ŚƵď� ŝƐ� ĨŽĐƵƐƐŝŶŐ�ŽŶ�Ă�ŵŽĚĞů�ŽĨ� ͚�ŝƐĐŚĂƌŐĞ�ƚŽ�ZĞĐŽǀĞƌ�ĂŶĚ��ƐƐĞƐƐ͛�
ǁŚĞƌĞďǇ�Ă�ƉĂƟĞŶƚ�ƵŶĚĞƌƚĂŬĞƐ�ĂŶ�ĂƐƐĞƐƐŵĞŶƚ�Ăƚ�ŚŽŵĞ�ĂƐ�ŽƉƉŽƐĞĚ�ƚŽ�ďĞŝŶŐ�ĂƐƐĞƐƐĞĚ�ŝŶ�ŚŽƐƉŝƚĂů�ǁŚĞŶ�ŝƚ�ŝƐ�ĚĞĞŵĞĚ�
ĂƉƉƌŽƉƌŝĂƚĞ͘� /ŶƚĞŐƌĂů� ƚŽ� ƉƌŽŵŽƟŶŐ� ŝŶĚĞƉĞŶĚĞŶĐĞ� ĂŶĚ� ƌĞĚƵĐŝŶŐ� ĚĞƉĞŶĚĞŶĐǇ� ŽŶ� ƚƌĂĚŝƟŽŶĂů� ĐĂƌĞ� ĂŐĞŶĐŝĞƐ͕� ŝƐ� ƚŚĞ�
ĨƵƌƚŚĞƌ�ĞŶŚĂŶĐĞŵĞŶƚ�ŽĨ�ƚŚĞ��ĂƌĞ�DĂŶĂŐĞŵĞŶƚ͕�/��͕��ŽŵŵƵŶŝƚǇ�ZĞƐŽƵƌĐĞ�dĞĂŵ�ĂŶĚ�ƉƌĞǀĞŶƚĂƟǀĞ�ǁŽƌŬƐ�ƐƚƌĞĂŵƐ͘�
/Ŷ�ŽƌĚĞƌ�ƚŽ�ŵĞĞƚ�ĂŶƟĐŝƉĂƚĞĚ�ŚĞĂůƚŚ�ĂŶĚ�ƐŽĐŝĂů�ĐĂƌĞ�ĚĞŵĂŶĚƐ�ŽǀĞƌ�ƚŚĞ�ǁŝŶƚĞƌ�ƉĞƌŝŽĚ͕�ƚŚĞƌĞ�ŚĂƐ�ďĞĞŶ�ĂŶ�ŝŶĐƌĞĂƐĞ�ŝŶ�
ƚŚĞ� ĐĂƉĂĐŝƚǇ� ŽĨ� Ă� ŶƵŵďĞƌ� ŽĨ� ƉƌŽũĞĐƚƐ� ŝŶĐůƵĚŝŶŐ͗� ͻ� �ŽŵŵŝƐƐŝŽŶŝŶŐ� ĂĚĚŝƟŽŶĂů� ƚŚŝƌĚ� ƐĞĐƚŽƌ� ƐƵƉƉŽƌƚ� ĨƌŽŵ� ƚŚĞ� �ŐĞ�
�ǇŵƌƵ�,ŽƐƉŝƚĂů��ŝƐĐŚĂƌŐĞ�dĞĂŵ͖�ͻ�ZĞĐƌƵŝƟŶŐ�ĂĚĚŝƟŽŶĂů�,ĞĂůƚŚ��ĂƌĞ�^ƵƉƉŽƌƚ�tŽƌŬĞƌƐ�ƚŽ�ŝŶĐƌĞĂƐĞ�ƚŚĞ�ĂƐƐĞƐƐŵĞŶƚƐ�
ŽĨ� ƚŚŽƐĞ�ƌĞĐĞŝǀŝŶŐ�ĚŽƵďůĞ�ŚĂŶĚĞĚ�ĐĂƌĞ�ƉĂĐŬĂŐĞƐ͕�ǁŝƚŚ�ƚŚĞ�Ăŝŵ�ŽĨ�ƌĞĚƵĐŝŶŐ�ƚŚĞƐĞ�ƚŽ�ƐŝŶŐůĞ�ŚĂŶĚĞĚ�ĐĂƌĞ�ǁŝƚŚ�ŶĞǁ�
ƐƚĂƚĞ�ŽĨ� ƚŚĞ�Ăƌƚ�ĞƋƵŝƉŵĞŶƚ͖�ͻ� /ŶĐƌĞĂƐĞĚ�ĐĂƉĂĐŝƚǇ�ŽĨ�WŚĂƌŵĂĐǇ�ƐƵƉƉŽƌƚ� ƚŽ�ĞŶĂďůĞ�ĐŝƟǌĞŶƐ�ƚŽ�ďĞ� ŝŶĚĞƉĞŶĚĞŶƚ�ǁŝƚŚ�
ŵĞĚŝĐĂƟŽŶ͖� ͻ� /ŶĐƌĞĂƐĞĚ� ĂǀĂŝůĂďŝůŝƚǇ� ŽĨ� �ŽŵŵƵŶŝƚǇ� DĞĂůƐ� ƐĞƌǀŝĐĞ� ƚŽ� ŝŶĐůƵĚĞ� Ă� ƉŽƚĞŶƟĂů� ŽīĞƌ� ŽĨ� ƚĞĂ� ƉĂƌĐĞůƐ͖� ͻ�
ZĞǀŝĞǁŝŶŐ�Ăůů� ĐƵƌƌĞŶƚ�ĐĂƌĞ�ƉĂĐŬĂŐĞƐ�ĂƐ�ƉĂƌƚ�ŽĨ� ĐŽŶƟŶŐĞŶĐǇ�ƉůĂŶŶŝŶŐ͖�ͻ� /ŶĐƌĞĂƐŝŶŐ� ƚŚĞ�ĐĂƉĂĐŝƚǇ�ŽĨ� ƚŚĞ�ĞŵĞƌŐĞŶĐǇ�
ĐĂƌĞ� Λ� ŚŽŵĞ� ͬ� ��^,� ƐĞƌǀŝĐĞ� ƚŽ� ƌĞƐƉŽŶĚ� ƚŽ� ƵƌŐĞŶƚ� ĐĂƌĞ� ƉĂĐŬĂŐĞƐ͕� ŝŶĐůƵĚŝŶŐ� ǁŚĞƌĞ� ƚŚĞƌĞ� ŚĂƐ� ďĞĞŶ� Ă� ƌĂƉŝĚ�
ĚĞƚĞƌŝŽƌĂƟŽŶ� ŽŶ� Ă� ƉĞƌƐŽŶ͛Ɛ� ĐŽŶĚŝƟŽŶ͖� ͻ� ^ĐŽƉŝŶŐ� ƚŚĞ� ƉŽƚĞŶƟĂů� ƚŽ� ŝŵƉůĞŵĞŶƚ� Ă� ŶŝŐŚƚ� ƟŵĞ� ƌĞƐƉŽŶƐĞ� ƐĞƌǀŝĐĞ� ŝŶ�
ƉĂƌƚŶĞƌƐŚŝƉ�ǁŝƚŚ�ŽƵƚ�ŽĨ�ŚŽƵƌƐ�'W�ƐĞƌǀŝĐĞ͕�t�^d͕���h,��ĂŶĚ�ĂƐƐŝƐƟǀĞ�ƚĞĐŚŶŽůŽŐǇ�ƉƌŽǀŝĚĞƌƐ͖�ĂŶĚ�ͻ�ZĞǀŝĞǁŝŶŐ�ƚŚĞ�
ĚĞŵĞŶƟĂ�ƌĞĂďůĞŵĞŶƚ�ƐĞƌǀŝĐĞ�ĚƵĞ�ƚŽ�ƚŚĞ�ůŽǁ�ŶƵŵďĞƌƐ�ŽĨ�ƌĞĨĞƌƌĂůƐ͘� 

DĞĞƟŶŐƐ�ĂƌĞ�ŚĞůĚ�ĚĂŝůǇ�ǁŝƚŚ���h,��ƚŽ�ĚŝƐĐƵƐƐ�ƚŚĞ�ĞƐĐĂůĂƟŶŐ�ĐƌŝƐŝƐ�ĂĐƌŽƐƐ�ŚŽƐƉŝƚĂů�ƐŝƚĞƐ͘�tŚĞƌĞ�ƉŽƐƐŝďůĞ͕�ƚŽ�ĂǀŽŝĚ�
ůĞŶŐƚŚǇ�ŝŶ�ƉĂƟĞŶƚ�ƐƚĂǇƐ͕�ŽǁŝŶŐ�ƚŽ�ĂǀĂŝůĂďŝůŝƚǇ�ŝŶ�ĐĂƌĞ�ŚŽŵĞƐ͕�ĂƐƐĞƐƐŵĞŶƚƐ�Ăƚ�ŚŽƐƉŝƚĂů�ĂƌĞ�ďĞŝŶŐ�ƉƌŝŽƌŝƟƐĞĚ�ĨŽƌ�ƐŽĐŝĂů�
ǁŽƌŬ�ĂƐƐĞƐƐŵĞŶƚƐ�ĂŶĚ�ƚŚĞ�ĂǀĂŝůĂďŝůŝƚǇ�ŽĨ�ĚŽŵŝĐŝůŝĂƌǇ�ĐĂƌĞ�ƉĂĐŬĂŐĞƐ͘� 

Page 29



 

dŚĞ��ŚŝůĚƌĞŶ�>ŽŽŬĞĚ��ŌĞƌ�;�>�Ϳ�ZĞĚƵĐƟŽŶ�^ƚƌĂƚĞŐǇ�ŚĂƐ�ďĞĞŶ�ƌĞǀŝĞǁĞĚ�ĂŶĚ�ĂĐƟŽŶƐ�ĂƌĞ�ŝŶ�ƉůĂĐĞ�ƵƉ�ƵŶƟů�ϮϬϮϱ͘�dŚŝƐ�ŚĂƐ�ďĞĞŶ�
ĂůŝŐŶĞĚ� ƚŽ� ƚŚĞ� WƌĞǀĞŶƟŽŶ� ĂŶĚ� �ĂƌůǇ� /ŶƚĞƌǀĞŶƟŽŶ� ^ƚƌĂƚĞŐǇ͘� dŚƌŽƵŐŚ� ŝŵƉůĞŵĞŶƚĂƟŽŶ� ŽĨ� ƚŚĞƐĞ͕� ƚŚĞƌĞ� ŚĂƐ� ďĞĞŶ� Ă� ƐůŽǁ�
ĚŽǁŶǁĂƌĚ�ƚƌĞŶĚ�ŽĨ��>�͘�dŚĞ�ĞŶĚ�ŽĨ�ǇĞĂƌ�ĮŐƵƌĞ�ĨŽƌ�ϮϬϮϭͬϮϮ�ŝƐ�ƐŚŽǁŝŶŐ�Ă�ĨƵƌƚŚĞƌ�ĚĞĐƌĞĂƐĞ�ŝŶ�ƚŚĞ�ŶƵŵďĞƌ�ŽĨ��>��ŵŽǀŝŶŐ�ĨƌŽŵ�
ϮϬϬ�ƚŽ�ϭϵϴ�ĐŚŝůĚƌĞŶ͘�tĞůƐŚ�'ŽǀĞƌŶŵĞŶƚ�ŚĂƐ�ƌĞĐŽŐŶŝƐĞĚ�ƚŚĞ�ŶĞĞĚ�ƚŽ�ƐĂĨĞůǇ�ƌĞĚƵĐĞ�ƚŚĞ�ŶƵŵďĞƌ�ŽĨ�ĐŚŝůĚƌĞŶ�ĐŽŵŝŶŐ�ŝŶƚŽ�ĐĂƌĞ�
ĂŶĚ�ŝĚĞŶƟĮĞĚ�ƚŚŝƐ�ĂƐ�Ă�ƉƌŝŽƌŝƚǇ�ĂƌĞĂ͘�/Ŷ�ůŝŐŚƚ�ŽĨ�ƚŚŝƐ͕�/ŶƚĞŐƌĂƚĞĚ��ĂƌĞ�&ƵŶĚ�;/�&Ϳ�ŵŽŶĞǇ�ǁĂƐ�ĂůůŽĐĂƚĞĚ�ƚŽ�ĞĂĐŚ�ůŽĐĂů�ĂƵƚŚŽƌŝƚǇ�ŝŶ�
tĂůĞƐ͕�ǀŝĂ�ƚŚĞ�ZĞŐŝŽŶĂů�WĂƌƚŶĞƌƐŚŝƉ��ŽĂƌĚ�ŝŶ��Ɖƌŝů�ϮϬϭϵ͕�ƚŽ�ŝŶǀĞƐƚ�ŝŶ�ĂŶĚ�ĚĞǀĞůŽƉ�ƐĞƌǀŝĐĞƐ�ƚŽ�ƐĂĨĞůǇ�ƌĞĚƵĐĞ�ƚŚĞ�ŶƵŵďĞƌƐ�ŽĨ�
ĐŚŝůĚƌĞŶ�ĐŽŵŝŶŐ� ŝŶƚŽ� ĐĂƌĞ͘� /ƚ� ŝƐ� ŝŵƉŽƌƚĂŶƚ� ƚŽ� ƌĞĐŽŐŶŝƐĞ� ƚŚĂƚ� ƚŚĞ� ƐƵĐĐĞƐƐ�ŽĨ� ƚŚĞ��>��ZĞĚƵĐƟŽŶ�^ƚƌĂƚĞŐǇ� ŝƐ�ĚĞƉĞŶĚĞŶƚ�ŽŶ�Ă�
ǁŚŽůĞ� ƐĞƌǀŝĐĞ� ĂƉƉƌŽĂĐŚ͘� dŚĞ� ƌŽďƵƐƚ� ƉƌĞǀĞŶƚĂƟǀĞ� ŝŶƚĞƌǀĞŶƟŽŶƐ�ĚĞůŝǀĞƌĞĚ�ďǇ� &ĂŵŝůŝĞƐ� &ŝƌƐƚ� ĂŶĚ� &ůǇŝŶŐ� ^ƚĂƌƚ� ƉƌĞǀĞŶƚ� ŶĞĞĚƐ�
ĨƌŽŵ�ĞƐĐĂůĂƟŶŐ� ŝŶƚŽ�ƐƚĂƚƵƚŽƌǇ�ƐĞƌǀŝĐĞƐ͘�dŚĞ� /ŶĨŽƌŵĂƟŽŶ��ĚǀŝĐĞ�ĂŶĚ��ƐƐŝƐƚĂŶĐĞ�dĞĂŵ�ƉƌŽǀŝĚĞƐ� ƌŽďƵƐƚ�ƐĐƌĞĞŶŝŶŐ�ĂŶĚ� ŝŶŝƟĂů�
ĂƐƐĞƐƐŵĞŶƚ�ŽĨ�Ăůů�ƌĞĨĞƌƌĂůƐ�ĞŶƐƵƌŝŶŐ�ĂƉƉƌŽƉƌŝĂƚĞ�ĂĐƟŽŶ�ŝƐ�ƚĂŬĞŶ�ŝŶ�ŽƌĚĞƌ�ƚŽ�ŵĞĞƚ�ŶĞĞĚ͘��ůů�ŽĨ�ƚŚĞ�^ŽĐŝĂů�tŽƌŬ�dĞĂŵƐ�ǁŽƌŬ�
ĞǆĐĞƉƟŽŶĂůůǇ� ŚĂƌĚ� ƚŽ� ŬĞĞƉ� ĨĂŵŝůŝĞƐ� ƚŽŐĞƚŚĞƌ� ĂŶĚ� ǁŽƌŬ� ǁŝƚŚ� ĨĂŵŝůŝĞƐ� ƵƐŝŶŐ� Ă� ƐƚƌĞŶŐƚŚƐ� ďĂƐĞĚ� ĂƉƉƌŽĂĐŚ͘� KŶĞ� ŽĨ� ƚŚĞ� ŬĞǇ�
ĞůĞŵĞŶƚƐ�ŽĨ�ƚŚĞ�^ƚƌĂƚĞŐǇ� ŝƐ�ƚŽ�ƉƌŽŵŽƚĞ�ǁŽƌŬĨŽƌĐĞ�ƐƚĂďŝůŝƚǇ͘�,ŽǁĞǀĞƌ͕�ŽƉĞƌĂƟŽŶĂů�ƚĞĂŵƐ�ĂƌĞ�ĨĂĐŝŶŐ�ƐƚĂĸŶŐ�ƐŚŽƌƚĂŐĞƐ͘� /ƚ� ŝƐ�
ĂĐĐĞƉƚĞĚ�ƚŚĂƚ�ƚŚŝƐ� ŝƐ�Ă�tĂůĞƐ�ǁŝĚĞ�ƉŽƐŝƟŽŶ�ĂŶĚ�ƚŚĞƌĞ�ŝƐ�ŶŽ�ƐŝŵƉůĞ�ƐŽůƵƟŽŶ͘�dŚĞ�ƐĞŶŝŽƌ�ůĞĂĚĞƌƐŚŝƉ�ƚĞĂŵ�ŝƐ�ĂĚĚƌĞƐƐŝŶŐ�ŚŽǁ�
ďĞƐƚ�ƚŽ�ƌĞƐƉŽŶĚ�ƚŽ�ƚŚĞ�ƐƚĂĸŶŐ�ƐŚŽƌƚ-ĨĂůů�ĨƌŽŵ�ŵƵůƟƉůĞ�ƐƚĂŶĚƉŽŝŶƚƐ͖�Ă�ƐĞƉĂƌĂƚĞ�ƐƚƌĂƚĞŐǇ�ŚĂƐ�ďĞĞŶ�ĚĞǀŝƐĞĚ�ƚŽ�ĐŽŶƐŝĚĞƌ�ƐŚŽƌƚ͕�
ŵĞĚŝƵŵ�ĂŶĚ�ůŽŶŐĞƌ-ƚĞƌŵ�ƐŽůƵƟŽŶƐ�;ĂŶĚ�ĐŽŶƐŝĚĞƌŝŶŐ�ƚŚĞ�ŽƉƉŽƌƚƵŶŝƚǇ�ƚŽ�ĐŽůůĂďŽƌĂƚĞ�ŽŶ�Ă�ƌĞŐŝŽŶĂů�ďĂƐŝƐͿ͘��/Ŷ�ŽƌĚĞƌ�ƚŽ�ƐƵƉƉŽƌƚ�
ƚŚŝƐ� ĨƵƌƚŚĞƌ͕� �ůĂĞŶĂƵ� 'ǁĞŶƚ� ŚĂƐ� ĚĞĐŝĚĞĚ� ƚŽ� ĞƐƚĂďůŝƐŚ� ŝƚƐ� ŽǁŶ� DǇ� ^ƵƉƉŽƌƚ� ^ĞƌǀŝĐĞ͕� ƌĂƚŚĞƌ� ƚŚĂƚ� ŽƉĞƌĂƟŶŐ� ũŽŝŶƚůǇ� ǁŝƚŚ�
DŽŶŵŽƵƚŚƐŚŝƌĞ͘�dŚĞ�ƌĞƐŝĚĞŶƟĂů�ĐŚŝůĚƌĞŶ�ďƵĚŐĞƚ�ŚĂƐ�ƐŚŝŌĞĚ�ĨƌŽŵ�ĂŶ�ŽǀĞƌƐƉĞŶĚ�ƉŽƐŝƚŽŶ�ƚŽ�Ă�ƐŝŐŶŝĮĐĂŶƚ�ƵŶĚĞƌƐƉĞŶĚ�ƉŽƐŝƟŽŶ�
ŽǀĞƌ�ƚŚĞ�ůĂƐƚ�ƚŚƌĞĞ�ǇĞĂƌƐ͘�dŚŝƐ�ŝƐ�Ă�ĚŝƌĞĐƚ�ƌĞƐƵůƚ�ŽĨ�ŚĂǀŝŶŐ�Ă�DǇ�^ƵƉƉŽƌƚ�dĞĂŵ�;DǇ^dͿ�ĂŶĚ�ƚŚĞ�ϭϰ�WůƵƐ�dĞĂŵ�ǁŽƌŬŝŶŐ�ŚĂƌĚ�ƚŽ�
ŵŽǀĞ�ĐŚŝůĚƌĞŶ�ŽƵƚ�ŽĨ�ƌĞƐŝĚĞŶƟĂů�ĐĂƌĞ�ĂŶĚ�ĐůŽƐĞƌ�ƚŽ��ůĂĞŶĂƵ�'ǁĞŶƚ͘� 

�Ɛ�Ă�ƐĞƌǀŝĐĞ�ĂƌĞĂ͕�ǁĞ�ĐŽŶƟŶƵĞ�ƚŽ�ƉƌŝŽƌŝƟƐĞ�ƐĂĨĞŐƵĂƌĚŝŶŐ�ĂĐƌŽƐƐ�Ăůů�ƚŚĞ�ƚĞĂŵƐ͘�dŚĞ��ŚŝůĚƌĞŶ͛Ɛ�^ĞŶŝŽƌ�>ĞĂĚĞƌƐŚŝƉ�dĞĂŵ�ƌĞĐĞŝǀĞ�
ƋƵĂƌƚĞƌůǇ� ƌĞƉŽƌƚƐ�ŽŶ� ƚŚĞ� ĐŚŝůĚ�ƉƌŽƚĞĐƟŽŶ�ĂĐƟǀŝƚǇ͘� ^ĂĨĞŐƵĂƌĚŝŶŐ� ŝŶĨŽƌŵĂƟŽŶ� ŝŶ� ƌĞůĂƟŽŶ� ƚŽ�^ŽĐŝĂů� ^ĞƌǀŝĐĞƐ�ĂŶĚ��ĚƵĐĂƟŽŶ� ŝƐ�
ĂůƐŽ�ƉƌŽǀŝĚĞĚ�ƚŽ��ůĞĐƚĞĚ�DĞŵďĞƌƐ�ƚŚƌŽƵŐŚ�ƚŚĞ��ĞŵŽĐƌĂƟĐ�ƉƌŽĐĞƐƐ͘�dŚĞƌĞ�ĂƌĞ�Ă�ŚŝŐŚ�ŶƵŵďĞƌ�ŽĨ�ƐŽĐŝĂů�ǁŽƌŬ�ǀĂĐĂŶĐŝĞƐ�ĂĐƌŽƐƐ�
ƚŚĞ�ůŽĐĂůŝƚǇ�ƚĞĂŵƐ�ǁŚŝĐŚ�ŝƐ�ŵĂŬŝŶŐ�ƚŚŝƐ�ǁŽƌŬ�ĚŝĸĐƵůƚ�ƚŽ�ŵĂŶĂŐĞ͕�ƚŚĞƌĞĨŽƌĞ͕�ƐĂĨĞŐƵĂƌĚŝŶŐ�ŚĂƐ�ďĞĞŶ�ŝĚĞŶƟĮĞĚ�Ă�ƐĞƌǀŝĐĞ�ĂŶĚ�
ĐŽƌƉŽƌĂƚĞ�ƌŝƐŬ͘ 
 
dŚĞ�ϮϬϮϭͬϮϮ��ŽƌƉŽƌĂƚĞ�WĂƌĞŶƟŶŐ�ĂĐƟŽŶ�ƉůĂŶ�ŚĂƐ�ďĞĞŶ�ĚĞůŝǀĞƌĞĚ�ƚŚƌŽƵŐŚŽƵƚ�ƚŚĞ�ǇĞĂƌ�ǁŝƚŚ�ŐƌĞĂƚ�ƉƌŽŐƌĞƐƐ�ďĞŝŶŐ�ŵĂĚĞ͘� ���
ƌĞǀŝĞǁ�ŽĨ�ƚŚŝƐ�ƉůĂŶ�ŚĂƐ�ĂůƐŽ�ƚĂŬĞŶ�ƉůĂĐĞ�ƚŽ�ĚĞƚĞƌŵŝŶĞ�ǁŚĂƚ�ŶĞĞĚƐ�ƚŽ�ďĞ�ƌŽůůĞĚ�ŽǀĞƌ�ŝŶƚŽ�ƚŚĞ�ϮϬϮϮͬϮϯ�ĂĐƟŽŶ�ƉůĂŶ͘�� 
 
�Ɛ�ƉĂƌƚ�ŽĨ�ƚŚĞ�ĐŽŶƟŶƵŽƵƐ�ŝŵƉƌŽǀĞŵĞŶƚ�ƉůĂŶ͕�ǁŽƌŬ�ŚĂƐ�ďĞĞŶ�ŽŶŐŽŝŶŐ�ƌĞŐĂƌĚŝŶŐ�ƚŚĞ�ƉĂƚŚǁĂǇ�ĨŽƌ�WĂƌƚ�ϱ�ŝŶǀĞƐƟŐĂƟŽŶƐ͘�/Ŷ�ůŝŶĞ�
ǁŝƚŚ�ƚŚĞ��ůů�tĂůĞƐ�^ĂĨĞŐƵĂƌĚŝŶŐ�WƌŽĐĞĚƵƌĞƐ͕�ƐƚƌĂƚĞŐǇ�ĚŝƐĐƵƐƐŝŽŶƐ͕�ŝŶ�ĐŽŶŶĞĐƟŽŶ�ǁŝƚŚ�Ă�ƉŽƚĞŶƟĂů�ƉĞƌƐŽŶ�ŝŶ�Ă�ƉŽƐŝƟŽŶ�ŽĨ�ƚƌƵƐƚ͕�
ǁŝůů�ďĞ�ŚĞůĚ�ďǇ�ƚŚĞ�^ĂĨĞŐƵĂƌĚŝŶŐ�DĂŶĂŐĞƌ͘�dŚĞ�ŝŶĨŽƌŵĂƟŽŶ�ǁŝůů�ƚŚĞŶ�ďĞ�ĂƐƐĞƐƐĞĚ�ƚŽ�ĐŽŶƐŝĚĞƌ�ŝĨ�ƚŚĞ�ƚŚƌĞƐŚŽůĚ�ŚĂƐ�ďĞĞŶ�ŵĞƚ�
ƚŽ�ƉƌŽĐĞĞĚ�ƚŽ�Ă� ĨƵůů� ƐƚƌĂƚĞŐǇ�ŵĞĞƟŶŐ͘�dŚĞ�ĐŚĂŝƌŝŶŐ�ŽĨ� ƚŚĞƐĞ�ŵĞĞƟŶŐƐ�ǁŝůů� ĐŽŶƟŶƵĞ�ƚŽ�ďĞ� ƚŚĞ�ƌĞƐƉŽŶƐŝďŝůŝƚǇ�ŽĨ� ƚŚĞ�ƐĞƌǀŝĐĞ�
ŵĂŶĂŐĞƌ͘� 
 
��ŶĞǁ�ĂĐƟŽŶ�ĨŽƌ�ϮϬϮϭ�ǁĂƐ�ĨŽƌ�ƚŚĞ�WůĂĐĞŵĞŶƚ�dĞĂŵ�ƚŽ�ƌĞĐĞŝǀĞ�ĂƩĂĐŚŵĞŶƚ�ƚƌĂŝŶŝŶŐ͕�ǁŚŝĐŚ�ǁŝůů�ƚŚĞŶ�ďĞ�ĚĞůŝǀĞƌĞĚ�ǀŝĂ�Ă�ǀĂƌŝĞƚǇ�
ŽĨ� ŵĞƚŚŽĚƐ� ƚŽ� &ŽƐƚĞƌ� �ĂƌĞƌƐ� ƚŽ� ĞŶĂďůĞ� ƚŚĞŵ� ƚŽ� ƐƵƉƉŽƌƚ� ĐŚŝůĚƌĞŶ� ǁŚŽ� ĂƌĞ� ĞǆƉĞƌŝĞŶĐŝŶŐ� ĂƩĂĐŚŵĞŶƚ� ĂŶĚ� ƚƌĂƵŵĂ� ďĂƐĞĚ�
ƉƌŽďůĞŵƐ͘� 
 
&Žƌ�ϮϬϮϭͬϮϮ�Ă�ƉƌŝŽƌŝƚǇ�ǁĂƐ�ĂŐƌĞĞĚ� ƚŽ� ƐƵƉƉŽƌƚ� ƚŚŽƐĞ� ĐŚŝůĚƌĞŶ�ǁŚĞƌĞ�ĞǆƉůŽŝƚĂƟŽŶ�ŚĂƐ�ďĞĞŶ� ŝĚĞŶƟĮĞĚ�ĂƐ�ƉĂƌƚ�ŽĨ� ƚŚĞ�ŶĞǁůǇ�
ĂĚŽƉƚĞĚ��ŚŝůĚ��ǆƉůŽŝƚĂƟŽŶ�DĞĂƐƵƌĞŵĞŶƚ�dŽŽů�;��DdͿ͘�dŚĞ���Dd�ƚŽŽů�Ŭŝƚ�ŚĂƐ�ďĞĞŶ�ĂĚŽƉƚĞĚ�ĂĐƌŽƐƐ�'ǁĞŶƚ�ĂŶĚ�ŚĂƐ�ďĞĞŶ�ďƵŝůƚ�
ŝŶƚŽ� ƚŚĞ� ^ŽĐŝĂů� ^ĞƌǀŝĐĞƐ� �ĂƚĂ� ^ǇƐƚĞŵ͕� t��/^͘� KĸĐĞƌƐ� ŚĂǀĞ� ĞŶƐƵƌĞĚ� Ăůů� ƌĞůĞǀĂŶƚ� ƉƌŽĨĞƐƐŝŽŶĂůƐ� ǁŝůů� ďĞ� ŝŶǀŝƚĞĚ� ƚŽ� �ŚŝůĚ�
�ǆƉůŽŝƚĂƟŽŶ�ŵĞĞƟŶŐƐ�ĂŶĚ�ĂƌĞ�ĐƵƌƌĞŶƚůǇ�ĮŶĂůŝƐŝŶŐ�ƚŚĞ�ƉƌŽŵƉƚ�ŝŶĚŝĐĂƚŽƌƐ͘��ůů�ƚĞĂŵ�ƚƌĂŝŶŝŶŐ�ŚĂƐ�ďĞĞŶ�ĐŽŵƉůĞƚĞĚ�ĂŶĚ�ǁŝůů�ďĞ�
ĚĞůŝǀĞƌĞĚ�ƉĞƌŝŽĚŝĐĂůůǇ�ĨŽƌ�ŶĞǁ�ƐƚĂī͘���ƌĞǀŝĞǁ�ŽĨ�ƚŚĞ�ĞīĞĐƟǀĞŶĞƐƐ�ŽĨ�ƚŚĞ�ŶĞǁ�ƚŽŽů�ǁŝůů�ďĞ�ĐĂƌƌŝĞĚ�ŽƵƚ�ůĂƚĞƌ�ŝŶ�ϮϬϮϮ͘� 
 
dŚŝƐ� ǇĞĂƌ͕� ĂŌĞƌ� ďĞŝŶŐ� ĐĂŶĐĞůůĞĚ� ůĂƐƚ� ǇĞĂƌ͕� ƚŚĞ� �ŶŶƵĂů� �ĐŚŝĞǀĞŵĞŶƚ� �ǁĂƌĚ� ĨŽƌ� �>�� ǁĂƐ� ŝŶĐŽƌƉŽƌĂƚĞĚ� ǁŝƚŚ� ƚŚĞ� tŝŶƚĞƌ�
tŽŶĚĞƌůĂŶĚ��ǀĞŶƚ�ŚĞůĚ�ŽŶ�ϭƐƚ��ĞĐĞŵďĞƌ�ϮϬϮϭ͘�dŚĞ�ĂŶŶƵĂů�ĞǀĞŶƚ� ƌĞĐŽŐŶŝƐĞƐ� ƚŚĞ�ŵĂŶǇ�ĞĚƵĐĂƟŽŶĂů� ƐƵĐĐĞƐƐĞƐ�ŽĨ�ŽƵƌ��>��
ƚŚƌŽƵŐŚ�ƚŚĞ�ĐŽŶƟŶƵĞĚ�ƉĞƌŝŽĚ�ŽĨ��ŽǀŝĚ�ĚŝƐƌƵƉƟŽŶ͘� 
 
DĞŵďĞƌƐ�ĨƌŽŵ�ƚŚĞ�^ĂĨĞŐƵĂƌĚŝŶŐ�dĞĂŵ�ĂƌĞ�ďĞŝŶŐ�ďĂƐĞĚ�ǁŝƚŚŝŶ�ƚŚĞ� /���^ĞƌǀŝĐĞ�ĞĂĐŚ�ǁĞĞŬ� ŝŶ�ŽƌĚĞƌ�ƚŽ�ĨƵƌƚŚĞƌ�ĞŶŚĂŶĐĞ�ƚŚĞ�
ƐĞƌǀŝĐĞ�Ăƚ�ƚŚĞ�͚ĨƌŽŶƚ�ĚŽŽƌ͛͘���ƚŚƌĞĞ-ǇĞĂƌ�^ƚƌĂƚĞŐŝĐ�WůĂŶ�ǁĂƐ�ƉƵďůŝƐŚĞĚ�ĨŽƌ�dŚĞ�^ŽƵƚŚ��ĂƐƚ�tĂůĞƐ�^ĂĨĞŐƵĂƌĚŝŶŐ��ŚŝůĚƌĞŶ��ŽĂƌĚ�
;^�t^��Ϳ� ĂŶĚ� ƚŚĞ�'ǁĞŶƚ-ǁŝĚĞ��ĚƵůƚ� ^ĂĨĞŐƵĂƌĚŝŶŐ��ŽĂƌĚ� ;'ǁ�^�Ϳ͘� dŚĞ�ƉĂŶĚĞŵŝĐ�ŚĂƐ� ĐĂƵƐĞĚ� ƐŝŐŶŝĮĐĂŶƚ� ĚŝƐƌƵƉƟŽŶ� ƚŽ� Ăůů�
ƐĞƌǀŝĐĞƐ�ĂŶĚ�ĐŽŵŵƵŶŝƟĞƐ�ĂĐƌŽƐƐ�ƚŚĞ�ƌĞŐŝŽŶ͘��ĞƐƉŝƚĞ�ƚŚŝƐ͕�'ǁĞŶƚ�^ĂĨĞŐƵĂƌĚŝŶŐ��ŽĂƌĚ�ĂŶĚ��ůĂĞŶĂƵ�'ǁĞŶƚ�^ĂĨĞŐƵĂƌĚŝŶŐ�dĞĂŵ�
ŚĂǀĞ� ǁŽƌŬĞĚ� ĚŝůŝŐĞŶƚůǇ� ƚŽ� ĞŶƐƵƌĞ� ƚŚĂƚ� ĞƐƐĞŶƟĂů� ƐĞƌǀŝĐĞƐ� ŚĂǀĞ� ƌĞŵĂŝŶĞĚ� ŽƉĞƌĂƟŽŶĂů� ƚŽ� ƉƌŽǀŝĚĞ� ƐƵƉƉŽƌƚ� ƚŽ� ƚŚĞ� ŵŽƐƚ�
ǀƵůŶĞƌĂďůĞ�ĂĚƵůƚƐ͘�tĞ�ĐŽŶƟŶƵĞ� ƚŽ�ƉůĂŶ� ĨŽƌ� ƚŚĞ� ŝŵƉůĞŵĞŶƚĂƟŽŶ�ŽĨ� ƚŚĞ� >ŝďĞƌƚǇ�WƌŽƚĞĐƟŽŶ�^ĂĨĞŐƵĂƌĚƐ� ;>W^Ϳ� ůĞŐŝƐůĂƟŽŶ�ĂƐ�Ă�
ƌĞƉůĂĐĞŵĞŶƚ�ĨŽƌ��ĞƉƌŝǀĂƟŽŶ�ŽĨ�>ŝďĞƌƚǇ�^ĂĨĞŐƵĂƌĚƐ�;�Ž>^Ϳ͕�ĂŶĚ�ĂƌĞ�ĚĞůŝǀĞƌŝŶŐ�ƚƌĂŝŶŝŶŐ�ĂƐ�ƉĂƌƚ�ŽĨ�ƚŚĞ�ZĞŐŝŽŶĂů�ĐŽŶƐŽƌƟƵŵ�ŝŶ�
ĂĚĚŝƟŽŶ�ƚŽ�ŝŶĐƌĞĂƐŝŶŐ�ĐĂƉĂĐŝƚǇ�Ăƚ�Ă�ůŽĐĂů� ůĞǀĞů͘�dŚĞƌĞ�ŚĂƐ�ďĞĞŶ�Ă�ƐŚŽƌƚĂŐĞ�ŽĨ�ƐƚĂī͕� ŝŶ�ƉĂƌƟĐƵůĂƌ�ǁŝƚŚŝŶ�ƚŚĞ�ĚŽŵŝĐŝůŝĂƌǇ�ĐĂƌĞ�
ƐĞĐƚŽƌ͕�ǁŚŝĐŚ�ŚĂƐ� ĐƌĞĂƚĞĚ�ƉƌŽďůĞŵƐ� ĨŽƌ� ƐĞƌǀŝĐĞ�ĚĞůŝǀĞƌǇ͘� /Ŷ� ŽƌĚĞƌ� ƚŽ�ŵĂŶĂŐĞ� ƚŚĞ� ĞǆƉĞĐƚĞĚ� ŝŶĐƌĞĂƐĞƐ� ŝŶ� ĚĞŵĂŶĚ�ŽǀĞƌ� ƚŚĞ�
ǁŝŶƚĞƌ� ƉĞƌŝŽĚ͕� Ă� ƌŝƐŬ� ŵĂŶĂŐĞŵĞŶƚ� ƚŽŽů� ŝƐ� ƚŽ� ďĞ� ŝŵƉůĞŵĞŶƚĞĚ� ƚŽ� ƉƌŝŽƌŝƟƐĞ� ĂƐƐĞƐƐŵĞŶƚƐ� ĂŶĚ� ĐĂƌĞ� ƉĂĐŬĂŐĞƐ͘� dŚŝƐ� ǁŝůů� ďĞ�
ƵŶĚĞƌƚĂŬĞŶ�ŝŶ�ƉĂƌƚŶĞƌƐŚŝƉ�ǁŝƚŚ���h,��ĂŶĚ��/t͘� 
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��ĨƵůů�ƌĞǀŝĞǁ�ŽĨ�Ăůů�ůĞŐĂĐǇ�ĐŽŵŵŝƐƐŝŽŶĞĚ�ƉƌŽũĞĐƚƐ�ŝƐ�ƵŶĚĞƌǁĂǇ͘�&ŝŶĂŶĐŝĂů�ŵĂŶĂŐĞŵĞŶƚ�ƉƌŽĐĞĚƵƌĞƐ�ĂƌĞ�ďĞŝŶŐ�ƵƐĞĚ�ĂƐ�
ƚŚĞ�ďĂƐŝƐ�ĨŽƌ�ƚŚĞ�ƌĞǀŝĞǁ͕�ĨŽĐƵƐŝŶŐ�ŽŶ�ŽƵƚĐŽŵĞƐ͘�&ŝŶĚŝŶŐƐ�ĨƌŽŵ�ƚŚĞ��ŽŵŵƵŶŝƚǇ�/ŵƉĂĐƚ��ƐƐĞƐƐŵĞŶƚ�;�/�Ϳ�ŚĂǀĞ�ďĞĞŶ�
ƌĞǀŝĞǁĞĚ�ŝŶ�ŽƌĚĞƌ�ƚŽ�ŝĚĞŶƟĨǇ�ƚŚĞ�ŶĞĞĚƐ�ĂŶĚ�ĚĞŵĂŶĚƐ�ĨĂůůŝŶŐ�ŽƵƚ�ŽĨ�ŝƚ�ĂŶĚ�ŚŽǁ�ƚŚĞǇ�ůŝŶŬ�ƚŽ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ�ĞůĞŵĞŶƚ�
ŽĨ� ƚŚĞ� �ĂƌĞ� ĂŶĚ� �ŽŵŵƵŶŝƟĞƐ� 'ƌĂŶƚ� ;��'Ϳ͘� �� ƐŝŐŶŝĮĐĂŶƚ� ƉƌŽƉŽƌƟŽŶ� ŽĨ� ƚŚĞ� ƉƌĞǀĞŶƚĂƟǀĞ� ƐĞƌǀŝĐĞƐ� ĚĞůŝǀĞƌĞĚ� ŝŶ�
�ŚŝůĚƌĞŶ͛Ɛ� ^ĞƌǀŝĐĞƐ� ĂƌĞ� ĚĞƉĞŶĚĞŶƚ� ŽŶ� ŐƌĂŶƚ� ĨƵŶĚŝŶŐ� ǁŚŝĐŚ� ŝƐ� ĂůůŽĐĂƚĞĚ� ŽŶ� ĂŶ� ĂŶŶƵĂů� ďĂƐŝƐ͘� /Ĩ� ƚŚŝƐ� ĨƵŶĚŝŶŐ� ǁĂƐ�
ƌĞŵŽǀĞĚ͕�ŝƚ�ǁŽƵůĚ�ďĞ�Ă�ƐŝŐŶŝĮĐĂŶƚ�ƌŝƐŬ�ƚŽ�ƚŚĞ�ĚĞƉĂƌƚŵĞŶƚ͘�tĞ�ŚĂǀĞ�ƐĞĞŶ�Ă�ĚĞĐƌĞĂƐĞ�ŝŶ�ƚŚĞ�ŶƵŵďĞƌ�ŽĨ�ƉƵďůŝĐ�ĐŽƵƌƚ�
ĂƉƉůŝĐĂƟŽŶƐ͕� ǁŚŝĐŚ� ŝƐ� ĚŝƌĞĐƚ� ĞǀŝĚĞŶĐĞ� ƚŚĂƚ� ŽƵƚ� ƉƌĞǀĞŶƚĂƟǀĞ� ĂƉƉƌŽĂĐŚ� ŝƐ� ǁŽƌŬŝŶŐ� ŝŶ� ƌĞůĂƟŽŶ� ƚŽ� ŬĞĞƉŝŶŐ� ĨĂŵŝůŝĞƐ�
ƚŽŐĞƚŚĞƌ͘ 

&ƵŶĚŝŶŐ�ĂƐƐŝƐƚĞĚ�ƉůĂĐĞƐ�ĐŽŶƟŶƵĞƐ� ƚŽ�ďĞ� ƚŚĞ�ƉƌŝŽƌŝƚǇ�ŽĨ� ƚŚĞ��ŚŝůĚ��ĞǀĞůŽƉŵĞŶƚ� &ƵŶĚ͕� ƚŚŝƐ� ŝƐ� ƚŽ�ĞŶĂďůĞ�ĐŚŝůĚƌĞŶ� ŝŶ�
ŶĞĞĚ�ƚŽ�ĞǆƉĞƌŝĞŶĐĞ�ůĞĂƌŶŝŶŐ�ĨƌŽŵ�ĂŶ�ĞĂƌůǇ�ĂŐĞ͘�dĂŬĞ�ƵƉ�ŽĨ�ƚŚĞ�ŽīĞƌ�ŝƐ�ǀĞƌǇ�ƉŽƐŝƟǀĞ͘� 

/ŵƉůĞŵĞŶƚĂƟŽŶ�ŽĨ�ƚŚĞ�ŶĞǁ��ĂƌĞ�ĂŶĚ�^ƵƉƉŽƌƚ�WůĂŶ͕�ǁŚŝĐŚ�ŝƐ�ŽƵƚĐŽŵĞ�ĨŽĐƵƐĞĚ�ĂŶĚ�ŵƵĐŚ�ŵŽƌĞ�ƵƐĞƌ�ĨƌŝĞŶĚůǇ͕�ŝƐ�ŶŽǁ�
ĐŽŵƉůĞƚĞ�ĂŶĚ�ĂǀĂŝůĂďůĞ�ŽŶ� ƚŚĞ�^ŽĐŝĂů� ^ĞƌǀŝĐĞƐ�^ǇƐƚĞŵ͕�t��/^͘����ůĂĞŶĂƵ�'ǁĞŶƚ�ĞĂƐǇ� ƚŽ� ƌĞĂĚ�ďƌŽĐŚƵƌĞ͕�ĚĞƚĂŝůŝŶŐ�
ĐŚŝůĚƌĞŶ͛Ɛ�ƌŝŐŚƚƐ͕�ĞŶƟƚůĞŵĞŶƚƐ�ĂŶĚ�ĂƐƐŝƐƚĂŶĐĞ͕� ŝƐ�ĂǀĂŝůĂďůĞ�ĂŶĚ� ŝŶĐůƵĚĞƐ� �ďĞƐƉŽŬĞ� ůŽĐĂů� ŝŶĨŽƌŵĂƟŽŶ�ƌĞůĞǀĂŶƚ�ƚŽ�ŽƵƌ�
ĐĂƌĞ�ůĞĂǀĞƌƐ͘� 

dŚĞ��ƵƚŚŽƌŝƟĞƐ��ŽƌƉŽƌĂƚĞ�dƌĂŝŶŝŶŐ�^ĐŚĞŵĞ�ĨŽƌ�ĐĂƌĞ�ůĞĂǀĞƌƐ�ŐŽĞƐ�ĨƌŽŵ�ƐƚƌĞŶŐƚŚ�ƚŽ�ƐƚƌĞŶŐƚŚ͘�dŚĞ�ŽĸĐĞƌ�ƌĞƐƉŽŶƐŝďůĞ�
ĨŽƌ�ƚŚĞ�ƐĐŚĞŵĞ�ŝƐ�ĞŵƉůŽǇĞĚ�ƚŚƌŽƵŐŚ�ƚŚĞ��ƐƉŝƌĞ�ƉƌŽŐƌĂŵŵĞ�ĨƵŶĚĞĚ�ĨƌŽŵ�ƚŚĞ���'�>ĞŐĂĐǇ�ĨƵŶĚŝŶŐ�ƵŶƟů�DĂƌĐŚ�ϮϬϮϮ͘�
dŚĞ� ďƌŽĐŚƵƌĞ� ŚĂƐ� ďĞĞŶ� ƌĞĚĞǀĞůŽƉĞĚ� ĂŶĚ� ƚŚĞ� ƉƌŽŐƌĂŵŵĞƐ� ŽŶ� ŽīĞƌ� ďƌŽĂĚĞŶĞĚ� ƚŽ� ĐĂƉƚƵƌĞ� Ăůů� ǇŽƵŶŐ� ƉĞŽƉůĞ͘� dŚĞ�
ƉƌŽŐƌĂŵŵĞ� ƐƵƉƉŽƌƚƐ� Ăůů� ĐĂƌĞ� ůĞĂǀĞƌƐ� ƵƉ� ƚŽ� ĂŐĞ� Ϯϱ� ǇĞĂƌƐ͘� �� ďƌŽĐŚƵƌĞ� ŽĨ� ĞǆƚĞƌŶĂů� ŽƉƉŽƌƚƵŶŝƟĞƐ� ǁŝůů� ĂůƐŽ� ďĞ�
ĐŽŵƉůĞƚĞĚ͘� zŽƵŶŐ� ƉĞŽƉůĞ� ĂƌĞ� ƐƵƉƉŽƌƚĞĚ� ƚŽ� ĮŶĚ� Ă� ƉůĂĐĞŵĞŶƚ� ĞǆƚĞƌŶĂůůǇ� ŝĨ� ƚŚĞƌĞ� ŝƐ� ŶŽƚŚŝŶŐ� ƐƵŝƚĂďůĞ� ĂǀĂŝůĂďůĞ�
ŝŶƚĞƌŶĂůůǇ͘� 

&ĂŵŝůŝĞƐ�ĮƌƐƚ�ƐŽĐŝĂů�ǁŽƌŬĞƌƐ�ĂƌĞ�ŶŽǁ�ďĂĐŬ�ǁŽƌŬŝŶŐ�ĨĂĐĞ�ƚŽ�ĨĂĐĞ�ŝŶ�ƐĐŚŽŽůƐ�ĂŶĚ�ŚĂǀĞ�ƐƚĂƌƚĞĚ�ǁŽƌŬŝŶŐ�ǁŝƚŚ�ƚŚĞ�ZŝǀĞƌ�
�ĞŶƚƌĞ͘�dŚĞ�ĐŽŵŵƵŶŝƚǇ�ǁŽƌŬĞƌƐ�ŚĂǀĞ�ƐĞƚ�ƵƉ�Ă�ŶƵŵďĞƌ�ŽĨ�ŐƌŽƵƉƐ�ĂƌŽƵŶĚ�ďĞƌĞĂǀĞŵĞŶƚ͕�ŵĞŶƚĂů�ŚĞĂůƚŚ�ĂŶĚ�>'�dн͘�
dŚĞ� ŶĞǁ� ƉĂƌĞŶƟŶŐ� ƐƵƉƉŽƌƚ� ǁŽƌŬĞƌ� ĨŽƌ� ƚŚĞ� ĂďŽůŝƟŽŶ� ŽĨ� ĐŽƌƉŽƌĂů� ƉƵŶŝƐŚŵĞŶƚ� ŝƐ� ŝŶ� ƉŽƐƚ� ŝŶ� ƌĞĂĚŝŶĞƐƐ� ĨŽƌ� ƚŚĞ�
ŝŵƉůĞŵĞŶƚĂƟŽŶ�ŽĨ�ƚŚĞ�ŶĞǁ�ůĞŐŝƐůĂƟŽŶ͘ 

�ŚŝůĚƌĞŶ͛Ɛ�^ĞƌǀŝĐĞƐ�ŚĂƐ�ƌĞĐĞŝǀĞĚ�ĨĞĞĚďĂĐŬ�ĨƌŽŵ��ĂƌĞ�/ŶƐƉĞĐƚŽƌĂƚĞ�tĂůĞƐ�;�/tͿ�ǁŚŽ�ƵŶĚĞƌƚŽŽŬ�ĂŶ�ĂƐƐƵƌĂŶĐĞ�ĐŚĞĐŬ�
ŝŶ�DĂǇ�ϮϬϮϭ͘�dŚĞ�ĨŽůůŽǁŝŶŐ�ĐŽŵŵĞŶƚƐ�ǁĞƌĞ�ŵĂĚĞ�ŝŶ�ƌĞůĂƟŽŶ�ƚŽ�ƚŚĞ�ŽƵƚĐŽŵĞƐ�ĐƵůƚƵƌĞ�ŝŶ��ůĂĞŶĂƵ�'ǁĞŶƚ�ĂŶĚ�ŚŽǁ�
ƚŚĞ�ǀŽŝĐĞ�ŽĨ�ƚŚĞ�ĐŚŝůĚ�ŝƐ�ŚĞĂƌĚ͗�͚^ĞŶŝŽƌ�ŵĂŶĂŐĞƌƐ�ǁŝƚŚ�ƐƚĂī�ĂŶĚ�ƉĂƌƚŶĞƌƐ�ŚĂǀĞ�ǁŽƌŬĞĚ�ŚĂƌĚ�ƚŽ�ĞŵďĞĚ�ƐƚƌĞŶŐƚŚ�ďĂƐĞĚ�
ŽƵƚĐŽŵĞƐ�ĨŽĐƵƐĞĚ�ƉƌĂĐƟĐĞ͘�dŚĞ�ĂƵƚŚŽƌŝƚǇ͛Ɛ�ĐŽŵŵŝƚŵĞŶƚ�ƚŽ�ƐƚƌĞŶŐƚŚ�ďĂƐĞĚ�ŽƵƚĐŽŵĞ�ĨŽĐƵƐĞĚ�ƉƌĂĐƟĐĞ�ǁĂƐ�ĞǀŝĚĞŶƚ�ŝŶ�
ƚŚĞ� ĮůĞƐ� ƌĞǀŝĞǁĞĚ� ĂŶĚ� ƐƚĂī� ƐƉŽŬĞ� ŽĨ� ŚŽǁ� ƚŚŝƐ� ƵŶĚĞƌƉŝŶŶĞĚ� ƚŚĞŝƌ�ǁŽƌŬ� ŝŶ� ďŽƚŚ� ĂĚƵůƚ� ĂŶĚ� ĐŚŝůĚƌĞŶ͛Ɛ� ƐĞƌǀŝĐĞƐ͘� dŚĞ�
ĂƵƚŚŽƌŝƚǇ�ƌĞĐŽŐŶŝƐĞƐ�ƚŚĞ�ŝŵƉŽƌƚĂŶĐĞ�ŽĨ�ŐĂŝŶŝŶŐ�ƉĞŽƉůĞ͛Ɛ�ǀŝĞǁƐ�ƚŽ�ŝŶĨŽƌŵ�ƉƌĂĐƟĐĞ�ĚĞǀĞůŽƉŵĞŶƚ�ĂŶĚ�ƐƵƉƉŽƌƚ�ƐĞƌǀŝĐĞ�
ŝŵƉƌŽǀĞŵĞŶƚ͘�tĞ�ƐĂǁ�ĞǀŝĚĞŶĐĞ�ŽĨ�ŵĞŶƚŽƌŝŶŐ�ŐƌŽƵƉƐ�ĂŶĚ�ƉĞĞƌ�ƐƵƉĞƌǀŝƐŝŽŶ�ƚŽ�ƐŚĂƌĞ�ĂŶĚ�ƌĞŇĞĐƚ�ŽŶ�ĐĂƐĞ�ŝƐƐƵĞƐ�ĂŶĚ�
ŝĚĞŶƟĨǇ� ƉŽƚĞŶƟĂů� ƌĞƐƉŽŶƐĞƐ� ƚŽ� ůĞĂƌŶŝŶŐ͘� �ǀŝĚĞŶĐĞ� ƐŚŽǁĞĚ� ƉĞŽƉůĞ͛Ɛ� ǀŝĞǁƐ� ǁĞƌĞ� ƐŽƵŐŚƚ� ĂŶĚ� ƚŚĞŝƌ� ǀŽŝĐĞƐ� ŚĞĂƌĚ͘�
/ŶĨŽƌŵĂƟŽŶ� ŐĂƚŚĞƌŝŶŐ� ƚŽ� ƌĞƉƌĞƐĞŶƚ� ƉĞŽƉůĞ͛Ɛ� ĐŝƌĐƵŵƐƚĂŶĐĞƐ� ǁĂƐ� ĂůƐŽ� ŝŶĨŽƌŵĞĚ� ďǇ� ŝŶƚĞůůŝŐĞŶĐĞ� ĨƌŽŵ� Ă� ŶƵŵďĞƌ� ŽĨ�
ƌĞůĞǀĂŶƚ�ƉĂƌƚŶĞƌ�ĂŐĞŶĐŝĞƐ͕�ŶŽƚĂďůǇ�ĚƵƌŝŶŐ�ĞĂƌůǇ�ƐƚĂŐĞƐ�ŽĨ�ŝŶƚĞƌǀĞŶƟŽŶ͛͘� 
 
�ŽŶƐƵůƚĂƟŽŶ�ŚĂƐ�ƚĂŬĞŶ�ƉůĂĐĞ�ǁŝƚŚ�ƐƚĂī�ƌĞŐĂƌĚŝŶŐ�ƚŚĞ�ƌĞĐŽŶĮŐƵƌĂƟŽŶ�ŽĨ�ƉƌĞǀĞŶƚĂƟǀĞ�ƐĞƌǀŝĐĞƐ͕�ŝŶĐůƵĚŝŶŐ�ƚŚĞ�^ƵƉƉŽƌƚ�
tŽƌŬĞƌ�ƌŽůĞƐ�ǁŝƚŚŝŶ� /���ĂŶĚ��Zd�ĂŶĚ�ƚŚĞ��ŽŵŵƵŶŝƚǇ��ŽŶŶĞĐƚŽƌ� ƌŽůĞƐ͘�dŚĞ�ŶĞǁ�ƐƚƌƵĐƚƵƌĞ͕�ǁŚŝĐŚ�ǁŝůů�ďĞ� ŝŶ�ƉůĂĐĞ�
ĨƌŽŵ��Ɖƌŝů� ϮϬϮϮ͕� �ǁŝůů� ďĞ� ƌĞƐŝůŝĞŶƚ� ĂŶĚ� ƐƵƐƚĂŝŶĂďůĞ� ĂŶĚ�ŶŽƚ� ƌĞůŝĂŶƚ�ŽŶ�ŐƌĂŶƚ� ĨƵŶĚŝŶŐ͘�tŝƚŚŝŶ� ƚŚĞ�ŶĞǁ� ƐƚƌƵĐƚƵƌĞ͕� Ă�
^ĞŶŝŽƌ�WƌĂĐƟƟŽŶĞƌ�ĂŶĚ�^ĞŶŝŽƌ�dŚĞƌĂƉŝƐƚ�ǁŝůů�ďĞ�ĐŽ-ůŽĐĂƚĞĚ�ǁŝƚŚŝŶ�ƚŚĞ�/���dĞĂŵ�ƚŽ�ďĞ�Ăƚ�ƚŚĞ�͚ĨƌŽŶƚ�ĚŽŽƌ͛͘��ĂƉĂĐŝƚǇ�Ăƚ�
�ƵŐƵƐƚĂ�,ŽƵƐĞ�ŚĂƐ�ďĞĞŶ�ƐĂĨĞůǇ�ŝŶĐƌĞĂƐĞĚ�ƚŽ�ƐƵƉƉŽƌƚ�ƵƉ�ƚŽ�ĨŽƵƌ�ŐƵĞƐƚƐ͘�tŽƌŬ�ŝƐ�ĐŽŶƟŶƵŝŶŐ�ƚŽ�ĚĞǀĞůŽƉ�ŶĞǁ��ƵŐƵƐƚĂ�
WƌŽŵŽƟŶŐ� /ŶĚĞƉĞŶĚĞŶĐĞ� WŽĚƐ� Ăƚ� ƚŚĞ� ƐŝƚĞ͘� dŚŝƐ� ƉƌŽũĞĐƚ� ŚĂƐ� ďĞĞŶ� ĚĞůĂǇĞĚ� ĚƵĞ� ƚŽ� ĐŽŵƉůŝĐĂƟŽŶƐ� ǁŝƚŚ� ƉůĂŶŶŝŶŐ�
ĂƉƉƌŽǀĂů� ĂŶĚ� ŝŶĐƌĞĂƐŝŶŐ� ĚĞǀĞůŽƉŵĞŶƚ� ĐŽƐƚƐ͕� ďƵƚ� ƚŚĞ� ƉƌŽũĞĐƚ� ŚĂƐ� ŶŽǁ� ƐĞĐƵƌĞĚ� ĂĚĚŝƟŽŶĂů� ĨƵŶĚŝŶŐ� ĨƌŽŵ� tĞůƐŚ�
'ŽǀĞƌŶŵĞŶƚ�ĂŶĚ�ƐŚŽƵůĚ�ďĞ�ŽƉĞŶ�ůĂƚĞ�ϮϬϮϮ͘��Ɛ�ƉĂƌƚ�ŽĨ�ƚŚĞƐĞ�ƉůĂŶƐ͕�ƚŚĞ�ƌĞƐƉŝƚĞ�ŽīĞƌ�ƚŽ�ǇŽƵŶŐ�ĂĚƵůƚƐ͕�ĂƐ�ƉĂƌƚ�ŽĨ�ƚŚĞ�
ƚƌĂŶƐŝƟŽŶ� ƉůĂŶŶŝŶŐ� ĨƌŽŵ� �ŚŝůĚƌĞŶ͛Ɛ� ƚŽ� �ĚƵůƚ� ^ĞƌǀŝĐĞƐ� ǁŝůů� ďĞ� ŝŶĐƌĞĂƐĞĚ͘� dŚĞ� ĚĞǀĞůŽƉŵĞŶƚ� ŽĨ� ƚŚĞ� ĞŶŚĂŶĐĞĚ� �ĂǇ�
�ĐƟǀŝƟĞƐ�ͬ��ŽŵŵƵŶŝƚǇ�KƉƟŽŶƐ�dĞĂŵ�ŚĂƐ�ƉƌŽŐƌĞƐƐĞĚ�ǁĞůů�ĚĞƐƉŝƚĞ�ƚŚĞ�ŽŶŐŽŝŶŐ��Ks/��ϭϵ�ƉƌĞƐƐƵƌĞƐ͘��ŽƚŚ�ƚŚĞ�>ĂŬĞ�
sŝĞǁ� ĂŶĚ� �Ğƌƚ� �ĞŶŶŝŶŐ� ďƵŝůĚŝŶŐƐ� ŚĂǀĞ� ƐĂĨĞůǇ� ƌĞ-ŽƉĞŶĞĚ� ďƵƚ� ǁŝƚŚ� ůŝŵŝƚĞĚ� ƐĞƐƐŝŽŶĂů� ĂĐĐĞƐƐ� ŝŶŝƟĂůůǇ� ǁŚŝĐŚ�ǁŝůů� ďĞ�
ŝŶĐƌĞĂƐĞĚ� ĂƐ� ǁĞ� ƉƌŽŐƌĞƐƐ� ƚŚƌŽƵŐŚ� ƚŚĞ� ǇĞĂƌ͘� dŚĞ� ŽƵƚƌĞĂĐŚ� ƐĞƌǀŝĐĞ� ŝƐ� ŐƌŽǁŝŶŐ�ǁĞůů� ĂŶĚ� ŝƐ� ƐƵĐĐĞƐƐĨƵůůǇ� ƐƵƉƉŽƌƟŶŐ�
ĐŝƟǌĞŶƐ�ƚŽ�ŵĞĞƚ�ƚŚĞŝƌ�ŽƵƚĐŽŵĞƐ�ďŽƚŚ�ŝŶ�ƚŚĞŝƌ�ŽǁŶ�ŚŽŵĞ�Žƌ�ŝŶ�ǁŝĚĞƌ�ĐŽŵŵƵŶŝƚǇ�ƐĞƫŶŐƐ͘� 
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�ŽƚŚ��ŚŝůĚƌĞŶ�ĂŶĚ��ĚƵůƚ�^ĞƌǀŝĐĞƐ�ŚĂƐ�ƐĞĞŶ�ĂŶ�ŝŶĐƌĞĂƐĞ�ŝŶ�ƚŚĞ�ŶƵŵďĞƌ�ŽĨ�ƌĞĨĞƌƌĂůƐ�ƌĞĐĞŝǀĞĚ�ďǇ�ƚŚĞ�/���dĞĂŵ͘��ůƐŽ͕�ƚŚĞ�
ƚŽƚĂů�ŶƵŵďĞƌ�ŽĨ�ĂĚƵůƚƐ�ƐƵƐƉĞĐƚĞĚ�ŽĨ�ďĞŝŶŐ�Ăƚ�ƌŝƐŬ�ŽĨ�ĂďƵƐĞ�Žƌ�ŶĞŐůĞĐƚ�ƌĞƉŽƌƚĞĚ�ĚƵƌŝŶŐ�ϮϬϮϭͬϮϮ�ǁĂƐ�ϰϭϱ͕�ǁŚŝĐŚ�ŝƐ�ĂŶ�
ŝŶĐƌĞĂƐĞ�ĨƌŽŵ�ƚŚĞ�ƉƌĞǀŝŽƵƐ�ǇĞĂƌ�ǁŚĞƌĞ�ƚŚĞ�ĮŐƵƌĞ�ǁĂƐ�ϯϵϰ͘�dŚĞ�ŶƵŵďĞƌ�ŽĨ�ĐŚŝůĚƌĞŶ�ŽŶ�ƚŚĞ�ĐŚŝůĚ�ƉƌŽƚĞĐƟŽŶ�ƌĞŐŝƐƚĞƌ�Ăƚ�
ϯϭƐƚ�DĂƌĐŚ�ϮϬϮϮ�ǁĂƐ�ϲϰ�ĂŶ�ŝŶĐƌĞĂƐĞ�ŽĨ�ϭϮ�ĨƌŽŵ�ƚŚĞ�ƉƌĞǀŝŽƵƐ�ǇĞĂƌ͘� 

�Ɛ� Ăƚ� ϯϭƐƚ�DĂƌĐŚ� ϮϬϮϮ� ƚŚĞƌĞ�ǁĞƌĞ� ϱ� ĐŚŝůĚƌĞŶ� ƉůĂĐĞĚ� ŽƵƚƐŝĚĞ� ŽĨ�tĂůĞƐ͘� dŚŝƐ� ŝƐ� Ă� ƌĞĚƵĐƟŽŶ�ŽĨ� ϭ� ĨƌŽŵ� ƚŚĞ� ƉƌĞǀŝŽƵƐ�
ƋƵĂƌƚĞƌ͘�,ŽǁĞǀĞƌ͕� ĂƐ�ǁĞůů� ĂƐ� Ă� ƌĞĚƵĐƟŽŶ͕� ŝƚ� ŝƐ� ŝŵƉŽƌƚĂŶƚ� ƚŽ� ƵŶĚĞƌƐƚĂŶĚ� ƚŚĂƚ� ƚŚĞ� ĐŽŚŽƌƚ� ŽĨ� ŝŶĚŝǀŝĚƵĂů� ĐŚŝůĚƌĞŶ� ŚĂƐ�
ĐŚĂŶŐĞĚ͘� Ϯ� ĐŚŝůĚƌĞŶ� ǁĞƌĞ� ƚŚĞ� ƐƵďũĞĐƚ� ŽĨ� ĐĂƌĞ� ƉƌŽĐĞĞĚŝŶŐƐ� ĂŶĚ� ƉůĂĐĞĚ� ǁŝƚŚ� Ă� ƉĂƌĞŶƚ͕� ǁŝƚŚ� ƚŚĞ� ĮŶĂů� ĐĂƌĞ� ƉůĂŶ�
ƌĞĐŽŵŵĞŶĚŝŶŐ� ƚŚĂƚ� ƚŚĞƌĞ� ƐŚŽƵůĚ�ďĞ�ŶŽ�ŽƌĚĞƌ� ŝŶ�ƉůĂĐĞ͘�dŚĞ�ƉůĂŶ�ǁĂƐ�ĂĐĐĞƉƚĞĚ�ďǇ��ŽƵƌƚ�ĂŶĚ� ƚŚŽƐĞ�ĐŚŝůĚƌĞŶ�ĂƌĞ�ŶŽ�
ůŽŶŐĞƌ�ůŽŽŬĞĚ�ĂŌĞƌ͘���ϯƌĚ�ĐŚŝůĚ�ǁĂƐ�ƉůĂĐĞĚ�ǁŝƚŚ�ĞǆƚĞŶĚĞĚ�ĨĂŵŝůǇ͕�ƐƵďũĞĐƚ�ƚŽ�ĂŶ�ŝŶƚĞƌŝŵ�ĐĂƌĞ�ŽƌĚĞƌ͕�ǁŝƚŚ�Ă�ĮŶĂů�ĐĂƌĞ�
ƉůĂŶ� ƌĞĐŽŵŵĞŶĚŝŶŐ� ^ƉĞĐŝĂů�'ƵĂƌĚŝĂŶƐŚŝƉ͘� dŚĂƚ� ƉůĂŶ�ǁĂƐ� ĂůƐŽ� ĂĐĐĞƉƚĞĚ� ĂŶĚ� ƚŚĂƚ� ĐŚŝůĚ� ŝƐ� ŶŽ� ůŽŶŐĞƌ� ůŽŽŬĞĚ� ĂŌĞƌ͘� Ϯ�
ĐŚŝůĚƌĞŶ�ǁĞƌĞ�ƉůĂĐĞĚ�ǁŝƚŚ�ŬŝŶƐŚŝƉ�ĐĂƌĞƌƐ�ŽŶ�Ă�ůŽŶŐ-ƚĞƌŵ�ďĂƐŝƐ͘�dŚŽƐĞ�ĐŚŝůĚƌĞŶ�ƌĞŵĂŝŶ�ŝŶ�ƚŚĂƚ�ƉůĂĐĞŵĞŶƚ�ŝŶ�ĂĐĐŽƌĚĂŶĐĞ�
ǁŝƚŚ�ƚŚĞŝƌ�ůŽŶŐ-ƚĞƌŵ�ƉůĂŶ͘�ϭ�ĐŚŝůĚ�ǁĂƐ�ƉůĂĐĞĚ�ŝŶ�ƌĞƐŝĚĞŶƟĂů�ƉƌŽǀŝƐŝŽŶ�ǁŝƚŚ�Ă�ƉůĂŶ�ƚŽ�ƌĞƚƵƌŶ�ƚŽ��ůĂĞŶĂƵ�'ǁĞŶƚ�ǁŚĞŶ�ƚŚĞ�
ƟŵĞ�ŝƐ�ƌŝŐŚƚ͘�dŚĂƚ�ĐŚŝůĚ�ƌĞŵĂŝŶƐ� ŝŶ�ƚŚĞ�ƉƌŽǀŝƐŝŽŶ� ŝŶ�ĂĐĐŽƌĚĂŶĐĞ�ǁŝƚŚ�ƚŚĞ� ůŽŶŐ-ƚĞƌŵ�ƉůĂŶ͘�dŚĞ�ĐŽŚŽƌƚ͕�ƚŚĞƌĞĨŽƌĞ͕�ŚĂƐ�
ƌĞĚƵĐĞĚ� ďǇ� ϯ� ŝŶ� :ĂŶƵĂƌǇ� ĂŶĚ� &ĞďƌƵĂƌǇ� ϮϬϮϮ͘� ,ŽǁĞǀĞƌ͕� ŝŶ� DĂƌĐŚ� ϮϬϮϮ� ƚŚĞ� ĐŽŚŽƌƚ� ŝŶĐƌĞĂƐĞĚ� ĂŐĂŝŶ� ǁŝƚŚ� ƚǁŽ�
ƵŶĂĐĐŽŵƉĂŶŝĞĚ� ĂƐǇůƵŵ� ƐĞĞŬŝŶŐ� ǇŽƵŶŐ� ƉĞŽƉůĞ͕� ƉůĂĐĞĚ� ŝŶ� �ŶŐůĂŶĚ� ǀŝĂ� ƚŚĞ� EĂƟŽŶĂů� ZĞĨĞƌƌĂů� ^ĐŚĞŵĞ� ;EZ^Ϳ͘� dŚŽƵŐŚ�
ŝĚĞĂůůǇ� ƚŚĞ� >ŽĐĂů� �ƵƚŚŽƌŝƚǇ� ǁŽƵůĚ� ƉůĂĐĞ� ǁŝƚŚŝŶ� �ůĂĞŶĂƵ� 'ǁĞŶƚ͕� ƚŚĞ� ǇŽƵŶŐ� ƉĞŽƉůĞ� ďĞĐĂŵĞ� �ůĂĞŶĂƵ� 'ǁĞŶƚ͛Ɛ�
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�ƵƚƵŵŶ�ϮϬϮϮ�͘���ƌŝƐŝƐ�ĨĂĐŝůŝƟĞƐ�ĂƌĞ�ŶŽǁ�ĂůƐŽ�ĂǀĂŝůĂďůĞ�ŝŶ�ƚŚĞ�ďĂƚŚƌŽŽŵ�ĂŶĚ�ŬŝƚĐŚĞŶ͘���,ĂƌǀĞƐƚ�ĨĞƐƟǀĂů�ǁĂƐ�ŚĞůĚ�ƵƐŝŶŐ�
ĨŽŽĚ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ŚĂĚ�ŐƌŽǁŶ�ŝŶ�ƚŚĞ�ŐĂƌĚĞŶ͘�EĞǁ�ĞƋƵŝƉŵĞŶƚ�ŚĂƐ�ďĞĞŶ�ƉƵƌĐŚĂƐĞĚ�ĨŽƌ�ƚŚĞ�ƌŽŽŵƐ�ĂŶĚ�ĨƵƌƚŚĞƌ�ǁŽƌŬ�ŝƐ�
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ĐĂƉĂĐŝƚǇ� ŝŶ� ŽƌĚĞƌ� ƚŽ� ĚĞůŝǀĞƌ� Ă� ϳ-ĚĂǇ� ĞŵĞƌŐĞŶĐǇ� ƌĞƐƉŽŶƐĞ� ƚĞĂŵ͕�ǁŽƌŬŝŶŐ� ĂůŽŶŐƐŝĚĞ� ƚŚĞ��ŽŵŝĐŝůŝĂƌǇ� �ĂƌĞ� �ƌŽŬĞƌĂŐĞ�
ƐĞƌǀŝĐĞ͘�dŚŝƐ�ǁŝůů� ƚŚĞŶ�ĂƐƐŝƐƚ� ŝŶ� ƌĞƐƉŽŶĚŝŶŐ� ƚŽ� ƚŚĞ�ĐƵƌƌĞŶƚ�ƉƌĞƐƐƵƌĞƐ� ŝŶ� ƚŚĞ�ĚŽŵŝĐŝůŝĂƌǇ� ĐĂƌĞ� ƐĞĐƚŽƌ�ďǇ�ƉƌŽǀŝĚŝŶŐ� ůŽǁ�
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ĂĐƌŽƐƐ�ŽƵƌ�ŝŶ–�ŚŽƵƐĞ�ƐĞƌǀŝĐĞƐ�ĂŶĚ�ĐŽŵŵŝƐƐŝŽŶĞĚ�ƉƌŽǀŝƐŝŽŶ�dŚĞ�ƐĞƌǀŝĐĞ�ŝƐ�ĐĂƌĞĨƵůůǇ�ŵŽŶŝƚŽƌŝŶŐ�ƚŚĞ�ĐŽƌĞ�ďƵĚŐĞƚ�ĂŶĚ͕�ŝŶ�
ƉĂƌƟĐƵůĂƌ͕�ƚŚĞ�ŶĞǁ�ǁĂǇƐ�ŽĨ�ƐƵƉƉŽƌƟŶŐ�ƉĞŽƉůĞ�ŽǁŝŶŐ�ƚŽ��Ks/��ƌĞƐƚƌŝĐƟŽŶƐ�ĂŶĚ�ŚĂǀŝŶŐ�ƚŽ�ŽīĞƌ�ĂůƚĞƌŶĂƟǀĞ�ŵŽĚĞůƐ�ŽĨ�
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ƚŽ�ƐƵƉƉŽƌƚ�ƵŶƉĂŝĚ�ĐĂƌĞƌƐ�ŝŶĐůƵĚŝŶŐ͗� 
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��ŵĂƉƉŝŶŐ�ĞǆĞƌĐŝƐĞ�ƚŽ�ŝĚĞŶƟĨǇ�Ăůů�ůĞŝƐƵƌĞ�ĂŶĚ�ĐŽŵŵƵŶŝƚǇ�ŽƉƉŽƌƚƵŶŝƟĞƐ�ŝŶ�ƚŚĞ�ƌĞŐŝŽŶ�ŚĂƐ�ďĞĞŶ�ĐŽŵƉůĞƚĞĚ�ĂŶĚ�ŶŽǁ�ǁŽƌŬ�ǁŝůů�ďĞ�
ƵŶĚĞƌƚĂŬĞŶ�ƚŽ�ƵŶĚĞƌƐƚĂŶĚ�ůŽĐĂů�ĨĂĐŝůŝƟĞƐ͘�dŚĞ�ƚĂŬĞ�ƵƉ�ŽĨ�ƐŽĐŝĂů�ĞǀĞŶƚƐ�ĂŶĚ�ĂĐƟǀŝƟĞƐ�ŚĂƐ�ƚĂŬĞŶ�Ă�ĚŽǁŶǁĂƌĚ�ƐƉŝƌĂů�ƚŚƌŽƵŐŚŽƵƚ�
ƚŚĞ�ƉĂŶĚĞŵŝĐ�ĂŶĚ�ƚŚĞƌĞ�ƐĞĞŵƐ�ůŝƩůĞ�ĂƉƉĞƟƚĞ�ĨƌŽŵ�ŽƵƌ��>�͕�ďƵƚ�ǁĞ�ĚŽ�Ăŝŵ�ƚŽ�ƉƌŝŽƌŝƟƐĞ�ƚŚŝƐ�ŝŶ�ƚŚĞ�ϮϬϮϮͬϮϯ�ĂĐƟŽŶ�ƉůĂŶ͘ 

dŚĞ�ŬĞǇ�ƉƌŝŽƌŝƚǇ�ŽĨ�ĚĞůŝǀĞƌŝŶŐ�ŶĞǁ�ŽƵƚĐŽŵĞƐ�ĂŶĚ�ŽƉƉŽƌƚƵŶŝƟĞƐ� ĨŽƌ�ŽƵƌ� ĐŚŝůĚƌĞŶ�ĞĂĐŚ�ǇĞĂƌ� ĐŽŶƟŶƵĞƐ� ƚŽ�ŐŽ� ĨƌŽŵ� ƐƚƌĞŶŐƚŚ� ƚŽ�
ƐƚƌĞŶŐƚŚ�ŝŶĐůƵĚŝŶŐ͗ 
· �Ŷ��ĐĐŽŵŵŽĚĂƟŽŶ��ƵĚŝƚ�ŝƐ�ƵƉĚĂƚĞĚ�ĂŶŶƵĂůůǇ�ĂŶĚ�ĐĂƌĞ�ůĞĂǀĞƌƐ�ĨŽƌ�ƚŚĞ�ǇĞĂƌ�ĂƌĞ�ŝĚĞŶƟĮĞĚ͘�DĞĞƟŶŐƐ�ĂƌĞ�ƚŚĞŶ�ŚĞůĚ�ǁŝƚŚ�Z^>͛Ɛ�

ƚŽ�ŝŶĨŽƌŵ�ƚŚĞŵ�ƚŚĞ�ůĞǀĞů�ŽĨ�ĂĐĐŽŵŵŽĚĂƟŽŶ�ƚŚĂƚ�ǁŝůů�ďĞ�ƌĞƋƵŝƌĞĚ�ƚŚĂƚ�ǇĞĂƌ͘� 
· ��ŶĞǁ�^ƵƉƉŽƌƚĞĚ�>ŽĚŐŝŶŐƐ�ĂĚǀĞƌƟƐŝŶŐ�ĂŶĚ�ƉƌŽŵŽƟŽŶ�ƐĐŚĞŵĞ�ŚĂƐ�ŶŽǁ�ďĞĞŶ�ĚĞǀĞůŽƉĞĚ�ĂŶĚ�ŝƐ�ƌƵŶ�ďǇ�>ůĂŵĂƵ�ĂŶĚ�ĨƵŶĚĞĚ�ďǇ�

ƚŚĞ�,ŽƵƐŝŶŐ�^ƵƉƉŽƌƚ�'ƌĂŶƚ�;,^'Ϳ͘�dŚĞƌĞ�ŚĂǀĞ�ďĞĞŶ�ϯ�ŶĞǁ�ƐƵƉƉŽƌƚĞĚ�ůŽĚŐŝŶŐ�ƉƌŽǀŝĚĞƌƐ�ƌĞĐƌƵŝƚĞĚ�ďǇ�ƚŚĞ��ƵƚŚŽƌŝƚǇ�ŝŶ�Ă�ƐŚŽƌƚ�
ƟŵĞ�ĂůŽŶŐ�ǁŝƚŚ�ĂŶŽƚŚĞƌ�ǁĂŝƟŶŐ�ƚŽ�ďĞ�ĂƉƉƌŽǀĞĚ͘�&ƌŽŵ�ƚŚĞ�,^'�Ă�ĚĞĚŝĐĂƚĞĚ�ŇŽĂƟŶŐ�ƐƵƉƉŽƌƚ�ƐĞƌǀŝĐĞ�ǁŝƚŚŝŶ�>ůĂŵĂƵ�ŚĂƐ�ďĞĞŶ�
ĞƐƚĂďůŝƐŚĞĚ�ĂŶĚ�ŚĂǀĞ�ŶŽǁ�ƌĞĐƌƵŝƚĞĚ�Ă�ŵĂůĞ�ĂŶĚ�ĨĞŵĂůĞ�ƐƵƉƉŽƌƚ�ǁŽƌŬĞƌ͘� 

· �ĂƌĞ�ůĞĂǀĞƌƐ�ĂƌĞ�ǁĂŶƟŶŐ�ϭ�ďĞĚƌŽŽŵ�ŇĂƚƐ�ĂŶĚ�ƚŚŝƐ�ĐŽŶƟŶƵĞƐ�ƚŽ�ďĞ�Ă�ƉƌŽďůĞŵ�ǁŝƚŚ�ĨĞǁ�Z^>͛Ɛ�ŝŶƚĞƌĞƐƚĞĚ�ŝŶ�ĚĞǀĞůŽƉŝŶŐ�ƚŚŝƐ�
ƚǇƉĞ�ŽĨ�ĂĐĐŽŵŵŽĚĂƟŽŶ͘�DĞĞƟŶŐƐ�ǁŝƚŚ�,ŽƵƐŝŶŐ�ĂŶĚ�ǀĂƌŝŽƵƐ�Z^>͛Ɛ�ŚĂǀĞ�ďĞĞŶ�ŚĞůĚ�ƚŽ�ƚĂŬĞ�ƚŚŝƐ�ĨŽƌǁĂƌĚ�ĂŶĚ�ŶŽǁ�ĂĚĚŝƟŽŶĂů�
ĨƵŶĚŝŶŐ�ŚĂƐ�ďĞĞŶ�ŵĂĚĞ�ĂǀĂŝůĂďůĞ�ǁŝƚŚŝŶ�ƚŚĞ�,ŽƵƐŝŶŐ�^ƚƌĂƚĞŐǇ͘� 

· dŚĞ� ͚ŵŽǀĞ� ŽŶ͛� ƉĂŶĞů� ŚĂƐ� ďĞĞŶ� ŚƵŐĞůǇ� ƐƵĐĐĞƐƐĨƵů� ƐŝŶĐĞ� ƌĞǀŝƐĞĚ� ϭϴ� ŵŽŶƚŚƐ� ĂŐŽ͘� >ŽƚƐ� ŽĨ� ǇŽƵŶŐ� ƉĞŽƉůĞ� ĂƌĞ� ĂĐĐĞƐƐŝŶŐ�
ĂĐĐŽŵŵŽĚĂƟŽŶ�ĂŶĚ�ĚŽŝŶŐ�ǁĞůů�ǁŝƚŚ�ƚŚĞ�ĂƐƐŝƐƚĂŶĐĞ�ĨƌŽŵ�ƚŚĞ�Z^>Ɛ͕�^ƵƉƉŽƌƟŶŐ�WĞŽƉůĞ�dĞĂŵ�ĂŶĚ�,ŽƵƐŝŶŐ�KƉƟŽŶƐ͘� 

· dŚĞ� /ŵƉůĞŵĞŶƚĂƟŽŶ� ŽĨ� Ă� &ŽƐƚĞƌ�tĂůĞƐ� �ĂŵƉĂŝŐŶ� Ăƚ� ďŽƚŚ� Ă� ůŽĐĂů� ĂŶĚ� ƌĞŐŝŽŶĂů� ůĞǀĞů�ǁĂƐ� ƵŶĚĞƌƚĂŬĞŶ� ŝŶ� ϮϬϮϭ� ŝŶ� ŽƌĚĞƌ� ƚŽ�
ƌĞĐƌƵŝƚ�ŵŽƌĞ�ĨŽƐƚĞƌ�ĐĂƌĞƌƐ͘��Ɛ�Ă�ƌĞƐƵůƚ�ŽĨ�ƚŚĞ�&ŽƐƚĞƌ�tĂůĞƐ��ĂŵƉĂŝŐŶ͕�ǁĞ�ŚĂǀĞ�ƐĞĞŶ�ĂŶ�ŝŶĐƌĞĂƐĞ�ŝŶ�ƚŚĞ�ŶƵŵďĞƌ�ŽĨ�ĞŶƋƵŝƌŝĞƐ�
ĨŽƌ�ŶĞǁ�ĨŽƐƚĞƌ�ĐĂƌĞ�ĂƉƉůŝĐĂŶƚƐ͘��ƚ�ƚŚĞ�ĞŶĚ�ŽĨ�ϮϬϮϭͬϮϮ͕��ůĂĞŶĂƵ�'ǁĞŶƚ�ŚĂĚ�ϰϵ�&ŽƐƚĞƌ��ĂƌĞƌƐ�ǁŚŝĐŚ�ŝƐ�ĂŶ�ŝŶĐƌĞĂƐĞ�ŽĨ�ϯϮ͘ϰй�
ĨƌŽŵ� ůĂƐƚ� ǇĞĂƌ� ĂŶĚ� Ϯϯ� <ŝŶƐŚŝƉ� �ĂƌĞƌƐ� ;ĨĂŵŝůǇ�ŵĞŵďĞƌƐ� ĐĂƌŝŶŐ� ĨŽƌ� ĐŚŝůĚƌĞŶ�ǁŚŽ�ǁŽƵůĚ� ŽƚŚĞƌǁŝƐĞ� ŶĞĞĚ� ƚŽ� ĞŶƚĞƌ� ƚŚĞ� ĐĂƌĞ�
ƐǇƐƚĞŵͿ�ǁŚŝĐŚ�ŝƐ�ĂŶ�ŝŶĐƌĞĂƐĞ�ŽĨ�ϱϳ͘ϱй͘ 

 
dŚĞ�^ĞƌǀŝĐĞ�ŚĂƐ� ƌĞĐĞŶƚůǇ� ƌĞĐƌƵŝƚĞĚ�Ă�,ŽƵƐŝŶŐ� ^ƵƉƉŽƌƚ�tŽƌŬĞƌ�ǁŚŽ�ǁŝůů� ďĞ�ďĂƐĞĚ�ǁŝƚŚŝŶ� ƚŚĞ� /���dĞĂŵ�ƉƌŽǀŝĚŝŶŐ� ƐƵƉƉŽƌƚ� ƚŽ�
ƉĞŽƉůĞ�ǁŝƚŚ�ŚŽƵƐŝŶŐ�ŶĞĞĚƐ͘�dŚĞ��ŽŵŵƵŶŝƚǇ�ZĞƐŽƵƌĐĞ�dĞĂŵ�ĐŽŶƟŶƵĞƐ�ƚŽ�ŽƉĞƌĂƚĞ�Ă�ŚŽŵĞ�ǀŝƐŝƟŶŐ�ƐĞƌǀŝĐĞ�ƐŽ�ƚŚĂƚ�ƉĂƟĞŶƚƐ�ĂƌĞ�
ƐƵƉƉŽƌƚĞĚ�ƚŽ�ƵŶĚĞƌƚĂŬĞ�ƉƌĞǀĞŶƚĂƟǀĞ�ĂƐƐĞƐƐŵĞŶƚƐ�ƚŽ�ĂǀŽŝĚ�ƚŚĞ�ŶĞĞĚ�ĨŽƌ�ŚĞĂůƚŚ�Žƌ�ƐŽĐŝĂů�ĐĂƌĞ�ƐĞƌǀŝĐĞƐ͘�dŚĞ�ƐĞƌǀŝĐĞ�ŝƐ�ĐŽŶƟŶƵŝŶŐ�
ƚŽ�ůŽŽŬ�Ăƚ�ĨƵŶĚŝŶŐ�ŽƉƟŽŶƐ�ŝŶ�ŽƌĚĞƌ�ƚŽ�ŝŶĐƌĞĂƐĞ�ĐĂƉĂĐŝƚǇ�ĂŶĚ�ĞŶŚĂŶĐĞ�dĞĐŚŶŽůŽŐǇ��ŶĂďůĞĚ��ĂƌĞ�;d��Ϳ�ƉƌŽǀŝƐŝŽŶ�ǀŝĂ�ƚŚĞ�'ǁĞŶƚ�
d���ŐƌŽƵƉ͘���^D�Zd�ŇĂƚ�ŝƐ�ŝŶ�ĚĞǀĞůŽƉŵĞŶƚ͕�ǁŝƚŚŝŶ�Ă�ƐŚĞůƚĞƌĞĚ�ŚŽƵƐŝŶŐ�ƐĐŚĞŵĞ͕�ƚŽ�ĚĞŵŽŶƐƚƌĂƚĞ�ƚŚĞ�ƌĂŶŐĞ�ŽĨ�d���ĂǀĂŝůĂďůĞ�ƚŽ�
ƐƵƉƉŽƌƚ�ƉĞŽƉůĞ� ƚŽ�ĐŽŶƟŶƵĞ� ƚŽ� ůŝǀĞ� ŝŶĚĞƉĞŶĚĞŶƚůǇ�ǁŝƚŚŝŶ� ƚŚĞ�ĐŽŵŵƵŶŝƚǇ͘��Ŷ� ŝŶĐƌĞĂƐĞ�ŽĨ�άϴϮϴ͕ϰϬϭ�ŚĂƐ�ďĞĞŶ� ƌĞĐĞŝǀĞĚ� ŝŶ�ŽƵƌ�
,ŽƵƐŝŶŐ�^ƵƉƉŽƌƚ�'ƌĂŶƚƐ�;,^'Ϳ��ĂůůŽĐĂƟŽŶ�ĨŽƌ�ϮϬϮϭͬϮϮ͘�dŚĞƐĞ�ŵŽŶŝĞƐ�ĐĂŶ�ŶŽǁ�ďĞ�ƵƐĞĚ�ƚŽ�ĐŽŵŵŝƐƐŝŽŶ�ƐĞƌǀŝĐĞƐ͕�ĂƐ�ĞǀŝĚĞŶĐĞĚ�ŝŶ�
ƚŚĞ� �ŽŵŵŝƐƐŝŽŶŝŶŐ� WůĂŶͬ^ƉĞŶĚ� WůĂŶ͕� ƚŽ� ŵĞĞƚ� ƚŚĞ� ŚŽƵƐŝŶŐ� ƐƵƉƉŽƌƚ� ŶĞĞĚƐ� ŽĨ� ƚŚĞ� ĐŝƟǌĞŶƐ� ŽĨ� �ůĂĞŶĂƵ� 'ǁĞŶƚ͘� dŚĞ� ĨŽůůŽǁŝŶŐ�
ƐĞƌǀŝĐĞƐ�ŚĂǀĞ�ďĞĞŶ�ĐŽŵŵŝƐƐŝŽŶĞĚ͗�� 
භ�/ŶĐƌĞĂƐĞ�ŝŶ�ƚŚĞ�ĐĂƉĂĐŝƚǇ�ŽĨ�ƚŚĞ�ŐĞŶĞƌŝĐ�ŇŽĂƟŶŐ�ƐƵƉƉŽƌƚ�ƐĞƌǀŝĐĞ�ƚŽ�ŵĞĞƚ�ĐƵƌƌĞŶƚ�ĂŶĚ�ĨƵƚƵƌĞ�ĚĞŵĂŶĚ͖� 
භ�/ŶĐƌĞĂƐĞ�ŽĨ�ƚŚĞ�ŝŶ-ŚŽƵƐĞ�ŚŽƵƐŝŶŐ�ĮƌƐƚ�ƉƌŽǀŝƐŝŽŶ�ƚŽ�ƐƵƉƉŽƌƚ�ŝŶĚŝǀŝĚƵĂůƐ�ǁŝƚŚ�ĐŽŵƉůĞǆ�ŶĞĞĚƐ͘��ƵƌƌĞŶƚůǇ͕�ƚŚĞ�ƚĞĂŵ�ĂƌĞ�ǁŽƌŬŝŶŐ�
ǁŝƚŚ� ϱ� ŝŶĚŝǀŝĚƵĂůƐ͕� ĂŶĚ� ƚŚĞ� ŝŶƚƌŽĚƵĐƟŽŶ� ŽĨ� ƚŚĞ� ϵ� ƵŶŝƚƐ� Ăƚ� Ă� ƉƌŽƉĞƌƚǇ� ŝŶ� �ƌǇŶŵĂǁƌ�ǁŝůů� ĞŶŚĂŶĐĞ� ƚŚĞ� ƐĐŚĞŵĞ� ĂŶĚ� ĂůůŽǁ� ƚŚĞ�
ƐĐŚĞŵĞ�ƚŽ�ďĞ�ĚĞůŝǀĞƌĞĚ�ĞīĞĐƟǀĞůǇ͖� 
භ����ƌŝƐŝƐ�tŽƌŬĞƌ�ƐƵƉƉŽƌƟŶŐ�ƉĞŽƉůĞ�ĂīĞĐƚĞĚ�ďǇ�ĚŽŵĞƐƟĐ�ĂďƵƐĞ�ŚĂƐ�ďĞĞŶ�ƌĞĐƌƵŝƚĞĚ͘�dŚĞ�ǁŽƌŬĞƌ�ǁŝůů�ďĞ�ĂďůĞ�ƚŽ�ƉƌŽǀŝĚĞ�ƟŵĞůǇ�
ƐƵƉƉŽƌƚ�ƚŽ�ƉĞŽƉůĞ�ŝŶ�Ă�ĐƌŝƐŝƐ�ĂŶĚ�ǁŝůů�ĂůƐŽ�ĂƐƐŝƐƚ�ŝŶ�ƌĞĚƵĐŝŶŐ�ƚŚĞ�ĐƵƌƌĞŶƚ�ĚĞŵĂŶĚ�ŽŶ�ƚŚĞ�ĚŽŵĞƐƟĐ�ĂďƵƐĞ�ŇŽĂƟŶŐ�ƐƵƉƉŽƌƚ�ƐĞƌǀŝĐĞ͖� 
භ� dŚĞƌĞ� ŝƐ� Ă� ŚŝŐŚ� ĚĞŵĂŶĚ� ĨŽƌ� ƚŚĞ� ŵĞŶƚĂů� ŚĞĂůƚŚ� ŇŽĂƟŶŐ� ƐƵƉƉŽƌƚ� ƐĞƌǀŝĐĞ͘� dŚĞ� ĐƵƌƌĞŶƚ� ƐĞƌǀŝĐĞ� ŚĂƐ� ďĞĞŶ� ĞŶŚĂŶĐĞĚ� ďǇ�
ĐŽŵŵŝƐƐŝŽŶŝŶŐ�Ă�^ĞŶŝŽƌ�^ƵƉƉŽƌƚ�tŽƌŬĞƌ͕�Ă�ĚĞĚŝĐĂƚĞĚ��ĞŶĞĮƚƐ�^ƵƉƉŽƌƚ�tŽƌŬĞƌ�ĂŶĚ�ĂŶ��ƐƐĞƚ��ŽĂĐŚ�ƉƌŽǀŝĚŝŶŐ�ƐƚƌĞŶŐƚŚƐ�ďĂƐĞĚ�
ŚŽƵƐŝŶŐ�ƌĞůĂƚĞĚ�ƐƵƉƉŽƌƚ�ǁŚŝĐŚ�ŝƐ�ƉĞƌƐŽŶ�ůĞĚ͖� 
භ� �Ŷ� �ƐƐĞƌƟǀĞ� KƵƚƌĞĂĐŚ� ^ĞƌǀŝĐĞ� ŝƐ� ŶŽǁ� ĂǀĂŝůĂďůĞ� ŽīĞƌŝŶŐ� ƐƵƉƉŽƌƚ� ƚŽ� ƉĞŽƉůĞ� ǁŝƚŚ� ƐƵďƐƚĂŶĐĞ� ŵŝƐƵƐĞ� ŝƐƐƵĞƐ� ƌĞƐŝĚŝŶŐ� ŝŶ�
ƚĞŵƉŽƌĂƌǇ� ĂĐĐŽŵŵŽĚĂƟŽŶ� ĂŶĚ� ,^'� ĂĐĐŽŵŵŽĚĂƟŽŶ� ďĂƐĞĚ� ƐĐŚĞŵĞƐ͘� dŚĞ� ƐĞƌǀŝĐĞ� ŝƐ� ŝŶ� ƚŚĞ� ƉƌŽĐĞƐƐ� ŽĨ� ĐŽŵŵŝƐƐŝŽŶŝŶŐ� ƚŚĞ�
ĨŽůůŽǁŝŶŐ� ƐĞƌǀŝĐĞ� ƉƌŽǀŝƐŝŽŶƐ͗� Ă� ǇŽƵŶŐ� ƉĞƌƐŽŶ͛Ɛ� ŇŽĂƟŶŐ� ƐƵƉƉŽƌƚ� ƐĞƌǀŝĐĞ͖� Ă� ,ŽƵƐŝŶŐ� ^ƵƉƉŽƌƚ�tŽƌŬĞƌ� ĐŽ-ůŽĐĂƚĞĚ�ǁŝƚŚŝŶ� �ĚƵůƚ�
^ŽĐŝĂů� ^ĞƌǀŝĐĞƐ� /ŶĨŽƌŵĂƟŽŶ͕� �ĚǀŝĐĞ� ĂŶĚ� �ƐƐŝƐƚĂŶĐĞ� dĞĂŵ͖� ĂŶĚ� ĨƵƌƚŚĞƌ� ĚĞǀĞůŽƉŵĞŶƚ� ŽĨ� Ă� ŶĞǁ� ƐƵƉƉŽƌƚĞĚ� ŚŽƵƐŝŶŐ� ƉƌŽũĞĐƚ� ŝŶ�
dƌĞĚĞŐĂƌ�ǁŚŝĐŚ�ǁŝůů� ŝŶĐůƵĚĞ� ƚĞŶĂŶĐǇ� ƐƵƉƉŽƌƚ͘� ZĞŐƵůĂƌ� ĐŽŶƚĂĐƚ� ŝƐ� ďĞŝŶŐ�ŵĂŝŶƚĂŝŶĞĚ�ǁŝƚŚ� Ăůů� ĐĂƌĞ� ŚŽŵĞƐ� ƚŚƌŽƵŐŚŽƵƚ� �ůĂĞŶĂƵ�
'ǁĞŶƚ͘� 
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,Žǁ�tĞ��Ž�tŚĂƚ�tĞ��Ž� 
KƵƌ�tŽƌŬĨŽƌĐĞ�ĂŶĚ�,Žǁ�tĞ�^ƵƉƉŽƌƚ�ƚŚĞŝƌ�WƌŽĨĞƐƐŝŽŶĂů�ZŽůĞƐ 
 

dŚĞ�ƉĂƐƚ�ǇĞĂƌ�ĐŽŶƚŝŶƵĞĚ�ƚŽ�ďĞ�Ă�ĐŚĂůůĞŶŐŝŶŐ�ƉĞƌŝŽĚ�ĨŽƌ�ƚŚĞ�^ŽĐŝĂů��ĂƌĞ�^ĞĐƚŽƌ�ďƵƚ�ƚŚĞ�ǁŽƌŬĨŽƌĐĞ��ƌĞƐƉŽŶĚĞĚ�ǁŝƚŚ�
ƌĞƐŽůǀĞ͕�ĚĞĚŝĐĂƚŝŽŶ�ĂŶĚ�ĐŽŵŵŝƚŵĞŶƚ͘�� 
 

tŽƌŬĨŽƌĐĞ��ĞǀĞůŽƉŵĞŶƚ͕� ĂƐ� Ă� ƐƵƉƉŽƌƚ� ƐĞƌǀŝĐĞ͕� ĐŽŶƚƌŝďƵƚĞĚ� ƚŽ� ƚŚĞ� ĐŚĂůůĞŶŐĞƐ� ĨĂĐĞĚ� ŝŶ�ǁŚĂƚĞǀĞƌ�ǁĂǇ� ƚŚĞ� ƐĞĐƚŽƌ�
ŶĞĞĚĞĚ͘� �tŚŝůƐƚ� ƉĂŶĚĞŵŝĐ� ƌĞƐƚƌŝĐƚŝŽŶƐ� ƌĞůĂǆĞĚ� ŽǀĞƌƚŝŵĞ͕� ƚŚĞ�ǁŽƌŬĨŽƌĐĞ� ŚĂĚ� ƚŽ� ƐƚĞƉ� ƵƉ� ƚŽ�ŵĞĞƚ� ƚŚĞ� ĂĚĚŝƚŝŽŶĂů�
ƉƌĞƐƐƵƌĞ�ĐĂƵƐĞĚ�ďǇ�ŚŝŐŚ�ǀĂĐĂŶĐǇ�ĂŶĚ�ƐŝĐŬŶĞƐƐ�ĂďƐĞŶĐĞ�ƌĂƚĞƐ͘����� 
dŚĞ�ǇĞĂƌ�ĨŽĐƵƐĞĚ�ŽŶ͗� 
· ƚŚĞ�ĐŽŶƚŝŶƵĞĚ�ƉƌŽǀŝƐŝŽŶ�ŽĨ�ĞƐƐĞŶƚŝĂů�ĐĂƌĞ�ƐŬŝůůƐ͖ 
· ƚŚĞ�ǁĞůů-ďĞŝŶŐ�ŽĨ�ƚŚĞ�ǁŽƌŬĨŽƌĐĞ͖� 
· ĐƌĞĂƚŝǀĞůǇ�ƵƐŝŶŐ�ŶĞǁ�ǁĂǇƐ�ƚŽ�ĞŶĂďůĞ� ƚŚĞ�ƐƵĐĐĞƐƐĨƵů�ƋƵĂůŝĨŝĐĂƚŝŽŶ�ĂŶĚ�ƌĞŐŝƐƚƌĂƚŝŽŶ�ŽĨ�ƐƚƵĚĞŶƚ�ƐŽĐŝĂů�ǁŽƌŬĞƌƐ�

ĂŶĚ�ƐŽĐŝĂů�ĐĂƌĞ�ǁŽƌŬĞƌƐ͖ 
· ƐƵƉƉŽƌƚŝŶŐ�ƌĞĐƌƵŝƚŵĞŶƚ�ŝŶŝƚŝĂƚŝǀĞƐ͖�ĂŶĚ� 
· ƉƌŽǀŝĚŝŶŐ�Ă�ƌŝƐŬ�ĂƐƐĞƐƐĞĚ͕�ƉƌŝŽƌŝƚŝƐĞĚ�ĂŶĚ�ƉŚĂƐĞĚ�ŽƉƚŝŽŶƐ�ĨŽƌ�ƚŚĞ�ƐĞĐƚŽƌ͘  
 

/ŶŶŽǀĂƚŝǀĞ�ǁĂǇƐ�ŽĨ�ĚĞůŝǀĞƌŝŶŐ�ƚƌĂŝŶŝŶŐ�ĐŽŶƚŝŶƵĞ�ƚŽ�ďĞ�ĚĞǀĞůŽƉĞĚ͘��dŚĞ�ĐŚĂŶŐĞĚ�ƉƌĞĨĞƌĞŶĐĞƐ�ŽĨ�ƚŚĞ�ǁŽƌŬĨŽƌĐĞ�ŚĂǀĞ�
ĐŚĂŶŐĞĚ� ƚŚĞ� ĨƵƚƵƌĞ�ĚĞůŝǀĞƌǇ�ŵŽĚĞůƐ� ĨŽƌ�ǁŽƌŬĨŽƌĐĞ�ĚĞǀĞůŽƉŵĞŶƚ͘�DŽĚĞůƐ� ƚŚĂƚ�ďĞƚƚĞƌ� ƐƵŝƚ� ƚŚĞ�ǁŽƌŬĨŽƌĐĞ�ĂŶĚ� ƚŚĞ�
ĞŵƉůŽǇĞƌ͘�� 
 

dŚĞ� ƐĞĐƚŽƌ� ŚĂƐ� ďĞĞŶ� ƉƌŽǀŝĚĞĚ� ǁŝƚŚ� ƚŚĞ� ƚŽŽůƐ� ƚŽ� ĞŶĂďůĞ� ĂŶ� ŝŵƉƌŽǀĞĚ� ůĞĂƌŶĞƌ� ĞǆƉĞƌŝĞŶĐĞ� ǁŝƚŚ� ĚŝŐŝƚĂů� ůĞĂƌŶŝŶŐ͘��
�ĚĚŝƚŝŽŶĂů� ĞǆƚĞƌŶĂů� ĨƵŶĚŝŶŐ� ǁĂƐ� ƐĞĐƵƌĞĚ� ƚŽ� ŝŶǀĞƐƚ� ŝŶ� ƉƌŽũĞĐƚŽƌƐ� ĂŶĚ� ƐĐƌĞĞŶƐ� ĨŽƌ� ĞƐƚĂďůŝƐŚŵĞŶƚƐ� ĂŶĚ� ƐĞƚƚŝŶŐƐ�
ĞŶĂďůŝŶŐ�ƚŚĞ�ůĞĂƌŶĞƌƐ�ƚŽ�ĨĞĞů�ƚŚĞ�ďĞŶĞĨŝƚƐ�ŽĨ��ŐƌŽƵƉ�ůĞĂƌŶŝŶŐ͕�ƐŚŝĨƚ�ĨƌŝĞŶĚůǇ�ƚŝŵŝŶŐ͕�ĂŶĚ�ŵŝŶŝŵŝƐĞĚ�ĐŽƐƚƐ�ĂƐƐŽĐŝĂƚĞĚ�
ƚŽ�ƚƌĂǀĞů͘� 
 

�ĚĚŝƚŝŽŶĂů�ĨƵŶĚŝŶŐ�ĨƌŽŵ�^ŽĐŝĂů��ĂƌĞ�tĂůĞƐ�ŚĂƐ�ĞŶĂďůĞĚ�ƚŚĞ�ĂƵƚŚŽƌŝƚǇ�ƚŽ�ŝŵƉƌŽǀĞ�ŝƚƐ� ŝŶǀĞƐƚŵĞŶƚ�ŝŶ�ŝƚƐ� ͚ŐƌŽǁ�ǇŽƵƌ�
ŽǁŶ͛�ƌĞĐƌƵŝƚŵĞŶƚ�ƐƚƌĂƚĞŐǇ͕�ƉĂƌƚŝĐƵůĂƌůǇ�ĨŽƌ�ƚŚĞ�ĐƵƌƌĞŶƚ�ŚĂƌĚ�ƚŽ�ƌĞĐƌƵŝƚ�ƌŽůĞƐ͘��� 
dŚĞ� ŽƌŐĂŶŝƐĂƚŝŽŶ� ŚĂƐ� ůĞĂƌŶƚ� ĨĂƐƚ� ŽŶ� ƚŚĞ� ĞǀŽůƵƚŝŽŶ� ŽĨ� ǁŽƌŬĨŽƌĐĞ� ĚĞǀĞůŽƉŵĞŶƚ� ƚŽ� ƚŚĞ� ĞǆƚĞŶƚ� ƚŚĞ� ĂƵƚŚŽƌŝƚǇ͕� ŝŶ�
ƉĂƌƚŶĞƌƐŚŝƉ�ǁŝƚŚ�ƚŚƌĞĞ�ŽƚŚĞƌ�ůŽĐĂů�ĂƵƚŚŽƌŝƚŝĞƐ͕�ŝƐ�ůĞĂĚŝŶŐ�ŽŶ�ĂŶ�Ăůů-tĂůĞƐ�ƉƌŽũĞĐƚ�ƚŽ�ƐĞĐƵƌĞ�Ă�Ĩŝƚ�ĨŽƌ�ƉƵƌƉŽƐĞ�ĚŝŐŝƚĂů�
ůĞĂƌŶĞƌ�ƐǇƐƚĞŵ͘� � �dŚĞ�ƐǇƐƚĞŵ�ǁŝůů�ƌĞƐƉŽŶĚ�ƚŽ�ƚŚĞ�ĨƵƚƵƌĞ�ƚƌĞŶĚƐ� ŝŶ� ůĞĂƌŶŝŶŐ�ĂŶĚ�ŵŽƐƚ� ŝŵƉŽƌƚĂŶƚůǇ�ƉƵƚ�ƚŚĞ� ůĞĂƌŶĞƌ�
ĨŝƌƐƚ�ŝŶ�ŝƚƐ�ĚĞƐŝŐŶ�ĂŶĚ�ĨƵŶĐƚŝŽŶĂůŝƚǇ͘ 
 

�ĞŶĞĨŝƚƐ�ĐŽŶƚŝŶƵĞ� ƚŽ�ďĞ� ƌĞĂůŝƐĞĚ� ĨŽƌ�ĂŶĚ�ďǇ�ƚŚĞ�ǁŽƌŬĨŽƌĐĞ� ƚŚƌŽƵŐŚ�ƚŚĞ� ƐĐĂůĞ�ŽĨ�ŽƉƉŽƌƚƵŶŝƚǇ�ƉŽƐƐŝďůĞ�ĚƵĞ�ƚŽ� ƚŚĞ�
ũŽŝŶƚ�ǁŽƌŬĨŽƌĐĞ�ĚĞǀĞůŽƉŵĞŶƚ�ƐĞƌǀŝĐĞ�ŵŽĚĞů�ŚŽƐƚĞĚ�ďǇ���ůĂĞŶĂƵ�'ǁĞŶƚ�ŝŶ�ƉĂƌƚŶĞƌƐŚŝƉ�ǁŝƚŚ��ĂĞƌƉŚŝůůǇ͘��� 
 

KƵƌ�WĂƌƚŶĞƌƐŚŝƉ�tŽƌŬŝŶŐ͕�WŽůŝƟĐĂů�ĂŶĚ��ŽƌƉŽƌĂƚĞ�>ĞĂĚĞƌƐŚŝƉ͕�'ŽǀĞƌŶĂŶĐĞ�ĂŶĚ��ĐĐŽƵŶƚĂďŝůŝƚǇ��� 

�ŽƌƉŽƌĂƚĞ��ŝƌĞĐƚŽƌ�ŽĨ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ 

,ĞĂĚ�ŽĨ��ĚƵůƚ�^ĞƌǀŝĐĞƐ 

^ĞƌǀŝĐĞ�
DĂŶĂŐĞƌ 
&ůǇŝŶŐ�
^ƚĂƌƚ�ͬ�

�ŚŝůĚĐĂƌĞ�
ĂŶĚ�WůĂǇ�ͬ�
�ŽƌƉŽƌĂƚĞ�
WĂƌĞŶƟŶŐ 

^ĞƌǀŝĐĞ�
DĂŶĂŐĞƌ 

ϰ�ǆ����
>ŽĐĂůŝƟĞƐ�
dĞĂŵƐ� 

 

^ĞƌǀŝĐĞ�
DĂŶĂŐĞƌ 
Regional 
Adoption 
Service

(SEWAS) 

 

^ĞƌǀŝĐĞ�
DĂŶĂŐĞƌ 
/���ͬ��
^ĂĨĞ-

ŐƵĂƌĚŝŶŐ��
ͬ�ϭϰн�ͬ�
&ĂŵŝůŝĞƐ�
&ŝƌƐƚ 

^ĞƌǀŝĐĞ�
DĂŶĂŐĞƌ 
WůĂĐĞŵĞŶƚ�
dĞĂŵ�ͬ�
�ŝƐĂďŝůŝͲ
ƟĞƐ�ͬ�E&& 

^ĞƌǀŝĐĞ�
DĂŶĂŐĞƌ 
�ŝƐĂďŝůŝƟĞƐ͕�
�ŽŶƟŶƵŝŶŐ�
,ĞĂůƚŚĐĂƌĞ͕�
WƌĞǀĞŶƚĂƟǀĞ�
^ĞƌǀŝĐĞƐ͕�>ŽŶŐ�
ƚĞƌŵ�^ƵƉƉŽƌƚ͕�

DĞŶƚĂů�
,ĞĂůƚŚ 

^ĞƌǀŝĐĞ�
DĂŶĂŐĞƌ 
^ƵƉƉŽƌƟŶŐ�
WĞŽƉůĞ� 
WKs�� 
�ŝƌĞĐƚ�

WĂǇŵĞŶƚƐ�
�ŽŵƉůĂŝŶƚƐ�

ĂŶĚ��ŽŶƚƌĂĐƚƐ�
�ŽŵŵŝƐƐŝŽŶŝŶŐ 

^ĞƌǀŝĐĞ�
DĂŶĂŐĞƌ 
tĞůů-ďĞŝŶŐ�
ĂŶĚ�>ŽŶŐ�
dĞƌŵ��ĂƌĞ 

 

,ĞĂĚ�ŽĨ��ŚŝůĚƌĞŶ͛Ɛ�^ĞƌǀŝĐĞƐ 

ϭϲ 

^ĞƌǀŝĐĞ�
DĂŶĂŐĞƌ 
WƌŽǀŝĚĞƌ�
^ĞƌǀŝĐĞƐ͕�

ZĞƐŝĚĞŶƟĂů͕�
ZĞƐƉŝƚĞ�,ŽŵĞ�
�ĂƌĞ͕��ĂǇ�

KƉƉŽƌƚƵŶŝƟĞƐ�
^ƵƉƉŽƌƚĞĚ�
>ŝǀŝŶŐ 
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dŚĞ� �ŽƌƉŽƌĂƚĞ� �ŝƌĞĐƚŽƌ� ŽĨ� ^ŽĐŝĂů� ^ĞƌǀŝĐĞƐ� ŝƐ� Ă� ŵĞŵďĞƌ� ŽĨ� ƚŚĞ� �ŽƵŶĐŝů͛Ɛ� �ŽƌƉŽƌĂƚĞ� >ĞĂĚĞƌƐŚŝƉ� dĞĂŵ͕�
ǁŚĞƌĞďǇ� Ăůů� �ŽƵŶĐŝů� �ŝƌĞĐƚŽƌƐ� ŵĞĞƚ� ŽŶ� Ă� ǁĞĞŬůǇ� ďĂƐŝƐ� ƚŽ� ĐŽŶƐŝĚĞƌ� ĂŶĚ� ŵĂŬĞ� ƐƚƌĂƚĞŐŝĐ� ĂŶĚ� ŽƉĞƌĂƟŽŶĂů�
ĚĞĐŝƐŝŽŶƐ� ;ĂůƚŚŽƵŐŚ� ƐŽŵĞ�ĚĞĐŝƐŝŽŶƐ� ŶĞĞĚ� ƚŽ� ďĞ� ĐŽŶƐŝĚĞƌĞĚ� ďǇ� ^ĐƌƵƟŶǇ� ĂŶĚ� ƚŚĞŶ� ƌĂƟĮĞĚ�ďǇ� �ǆĞĐƵƟǀĞ� Žƌ�
�ŽƵŶĐŝůͿ͘�� 
 
/Ŷ�ϮϬϮϭͬϮϮ�ƚŚĞ��ŝƌĞĐƚŽƌĂƚĞ�ŚĂĚ�ŽŶĞ��ǆĞĐƵƟǀĞ�DĞŵďĞƌ�ǁŝƚŚ�WŽƌƞŽůŝŽ�ƌĞƐƉŽŶƐŝďŝůŝƚǇ�ĨŽƌ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�ĂƐ�Ă�
ǁŚŽůĞ� ĂŶĚ� ǁĂƐ� ƐĐƌƵƟŶŝƐĞĚ� ďǇ� ƚŚĞ� ^ŽĐŝĂů� ^ĞƌǀŝĐĞƐ� ^ĐƌƵƟŶǇ� �ŽŵŵŝƩĞĞ͕� ǁŝƚŚ� ƐĂĨĞŐƵĂƌĚŝŶŐ� ŝŶĨŽƌŵĂƟŽŶ�
ƌĞƉŽƌƚĞĚ� ƚŽ� ƚŚĞ� :ŽŝŶƚ� ^ŽĐŝĂů� ^ĞƌǀŝĐĞƐ� ĂŶĚ� �ĚƵĐĂƟŽŶ� ĂŶĚ� >ĞĂƌŶŝŶŐ� ^ĐƌƵƟŶǇ� �ŽŵŵŝƩĞĞ͘� � ZĞŐƵůĂƌ� ůŝĂŝƐŽŶ�
ŵĞĞƟŶŐƐ� ǁĞƌĞ� ŚĞůĚ� ǁŝƚŚ� ƚŚĞ� �ŝƌĞĐƚŽƌĂƚĞ͕� ƚŚĞ� �ǆĞĐƵƟǀĞ� DĞŵďĞƌ� ĂŶĚ� ƚŚĞ� �ŚĂŝƌ� ĂŶĚ� sŝĐĞ� �ŚĂŝƌ� ŽĨ� ƚŚĞ�
^ĐƌƵƟŶǇ��ŽŵŵŝƩĞĞ͘�� 
 
�Ɛ� Ă� ǁŚŽůĞ͕� ƚŚĞ� �ŽƵŶĐŝů� ŚĂƐ� Ă� ĐůĞĂƌ� ŐŽǀĞƌŶĂŶĐĞ� ĂŶĚ� ĂĐĐŽƵŶƚĂďŝůŝƚǇ� ĨƌĂŵĞǁŽƌŬ� ĂŶĚ� WĞƌĨŽƌŵĂŶĐĞ�
DĂŶĂŐĞŵĞŶƚ�&ƌĂŵĞǁŽƌŬ�ŝŶ�ƉůĂĐĞ�ǁŚŝĐŚ�Ăůů�ĚŝƌĞĐƚŽƌĂƚĞƐ�ĂƌĞ�ƐŝŐŶĞĚ�ƵƉ�ƚŽ͘��dŚĞƐĞ�ĨƌĂŵĞǁŽƌŬƐ�ĂƌĞ�ĐŽŵƉůŝĞĚ�
ǁŝƚŚ�ďǇ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�ǁŚŽ�ĂůƐŽ�ŚĂǀĞ�ĂĚĚŝƟŽŶĂů�ŵŽŶŝƚŽƌŝŶŐ�ƌĞƋƵŝƌĞŵĞŶƚƐ�ĂƐ�ƉĂƌƚ�ŽĨ�ƚŚĞ��Đƚ͘�� 
 
dŚĞ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ��ŝƌĞĐƚŽƌĂƚĞ� ŝƐ� ƐƵďũĞĐƚ� ƚŽ�ĂƵĚŝƚ͕� ŝŶƐƉĞĐƟŽŶ�ĂŶĚ�ƌĞǀŝĞǁ�ďǇ� ƚŚĞ��ĂƌĞ� /ŶƐƉĞĐƚŽƌĂƚĞ�tĂůĞƐ�
;�/tͿ͘�KŶ�Ă�ƋƵĂƌƚĞƌůǇ�ďĂƐŝƐ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�^ĞŶŝŽƌ�DĂŶĂŐĞƌƐ�ŵĞĞƚ�ǁŝƚŚ��/t�ĨŽƌ�ůŝĂŝƐŽŶ�ŵĞĞƟŶŐƐ͘��/t�ĂůƐŽ�
ƵŶĚĞƌƚĂŬĞ�ĂŶ�ĂŶŶƵĂů�ƌĞǀŝĞǁ�ĂŶĚ�ĞǀĂůƵĂƟŽŶ�ŽĨ�ƚŚĞ��ŝƌĞĐƚŽƌĂƚĞ͛Ɛ�ƉĞƌĨŽƌŵĂŶĐĞ͘� 
 
�ƵĚŝƚ�ĂŶĚ�/ŶƐƉĞĐƟŽŶ�WƌŽŐƌĞƐƐ 
 
�ƵĚŝƚ�tĂůĞƐ� 
&ŽůůŽǁŝŶŐ�ŽŶ� ĨƌŽŵ�ĂŶ� ŝŶŝƟĂů��ƵĚŝƚ� ŝŶ�ϮϬϭϵ� ͚�ŽƌƉŽƌĂƚĞ��ƌƌĂŶŐĞŵĞŶƚƐ� ĨŽƌ�^ĂĨĞŐƵĂƌĚŝŶŐ�ŽĨ��ŚŝůĚƌĞŶ͛� ͕��ƵĚŝƚ�
tĂůĞƐ͕� � ŝŶ�&ĞďƌƵĂƌǇ�ϮϬϮϮ͕�ĐŽŵŵĞŶĐĞĚ�Ă�ĨŽůůŽǁ-ƵƉ�ƌĞǀŝĞǁ͘�dŚĞ�ĨŽĐƵƐ�ŽĨ�ƚŚĞ�ƌĞǀŝĞǁ�ǁĂƐ�ƚŽ�ĚĞƚĞƌŵŝŶĞ�ƚŚĞ�
ĞǆƚĞŶƚ� ƚŽ� ǁŚŝĐŚ� ƚŚĞ� �ŽƵŶĐŝů� ŚĂĚ� ĂĚĚƌĞƐƐĞĚ� ƚŚĞ� ĞŝŐŚƚ� ŽƵƚƐƚĂŶĚŝŶŐ� ƌĞĐŽŵŵĞŶĚĂƟŽŶƐ� ĂŶĚ� ƉƌŽƉŽƐĂůƐ� ĨŽƌ�
ŝŵƉƌŽǀĞŵĞŶƚ�ƚŽ�ƐƚƌĞŶŐƚŚĞŶ�ŝƚƐ�ĐŽƌƉŽƌĂƚĞ�ĂƌƌĂŶŐĞŵĞŶƚƐ�ĨŽƌ�ƚŚĞ�ƐĂĨĞŐƵĂƌĚŝŶŐ�ŽĨ�ĐŚŝůĚƌĞŶ͘�^ĞĞŬŝŶŐ�ƚŽ�ĂŶƐǁĞƌ�
ƚŚĞ�ĨŽůůŽǁŝŶŐ�ƋƵĞƐƟŽŶ͗��ĂŶ�ƚŚĞ��ŽƵŶĐŝů�ƉƌŽǀŝĚĞ�ĂƐƐƵƌĂŶĐĞ�ƚŚĂƚ�ŝƚ�ŚĂƐ�ŵĂĚĞ�ĞīĞĐƟǀĞ�ƉƌŽŐƌĞƐƐ�ƐŝŶĐĞ�ϮϬϭϵ�ŝŶ�
ĂĚĚƌĞƐƐŝŶŐ� ƚŚĞ�ŽƵƚƐƚĂŶĚŝŶŐ� ƌĞĐŽŵŵĞŶĚĂƟŽŶƐ�ͬ�ƉƌŽƉŽƐĂůƐ� ĨŽƌ� ŝŵƉƌŽǀĞŵĞŶƚƐ͍�dŚĞ�ƌĞǀŝĞǁ� ŝƐ�ŶŽǁ�ŽŶŐŽŝŶŐ�
ĂŶĚ�ďĞŝŶŐ�ƵŶĚĞƌƚĂŬĞŶ� ŝŶ�ƚǁŽ�ƉŚĂƐĞƐ͘�dŚĞ�ĮƌƐƚ�ƉŚĂƐĞ��ƌĞƋƵŝƌĞĚ�ƚŚĞ��ŽƵŶĐŝů�ƚŽ�ĐŽŵƉůĞƚĞ�Ă�ƐĞůĨ-ĂƐƐĞƐƐŵĞŶƚ�
ĂŶĚ�ƚŚĞ�ƐĞĐŽŶĚ�ƉŚĂƐĞ�ďĞŝŶŐ�Ă�ƐĞƚ�ŽĨ�ƐƚƌƵĐƚƵƌĞĚ�ŝŶƚĞƌǀŝĞǁƐ�ďĂƐĞĚ�ŽŶ�ƚŚĞ�ƐĞůĨ-ĂƐƐĞƐƐŵĞŶƚ�ǁŝƚŚ�ůĞĂĚ�ŽĸĐĞƌƐ�
ĂŶĚ�ĞůĞĐƚĞĚ�ŵĞŵďĞƌƐ͘� 
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�ŽůůĂďŽƌĂƟŽŶ� 
 
�ůĂĞŶĂƵ� 'ǁĞŶƚ� �ŽƵŶĐŝů� ƐƵƉƉŽƌƚƐ� ƉĂƌƚŶĞƌƐŚŝƉ� ĂŶĚ� ĐŽůůĂďŽƌĂƟǀĞ� ǁŽƌŬŝŶŐ� ĂŶĚ� ƚŚĞ� ^ŽĐŝĂů� ^ĞƌǀŝĐĞƐ�
�ĞƉĂƌƚŵĞŶƚ�ĐŽŶƟŶƵĞƐ�ƚŽ�ǁŽƌŬ�ǁŝƚŚ�Ă�ǁŝĚĞ�ƌĂŶŐĞ�ŽĨ�ƉĂƌƚŶĞƌƐ�ǁŚĞƌĞ�ƉĂƌƚŶĞƌƐŚŝƉ�ŽƉƉŽƌƚƵŶŝƟĞƐ�ƉƌŽǀŝĚĞ�
ďĞƩĞƌ� ŽƵƚĐŽŵĞƐ� ĨŽƌ� ůŽĐĂů� ƌĞƐŝĚĞŶƚƐ� ƚŚĂŶ� ƚŚĞ� �ŽƵŶĐŝů� ĐŽƵůĚ� ĂĐŚŝĞǀĞ� ŝĨ� ǁŽƌŬŝŶŐ� ŽŶ� ŝƚƐ� ŽǁŶ͘� ^ŽĐŝĂů�
^ĞƌǀŝĐĞƐ�ǁŽƌŬ�ŝŶ�ƉĂƌƚŶĞƌƐŚŝƉ�ǁŝƚŚ�Ă�ǀĂƌŝĞƚǇ�ŽĨ�ƐƚĂŬĞŚŽůĚĞƌƐ�ŝŶĐůƵĚŝŶŐ�ƐƚĂī͕�ƌĞƐŝĚĞŶƚƐ�ĂŶĚ�ďƵƐŝŶĞƐƐĞƐ͘�/Ŷ�
ĂĚĚŝƟŽŶ͕�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�ĨƵůůǇ�ƉĂƌƟĐŝƉĂƚĞƐ�ŝŶ�ƚŚĞ�ƐŚĂƌŝŶŐ�ŽĨ�ŬŶŽǁůĞĚŐĞ͕�ŐŽŽĚ�ƉƌĂĐƟĐĞ�ĂŶĚ�ŝŶĨŽƌŵĂƟŽŶ͕�
ǁŚŝĐŚ�ĐĂŶ�ƌĞƐƵůƚ�ŝŶ�ŝŵƉƌŽǀĞĚ�ƐĞƌǀŝĐĞƐ͘� 
 
ZĞŐŝŽŶĂů�WĂƌƚŶĞƌƐŚŝƉ��ŽĂƌĚƐ� 
dŚĞ� ^ŽĐŝĂů� ^ĞƌǀŝĐĞƐ� ĂŶĚ� tĞůů-ďĞŝŶŐ� �Đƚ� ƐĞƚƐ� ŽƵƚ� Ă� ƐƚĂƚƵƚŽƌǇ� ƌĞƋƵŝƌĞŵĞŶƚ� ĨŽƌ� ƚŚĞ� ĚĞǀĞůŽƉŵĞŶƚ� ŽĨ�
ZĞŐŝŽŶĂů� WĂƌƚŶĞƌƐŚŝƉ� �ŽĂƌĚƐ͘� dŚĞ� �ŽĂƌĚƐ� ŚĂǀĞ� ďĞĞŶ� ĞƐƚĂďůŝƐŚĞĚ� ŽŶ� ĐƵƌƌĞŶƚ� ůŽĐĂů� ŚĞĂůƚŚ� ďŽĂƌĚ�
ĨŽŽƚƉƌŝŶƚƐ͘� dŚĞ� 'ǁĞŶƚ� �ŽĂƌĚ� ŝŶĐůƵĚĞƐ� ��h,�� ĂŶĚ� �ůĂĞŶĂƵ� 'ǁĞŶƚ͕� �ĂĞƌƉŚŝůůǇ͕� DŽŶŵŽƵƚŚƐŚŝƌĞ͕�
EĞǁƉŽƌƚ� ĂŶĚ� dŽƌĨĂĞŶ� ůŽĐĂů� ĂƵƚŚŽƌŝƟĞƐ͘� dŚĞ� �ǆĞĐƵƟǀĞ� ŵĞŵďĞƌ� ŝŶ� ĞĂĐŚ� ůŽĐĂů� ĂƵƚŚŽƌŝƚǇ͕� ǁŝƚŚ�
ƌĞƐƉŽŶƐŝďŝůŝƚǇ�ĨŽƌ�ŚĞĂůƚŚ�ĂŶĚ�ƐŽĐŝĂů�ĐĂƌĞ͕�ƐŝƚƐ�ŽŶ�ƚŚĞ�ZĞŐŝŽŶĂů�WĂƌƚŶĞƌƐŚŝƉ��ŽĂƌĚ͘�/ƚ�ŝƐ�ĂŶ�ĂĚǀŝƐŽƌǇ�ďŽĚǇ�
ǁŚŝĐŚ�ƉƌŽǀŝĚĞƐ�ŽǀĞƌƐŝŐŚƚ�ĂŶĚ�ĚŝƌĞĐƟŽŶ�ĨŽƌ�ĂƌĞĂƐ�ŽĨ� ŝŶƚĞŐƌĂƚĞĚ�ǁŽƌŬŝŶŐ�ĂĐƌŽƐƐ�ŚĞĂůƚŚ�ĂŶĚ�ƐŽĐŝĂů�ĐĂƌĞ͘�
dŚĞ� ŵĂŝŶ� ƉƌŝŽƌŝƟĞƐ� ŽĨ� ƚŚĞ� �ŽĂƌĚ� ĨŽƌ� ϮϬϮϭͬϮϮ� ŚĂƐ� ďĞĞŶ� ĮƌƐƚůǇ͕� ƚŚĞ� ĐŽŶƟŶƵĞĚ� ƌĞƐƉŽŶƐĞ� ƚŽ� ƚŚĞ�
�ŽƌŽŶĂǀŝƌƵƐ�ŽƵƚďƌĞĂŬ�ĂĐƌŽƐƐ�ƉĂƌƚŶĞƌ�ĂŐĞŶĐŝĞƐ�ĂŶĚ�ƚŚĞ�ĞīĞĐƚ�ŽŶ�ƐĞƌǀŝĐĞƐ͘�^ĞĐŽŶĚůǇ͕�ƚŚĞ�ĐŽŶƟŶƵĂƟŽŶ�ŽĨ�
ƚŚĞ�/ŶƚĞŐƌĂƚĞĚ��ĂƌĞ�ZĞǀĞŶƵĞ�ĂŶĚ��ĂƉŝƚĂů�&ƵŶĚƐ�ĂŶĚ�ƚŚĞ�dƌĂŶƐĨŽƌŵĂƟŽŶĂů�KīĞƌ�ďĞǇŽŶĚ�ϮϬϮϮ͕�&ŝŶĂůůǇ͕�ŝƚ�
ŚĂƐ� ďĞĞŶ� ĐŽŶƐŝĚĞƌŝŶŐ� ƚŚĞ� ĐƌŝƐŝƐ� ŝŶ� ŚĞĂůƚŚ� ĂŶĚ� ƐŽĐŝĂů� ĐĂƌĞ�ǁŝƚŚ� ƚŚĞ� ŝŶĂďŝůŝƚǇ� ƚŽ� ƌĞĐƌƵŝƚ� ƐƚĂī� ƚŽ� ĐĞƌƚĂŝŶ�
ƉĂƌƚƐ�ŽĨ�ƚŚĞ�ƐǇƐƚĞŵ͘ 
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͚DǁǇ�ŶĂ�ŐĞŝƌŝĂƵͬ�DŽƌĞ�ƚŚĂŶ�ũƵƐƚ�ǁŽƌĚƐ 
 
�Ɛ� Ă� ĚĞƉĂƌƚŵĞŶƚ�ǁĞ� ĐŽŶƟŶƵĞ� ƚŽ�ŵŽŶŝƚŽƌ� ĐŽŵƉůŝĂŶĐĞ�ǁŝƚŚ� ŽƵƌ� ƌĞƐƉŽŶƐŝďŝůŝƟĞƐ�ǁŝƚŚŝŶ�DŽƌĞ� dŚĂŶ� :ƵƐƚ�
tŽƌĚƐ� ĂŶĚ� ƚŚĞ� �ĐƟǀĞ� KīĞƌ͘� tĞ� ĐŽŶƟŶƵĞ� ƚŽ� ĞŶƐƵƌĞ� ƚŚĂƚ� ǁŚĞŶ� ĐŝƟǌĞŶƐ� ĐŽŶƚĂĐƚ� ďŽƚŚ� ŽƵƌ� �ĚƵůƚ� ĂŶĚ�
�ŚŝůĚƌĞŶ�^ĞƌǀŝĐĞƐ��ĞƉĂƌƚŵĞŶƚƐ͕�ƚŚĂƚ�ƚŚĞǇ�ĂƌĞ�ŽīĞƌĞĚ�ƚŚĞ�ŽƉƉŽƌƚƵŶŝƚǇ�ƚŽ�ĐŽŵŵƵŶŝĐĂƚĞ�ŝŶ�ƚŚĞ�ůĂŶŐƵĂŐĞ�ŽĨ�
ƚŚĞŝƌ� ĐŚŽŝĐĞ͘� KƵƌ� ĂƐƐĞƐƐŵĞŶƚ� ƚŽŽůƐ� ǁŝƚŚŝŶ� ŽƵƌ� tĞůƐŚ� �ŽŵŵƵŶŝƚǇ� �ĂƌĞ� /ŶĨŽƌŵĂƟŽŶ� ^ǇƐƚĞŵ� ;t��/^Ϳ�
ƐǇƐƚĞŵ�ƐƉĞĐŝĮĐĂůůǇ�ĂƐŬƐ�ƚŚĞ�ƋƵĞƐƟŽŶ�͞�Ž�ǇŽƵ�ƌĞƋƵŝƌĞ�ƚŚŝƐ�ĐŽŶǀĞƌƐĂƟŽŶ�ͬ�ĂƐƐĞƐƐŵĞŶƚ�ƚŽ�ďĞ�ĐĂƌƌŝĞĚ�ŽƵƚ�ŝŶ�
tĞůƐŚ͍͟�dŚĞ�ĨŽƌŵ�ŝƐ�ƚŚĞŶ�ĂƩĂĐŚĞĚ�ƚŽ�ƚŚĞ�ƉĞƌƐŽŶ͛Ɛ�ƌĞĨĞƌƌĂů͘ 
 
KƵƌ� ĐŽŵŵŝƐƐŝŽŶĞĚ� ƉƌŽǀŝĚĞƌƐ�ǁŽƌŬ� ŝŶ� ƉĂƌƚŶĞƌƐŚŝƉ�ǁŝƚŚ� ƵƐ� ƚŽ� ƉƌŽŵŽƚĞ� ƚŚĞ�tĞůƐŚ� >ĂŶŐƵĂŐĞ� ĂŶĚ� ƚŚŝƐ� ŝƐ�
ƌĞŇĞĐƚĞĚ�ŝŶ�ŽƵƌ�ĐŽŶƚƌĂĐƚƐ�ĂŶĚ�ƐĞƌǀŝĐĞ�ůĞǀĞů�ĂŐƌĞĞŵĞŶƚƐ͘� 
 
KƵƌ�&ŝŶĂŶĐŝĂů�ZĞƐŽƵƌĐĞƐ�ĂŶĚ�,Žǁ�tĞ�WůĂŶ�&Žƌ�ƚŚĞ�&ƵƚƵƌĞ 
dŚĞ�ƚŽƚĂů�ďƵĚŐĞƚ�ĂůůŽĐĂƚŝŽŶ�ĨŽƌ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�ĨŽƌ�ϮϬϮϭͬϮϮ�ǁĂƐ�άϰϲ͘ϳŵ͘�dŚŝƐ�ŝƐ�ĂŶ�ŝŶĐƌĞĂƐĞ�ĨƌŽŵ�ƚŚĞ�
ƉƌĞǀŝŽƵƐ�ǇĞĂƌ�ŽĨ�άϭ͘ϯϬϬŵ͘��ƚ�ƚŚĞ�ĞŶĚ�ŽĨ�ϮϬϮϭͬϮϮ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�ŚĂĚ�ĂŶ�ƵŶĚĞƌƐƉĞŶĚ�ŽĨ�άϯ͕ϵϬϮ͕ϭϱϱ�ĂŶĚ�
ƚŚŝƐ�ŝƐ�ĚƵĞ�ƚŽ�ǀĂĐĂŶƚ�ƉŽƐƚƐ͕�/�&͕�dƌĂŶƐĨŽƌŵĂƚŝŽŶ͕�,ŽŵĞ�&ŝƌƐƚ͕�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�ZĞĐŽǀĞƌǇ�ĂŶĚ�tŝŶƚĞƌ�
WƌĞƐƐƵƌĞƐ��ƵĚŐĞƚ�KǀĞƌƐƉĞŶĚƐ�'ƌĂŶƚ�&ƵŶĚŝŶŐ͘ 
  
dŚĞ�ƉƌŽǀŝƐŝŽŶ�ŽĨ�ƌĞŐƵůĂƌ�ĨŝŶĂŶĐŝĂů�ĨŽƌĞĐĂƐƚŝŶŐ�ƌĞƉŽƌƚƐ�ŝŶ�ůŝŶĞ�ǁŝƚŚ�ƚŚĞ�ďƵĚŐĞƚ�ŵŽŶŝƚŽƌŝŶŐ�ĂŶĚ�ƌĞƉŽƌƚŝŶŐ�
ĨƌĂŵĞǁŽƌŬ�ŚĂƐ�ĞŶĂďůĞĚ�ƚŚĞ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�^ĞŶŝŽƌ�DĂŶĂŐĞŵĞŶƚ�dĞĂŵ�ƚŽ�ŵĂŬĞ�ŝŶĨŽƌŵĞĚ�ĚĞĐŝƐŝŽŶƐ�ŽŶ�
ƐĞƌǀŝĐĞ�ĚĞůŝǀĞƌǇ͘�� 
  
dŚĞ�ĂůůŽĐĂƚĞĚ�ďƵĚŐĞƚ�ĂŶĚ�ŽƵƚƚƵƌŶ�ĨŽƌ�ϮϬϮϭͬϮϮ�ŝƐ�ƉƌŽǀŝĚĞĚ�ŝŶ�ƚŚĞ�ƚĂďůĞ�ďĞůŽǁ͗� 
 
The budget for 2022/23 is provided in the table below and includes Strategic Business Reviews savings of 
£0.155m. 

 

 
 
 

ϭϵ 

^ĞƌǀŝĐĞ��ƌĞĂ �ƵĚŐĞƚ KƵƚƚƵƌŶ sĂƌŝĂŶĐĞ�;�ĚǀĞƌƐĞͿͬ
&ĂǀŽƵƌĂďůĞ 

�ŚŝůĚƌĞŶ͛Ɛ�^ĞƌǀŝĐĞƐ άϭϰ͕ϬϬϲ͕ϴϲϬ άϭϮ͕ϲϱϮ͕ϱϮϬ ϭ͕ϯϱϰ͕ϯϰϬ 

�ĚƵůƚ�^ĞƌǀŝĐĞƐ άϮϲ͕ϱϬϵ͕ϮϬϬ άϮϯ͕ϯϳϵ͕ϵϰϬ ϯ͕ϭϮϵ͕ϮϲϬ 

�ƵƐŝŶĞƐƐ�DĂŶĂŐĞŵĞŶƚ�ͬ�^ƚĂĨĨ�^ƵƉƉŽƌƚ άϲ͕ϭϯϱ͕ϱϴϬ άϲ͕ϳϭϳ͕ϬϮϱ ;ϱϴϭ͕ϰϰϱͿ 
dŽƚĂů άϰϲ͕ϲϱϭ͕ϲϰϬ άϰϮ͕ϳϰϵ͕ϰϴϱ άϯ͕ϵϬϮ͕ϭϱϱ 

^ŽĐŝĂů�^ĞƌǀŝĐĞƐ��ƵĚŐĞƚ�ϮϬϮϮͬϮϯ���������������������������������������������������������������������ά 

ϭ �ŽŵŵŝƐƐŝŽŶŝŶŐ�Θ�^ŽĐŝĂů�tŽƌŬ ϯ͕ϵϯϵ͕ϯϰϬ 

Ϯ �ŚŝůĚƌĞŶ�>ŽŽŬĞĚ��ĨƚĞƌ ϳ͕ϯϴϵ͕ϴϲϬ 

ϯ &ĂŵŝůǇ�^ƵƉƉŽƌƚ�^ĞƌǀŝĐĞƐ ϭϵϮ͕ϯϳϬ 

ϰ zŽƵƚŚ�:ƵƐƚŝĐĞ Ϯϯϳ͕ϱϴϬ 

ϱ KƚŚĞƌ��ŚŝůĚƌĞŶ͛Ɛ�ĂŶĚ�&ĂŵŝůǇ�^ĞƌǀŝĐĞƐ Ϯ͕ϯϴϵ͕ϬϬϬ 

ϲ KůĚĞƌ�WĞŽƉůĞ��ŐĞĚ�ϲϱ�ĂŶĚ�KǀĞƌ ϲ͕ϴϲϮ͕ϰϯϬ 
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ϮϬ 

�ŽŶĐůƵƐŝŽŶ 
 
dŚĞ� ƉƌĞǀŝŽƵƐ� ϭϴ� ŵŽŶƚŚƐ� ŚĂƐ� ďĞĞŶ� ƚŚĞ� ŵŽƐƚ� ƐŝŐŶŝĮĐĂŶƚůǇ� ĐŚĂůůĞŶŐŝŶŐ� ŝŶ� ŽƵƌ� ůŝĨĞ� ƟŵĞ͘� tĞ� ŚĂǀĞ� ŶŽƚ�
ǁŝƚŶĞƐƐĞĚ�Ă�ƉƵďůŝĐ�ŚĞĂůƚŚ�ĐƌŝƐŝƐ�ŽĨ� ƚŚŝƐ� ƐĐĂůĞ�ĂŶĚ� ĨĞƌŽĐŝƚǇ� ŝŶ�ŽǀĞƌ�Ă�ϭϬϬ�ǇĞĂƌƐ͘�dŚĞ�ĐŽŶƐĞƋƵĞŶĐĞƐ�ŽĨ� ƚŚĞ�
ŐůŽďĂů�ŚĞĂůƚŚ�ƉĂŶĚĞŵŝĐ�ŵĞĂŶ�ƚŚĂƚ�ǁĞ�ŚĂǀĞ�ŶĞĞĚĞĚ�ƚŽ�ŝŶŶŽǀĂƚĞ�ĂŶĚ�ĞǀŽůǀĞ�ƚŚĞ�ǁĂǇ�ǁĞ�ǁŽƌŬ�ĂŶĚ�ĚĞůŝǀĞƌ�
ƐĞƌǀŝĐĞƐ͘� �ůƚŚŽƵŐŚ� ƚŚĞƌĞ� ŚĂƐ� ďĞĞŶ� Ă� ůŽƚ� ŽĨ� ĞŵƉŚĂƐŝƐ� ŽŶ� ƌĞĐŽǀĞƌǇ͕� ƚŚĞ� ǀŝƌƵƐ� ŚĂƐ� ďĞĞŶ� ǀĞƌǇ� ŵƵĐŚ� ƐƟůů�
ƉƌĞǀĂůĞŶƚ� ƚŚŝƐ� ǇĞĂƌ� ĂŶĚ� ƚŚĞƌĞ� ŚĂƐ� ĐŽŶƟŶƵĞĚ� ƚŽ� ďĞ� ƐŝŐŶŝĮĐĂŶƚ� ƉƌĞƐƐƵƌĞ� ŝŶ� ŵĂŶĂŐŝŶŐ� ƚŚĞ� ĚĞůŝǀĞƌǇ� ŽĨ�
ƐĞƌǀŝĐĞƐ͘ 
�ƚ�ƚŚĞ�ĞŶĚ�ŽĨ�ƚŚŝƐ�ƌĞƉŽƌƟŶŐ�ƉĞƌŝŽĚ͕�tĞůƐŚ�'ŽǀĞƌŶŵĞŶƚ�ĂŶŶŽƵŶĐĞĚ�ƚŚĂƚ�Ăůů�ůĞŐĂů��ŽǀŝĚ�ŵĞĂƐƵƌĞƐ�ĐŽƵůĚ�ďĞ�
ƌĞŵŽǀĞĚ� ĨƌŽŵ� ϮϴƚŚ� DĂƌĐŚ� ŝĨ� ƚŚĞ� ƉƵďůŝĐ� ŚĞĂůƚŚ� ƐŝƚƵĂƟŽŶ� ƌĞŵĂŝŶƐ� ƐƚĂďůĞ͘� � dŚŝƐ� ŝŶĐůƵĚĞƐ� Ă� ůŽŶŐ� ƚĞƌŵ�
ƚƌĂŶƐŝƟŽŶ�ƉůĂŶ� ƐĞƫŶŐ�ŽƵƚ�ŚŽǁ�tĂůĞƐ� ĐĂŶ� ůŝǀĞ� ƐĂĨĞůǇ�ǁŝƚŚ� ĐŽƌŽŶĂǀŝƌƵƐ� ũƵƐƚ� ĂƐ�ǁĞ� ůŝǀĞ�ǁŝƚŚ�ŵĂŶǇ�ŽƚŚĞƌ�
ŝŶĨĞĐƟŽƵƐ�ĚŝƐĞĂƐĞƐ͘��>ĞĂƌŶŝŶŐ�ĨƌŽŵ�ƚŚŝƐ�ƉĂŶĚĞŵŝĐ͕�ĂůŽŶŐ�ǁŝƚŚ�ƚŚĞ�ŝŵƉůĞŵĞŶƚĂƟŽŶ�ŽĨ�ƚŚĞ��Đƚ͕��ǁŝůů�ƐŚĂƉĞ�
ĂŶĚ�ŝŶŇƵĞŶĐĞ�ĨƵƚƵƌĞ�ĚĞƐŝŐŶ�ŽĨ�ƐĞƌǀŝĐĞƐ�ŐŽŝŶŐ�ĨŽƌǁĂƌĚ͘ 

/ƚ� ŝƐ�ƌĞĐŽŐŶŝƐĞĚ�ƚŚĂƚ�ŝŶ�ƚŚĞ�ĐƵƌƌĞŶƚ�ĮŶĂŶĐŝĂů�ĐůŝŵĂƚĞ�ƚŚĞƌĞ�ŝƐ�Ă�ŶĞĞĚ�ƚŽ�ǁŽƌŬ�ƐŵĂƌƚĞƌ�ĂŶĚ�ŝŶ�ƉĂƌƚŶĞƌƐŚŝƉ͘�
�ŽůůĂďŽƌĂƟǀĞ�ǁŽƌŬ�ǁŝƚŚ�ĐŽůůĞĂŐƵĞƐ͕�ƉĂƌƚŶĞƌƐ�ĂŶĚ�ĂƐ�Ă�ƌĞŐŝŽŶ�ĞŶƐƵƌĞƐ�Ă�ĐŽŶƐŝƐƚĞŶƚ�ĂƉƉƌŽĂĐŚ��ƚŽ�ĚĞůŝǀĞƌŝŶŐ�
ĞīĞĐƟǀĞ� ƐĞƌǀŝĐĞƐ͘��ƐƐĞƐƐŵĞŶƚ�ĂŶĚ�ĐĂƌĞ�ƉůĂŶŶŝŶŐ�ĂĐƟǀŝƚǇ� ĐŽŶƟŶƵĞƐ� ƚŽ�ƉƌŽŵŽƚĞ� ƚŚĞ�ĂĐƟǀĞ�ǀŽŝĐĞ͕� ĐŚŽŝĐĞ�
ĂŶĚ� ĐŽŶƚƌŽů� ƉŚŝůŽƐŽƉŚǇ� ŽĨ� ƚŚĞ� �Đƚ͘� KƵƚĐŽŵĞƐ� ĨŽĐƵƐĞĚ� ĂŶĚ� ƐƚƌĞŶŐƚŚƐ� ďĂƐĞĚ� ĂƉƉƌŽĂĐŚĞƐ� ƚŽ� ƉƌĂĐƟĐĞ�
ĐŽŶƟŶƵĞ� ƚŽ�ďĞ�ŵŽĚĞůůĞĚ͕�ǁŝƚŚ� ƚŚĞ� ŝŶǀŽůǀĞŵĞŶƚ�ŽĨ� ƐĞƌǀŝĐĞ�ƵƐĞƌƐ͕� ĐĂƌĞƌƐ� ĂŶĚ�ŽƚŚĞƌ� ŬĞǇ�ƉĂƌƚŶĞƌƐ͕�ǁŚĞƌĞ�
ƉŽƐƐŝďůĞ͕�ŝŶ�ŚĞůƉŝŶŐ�ƚŽ�ƐŚĂƉĞ�ĂŶĚ�ŝŶŇƵĞŶĐĞ�ĐƵƌƌĞŶƚ�ĂŶĚ�ĨƵƚƵƌĞ�ĚĞƐŝŐŶ�ŽĨ�ƐĞƌǀŝĐĞƐ͘���ƉƌĞǀĞŶƚĂƟǀĞ�ĂƉƉƌŽĂĐŚ�
ƚŽ�ƉƌĂĐƟĐĞ�ŝƐ�ƉƌŽŵŽƚĞĚ�ďǇ�ƚŚĞ�ĚŝƌĞĐƚŽƌĂƚĞ�ƚŚƌŽƵŐŚ�ĞĂƌůǇ�ŝĚĞŶƟĮĐĂƟŽŶ�ĂŶĚ�ŝŶƚĞƌǀĞŶƟŽŶ͘� 

�ƵƌŝŶŐ�ƚŚĞ�ƌĞƉŽƌƟŶŐ�ƉĞƌŝŽĚ�ƚŚĞ��ŝƌĞĐƚŽƌĂƚĞ�ǁĞƌĞ�ƐƵďũĞĐƚ�ƚŽ�ŶƵŵĞƌŽƵƐ�ĂƵĚŝƚƐ͕�ƌĞǀŝĞǁŝŶŐ�ĂŶĚ��ĞǀĂůƵĂƟŶŐ�
ƚŚĞ� �ŝƌĞĐƚŽƌĂƚĞ͛Ɛ� ƉĞƌĨŽƌŵĂŶĐĞ͘� dŚĞƐĞ� ĂƵĚŝƚƐ� ŚŝŐŚůŝŐŚƚĞĚ� ƚŚĞ� ŐŽŽĚ� ǁŽƌŬ� ƚŚĂƚ� ŝƐ� ďĞŝŶŐ� ĚĞůŝǀĞƌĞĚ� ǁŝƚŚ�
ƉŽƐŝƟǀĞ�ĨĞĞĚďĂĐŬ�ďĞŝŶŐ�ƌĞĐĞŝǀĞĚ͘ 

�/t�ƵŶĚĞƌƚŽŽŬ�ĂŶ�ĂƐƐƵƌĂŶĐĞ�ĐŚĞĐŬ�ŽĨ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�ƚŽ�ƌĞǀŝĞǁ�ŚŽǁ�ƚŚĞ�ƐĞƌǀŝĐĞ�ŚĞůƉƐ�ĂĚƵůƚƐ͕�ĐŚŝůĚƌĞŶ�ĂŶĚ�
ĐĂƌĞƌƐ͕�ǁŝƚŚ�Ă�ĨŽĐƵƐ�ŽŶ�ƐĂĨĞƚǇ�ĂŶĚ�ǁĞůů-ďĞŝŶŐ͘�dŚĞ�ŬĞǇ�ůŝŶĞƐ�ŽĨ�ĞŶƋƵŝƌǇ�ĐŽǀĞƌĞĚ�ƚŚĞ�ĨŽƵƌ�ƉƌŝŶĐŝƉůĞƐ�ŽĨ�ƚŚĞ�
�Đƚ� ǁŝƚŚ� ƚŚĞ� ũƵĚŐĞŵĞŶƚƐ� ĂŶĚ� ĮŶĚŝŶŐƐ� ĂůŝŐŶĞĚ� ƚŽ� ƚŚĞƐĞ͗� WĞŽƉůĞ� -� sŽŝĐĞ� ĂŶĚ� �ŽŶƚƌŽů͖� WƌĞǀĞŶƟŽŶ͖�
WĂƌƚŶĞƌƐŚŝƉƐ͖�ĂŶĚ�/ŶƚĞŐƌĂƟŽŶ�ĂŶĚ�tĞůů-ďĞŝŶŐ͘�WŽƐŝƟǀĞ�ĨĞĞĚďĂĐŬ�ǁĂƐ�ƌĞĐĞŝǀĞĚ͘ 

�ƵĚŝƚ� tĂůĞƐ� ĂƌĞ� ĐƵƌƌĞŶƚůǇ� ƵŶĚĞƌƚĂŬŝŶŐ� Ă� ƌĞǀŝĞǁ� ŽĨ� ƚŚĞ� �ŽƵŶĐŝů͛Ɛ� ƐĂĨĞŐƵĂƌĚŝŶŐ� ĂƌƌĂŶŐĞŵĞŶƚƐ͕� ǁŝƚŚ� Ă�
ƉĂƌƟĐƵůĂƌ�ĨŽĐƵƐ�ŽŶ�ƚŚĞ�ĂĐƟǀŝƚǇ�ďĞŝŶŐ�ƵŶĚĞƌƚĂŬĞŶ�ĐŽƌƉŽƌĂƚĞůǇ͘�dŚĞ�ƌĞǀŝĞǁ�ŝƐ�ƐƟůů�ŽŶŐŽŝŶŐ�ďƵƚ�Ă�ŐƌĞĂƚ�ĚĞĂů�
ŽĨ�ǁŽƌŬ�ŚĂƐ�ƉƌŽŐƌĞƐƐĞĚ�ǁŝƚŚŝŶ�ƚŚĞ��ŽƵŶĐŝů�ǁŝƚŚ�ƌĞŐĂƌĚƐ�ƚŽ�ƐĂĨĞŐƵĂƌĚŝŶŐ�ŽǀĞƌ�ƚŚĞ�ƉĂƐƚ�ĨĞǁ�ǇĞĂƌƐ͘� 

dŚŝƐ��ŶŶƵĂů�ZĞƉŽƌƚ�ŽĨ�ƚŚĞ��ŝƌĞĐƚŽƌ�ŽĨ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�ƉƌŽǀŝĚĞƐ�Ă�ƐŶĂƉƐŚŽƚ�ŽĨ��ƐĞƌǀŝĐĞ�ĂĐƟǀŝƚǇ�ƵŶĚĞƌƚĂŬĞŶ�
ƚŚƌŽƵŐŚŽƵƚ�ϮϬϮϭͬϮϮ͘���ĞƚĂŝůƐ�ŽĨ�&ƵƌƚŚĞƌ�ƐƵƉƉŽƌƟŶŐ�ŝŶĨŽƌŵĂƟŽŶ��ĂŶĚ�ůŝŶŬƐ�ĐĂŶ�ďĞ�ĨŽƵŶĚ�ŽŶ�ƚŚĞ�ĨŽůůŽǁŝŶŐ�
ƉĂŐĞ͗ 

^ŽĐŝĂů�^ĞƌǀŝĐĞƐ��ƵĚŐĞƚ�ϮϬϮϬͬϮϭ������������������������������������������������������������������������ά 

ϳ �ĚƵůƚƐ�ƵŶĚĞƌ�ϲϱ�ǁŝƚŚ�WŚǇƐŝĐĂů��ŝƐĂďŝůŝƚŝĞƐ ϰϮ͕ϲϯϬ 

ϴ �ĚƵůƚƐ�ƵŶĚĞƌ�ϲϱ�ǁŝƚŚ�>ĞĂƌŶŝŶŐ��ŝƐĂďŝůŝƚŝĞƐ ϯ͕ϲϬϴ͕ϲϳϬ 

ϵ �ĚƵůƚƐ�ƵŶĚĞƌ�ϲϱ�ǁŝƚŚ�DĞŶƚĂů�,ĞĂůƚŚ�EĞĞĚƐ ϱϯϱ͕ϮϳϬ 

ϭϬ KƚŚĞƌ��ĚƵůƚ�^ĞƌǀŝĐĞƐ ϰϭϳ͕ϲϱϬ 

ϭϭ �ŽŵŵƵŶŝƚǇ��ĂƌĞ ϭϳ͕ϳϴϮ͕ϭϬϬ 

ϭϮ ^ƵƉƉŽƌƚ�^ĞƌǀŝĐĞ�Θ�DĂŶĂŐĞŵĞŶƚ��ŽƐƚƐ ϵϯϰ͕ϭϳϬ 

ϭϯ �ŽƌƉŽƌĂƚĞ�ZĞĐŚĂƌŐĞƐ ϱ͕ϰϴϳ͕ϭϰϬ 

'ƌĂŶĚ�dŽƚĂů ϰϵ͕ϴϭϴ͕ϮϭϬ 

Page 38



 

�ĐĐĞƐƐŝŶŐ�&ƵƌƚŚĞƌ�/ŶĨŽƌŵĂƟŽŶ�ĂŶĚ�<ĞǇ��ŽĐƵŵĞŶƚƐ 
 

hƐĞĨƵů��ŽĐƵŵĞŶƚƐ� 
ZĞƉŽƌƚƐ�ƚŽ�^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�^ĐƌƵƟŶǇ��ŽŵŵŝƩĞĞ�-��ŚƩƉ͗ͬͬĚĞŵŽĐƌĂĐǇ͘ďůĂĞŶĂƵ-ŐǁĞŶƚ͘ŐŽǀ͘ƵŬͬ
ŝĞ>ŝƐƚDĞĞƟŶŐƐ͘ĂƐƉǆ͍�/ĚсϭϭϱϳΘzĞĂƌсϬΘ>>>сϬ� 
�ŽƵŶĐŝů��ŽƌƉŽƌĂƚĞ�WůĂŶ�–�ŚƩƉƐ͗ͬͬǁǁǁ͘ďůĂĞŶĂƵ-ŐǁĞŶƚ͘ŐŽǀ͘ƵŬͬĮůĞĂĚŵŝŶͬĚŽĐƵŵĞŶƚƐͬ�ŽƵŶĐŝůͬ
WŽůŝĐŝĞƐͺ^ƚƌĂƚĞŐŝĞƐͺWůĂŶƐͬ�ŽƌƉŽƌĂƚĞͺWůĂŶͺϮϬϭϴ-ϮϮ͘ƉĚĨ 
�ůĂĞŶĂƵ�'ǁĞŶƚ��ŽƵŶĐŝů��ƵĚŐĞƚ�DŽŶŝƚŽƌŝŶŐ�-�ŚƩƉ͗ͬͬĚĞŵŽĐƌĂĐǇ͘ďůĂĞŶĂƵ-ŐǁĞŶƚ͘ŐŽǀ͘ƵŬͬ
ŝĞ>ŝƐƚDĞĞƟŶŐƐ͘ĂƐƉǆ͍�/ĚсϭϭϰϴΘzĞĂƌсϬΘ>>>сϬ 
^ŽĐŝĂů�^ĞƌǀŝĐĞƐ�tĞďƐŝƚĞ�–�ŚƩƉ͗ͬͬǁǁǁ͘ďůĂĞŶĂƵ-ŐǁĞŶƚ͘ŐŽǀ͘ƵŬͬĞŶͬƌĞƐŝĚĞŶƚͬŚĞĂůƚŚ-ǁĞůůďĞŝŶŐ-ƐŽĐŝĂů-ĐĂƌĞͬ� 
tŽƌŬĨŽƌĐĞ��ĞǀĞůŽƉŵĞŶƚ�-�ŚƩƉ͗ͬͬƐŽĐŝĂůƐĞƌǀŝĐĞƐďůĂĞŶĂƵ-ŐǁĞŶƚ͘ĐĂĞƌƉŚŝůůǇ͘ŐŽǀ͘ƵŬͬ� 
 

hƐĞĨƵů�tĞďƐŝƚĞƐ� 

^ŽĐŝĂů��ĂƌĞ�tĂůĞƐ�-�ŚƩƉƐ͗ͬͬƐŽĐŝĂůĐĂƌĞ͘ǁĂůĞƐ���� 
�ĂƌĞ�/ŶƐƉĞĐƚŽƌĂƚĞ�tĂůĞƐ�;�/tͿ�-�ŚƩƉƐ͗ͬͬĐĂƌĞŝŶƐƉĞĐƚŽƌĂƚĞ͘ǁĂůĞƐͬ���� 
�ĂƚĂ��ǇŵƌƵ�-�ǁǁǁ͘ĚĂƚĂ͘ĐǇŵƌƵ 
�ĞǁŝƐ�tĂůĞƐ�-�ŚƩƉƐ͗ͬͬǁǁǁ͘ĚĞǁŝƐ͘ǁĂůĞƐ� 
'ǁĞŶƚ�^ĂĨĞŐƵĂƌĚŝŶŐ�-�ŚƩƉƐ͗ͬͬǁǁǁ͘ŐǁĞŶƚƐĂĨĞŐƵĂƌĚŝŶŐ͘ŽƌŐ͘ƵŬͬĞŶͬ,ŽŵĞ͘ĂƐƉǆ 
WƵďůŝĐ�^ĞƌǀŝĐĞ��ŽĂƌĚ�-�ŚƩƉ͗ͬͬǁǁǁ͘ďůĂĞŶĂƵ-ŐǁĞŶƚ͘ŐŽǀ͘ƵŬͬĐŽƵŶĐŝůͬƉĂƌƚŶĞƌƐŚŝƉƐͬƉĂƌƚŶĞƌƐŚŝƉ-ǁŽƌŬŝŶŐͬ� 
^ŽƵƚŚ��ĂƐƚ�tĂůĞƐ�^ĂĨĞŐƵĂƌĚŝŶŐ��ŚŝůĚƌĞŶ͛Ɛ��ŽĂƌĚ�-�ǁǁǁ͘ƐĞǁƐĐ͘ŽƌŐ͘ƵŬ� 
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1. Purpose of the Report 
1.1 
 
 
 
 
1.2 

The purpose of the report is to provide Members of the People Scrutiny 
Committee with an opportunity to consider the Inclusion/ALN Strategies and 
service policies and practices, in line with the Additional Learning Needs (ALN) 
and Educational Tribunal (Wales) Act 2018 and the associated ALN Reforms. 
 
The strategies, policies and guidance will be taken through the democratic 
governance process, prior to re-issuing these policies to Governing Bodies for 
adoption by schools. 
 

2. Scope and Background 
2.1 The Education Directorate’s purpose is to deliver ‘Better Schools, Better 

Citizens and Better Communities’ through child centred approaches and 
supporting learners with ALN is fundamental to improving life chances for our 
children and young people. A previous report, presented to the Education and 
Learning Scrutiny Committee in September 2021, outlined plans to review the 
Inclusion Service during the period September 2021 – August 2022, in line with 
ALN Reform.  
 

2.1.2 
 
 
 
 
 
 
 
2.1.3 
 
 
 
 
 

The ALNET (Wales) Act 2018 replaces the terms ‘special educational needs 
(SEN)’ and ‘learning difficulties and/or disabilities (LDD)’ with the new term 
‘Additional Learning Needs (ALN)’. All children and young people with ALN 
regardless of the severity or complexity of their learning difficulty or disability will 
be entitled to a statutory support plan called an ‘Individual Development Plan’ 
(IDP). Children and young people with ALN will receive support called additional 
learning provision (ALP), which will be set out in their IDP. 
 
It is anticipated that the new ALN system will be fully implemented over a three-
year period. The implementation period is expected to run from September 
2022 to August 2025. However, Welsh Government is yet to publish its revised 
implementation timetable following its decision to delay its original 
implementation over three years from September 2020. Within the previous 
report, presented to the Education and Learning Scrutiny Committee alongside 
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2.2 
2.2.1 
 
 
 
 
 
2.2.2 
 
 
 
 
 
2.2.3 
 
 
 
 
 
 
2.2.4 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

policy review, the practices of the Inclusion Service were also to be considered, 
with the additional foci identified: 

i. ALN Panel arrangements and criteria; 
ii. ALN Act Reform and Implementation Lead (Tredegar Comprehensive);  
iii. Developing IDPs; 
iv. Review of ALN Service Level Agreement; and, 
v. Partnership Working. 

 
Review of Inclusion/ALN Strategies, Policies and Guidance 
Most of the previous inclusion policies pre-date the ALNET Act and its 
associated reforms but outline the Council’s approaches and processes for 
ensuring the needs of vulnerable and disadvantaged pupils are met.  The 
Education Directorate are prioritising renewed inclusion, equity and diversity 
approaches, in line with ALN Reforms. 
 
The most significant documents that required review were the former Special 
Educational Needs (SEN) Policy, now replaced by the Additional Learning 
Needs (ALN) Strategy, and the Inclusion Strategy (Appendix 1 & 2). The draft 
strategies now require the consideration of Members and democratic 
governance, prior to adoption by schools’ Governing Bodies.   
 
The ALN Reform Working Party, consisting of LA Officers and Headteachers 
from across all sectors, agreed that certain policies should be ‘merged’, with the 
creation of revised strategies for discrete areas. The ALN Reform Working Party 
is led by the Head of School Improvement and Inclusion. Moving forward, the 
LA/ Headteacher Working Group (HWG) will continue to review existing policies 
on a themed basis e.g., wellbeing/relationships/behaviour/vulnerable pupils.   
 
It is appropriate that the review of existing policies/guidance is on-going, 
especially considering the WG’s requirements for ALN implementation; 
therefore, the draft versions are attached as (Appendix 3). The main policies 
and guidance that have been updated include: 
 

 Educated Other Than At School (EOTAS); 

 Traveller Attendance Guidance; 

 Pregnant School Girls Guidance; 

 Reduced Timetables Policy; 

 Hard To Place Protocol; 

 Positive Relationships and Behaviour Policy; 

 Admissions Guidance; 

 Education Of Children and Young People With Medical Needs; 

 Exclusions Guidance; 

 Managed Move Protocol; 

 Pastoral Support Guidance; 

 Children Looked After (CLA) Policy; and, 

 Wellbeing in Education - Good Practice Guidance. 
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2.5 
2.5.1 
 
 
 
 
 
 
 
 
 
2.5.2 
 
 
 

Review of Practice   
The current Inclusion Service is comprised of the following teams and members 
of staff, directly employed by the LA: 
 

 The Educational Welfare Service (EWS) 

 Gypsy Roma Travellers Coordinator  

 Healthy Schools Coordinator  

 ALN Team 

 The Educational Psychology Service (EPS) 

 Early Years Additional Learning Needs Lead Officer* (Sept 2022)  
 
Apart from the EPS, the teams are line-managed by the Service Manager – 
Inclusion who, in turn, reports to the Head of School Improvement and 
Inclusion. The structure is shown in Table 1 below. 
 
Table 1 

 
 
 
 
 
 
 
 
 
 

 
 
 
2.6 
2.6.1 
 
 
 
 
 
 
 
 
 
2.6.2 
 
 
 
 
 
 
2.6.3 
 
 

 

 
 
 
ALN Panel Arrangements and Criteria  
The Additional Needs Panel (ALN) Panel manages the statutory assessment 
processes; resource base placement; special school placement - revolving door 
and longer-term placements; early years and complex moves into county, 
additional support, and requests for specialist medical equipment. ALN Panel 
also ensures that all decisions taken regarding ALN provision and the 
placement of pupils is consistent and monitors the availability of resource base 
places and budget balances.  Significantly, the panel meetings provide an open 
forum for discussion regarding Additional Learning Provision (ALP) for learners 
in Blaenau Gwent.  
 
In considering curriculum and ALN reform, the criteria for placement in a 
specialist setting has been reviewed in 2021/22. Headteachers and schools 
were part of the consultation, as were the members of the Headteachers’ ALN 
Working Party. A draft version is now in place for 2022/23, with a view to 
finalising the criteria once assessment and progression in the new Curriculum 
for Wales is determined by Welsh Government.   
 
The Interim Service Manager – Inclusion has, however, been liaising with GL 
Assessment to secure a bespoke package of assessment tools that will assist 
schools in the early identification of the needs of individual children and young 

INCLUSION SERVICE 
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2.6.4 
 
 
 
 
 
 
 
 
 
 
2.7 
2.7.1 
 
 
 
 
 
 
2.7.2 
 
 
 
 
 
 
 
 
 

 
 
 
 
2.7.3 
 

 
 
2.8 
2.8.1 
 
 
 
 
 
 
 

people. The range of diagnostic assessments available will, inevitably, influence 
the decisions made at ALN Panel and will form part of the revised entry and exit 
criteria to the LA’s specialist provisions. 
 
The ALN Reform agenda has made it clear that some learners will not fall within 
the criteria for ALN Panel determination, but still have learning or other identified 
needs. In these circumstances, the Inclusion team has established a Vulnerable 
Learners’ Panel (VLP). This group of key stakeholders will assess the learners’ 
requirements and secure appropriate provision. The panel will be led by the 
Service Manager-Inclusion with the close support of the Senior Education 
Welfare Officer. There are clear links between the work of the VLP group and 
the ALN Panel to ensure that all learners needs are met in a systemic and 
comprehensive way across the board. The VLP protocol is attached as 
(Appendix 4) within the report. 
 
ALN Reform - Local Authority Implementation 
Within the SEWC region, each LA has chosen to support schools in the ALN 
Reform Implementation Phase in different ways. Blaenau Gwent brokered a 
collaboration with Tredegar Comprehensive school to take on the role of LA 
Implementation Lead for schools. The Phase 1 work in association with 
Tredegar Comprehensive has concluded and an Evaluative Summary has been 
produced outlining the current implementation position in (Appendix 5). 
 
The report highlights the considerable progress schools across the LA have 
made in implementing the ALN reforms. However, the following four 
recommendations were highlighted for the next stages of implementation: 
 

 Headteachers to address the highly variable time allocation for ALNCOs 
to fulfil their now statutory role; 

 The significant concerns around the significant delay in the development 
of ‘Rising 3s’ Speech, Language and Communication (SLC) skills, which 
impacts upon learning in later years, especially reading and literacy; 

 Continued support for the development, maintenance, and quality 
assuring of school based IDPs; and, 

 The LA’s ALN Reform Lead and ALN Champions to lead cluster work, 
support schools, and monitor universal/targeted/specialist provision. 

 
The LA’s Head of School Improvement and Inclusion will strategically lead this 
work in conjunction with the HWG in taking forward these recommendations 
from September 2022. 
 
Development of Individual Development Plans (IDPs) 
Importantly, to support schools in implementing the statutory requirements of 
the ALN Act and Code, the ALN Manager and ALN Officers have already 
actioned the following: 
 

 In Partnership with the other LAs in SEWC region, developed the 
‘Barriers to Learning’ Matrix, for schools to use to identify needs and 
whether those needs can be met through Universal, Targeted or 
Specialised support.  
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2.9 
2.9.1 
 
 
 
 
 
 
 
2.9.2 
 
 
 
 
 
 
 
 
 
 
2.10 
2.10.1 

 Developed a new ‘Graduated Response’ to meeting children’s needs. 

 Developed a statutory workflow for both schools and the Local Authority. 

 Provided schools with the statutory letters and leaflets to send to 
parents/carers at every point of the process. 

 Each cluster and school have been allocated a member of the ALN team 
as their link for IDP support.  

 
Review of ALN Service Level Agreement 
During the Spring and Summer terms 2022, the Interim Service Manager – 
Inclusion worked closely with the ALN Service to change how the team support 
schools in meeting the requirements of ALN reforms and implementation. 
Following a review of the service and its previous practices, the ALN Service 
has since been renamed the Inclusive Practice Service (IPS), to reflect the 
move from working with individual pupils to providing support and advice for all 
school-based staff.  
 
The renewed focus of the IPS Service is anticipated to contribute to schools’ 
strategic development, ensuring effective implementation of the ALNET Act 
(2018) and ALN Code (2021). The service will also support schools in the 
development and effective delivery of a continuum of Additional Learning 
Provision (ALP) for children and young people with an Additional Learning Need 
(ALN). This will be complementing the LA’s work in reviewing all the Special 
Needs Resource Bases (SNRBs), to ensure the specialist provision across the 
County Borough is meeting the needs of those learners in Blaenau Gwent who 
have the most complex additional learning needs. The review of Resource 
Bases will be concluded in September 2022.  
 
Partnership Working 
To date, the regional focus of EAS and support for the LA has been 
predominantly well-being, and their input into ALN Reform from a school 
improvement stance has been limited. The EPS and Healthy Schools 
Coordinator have worked closely with the Well-Being Lead from the consortium, 
ensuring Welsh Government funding for developing Whole School Approaches 
(WSA) to Well Being is used effectively. However, the EAS is also supporting 
the LA in reviewing all the Special Needs Resource Bases (SNRBs), to ensure 
the specialist provision across the County Borough is meeting the needs of 
those learners in Blaenau Gwent who have the most complex additional 
learning needs.   
 

3. 
3.1 
 
 
 
 
 
3.2 
 
 
 

Options for Consideration 
This report will be discussed by Education DMT and CLT prior to submission to 
the People Scrutiny and Executive Committees. This report provides the 
Committee with important strategy/policy renewal information, as well as the 
opportunity to identify where progress has been made in implementing ALN 
reforms and where further developments are required  
 
Option 1:  to accept the report as presented and the attached 
strategies/policies and guidance; or, 
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3.3 Option 2:  Members are requested to scrutinise the information detailed within 
the report and contribute to the on-going review of the effectiveness of the 
Inclusion Service’s strategies/policies and guidance by making appropriate 
suggestions and/or recommendations to the Executive Committee. 

  
4. Evidence of how this topic supports the achievement of the Corporate Plan 

/ Statutory Responsibilities / Blaenau Gwent Well-being Plan 
 

4.1 One of the objectives of the Blaenau Gwent Well-being Plan aims for every child 
to have the best start in life. The Education Directorate seeks to ensure that 
provision is appropriate and able to meet the needs of children and young 
people, so that their progress and performance improves. 
 

5. Implications Against Each Option  
5.1 
 
5.1.1 
 
 
 
 
5.1.2 
 
 
 
 
 
 
 
5.1.3 

Impact on Budget (short and long-term impact) 
 
Option 1: Under this option, the statutory requirements of the ALNET Act and 
ALN Code may not be fulfilled. Whilst there are no direct financial implications in 
maintaining the current position, there may be indirect consequences as a result 
of failure to meet statutory needs.  
 
Option 2: In addition to Welsh Government funding allocated directly to schools 
to support with the implementation of ALN reforms, the LA has been allocated an 
additional funding of £215,000. The additional funding is to provide high quality 
education and to improve pupil outcomes for all learners with an additional 
learning need. Specifically, the funding should focus on improving additional 
learning provision, increased provision for complex needs and Mental Health and 
Wellbeing support.  
 
On-going review of the Inclusion Service will also determine whether there is a 
need for additional capacity for the local authority to undertake its enhanced 
statutory duties under the ALNET Act, to ensure that all children and young 
people aged 0-25 in Blaenau Gwent receive high quality ALN provision. 
 

5.2 Risk including Mitigating Actions 
There is a risk that without an on-going review and refinement of the Inclusion 
Service with an increased focus on ALN, the Council will be unable to fulfil its 
statutory duties under the ALN Act. The Inclusion Service is also a key 
component of the Estyn LGES Inspection Framework, and the service needs to 
be fit for purpose, with clear lines of accountability and responsibility. The risk 
mitigation will be managed though the Education Directorate’s Risk Register and 
the operational work of the Headteacher Working Group/ALN Reform Working 
Party, led by the Head of School Improvement and Inclusion. 
 

5.3 Legal 
The ALN Act provides the legislative framework for the planning and delivery of 
additional learning provision. The ALN Act is supported by regulations and a 
statutory ALN Code of Practice. The ALN Code and operational regulations were 
laid before the Senedd in March 2021 to support the commencement and 
phased roll out of the ALN Act from September 2021. However, due to the 

Page 46



  
 

  

impact of the pandemic, this roll out was delayed initially until January 2022 by 
Welsh Government, with a further extension of September 2022 being granted.  

 
5.4 

 
Human Resources  
There are no direct HR/OD implications associated with this report at present. 
However, it is intended to establish a cross-directorate corporate Inclusion, 
Equity and Diversity Strategic Board to create collective ownership as well as 
distributed leadership for self-evaluation across the board corporately across all 
the Council. From November 2021 to August 2022, the Service Manager – 
Inclusion post was filled on an interim basis. However, a permanent appointment 
has now been made, and the new Service Manager – Inclusion started on a full-
time basis in September 2022. Furthermore, the statutory role of Early Years 
Additional Learning Needs Lead Officer (EYALNLo) was finalised in June 2022 
and a permanent appointment made. The EYALNLo joined the Education 
Directorate in September 2022 and will be part of the Inclusion Service structure, 
supporting pre-school settings and nursery classes within mainstream schools in 
the implementation of ALNET Act and its associated reforms.  
 

6. Supporting Evidence  
6.1 Performance Information and Data  

The Inclusion Service uses an array of performance information and data to 
inform provision. This will be complemented through the GL Assessment work to 
secure a bespoke package of assessment tools that will assist schools in the 
early identification of potential children with additional learning needs. The range 
of diagnostic assessments available will allow schools to identify individual 
potential learning needs, and to implement early intervention and support for 
those learners.  
 

6.2 Expected Outcome for the Public 
Pupils with additional learning needs are provided with high quality education, 
appropriate to their educational needs, to ensure they have the best chance of 
reaching their potential and improving their life chances. 
 

6.3 Involvement (consultation, engagement, participation)  
The Directorate’s approach to ALN reform and implementation is aligned with 
approaches adopted by other LAs in the regional ALN groups. The SEWC 
Inclusion Leads meet monthly to share best practice and ideas for the 
monitoring, support, and evaluation of ALN reform in their respective schools. 
 

6.4 Thinking for the Long term (forward planning)  
Since January 2022, the ALNET Act and ALN Code have been statutory with a 
new mandated cohort of learners needing to move to the new system in the 
academic year 2022/23. 
 

6.5 Preventative Focus 
Planning for the implementation of the ALN Act and Code will ensure that the 
statutory requirements for pupils with additional learning needs are met.  
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6.6 
6.6.1 
 
 
 
 
 
6.6.2 

Collaboration / Partnership Working 
The Council collaborates with key strategic partners and neighbouring local 
authorities through the South-East Wales Consortium for the provision of school 
improvement services from the Education Achievement Service (EAS) as well as 
a range of pupil support services for specific groups such as visually and 
hearing-impaired learners.  
 
The ongoing review and refinement of the Inclusion Service, including closer 
collaboration with key partners in Phase 2 of ALN Implementation including: 

 Headteachers and ALNCos in schools 

 The Inclusive Practice Service 

 EAS 

 WG 

 Other relevant partners across region e.g., Inclusion Leads, ABUHB  
 

6.7 Integration (across service areas) 
The Head of School Improvement and Inclusion takes the strategic lead on 
relevant cross-directorate panels to ensure appropriate information sharing.  
The Head of School Improvement and Inclusion and the Service Manager – 
Inclusion will work closely with the other Service Managers within the Education 
Directorate and across the Council to ensure the needs of all schools and 
learners are met.  
 

6.8 Decarbonisation and Reducing Carbon Emissions 
In all areas of review of provision for pupils with ALN, decarbonisation and 
reducing carbonisation will be a priority consideration.  
 

6.9 Integrated Impact Assessment  
An Integrated Impact Assessment will be undertaken during the assessment. 
 

7. 
 
7.1 

Monitoring Arrangements  
 
This work will be monitored through both the professional and political reporting 
management arrangements, including: 

 Implementation of corporate review processes; 

 Consultation meetings with key stakeholders; 

 Council/Directorate performance management arrangements; and, 

 Reports to Scrutiny and Executive Committees.  
 

  
 Background Documents / Electronic Links  

Appendix 1 – The Inclusion Strategy 2022-24 
Appendix 2 – The ALN Strategy 2022-24 
Appendix 3 –Additional Policies 2022 
Appendix 4 – Vulnerable Learner Panel (VLP) 

  
 https://gov.wales/additional-learning-needs-and-education-tribunal-wales-act 
 
 https://gov.wales/the-additional-learning-needs-code-and-regulations 
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1. Introduction 
 
 “Inclusion requires the active involvement from all concerned. It places the 
onus on schools to adapt their organisation and their ways of responding to the 
needs of all children and young people and to value their development in all 
areas of school life.” (Inclusion and Pupil Support, WG 2016)  
 
The Local Authority (LA) is committed to an approach of social inclusion of 
which inclusive education is a key dimension. This approach is aligned with the 
strategic direction of the Education Directorate and other linked strategies and 
policies and provides definitions for inclusion and the underpinning principles 
and values. 
 
The LA recognises that there are a number of factors to consider in further 
developing a truly inclusive ethos across schools and education providers and 
has considered the direction of travel for Welsh Government (Curriculum for 
Wales reform, ALN reform, CAMHS transformation, support for vulnerable 
learners, thematic reviews by Estyn, research, school inspections, case studies, 
stakeholder views and the voice of the child in developing this approach). 
 
The aim of this overarching strategy is to support the further development of our 
collective view of inclusion as being central to underpinning a high-quality 
education, promoting good attendance and minimising the use of exclusion, 
wherever possible. 
 
Participation is concerned with the quality of learners’ educational experiences 
and the extent to which they are accepted and feel that they belong. BG believe 
that all learners have a right to express their views about educational matters 
that affect them. We have a responsibility to listen to and learn from those 
views.  
 
Achievement is concerned with learning outcomes. It is about what learners 
learn both inside and outside the classroom. Achievement, therefore, includes 
academic attainment, but it is a much broader concept that cannot be measured 
by tests alone.  
 
 

2. Policy and Legislation 
 
In recent years, the Welsh Government have issued a range of guidance, some 
of which has statutory status, which require LAs, schools, and other educational 
settings to:  

 promote equality of opportunity for different groups of learners;  

 review their policies and practice to ensure they do not discriminate 
against particular groups of learners; and, 

 pro-actively promote equality in relation to disability, race, gender, 
religious belief and sexuality.  
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The LA considers that inclusion is a fundamental principle that underpins all our 
practice and procedures, and the LA is committed to an effective and inclusive 
education system in which all children and young people are:  

 valued equally;  

 treated with respect;  

 given equal opportunities.  
 
All children and young people should have access to an appropriate and high-
quality education, which will inspire them to participate in lifelong learning.  The 
LA, EAS, schools, early years and other educational settings will:  

 work collaboratively to promote equality of opportunity for different 
groups of learners;  

 review policies and practices to ensure they do not discriminate against 
groups of learners; and, 

 pro-actively promote equality in all areas in relation to disability, race 
equality, gender, religious belief and sexuality.  

 
 

3. Context  
 
The Inclusion Strategy is supported by key policies and practices, which support 
the development of best practice in all schools and settings. The core guidance 
in relation to inclusion in Wales is found in Welsh Government’s guidance 
document ‘Inclusion and Pupils Support’ (2016). This guidance identifies a 
number of vulnerable groups of children and young people who may have 
additional learning needs (ALN) as identified in the ALNET (Wales) Act 2018.  
 
The LA is committed to the seven core aims identified by the Welsh 
Government, which summarise the UN Convention on the Rights of the Child  
 
The LA believes in celebrating diversity as a source of richness and potential 
that benefits all. The LA’s commitment is to act in accordance with relevant 
equality legislation, and the LA and Inclusion Service’s various policies, a 
number of which have been created or updated in line with the ALNET (Wales) 
Act 2018 and its associated reforms including:  

 ALN Strategy  

 Promoting Positive Relationships and Behaviours Policy  

 Attendance Policy & Guidance  

 Well Being Strategy 

 Safeguarding in Education Policy  

 Traveller School Attendance Guidance  

 Policy for the Education of Pregnant School Girls and School Age 
Parents 

 Policy and Guidance for Schools on the Use of Reduced Timetables  

 Hard to Place Protocol  

 Exclusion Guidance 

 Education Other Than at School (EOTAS) Guidance  

 Blaenau Gwent Policy for the Education of CYP with Medical Needs  

 Admission Guidance  
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4. Aims  
 
The aim of this strategy is to set out the commitment of the LA to the principles 
of inclusive education and its responsibilities to implement this across all 
relevant service areas and activities.  
 
Inclusive principles will inform the work of the LA within the context of Blaenau 
Gwent’s support for lifelong learning with the following as a focus: 

 review and further develop a holistic education approach to inclusion, 
wellbeing, behaviour and relationships;  

 support and empower schools to further develop their coherent whole 
school approach to wellbeing, relationships and behaviour;  
support schools to reduce exclusions and improve attendance;  

 provide a framework for associated guidance;  

 promote effective partnerships and cluster working with and across 
schools; and, 

 support effective working between schools and other education providers 
to share good practice. 

 
 

5. Principles  
 
Inclusion involves celebrating, not just tolerating, diversity and the creative use 
of resources to support all children and young people to learn effectively. The 
LA, EAS, schools and other educational settings will show good practice in 
relation to inclusion by:  

 adopting a person centred approach to planning and delivery of services 
in order to meet individual needs;  

 providing dynamic leadership and effective management to promote 
social and emotional well-being through inclusive and non-discriminatory 
practices;  

 facilitating a multi-agency focus to provide early intervention through a 
team around the family approach;  

 targeting resources, interventions and training through positive actions in 
accordance with identified need;  

 improving educational access and participation, and promoting 
achievement for all, particularly those in vulnerable groups; 

 providing high quality learning and teaching experiences which are 
flexible and respond to the changing needs of individuals and the 
community;  

 reviewing policies and practices to facilitate the change process and 
improve and develop culture and ethos;  

 communicating effectively with and supporting schools, education 
settings, parents/ carers, children and young people.  
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6. DEFINITIONS 
 
a) Inclusion 
“Inclusion requires the active involvement from all concerned. It places the onus 
on schools to adapt their organisation and their ways of responding to the 
needs of all children and young people and to value their development in all 
areas of school life.” (Inclusion and Pupil Support, WG 2016)  
 
https://gov.wales/sites/default/files/publications/2018-05/guidance-inclusion-
and-pupil-support_0.pdf 
 
Welsh Government has, in recent years, issued a range of legislation and 
guidance which requires local authorities, schools, and other educational 
settings to:  

 promote equality of opportunity for different groups of learners;  

 review their policies and practice to ensure they do not discriminate 
against particular groups of learners, including those with characteristics 
protected by the Equalities Act 2010;  

 pro-actively promote equality in relation to disability, race, gender, 
religious belief and sexuality;  

 ensure the needs of vulnerable groups including those with additional 
learning needs are identified and met in a timely fashion;  

 adopt person centred approaches.  
 
b) Vulnerable and Disadvantaged Learners  
https://gov.wales/sites/default/files/publications/2020-08/guidance-supporting-
vulnerable-disadvantaged-learners.pdf 
 

In its ‘Guidance for supporting vulnerable and disadvantaged learners’, Welsh 
Government stress that children may be seen as vulnerable for a number of 
reasons. In accordance with WG, Estyn also state that vulnerable children may 
be defined as those who may be more likely to experience emotional, social, 
and developmental barriers to learning. This may be as a result of their life 
experiences and disadvantage. A wide definition of vulnerable and 
disadvantaged learners has been adopted. It includes, but is not limited to, 
learners who are in one or more of the following groups:  

 children with Additional Learning Needs (ALN) 

 care-experienced children, including Children Looked After (CLA) 

 those at risk of exclusion 

 Minority Ethnic and Gypsy, Roma and Traveller (MEGRT) learners who 

have English or Welsh as an additional language (EAL/WAL) 

 young carers 

 young offenders   

 learners educated other than at school (EOTAS)  

 children of refugees and asylum seekers  

 learners eligible for free school meals (eFSM)  

 children at risk of harm, abuse or neglect. 
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Not all learners from these groups will face barriers to learning or be vulnerable 
to underachieving. Learners from these groups may face a range of barriers to 
achieving their potential and will, therefore, require different solutions and 
support targeted towards meeting each of their individual needs. In addition, 
learners may belong to several of the above groups at the same time, 
depending on their individual circumstances. The list of groups in not 
exhaustive. Learners not in these groups may be considered vulnerable or 
disadvantaged, including specifically as a result of COVID-19. For example, 
some learners who would not have been considered vulnerable or 
disadvantaged pre-COVID-19 may require additional support when they return 
to school because of their experience during lockdown.  
 
Learners educated though the medium of Welsh from homes where Welsh is 
not spoken may also require additional support, especially where they also face 
other barriers to learning. This may also be the case for those learners where 
English or Welsh is not their first language. 
 
The role of the LA is to ensure that schools and providers are supported to 
identify the vulnerable learners in a broader context, and that there are clear 
links for support for schools from EAS and LA officers. It is often the most 
vulnerable learners for whom education other than at school (EOTAS) is 
considered. The LA has a clear EOTAS Policy which aligns with the principles 
outlined in this strategy. 
 
Additional Learning Needs (ALN) 
The LA has an ALN Strategy which defines Blaenau Gwent’s Local Authority’s 
(LAs) approach, objectives and plans (within the context of current legislative 
changes) to support schools to meet the needs of children with additional 
learning needs (ALN) to overcome barriers and challenges to enable them to 
reach their full potential. The principles underpinning the additional learning 
needs system are to support the creation of a fully inclusive, person centred 
education system where all learners are given the opportunity to succeed and 
have access to an education that meets their needs and enable them to 
participate in, benefit from, and enjoy learning.  
 
Children Looked After (CLA)  
The LA has a policy for children looked after (CLA), which outlines the LA 
approach, supports the development of schools’ policies, implementation and 
monitoring of a consistent approach, working in partnership with children’s 
services and the EAS. 
 
c) Wellbeing  
There has been significant focus from Welsh Government, Public Health Wales 
and Estyn for a number of years on ensuring a collective focus on improving 
children’s wellbeing. Locally, in Blaenau Gwent, there is a significant focus on 
children’s wellbeing and mental health, particularly in relation to the Whole 
School Approach (WSA), early help and enhanced support, CAMHS in-reach 
project and EAS strategy for wellbeing and equity. Blaenau Gwent makes a 
significant contribution to the WSA agenda at both a national and regional level. 
 
The LA has a Wellbeing Strategy and Good Practice Guide, which defines 
Blaenau Gwent’s Local Authority’s (LAs) approach, objectives and plans (within 
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the context of current legislative changes) to support schools to support 
learners’ well-being and mental health. The Blaenau Gwent aspiration for well-
being is that all children and young people are purposefully engaged in 
education which is appropriate to their needs and age. We want our children 
and young people to flourish and achieve positive outcomes for themselves, 
their families and our community. We want our children and young people to be 
healthy, confident and capable and ready to learn throughout their lives. We 
want our children and young people to be enterprising, creative contributors 
who are ready to play a full part in life and work.  
 
The Wellbeing Strategy and Good Practice Guide recognises the multi-
dimensional nature of well-being and the critical importance of promoting good 
well-being for all. The mechanism for achieving this will be through the co-
ordination of the curriculum in schools and how extra and co-curricular activities 
can be designed to enhance and complement learning experiences to improve 
well-being. This strategy aims to establish a framework where it is possible to 
map how aspects of learner well-being are explicitly promoted through the 
curriculum and how the community, outside agencies and partners can help 
augment school provision to provide comprehensive and meaningful 
experiences to promote well-being. 

Schools and other education settings should strive to have an inclusive culture 
that fosters schools’ ability to provide protective factors that develop resilience 
and promote wellbeing. The LA, working together with partners, aims to support 
schools to develop a coherent whole school approach to wellbeing, focusing on 
the Welsh Government ‘whole school approach’ and to develop a coherent 
whole education approach to wellbeing across a range of dimensions. These 
aims are consistent with the recommendations outlined in Estyn’s (2019) report: 
Healthy and happy: school impact on pupils’ health and wellbeing and with the 
‘Mind Over Matter’ (2018) report. 
 
d) Behaviour / Relationships  
The Local Authority has recently produced a draft version of the ‘Promoting 
Positive Relationships and Behaviours Policy and Guidance’ document, to 
support schools in promoting inclusion and preventing exclusion amongst its 
community.  
 
In addition, there is a range of policy and guidance documentation from the 
Welsh Government including:  

 Welsh Government Inclusion & Pupil Support Document  

 Exclusion from schools and pupil referral units 225/2019  

 Practical approaches to behaviour management in the classroom.  A 

handbook for classroom teachers in primary schools 117/2012  

 Practical approaches to behaviour management in the classroom.  A 

handbook for classroom teachers in secondary schools 086/2010  

 Effective managed moves: A fresh start at school for children and young 

people 096/2011  

 Rights, respect, equality: Statutory guidance for governing bodies of 

maintained schools 2019  

Page 56

https://gov.wales/sites/default/files/publications/2018-05/guidance-inclusion-and-pupil-support_0.pdf
https://gov.wales/sites/default/files/publications/2018-05/guidance-inclusion-and-pupil-support_0.pdf
https://gov.wales/sites/default/files/publications/2019-11/exclusion-from-schools-pupil-referral-units.pdf
https://gov.wales/sites/default/files/publications/2019-11/exclusion-from-schools-pupil-referral-units.pdf
https://gov.wales/sites/default/files/publications/2018-12/practical-approaches-to-behaviour-management-in-the-classroom-a-handbook-for-classroom-teachers-in-primary-schools.pdf
https://gov.wales/sites/default/files/publications/2018-12/practical-approaches-to-behaviour-management-in-the-classroom-a-handbook-for-classroom-teachers-in-primary-schools.pdf
https://gov.wales/sites/default/files/publications/2018-12/practical-approaches-to-behaviour-management-in-the-classroom-a-handbook-for-classroom-teachers-in-primary-schools.pdf
https://gov.wales/sites/default/files/publications/2018-12/practical-approaches-to-behaviour-management-in-the-classroom-a-handbook-for-classroom-teachers-in-primary-schools.pdf
https://gov.wales/sites/default/files/publications/2018-12/practical-approaches-to-behaviour-management-in-the-classroom-a-handbook-for-classroom-teachers-in-primary-schools.pdf
https://gov.wales/sites/default/files/publications/2018-12/practical-approaches-to-behaviour-management-in-the-classroom-a-handbook-for-classroom-teachers-in-secondary-schools.pdf
https://gov.wales/sites/default/files/publications/2018-12/practical-approaches-to-behaviour-management-in-the-classroom-a-handbook-for-classroom-teachers-in-secondary-schools.pdf
https://gov.wales/sites/default/files/publications/2018-12/practical-approaches-to-behaviour-management-in-the-classroom-a-handbook-for-classroom-teachers-in-secondary-schools.pdf
https://gov.wales/sites/default/files/publications/2018-12/practical-approaches-to-behaviour-management-in-the-classroom-a-handbook-for-classroom-teachers-in-secondary-schools.pdf
https://gov.wales/sites/default/files/publications/2018-12/practical-approaches-to-behaviour-management-in-the-classroom-a-handbook-for-classroom-teachers-in-secondary-schools.pdf
https://gov.wales/sites/default/files/publications/2018-03/effective-managed-moves-a-fresh-start-at-school-for-children-and-young-people.pdf
https://gov.wales/sites/default/files/publications/2018-03/effective-managed-moves-a-fresh-start-at-school-for-children-and-young-people.pdf
https://gov.wales/sites/default/files/publications/2018-03/effective-managed-moves-a-fresh-start-at-school-for-children-and-young-people.pdf
https://gov.wales/sites/default/files/publications/2018-03/effective-managed-moves-a-fresh-start-at-school-for-children-and-young-people.pdf
https://gov.wales/sites/default/files/publications/2018-03/effective-managed-moves-a-fresh-start-at-school-for-children-and-young-people.pdf
https://gov.wales/sites/default/files/publications/2019-11/rights-respect-equality-statutory-guidance-for-governing-bodies-of-maintained-schools.pdf
https://gov.wales/sites/default/files/publications/2019-11/rights-respect-equality-statutory-guidance-for-governing-bodies-of-maintained-schools.pdf
https://gov.wales/sites/default/files/publications/2019-11/rights-respect-equality-statutory-guidance-for-governing-bodies-of-maintained-schools.pdf
https://gov.wales/sites/default/files/publications/2019-11/rights-respect-equality-statutory-guidance-for-governing-bodies-of-maintained-schools.pdf
https://gov.wales/sites/default/files/publications/2019-11/rights-respect-equality-statutory-guidance-for-governing-bodies-of-maintained-schools.pdf


 

9 
 

 The Children Act 1989 and The Social Services and Wellbeing act 

(2014), 

 Curriculum for Wales 2022 and  

 Challenging Bullying: Rights, Respect Equality statutory guidance (2019) 

 
e) Exclusions  
Our vision is for all children and young people in Blaenau Gwent is to be 
purposefully engaged in an educational programme appropriate to their needs 
and age. We want our children and young people to flourish and to achieve 
positive outcomes for themselves, their families, and our community and for 
society at large. We want our children and our adults to be happy, healthy, 
capable and engaged with school and the wider community. Minimal school 
exclusions will be a key indicator of our collective success.  
 
Welsh Government recognises and promotes the importance of wellbeing in 
schools as a key factor in achieving this ambition. Blaenau Gwent is aware that 
improving the all-round wellbeing of pupils and staff is important in and of itself, 
as well as crucial in lifting performance and attainment levels. 
 
In most cases, fixed-term exclusions are only given after exhausting all the 
available options for internal interventions and exclusions from the classroom. 
However, research demonstrates the clear need to consider what additional 
external support can be provided to children to prevent exclusion when internal 
school-based interventions do not succeed. 
 
The Local Authority has produced a guidance document to support schools in 
promoting inclusion and preventing exclusion amongst its community. There are 
regular exclusion monitoring arrangements in place e.g. DMT and school levels. 
 
f) Roles and Responsibilities  
The Education Directorate and Inclusion Service, in collaboration with the 
Education Achievement Service (EAS) and local and regional partnerships, will:  

 provide leadership to promote successful inclusion in schools, early 
years, youth and adult learning settings and have regard to stakeholder 
views;  

 develop strategies and policies that are inclusive and non-discriminatory; 

 monitor educational outcomes of vulnerable groups and target resources 
appropriately and transparently aim to challenge and monitor outcomes, 
provision and the quality of leadership in order to secure the best 
possible quality of education for vulnerable groups;  

 promote effective and coordinated transition for children and young 
people between phases and settings;  

 celebrate and disseminate good practice that has been identified across 
LA.  

 
Schools and other educational settings will:  

 develop an organisational culture and ethos that is inclusive, non-
discriminatory and responds to diversity;  

 personalise learning so that all children and young people achieve and 
reach their full potential;  
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 celebrate and publicise the achievements of all learners;  

 monitor educational outcomes for all potentially vulnerable groups work 
to remove barriers and build bridges for inclusion;  

 work with local communities to promote inclusion and continued access 
to education and lifelong learning.  

 
 

7. Partnerships  
 
Working in partnership is a key priority for the LA. Effective collaboration will be 
secured through active involvement with:  

 the Wellbeing Partnership.  

 Multi-agency forums with Children’s Services and Health;  

 voluntary organisations and other key stakeholders;  

 schools and other educational settings;  

 children, young people, parents and carers.  
 
Learner Voice  
The LA recognises the importance that all agencies involved in the education of 
children and young people should seek their views. Their views will be sought 
through relevant pupil participation forums and taken into consideration when 
decisions about their educational experience are made.  
 
 

8. Monitoring, Evaluation and Review  
 
The Inclusion Strategy will be reviewed annually. The LA will monitor progress 
towards inclusive practice both at school and other educational settings 
through:  

 Reviewing performance indicators at local and national level on a regular 
basis;  

 Analysis and effective use of relevant data at a corporate, directorate and 
school level;  

 Education and EAS Officer visits and reports;  

 Estyn inspection findings and independent reviews;  

 The range of self-evaluation processes.  
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Appendices 
 
Please refer to the BG strategies, policies and guidance for the following: 
 
Appendix 2 - ALN Strategy  
 
- Wellbeing Strategy and Good Practice Guide 
- Positive Relationships and Behaviours Policy and Guidance 
- Attendance Policy & Guidance  
- CLA Policy 
- Traveller School Attendance Guidance  
- Policy for the Education of Pregnant School Girls and School Age Parents 
- Policy and Guidance for Schools on the Use of Reduced Timetables  
- Hard to Place Protocol  
- Exclusion Guidance 
- Education Other Than at School Guidance (EOTAS) 
- Blaenau Gwent Policy for the Education of CYP with Medical Needs  
- Admission Guidance  

 
Links: 

 Welsh Government Inclusion & Pupil Support Document  

 Exclusion from schools and pupil referral units 225/2019  

 Practical approaches to behaviour management in the classroom.  A 

handbook for classroom teachers in primary schools 117/2012  

 Practical approaches to behaviour management in the classroom.  A 

handbook for classroom teachers in secondary schools 086/2010  

 Effective managed moves: A fresh start at school for children and young 

people 096/2011  

 Rights, respect, equality: Statutory guidance for governing bodies of 

maintained schools 2019  

 Guidance-supporting-vulnerable-disadvantaged-learners.pdf (gov.wales) 
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1. Executive Summary  
 
The Education Directorate’s agreed purpose is to deliver ‘Better Schools, Better 
Citizens and Better Communities’ and the work of the Additional Learning Needs 
(ALN) Strategy is fundamental in supporting our learners with identified needs. The 
ALN Strategy defines Blaenau Gwent Local Authority’s approach, objectives and 
plans (within the context of current legislative changes) to support schools to meet 
the needs of children and young people with additional learning needs to overcome 
barriers and challenges to enable them to reach their full potential. Blaenau Gwent 
has a proportionately high-level of learners experiencing ALN, therefore, this 
strategic approach is of high importance.   
 
The strategy sets out the Welsh national context for meeting the needs of all 
learners, as outlined by the Education in Wales: Our National Mission Action Plan 
2017-21 and the Additional Learning Needs and Education Tribunal (Wales) Act. 
Both the plan and the Act advocate the need to work in partnership to ensure that all 
learners are inspired, motivated and supported to reach their potential and that every 
learner has access to an education that meets their needs and enables them to 
participate in, benefit from, and enjoy learning.  The duties placed on Local 
Authorities by the Act and the new Additional Learning Needs Code (2021) are 
highlighted.  
 
The local context demonstrates how Blaenau Gwent’s ALN Strategy is supported by 
the aims and objectives identified in wider local authority strategies. The holistic view 
that Blaenau Gwent Local Authority (LA) has taken to understand how key issues in 
children’s early years, such as poverty and exposure to Adverse Childhood 
Experiences (ACES), can affect attainment is outlined.  Within this context, the LA 
focus is on: improving the provision and outcomes for vulnerable groups of learners; 
early intervention; reducing the rates of exclusions (as these impact upon pupil 
attainment and outcomes); securing excellence in learner well‐being; and ensuring 
that the LA is fully compliant with the Additional Learning Needs and Tribunal Act 
2018.  
 
Definitions of ALN and disability are provided. The principles underpinning the ALN 
system are discussed and the importance of including children and young people in 
decisions which affect them are highlighted, as this contributes to better outcomes 
for them.   
 
The key partnerships with the Education Achievement Service (EAS), local and 
regional services, schools and other educational settings are set out to emphasise 
the importance in facilitating high quality support and provision and developing the 
knowledge and skills of school staff to effectively support children with additional 
learning needs.  
 
The roles and responsibilities of schools and early years settings (including the 
governing body, senior leadership team, additional learning needs coordinator and 
teachers) and the local authority with respect to the duty outlined in the Additional  
Learning Needs Act and Code to: identify whether a child or young person has additional 
learning needs, prepare, maintain and transfer an IDP, Partnership/Dispute resolution, 
Safeguarding and Monitoring, Evaluation and Review are highlighted.  
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2. Strategic Context   
 
National Context  
All learners must be supported to be emotionally and physically ready to learn in a 
safe and supportive environment. Equity requires that we ensure that the system, at 
settings, local and national level takes account of and responds to the unique 
challenges that present themselves to individuals or groups of learners. We will 
strengthen partnership working to improve the early childhood experiences of 
children and ensure a widespread understanding of the importance of the first 
thousand days in a child’s life. The reformed twenty-first century curriculum will help 
schools focus effectively on learner well-being, equity and excellence. Each learner 
must be respected and challenged to achieve the best that they are capable of, 
including our most able learners, while being supported to overcome barriers that 
inhibit their learning. Children and young people who have strong relationships and a 
positive sense of self – and who can understand and manage their own health and 
emotions – are in a better position to reach their full potential in the future.  
 
Working in partnership, WG are determined that no challenge should prevent any 
learner from reaching their potential, including those learners who experience 
several Adverse Childhood Experiences (ACEs).  
 
(Education in Wales: Our National Mission Action Plan 2017 – 21)  
 
The Additional Learning Needs and Education Tribunal (Wales) Bill was passed by 
the National Assembly for Wales on 12 December 2017 and became an Act on 24 
January 2018 after receiving Royal Assent.   
 
There is a clear duty on local authorities to secure education at mainstream maintained 
schools, where possible. The power of local authorities to secure additional learning 
provision (ALP) at independent schools will be limited.  
 
The Welsh Government is committed to ensure that all learners are inspired, 
motivated and supported to reach their potential.  Every learner should have access 
to an education that meets their needs and enables them to participate in, benefit 
from, and enjoy learning.    
 
The Act places a range of duties on the local authorities in relation to additional learning 
needs (ALN) which can be grouped as follows;  

 Specific duties in relation to individual learners (usually those in their area) 
such as duties to maintain Individual Development Plans (IDPs) for some 
learners (including learners who are dual registered and those with more 
complex needs).  

 General duties – to support the functioning and effectiveness of the additional 
learning needs system – including the duty to provide information and advice 
and the duty to keep additional learning provision under review.  

 Local authorities will be directly responsible for meeting the needs of children 
and young people with the most complex and/or severe needs, those who do 
not attend a maintained school or further education providers in Wales 
(including those below school age).  
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 To have due regard to the United National Convention on the Rights of the 
Child (UNCRC) and United Nations Convention on the Rights of Persons with 
a child or young person.  (It provides guidance on actions local authorities and 
NHS bodies might consider taking when discharging these duties).  

 
The new ALN Code imposes a duty on local authorities, early years settings, 
schools, providers and further education providers to determine whether children and 
young people aged 0-25 have additional learning needs (ALN), which calls for 
additional learning provision (ALP). Once a school or setting has decided that a child 
has additional learning needs (ALN), it must prepare an Individual Development Plan 
(IDP) for that child.  Where emerging needs are identified particularly in very young 
children this does not necessarily require an identification of an additional learning 
need but may require early intervention.  
 
The Code sets out the general principles underpinning the additional learning needs 
system which are reflected in the 2018 Act.  
 

 A rights-based approach where the views, wishes and feelings of the child or 
the child’s parent(s)/carers are central to the planning and provision of 
support; and the child, child’s parent are enabled to participate as fully as 
possible in the decision-making process.  

 Early identification intervention and effective transition planning where needs 
are identified and provision put in place at the earliest opportunity, and 
transitions are planned in advance.  

 Collaboration where all those involves in planning and providing support to 
children and young people with additional learning needs (ALN) should work 
in the best interests of the child or young person.  

 Inclusive education where children and young people are supported to 
participate fully in mainstream education, wherever feasible, and a whole 
setting approach is taken to meeting the needs of learners with additional 
learning needs (ALN).  

 A bilingual system where all reasonable steps are taken to deliver additional 
learning provision (ALP) in Welsh for children and young people who require 
support through the medium of Welsh, with scope for increasing the delivery 
of additional learning provision (ALP) in Welsh over time.  

 
In following the additional learning needs legislation and guidance, the Local Authority 
will also be mindful of other relevant legislation and guidance such as the United Nations 
Convention on the Rights of the Child, The Social Services and Wellbeing Act and The 
Equalities Act.  
 
Blaenau Gwent - Local Context 
This policy is supported by the aims and objectives identified in wider local authority 
policies and strategies including, amongst others, the BGCBC Education 
Improvement Plan, Corporate Plan, Education Achievement Service (EAS) Business 
Plan, BG Council Well-being Objectives, Inclusion Equity and Diversity Strategy, 
Wellbeing Strategy, Education Other than at School (EOTAS) Strategy and Not in 
Education, Employment or Training (NEETS) strategy.  
 
Objectives that relate to this includes those which aims to:   
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 Raise the standards of attainment;  

 Support those who are not able to follow a traditional attainment path; 

 Improve the learning environment;  

 Improve skills for a digital age;  

 Support learning that enables young and adult employment opportunities; 

 Safeguard all children and young people in order to create a climate for learning, 
particularly for those most vulnerable.   

 
Blaenau Gwent Local Authority takes a holistic view of education such as  
understanding issues in children’s early years and aspects like poverty and how they 
can affect attainment.  Much has been done to develop a multi-agency approach and 
learn from relevant research, such as our work on ‘Adverse Childhood Experiences 
(ACES).   
 
The Local Authority is committed to the delivery of statutory education for children 
and young people, alongside providing support and guidance to families to provide 
opportunities for those children and young people to achieve within their schools and 
communities. It provides opportunities for adults and young people to improve their 
life chances by gaining qualifications and supports them into sustainable 
employment.  
 
The Education Directorate will focus on:  

 Improving the provision and outcomes for vulnerable groups of learners.  

 Early identification and intervention.  

 Reducing the rates of exclusions, therefore impacting upon pupil attainment and 
outcomes.  

 Securing excellence in learner well‐being.  

 Ensuring that the Local Authority is fully compliant with the Additional Learning 
Needs and Tribunal Act 2018.  

 
Exceptionally, it is recognised that for a small minority of children and young people 
with severe and complex needs, alternative provision arrangements will need to be 
identified. Within the Local Authority (LA) there is a continuum of specialist provision 
that includes Pen-y-Cwm School and the River Centre 3 -16 Learning Community, 
and specialist resource bases attached to mainstream schools. These facilities are 
appropriately resourced to meet the needs of children and young people with more 
significant additional learning needs. 
 
Blaenau Gwent County Borough Council believes that for many children and young 
people the best place to undertake their education is in their local mainstream 
school. It is recognised that schools must respond to a diverse range of pupil need 
and they may require help and support from other agencies, including the Local 
Authority. There will be a small but significant group of children and young people 
who may be unable to be educated in school at a given point in their life. Where a 
child is not electively home educated, a key priority for the Local Authority is 
returning these children to school as soon as they are able to do so; therefore, 
Education Otherwise Than At School (EOTAS) provision is not to be considered as a 
long term solution. The Local Authority’s EOTAS policy and guidance provide further 
detail regarding the approach taken by the Local Authority in this area.  
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(A full list of specialist provision within the Blaenau Gwent County Borough is attached – 
Appendix 1)  
 
 

3. Definitions  
 
Additional Learning Needs  
A child/young person is said to have 'additional learning needs' if they need more, or 
different, support to what is normally provided in schools or pre-schools to children of 
the same age. Children might need extra help to be able to take part in school or get 
the most from their education.    
 
Key questions:  

 Does the child have significantly greater difficulty in learning than many others 
of the same age?  

 Does the child have a disability (within the meaning of the Equality Act 2010) 
which prevents or hinders the child from making use of facilities for education 
or training of a kind generally provided for others of the same age in 
mainstream maintained school or mainstream further education providers?  

 
In the early years, providers will focus on early intervention to support emerging 
needs thus supporting children where possible to have their needs met in 
mainstream alongside their peers.  In some instances, it may be appropriate for a 
child in the early years to have an individual plan. In nearly all case the maintained 
school will be responsible for deciding whether a child has additional learning needs 
(ALN) and for preparing and maintaining an Individual Development Plan (IDP).  
 
Identifying whether a child may have additional learning needs (ALN) and the 
subsequent decision as to whether the child has additional learning needs and if so, 
what those additional learning needs are, needs to be based on evidence; this 
evidence might come from staff within the early years setting, school or further 
education provider, other services which have been involved with the child or young 
person, it might also come from the child, their parents or the young person 
themselves.  
 
Disability  
According to legislation, children and young people are considered to be disabled if they 
are: 
 
“blind, deaf or dumb or suffer[s] from a mental disorder of any kind or is substantially 
and permanently handicapped by illness, injury or congenital deformity or such other 
disability as may be prescribed. Section 17 (11), Children Act 1989.  
 
A person has a disability for the purposes of this Act if he has a physical or mental 
impairment which has a substantial and long-term adverse effect on his ability to 
carry out normal day-to-day activities. Section 1(1), Disability Discrimination Act 
1995.”  
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4. Blaenau Gwent’s Principles and Aims  
 
The principles underpinning the additional learning needs system are to support the 
creation of a fully inclusive education system where all learners are given the 
opportunity to succeed and have access to an education that meets their needs and 
enable them to participate in, benefit from, and enjoy learning.  
 
Blaenau Gwent include the participation of children and young people and families in 
decisions which affect them, which ultimately may contribute to better outcomes for them.   
  
This will ensure that:  

 Families are supported with their child’s development.  

 Practitioners supporting children and young people with additional learning 
needs having a better understanding of the child or young person, including 
who they are and what are important to them.  

 Increased expectations of children and young people based on an 
understanding of the child or young person’s strengths and potential.  

 The development of personalised learning based on the identification of targets 
that build on the strengths of children and young people with additional learning 
needs.  

 More effective planning and delivery of ALP which supports children and young 
people to work towards achieving positive outcomes based on their ambitions 
and aspirations.  

 The empowerment of children and young people and their families through 
celebrating their achievements and abilities and focusing upon the possibilities, 
rather than the problems they face.  

 
The Local Authority’s objective is to achieve high quality support and provision by 
working in partnership with the Education Achievement Service (EAS), local and 
regional services and school and other educational settings. The LA is committed to 
supporting schools and other educational settings to raise attainment levels and 
achievements, celebrating progress towards realistic goals which are motivating and 
jointly developed with children and young people.  
 
The Local Authority in collaboration with the Education Achievement Service (EAS) 
will provide a range of training and professional development programmes and 
information sharing forums for schools and other agencies in order to maintain and 
develop knowledge and skills to effectively support children and young people with 
additional learning needs (ALN). Further details can be found in section 10.  
 
The aim is to ensure that the Local Authority:   

 Incorporates processes and practice that adheres to the stipulations set out in 
the ALN Code of practice and the ALNET Act.  

 Works together to deliver the best outcomes for children with additional 
learning needs.  

 Support schools and settings to develop an inclusive and highly skilled 
universal provision.  

 Support schools and settings to improve educational and inclusion 
opportunities.  
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 Attempts to raise achievement and attainment by removing barriers to learning.  

 Ensures early identification and intervention for children and young people who 
have additional learning needs and establish coordinated approaches across 
services and settings that work.  

 Increases physical and curricular access for all children and young people with 
additional learning needs.   

 Promotes inclusive education in all educational and early years settings and 
colleges.   

 Develops a fair and equitable system for providing resources and support to 
schools and settings to meet an array of additional learning needs.  

 Builds on existing expertise and enhances the professional development of all 
staff working with children and young people with additional learning needs.  

 
 

5. Roles and Responsibilities  
Person centred practice puts the child, child’s parents or young person at the centre of 
decisions.  The Local Authority, schools and settings will use a range of resources to 
gather relevant information and to inform actions to support learners with an additional 
learning need. The Local Authority has developed person centred templates in readiness 
for the move to Individual Development Plans.   
 
Identifying ALN and ALP Needs and Provision  
Additional learning needs processes are based on the premise that:  

 the views, wishes and feelings of the child and the child’s parent or the young 
person are central to the process;  

 the child and the child’s parent or the young person should be enabled to 
participate as fully as possible in decisions; and 

 appropriate information and support are provided to enable participation in 
decision making.  

 
Local Authority and school / settings paperwork reflects person centred approaches 
and information collated through person centred reviews forms the focus of decisions 
about additional learning needs.  
 
Schools, Early Years Settings and LA Responsibilities 
Schools and Early Years settings are responsible for operating in accordance with 
legislation and adhering to the ALN Code, recognising and responding to the diverse 
needs of their learners, while also offering a continuum of support and services to 
match those needs.  
 
When it is brought to the attention of, or appears to, a maintained or non-maintained 
early years setting or school that one of its pupils (who does not have an Individual 
Development Plan (IDP) or Education Health Care (EHC) Plan) may have additional 
learning needs, these settings must follow the process outlined below: (different 
arrangements apply if pupils are dual registered, looked after, detained, an English 
resident without an EHC plan):  

 Obtain child (or parents) consent to decide about whether the child has additional 
learning needs.   
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 Prepare an Individual Development Plan when the school considers the child has 
additional learning needs.   

 Where the setting has determined that the child has additional learning needs, 
which calls for Additional Learning Provision (ALP) and it would not be 
reasonable for the setting to secure, they can refer the matter to the Local 
Authority responsible for the child or young person for support and 
consideration.  

 
The Governing Body   
The Governing Body must have regard to relevant guidance in the ALN Code when 
exercising functions under Part 2 of the Additional Learning Needs Act. The 
Governing Body, with the Senior Leadership Team (SLT), will maintain Individual 
Development Plans (IDPs) and ensure appropriate Additional Learning Provision 
(ALP) for learners with Additional Learning Needs.  
 
Senior Leadership Team (Schools) 
The SLT will advise, support and challenge the systems and processes to identify 
and meet the needs of the learners.  The SLT and Governors will work strategically 
to ensure the education setting is meeting its responsibilities under the additional 
learning needs Act, the additional learning needs Code and Act. 
 
Additional Learning Needs Coordinator (ALNCo)  
The additional learning needs coordinator, at a strategic/operational level, ensures 
the needs of all learners with additional learning needs are met within the education 
setting.  The additional learning needs coordinator will either form part of the Senior 
Leadership Team or have a clear line of communication to the SLT in accordance 
with the ALN Code.  The additional learning needs coordinator has responsibility for 
deploying and supporting staff and will be involved in decisions around budgets and 
resources to plan appropriate provision.  The additional learning needs coordinator 
will ensure IDPs and other associated records are maintained and kept up to date 
and will have regard to the views, wishes and feelings of the child, the child’s parent 
or the young person.  
 
The additional learning needs coordinator will secure relevant services that will 
support the learner’s ALP as required and this may involve liaising with specialist 
external services. The additional learning needs coordinator must also prepare, and 
review information required to be published by the governing body pursuant to the 
additional learning needs Code.  
 
Teachers  
Teachers are responsible for the day-to-day process of supporting every learner with 
additional learning needs. The class teacher will work closely with the additional 
learning needs coordinator to assess the child and to track child’s progress in order 
to provide a differentiated learning programme.  The class teacher will also make 
effective use of teaching assistants deployed to support learners.  
 
Local Authority  
Where it appears that a child or young person may have additional learning needs 
the LA will decide whether the child or young person has additional learning needs 
unless:  
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 an IDP is already being maintained for the learner;  

 the LA has previously decided the issue and is satisfied that the child’s needs 
have not changed materially since that decision and there is no new information 
which materially affects that decision;  

 the LA is satisfied that the question of whether or not the child has additional 
learning needs is being decided by a Governing Body; and/or,  

 the child is a young person who does not consent to the decision being made.  
  
If the LA decides that a child or young person has additional learning needs the LA will:  

 prepare and maintain an IDP,   
or  

 prepare an IDP and direct a Governing Body to maintain it,   
or  

 direct the Governing Body to prepare and maintain the plan.   
  

Following such a direction the Governing Body must prepare and/or maintain the plan 
unless the young person does not give consent.    
  
The circumstances in which the LA duty to maintain an IDP ceases; in the case of an IDP 
maintained by the LA for a child or young person, the local authority’s duty to maintain the 
IDP ceases to apply in the following circumstances:  
 

 the LA decides that the child or young person no longer has additional 
learning needs, and that decision has not been successfully challenged;  

 in the case of a young person, the young person no longer consents to the IDP 
being maintained or, in the case of a child becoming a young person, does not 
consent to the IDP being maintained;  

 the LA ceases to be responsible for the child (provided the child is not looked after) 
or young person - that is, if the child or young person ceases to be in the area of 
the Blaenau Gwent Borough;   

 in the case of a child who is looked after by Blaenau Gwent LA, the person ceases 
to be a looked after child (for whatever reason, including because the child has 
become a young person) and the LA is not responsible for the person (i.e., the 
child is not in its area). Where another LA is responsible for the child or young 
person, the duty to maintain the IDP transfers to that LA; 

 in the case of a child or young person who is a registered pupil at a maintained 
school in Wales, the LA will direct the school to maintain the plan;  

 in the case of a young person who is enrolled as a student at an FEI in Wales, the 
FEI agrees to a request from the LA to become responsible for maintaining the IDP 
or the Welsh Ministers have determined that the FEI should maintain the plan;  

 the child or young person becomes subject to a detention; 

 in the case of a young person, the young person attains the age of 25, in which 
case the duty to maintain the IDP will cease at the end of the academic year in 
which the person attains that age;  

 in the case of a young person who is neither a registered pupil at a maintained 
school in Wales nor enrolled as a student at an FEI in Wales, the LA decides that it 
is no longer necessary to maintain the IDP to meet the young person’s reasonable 
needs for education or training.  
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Transferring an IDP Responsibilities:  
Where a child or young person with an IDP maintained by a school transfers to 
another maintained school in Wales or to an FEI in Wales, responsibility for 
maintaining their IDP will usually transfer at the same time. Similarly, where a child or 
young person with an IDP maintained by Blaenau Gwent LA moves to another local 
authority’s area, responsibility for maintaining the IDP will normally transfer between 
the local authorities.   
 
Where a child or young person with additional learning needs becomes the 
responsibility of Blaenau Gwent LA, the LA will maintain the IDP if immediately 
before the child or young person became its responsibility, an IDP was being 
maintained for the child or young person by another local authority.  
 
The LA will provide children, young people and others with information and advice 
about additional learning needs and the new system, and ensure that it is accessible 
for all who need it.   
 
Decision-Making Processes:   
Currently, the LA use multi-agency panels to moderate decisions in a consistent and 
robust manner. Evidence based decisions include;  

 Whether to proceed with the full statutory assessment of additional learning needs.  

 Whether to issue / amend Statements of Special Educational Needs.  

 Whether to provide additional resources / provisions at School Action Plus.  

 Whether a child requires access to a specialist placement (both in/out of the 
Blaenau Gwent Borough).  

 To allocate Additional Learning Needs specialist transport.  Edibility criteria can be 
found in Blaenau Gwent County Borough Council Home to School and Post 16 
Transport Policy.  

 
The decisions are based on the written information received according to the criteria for 
Statutory Assessment / School Action Plus. In the context of the ALN reform Blaenau 
Gwent LA are revising processes and practices.  This includes developing a fair and 
consistent approach in the form of an ALN Assessment Matrix which will support:   

 Effective identification of additional learning needs 

 Effective identification of interventions / provision appropriate to meet the identified 
need  

 The identification of who has the duty to maintain the IDP  

 Compliance of the additional learning needs and Tribunal Act 2018  
 
This approach will apply to all children and young people aged 3-19 on roll at Local  
Authority maintained and grant-maintained schools.  The system will be flexible and 
support learners’ needs at all significant transition points.  The matrix links robust 
identification of need to targeted provision/interventions which would support for children 
and young people, demonstrating a more efficient and effective use of resources. The 
purpose of the matrix is not to categorise or diagnose, but to identify the barriers to 
learning a child may be experiencing.  
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The LA has worked with colleagues across the South East Wales Consortia (SEWC) 
region to develop this as a regional approach, thereby allowing for consistency and 
coherence.  
 
 

6. Partnership / Dispute Resolution  
The LA is committed to working in partnership with parents /carers and values the 
contribution they can make to enable children and young people with additional 
learning needs achieve their potential. A parent independent partnership service is 
currently provided by SNAP Cymru.    
 
SNAP Cymru’s aim is to ensure families have access to information, advice and 
guidance in relation to the Additional Learning Needs of their children and young 
people so they can make appropriate, informed decisions. SNAP Cymru make sure 
that the views and wishes of children and young people are listened to and taken into 
consideration and they, along with parent’s views, can inform and influence the 
development of local additional learning needs policy and practice. This service also 
has in place processes for avoiding and resolving disagreements (Dispute 
Resolution).  
 
The LA also provides information and advice about additional learning needs and the 
additional learning needs system. The information and advice is provided in an 
impartial manner. In addition to working with parents / carers and SNAP, effective 
collaboration will be secured through active involvement with;  
 

 LA teams including: 

- The Educational Psychology Service (EPS) 

- The Inclusive Practice Service (IPS) from Pen y Cwm Special School   

- Early Years Additional Learning Needs Lead Officer (EYALNLo) 

- LACE/CLA  

- Safeguarding in Education Lead  

- Youth Service  

 Education Achievement Service (EAS) 

 Gwent-wide Sensory and Communication Support Service (SENCom) 

 Gwent Education Minority Ethnic Service (GEMS) 

 Careers Wales  

 Local Health Board  

 Social Services   
 
 

7. Safeguarding Children  
Children and young people with ALN may be more vulnerable to issues such as 
bullying, emotional, sexual and physical abuse and neglect. All those working with 
children must be alert to these issues and their responsibilities in accordance with 
the Wales Safeguarding Procedures and Safeguarding in Education guidance.  
Children and young people who have behavioural, emotional or social difficulties or who 
are at risk of disaffection or exclusion or who have physical medical difficulties may 
require a risk assessment to ensure their health, safety and well-being. 
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8. Monitoring, Evaluation and Review    
The LA has a statutory duty to ensure the quality of educational provision, and as part 
of this to ensure that the needs of individual children / young people are met. In 
carrying out its responsibilities towards children with additional learning needs the LA 
will monitor how effectively schools and governing bodies fulfil their duties via:  

 the Monitor, Challenge, Intervention and Support process undertaken by the 
Education Achievement Service (EAS) including scrutiny of school development 
plans in relation to ALN;  

 Professional Discussions with all schools on an annual basis; 

 Termly Team Around the School (TAS) meetings 

 Progress against Estyn recommendations;  

 Termly review of individual service areas provision and the effective use of its 
resources through the evaluation of Service Improvement Plans and against 
service standards and national & local performance indicators as well as impact 
evaluation of specialist staff visits;   

 Self-evaluation; and,  

 use of relevant data.  
 
Through termly analysis of data, the LA will:  
track vulnerable learners;  

 monitor and evaluate the impact of interventions for an individual child, groups of 
children and at school level;  

 monitor trends and identify emerging areas of need; 

 monitor and evaluate the impact of additional funding, both delegated and centrally 
held on outcomes for children with ALN; and, 

 target additional funding appropriately and identify future funding needs.  
 
The LA will collate and share information in line with General Data Protection Regulation 
(GDPR) (2018). The LA will keep Additional Learning Needs provision under review and 
will link their activity to action linked wider strategic duties including:   

 The Schools Standards and Organisation (Wales) Act 2013   

 The Social Services and Well-being (Wales) Act 2014   

 The Well-being of Future Generations (Wales) Act 2015  
 
 

9. Training   
Support / Training for Schools: the LA has developed a range of training / resources 
which have been designed to support schools including: 

 ALN transformation and implementation.   

 ALN training   

 NQT training   

 Assessment Matrix Tool   

 Training and intervention provided by the Teams within Education and Inclusion 
Service (e.g., EPS, Inclusive Practice Service, ALN teams)   

 EAS (Education Achievement Service) professional learning offer focuses on the 
‘universal provision’ for vulnerable groups of learners in the eight areas  
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 Awareness of other training opportunities through signposting schools to relevant 
training opportunities. These include Communication and Intervention Service 
(ComIT), Gwent Education Minority Ethnic Service (GEMS), Child and Adolescent 
Mental Health Service (CAMHS). 
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APPENDIX 2.1 
 

Specialist Provision Guide 
 

Provision Contact Details 

 

Pen y Cwm Special School (PMLD) 
 

Strand Annealing Lane 
Ebbw Vale 
NP23 6AN 
Tel: 01495 357755 

 

The River Centre 3-16 Learning Community 
(SEBD) 

 

River Centre 3-16 Learning Community 
Pontygof, Ebbw Vale Blaenau Gwent 
NP23 5AZ 

 

Abertillery Learning Community - Six Bells 
Primary Campus SNRB (Complex Needs) 

 

Bryngwyn Road 
Six Bells 
Abertillery 
NP13 2PD 
Tel: 01495 212678 
 

 

Coed y Garn Primary School SNRB (Complex 
Needs) 

 

Parrot Row 
Blaina 
NP13 3AH  
Tel: 01495 290044 
 

 

Glanhowy Primary School SNRB (ASD) 
 

Coach Bach 
Tredegar 
NP22 4RW  
Tel: 01495 722312 
 

 

Willowtown Primary School SNRB (Complex 
Needs) 

 

Brynheulog Street 
Ebbw Vale 
NP23 6NJ  
Tel: 01495 302436 
 

 

Ystruth Primary School SNRB (ASD) 
 

East Pentwyn 
Blaina 
NP13 3XG  
Tel: 01495 290955 

 
Abertillery Learning Community - Secondary 
Campus SNRB (Complex Needs) 

 

Alma Street 
Abertillery 
NP13 1YL  
Tel: 01495 217121 

 

Ebbw Fawr Learning Community SNRB (ASD) 
   

Lime Avenue 
Ebbw Vale 
NP23 6GL 
Tel: 01495 354690 
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APPENDIX 2.2 
 

List of Additional Learning Needs Services within Blaenau Gwent LA 

 

Service Email Contact Number 

ALN Team  

(Statutory Assessment)  

TBC 01495 355443 

Communication Intervention 

Team (ComIT) 

TBC 01633 645468 

Educational Psychology Service  

  

TBC 01495 357890/1 

Education Safeguarding  

  

TBC 01495 355823 

Education Welfare Service  

  

TBC TBC 

GEMS TBC 01633 851500 

Gypsy Roma Traveller (GRT) 

Officer 

rebecca.bevan@blaenau-gwent.gov.uk TBC 

Hearing Impairment Service TBC 01633 645458 

The Inclusion Service – Service 

Manager  

julie.sambrook@blaenau-gwent.gov.uk TBC 

Inclusive Practice Service  TBC 01495 357841 

School Admissions  

  

TBC 01495 355493 

Visual Impairment Service TBC 01633 645420 
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APPENDIX 2.3 
 

Sources of Information 
 
Hyperlinks: 

https://gov.wales/additional-learning-needs  

https://gov.wales/additional-learning-needs-and-education-tribunal-wales-act  

https://gov.wales/the-additional-learning-needs-code-and-regulations  

United Nations Convention on the Rights of the Child (1989)  

Estyn Thematic Report (2020). Knowing Your Children - Supporting Pupils with 

Adverse Childhood Experiences   

Welsh Government (2020). Education in Wales: Our National Mission   

Estyn Thematic Report (2020). ‘Effective School Support for Disadvantaged and 

Vulnerable Pupils’ – Case Studies of Good Practice  

Welsh Government (2018). Additional Learning Needs and Education Tribunal 

(Wales) Act   

DfE (2010). The Equality Act  

Welsh Government (2015). Inclusion and Pupil Support  

Rights, Respect, Equality Statutory Guidance for Governing Bodies of 

Maintained Schools (2019).  

New Curriculum for Wales 2022  
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https://www.estyn.gov.wales/system/files/2020-07/Effective%2520school%2520support%2520for%2520disadvantaged%2520and%2520vulnerable%2520pupils%2520en_0.pdf
https://www.estyn.gov.wales/system/files/2020-07/Effective%2520school%2520support%2520for%2520disadvantaged%2520and%2520vulnerable%2520pupils%2520en_0.pdf
https://www.estyn.gov.wales/system/files/2020-07/Effective%2520school%2520support%2520for%2520disadvantaged%2520and%2520vulnerable%2520pupils%2520en_0.pdf
https://gov.wales/additional-learning-needs-and-education-tribunal-wales-act
https://gov.wales/additional-learning-needs-and-education-tribunal-wales-act
https://gov.wales/additional-learning-needs-and-education-tribunal-wales-act
https://gov.wales/additional-learning-needs-and-education-tribunal-wales-act
https://www.gov.uk/guidance/equality-act-2010-guidance
https://www.gov.uk/guidance/equality-act-2010-guidance
https://gov.wales/sites/default/files/publications/2018-05/guidance-inclusion-and-pupil-support_0.pdf
https://gov.wales/sites/default/files/publications/2018-05/guidance-inclusion-and-pupil-support_0.pdf
https://gov.wales/sites/default/files/publications/2018-05/guidance-inclusion-and-pupil-support_0.pdf
https://gov.wales/sites/default/files/publications/2018-05/guidance-inclusion-and-pupil-support_0.pdf
https://gov.wales/sites/default/files/publications/2018-05/guidance-inclusion-and-pupil-support_0.pdf
https://gov.wales/sites/default/files/publications/2018-05/guidance-inclusion-and-pupil-support_0.pdf
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https://gov.wales/sites/default/files/publications/2018-05/guidance-inclusion-and-pupil-support_0.pdf
https://gov.wales/sites/default/files/publications/2018-05/guidance-inclusion-and-pupil-support_0.pdf
https://gov.wales/sites/default/files/publications/2018-05/guidance-inclusion-and-pupil-support_0.pdf
https://gov.wales/sites/default/files/publications/2018-05/guidance-inclusion-and-pupil-support_0.pdf
https://gov.wales/sites/default/files/publications/2018-05/guidance-inclusion-and-pupil-support_0.pdf
https://gov.wales/sites/default/files/publications/2018-05/guidance-inclusion-and-pupil-support_0.pdf
https://gov.wales/sites/default/files/publications/2018-05/guidance-inclusion-and-pupil-support_0.pdf
https://gov.wales/sites/default/files/publications/2018-05/guidance-inclusion-and-pupil-support_0.pdf
https://gov.wales/rights-respect-equality-guidance-schools
https://gov.wales/rights-respect-equality-guidance-schools
https://gov.wales/rights-respect-equality-guidance-schools
https://gov.wales/rights-respect-equality-guidance-schools
https://gov.wales/rights-respect-equality-guidance-schools
https://hwb.gov.wales/curriculum-for-wales
https://hwb.gov.wales/curriculum-for-wales
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APPENDIX 2.3 
 

Principles and Expectations of School’s and PRUs ALN Education 

Provision for Pupils with ALN and Disabilities 

Nov 2020 

 

Aims and Purpose of this Document 

 

This document summarises the Local Authority’s expectations of the support 

arrangements in mainstream educational settings for children and young people 

with additional learning needs (ALN)  

 

The information contained in this document, produced in consultation with 

primary and secondary settings, sets out how schools and PRUs are expected 

to use delegated budgets to ensure that the needs of pupils with ALN are met.  

 

Consultation with the LA Parent Forum has also taken place. 

 

The purpose of this document is to create a shared understanding between 

schools, PRUs families and the local authority in respect of: 

 

- improving progress and securing better outcomes for learners with ALN 

- clarifying what parents can expect schools to provide 

- a reference point for ensuring that requests for an LA to provide additional 

learning provision (ALP) are appropriate  

 

Therefore, the LA can base its decision making on the evidence that schools 

and PRUs have made good efforts to apply the principles and person-centred 

processes above before reaching the decision to refer to the LA. 

 

Key Aims and Principles of the Code 

 

Aim 

 

To support the creation of a fully inclusive education system where all learners 
are given the opportunity to succeed and have access to an education that 

meets their needs and enables them to participate in, benefit from, and enjoy 
learning 
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Principles 

 

a) A rights-based approach where the views, wishes and feelings of the child, 

child’s parents/carers or young person are central to planning and provision 

of support. 

b) Early identification, intervention and effective transition planning 

c) Collaboration where all involved work together in the best interests of the 

child or young person 

d) Inclusive education supporting participation fully in mainstream education, 

wherever, feasible and a whole setting approach to meeting the needs of 

learners with ALN. 

e) A bilingual system where all reasonable steps are taken to deliver ALP in 

Welsh. 

 

The LA has a duty to review the arrangements made by the authority and the 

governing bodies of maintained schools in its area for children and young 

people with additional learning needs, having regard to the additional learning 

provision that may reasonably be arranged by others. (Chapter 5 of the Code) 

 

 

Principles for all professionals working with children and young people 

who have ALN 

 

Alongside the expectations of all teachers identified within the Welsh 

Government professional standards for teachers, the following principles will be 

observed by all professionals working with children and young people who have 

ALN as stated in the Code.  

 

“Maintained schools in Wales have a key role to play in identifying ALN and in 

delivering ALP to support learners with ALN. They are directly responsible for 

identifying and meeting the needs of the majority of their pupils who have ALN.” 

ALN Mandatory Code (draft 2018) 

 

 

The head teacher and school leaders  

 

It is the role of the head teacher to:  

 Advise the governors on policies to meet their statutory responsibilities 

under the ALN ET Act 

 Work to agree the ALN Transformation policy and to implement the agreed 

vision and policy.  

 Oversee all aspects of operational leadership and management.  

 Ensure that the ALNCo has enough time and resources to carry out their 

duties. The Code recommends that ALNCos are most effective when they 

are a member of the senior leadership team or have a direct line of 

communication to the senior leadership team. 
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The role of the ALNCo:  

 Ensuring all practitioners understand their responsibilities to children with 

ALN and understand the school’s approach to identifying and meeting the 

needs of all pupils 

 Ensuring there is an overview of all children who have ALN including their 

relevant stage of support  

 Ensuring the close and continuing involvement of parents, and that their 

views inform action taken by the setting  

 Liaising and make referrals to specialist professionals 

 

The ALNCo should:  

 Play an important role in the strategic development of ALN policy and 

provision in the school advising the leadership team of what is necessary 

regarding staff and resources. 

 Have day-to-day responsibility for the operation of the ALN policy and 

coordination of specific provision made to support individual pupils with 

ALN, including those who have IDPs 

 Be allocated enough time and resources to carry out these functions  

 Have access to appropriate levels of administrative support and time 

away from teaching to enable the fulfilment of responsibilities  

 Support staff with guidance and direct assistance in the identification and 

assessment of pupils with ALN 

 Provide advice and guidance on suitable interventions and strategies 

 Be involved in transition planning between schools and college 

 Consider the views of children, young people and their families; ensuring 

that they are involved in discussions and decisions about their individual 

support   

 Enable children, young people and their parents to participate in 

decision-making  

 Collaborate with partners in education, health and social care to provide 

support  

 Making high quality provision to meet the needs of children and young 

people  

 Focus on inclusive practices and removing barriers to learning  

 Provide ALN support that should be evidence based, informed by 

effective practice and personalised to the students.  

 Endeavour to deliver ALP in Welsh if requested to do so. 

 

In all schools teachers are:  

 Responsible and accountable for the progress and development of all pupils 

in their class, including where support staff are involved  

 Appropriately qualified and experienced  

 Supported to gain skills and knowledge in areas that will improve their 

teaching and their support of child or young person with ALN  

 Able to access support and guidance from the ALNCo in school  
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 Supported to access advice and training where needed  

 Responsible for differentiating the curriculum to accommodate the needs of 

all pupils and students in the class  

 Equipped with the skills to implement the assess, plan, do and review cycle 

effectively. 

 Are aware of the needs of the pupil or student as necessary  

 Have access and are familiar with planning documents, IDPs and pupil 

profiles.  

 Clear about what is expected of them in relation to named pupils/students 

and groups of pupils/students  

 Plan to implement a child or young person’s individual targets into their 

teaching where the child or young person is in their teaching group.  

 Demonstrate person-centred practice-person-centred practice puts the child, 

child’s parent or young person at the centre of decisions.  

 

Responsibilities of the governing body/management board:  

 Have legal duties under the ALN ET ACT 2018; Equality Act 2010, and the 

ALN Code in relation to pupils with additional leaning needs and disabilities  

 Be clear about the arrangements for the admission of pupils with disabilities, 

the steps taken to prevent them being treated less favourably than others, 

the facilities provided to assist access, and their accessibility plans should 

be addressed through the school Strategic Equality Plan. 

 There should be in place a Governor with specific oversight for the school's 

arrangements for ALN.  

 Use their best endeavours and provide reasonable adjustments to make 

sure that a child with ALN or a disability gets the support they need – this 

means doing everything they can to remove barriers to learning. Through 

reviewing IDPs, they should consider what reasonable adjustments have 

been made to ensure fair and equal access to the curriculum. This may 

include staffing, timetable changes, adjustments to the physical 

environment, whilst also acknowledging that what matters most – and has 

the biggest impact – high quality teaching. (see Appendix 2) 

 Work in partnership with the head teacher and school leaders to ensure the 

curriculum offered meets the needs of all learners and that there is a 

teaching and learning policy that is understood by all staff. It should reflect 

equalities legislation, accessibility requirements, and ALN Transformation.  

 Ensure that children and young people with ALN and/or disabilities engage 

in the activities of the school alongside all pupils   

 Ensure information is provided to parents when ALP for a pupil is made and 

that the provision made, is accurately recorded and kept up to date.  

 Ensure that arrangements are in place in schools to support pupils at school 

with medical conditions, including Individual Health Care plans. 

 Have a clear approach to identifying and responding to pupils with ALN and 

determine their approach to using their resources to support the progress of 

pupils with ALN. 
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 Ensure that a member of staff is designated as the ALNCo and that the 

ALNCos key responsibilities are outlined and monitor how effectively they 

are carried out 

 Ensure that the school’s budgetary priorities reflect the needs of children 

with ALN, and they should assist staff in evaluating the strengths and 

weaknesses of ALN resourcing decisions within the school.  

 

Teaching assistants: 

Accordingly to recent research there is most impact on teaching and learning 

when teaching assistants clearly understood their role and knew exactly what 

they needed to do in order to help pupils make progress. Key to this is effective 

communication between teachers and TAs. 

 

Adults support learning in the classroom by: 

 Reducing children’s anxieties, helping them to feel safe and secure in their 

classroom/school 

 Being familiar with how the learner gains knowledge and by understanding 

the learners individualised targets  

 Engaging and motivating learners to learn  

 Assisting with pre-teaching, including on subject vocabulary, new concepts, 

early experience of practical activities  

 Facilitating engagement and learning of learner in whole or small group 

learning activities  

 Teaching daily programme of skills / concepts in fixed timetable periods, and 

monitored by teacher  

 Classroom presence to refocus, encourage, explain, facilitate responses  

 Supporting targeted subject areas, being prepared for what is to be taught 

and understanding the learning needs of the pupil/student  

 Making sure transactional supports are consistently available e.g. 

Schedules, and within task check lists) this will help to increase 

independence and avoid over- reliance on adult support  

 Monitoring the impact of any support provided.  

 

Staff should be trained in the needs of the learner and understand how to:  

 Communicate instructions  

 Communicate new knowledge and concepts  

 Provide opportunities for skills reinforcement and practice  

 Recognise when a child is using behaviour to communicate  

 Deliver specific programmes / interventions.  

 

Parents and carers: 

The ALN Code recognises that effective engagement with parents and carers 

has a clear impact on children reaching their potential.  

 

Embedding parental involvement is based on extensive but often ignored 

evidence that greater parental involvement has a dramatic impact on 
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progression, attainment and wider outcomes as well as improved attendance 

and behaviour. This is especially relevant for children and young people with 

ALN who are already vulnerable learners.  

 

The ALNCo and key pastoral staff should act as a communications bridge 

between their school, colleagues and parents and carers. Providing accurate 

and updated information from parents is an absolute pre-requisite. This is most 

effective in the context of a mutually trusting relationship between school and 

home.  

 

 

To create the best partnerships there needs to be:  

 A commitment to joint working and building the relationship between school 

staff and parents  

 Opportunities for parents to communicate with the key staff on a regular 

basis- open channels of communication, whether that is face-to-face, phone 

or email  

 

Provision Mapping 

Support for children and young people with ALN begins with a range of 

provision that is available to all children and young people and becomes 

increasingly specific and personalised as the needs of the child/young person 

are identified as being long term, complex and exceptional.  All schools, early 

years’ settings and colleges are expected to admit and provide appropriate 

support to children and young people with ALN. 

 

Each school/LA provision map is divided into 3 levels of provision: 

 Universal 

 Targeted 

 Specific 

 

It is expected that in almost all cases, earlier levels of provision will have been 

effectively implemented and evaluated before higher levels of the graduated 

approach are considered. 
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Expectations of School’s and PRUs ALN Education Provision for Pupils 

with ALN and Disabilities 

  

1. Identifying the particular ALN of children and young people 

Schools will: 

 Monitor the progress of all pupils through whole school data scrutiny 

processes 

 Regularly review the ALN register and other processes used for identifying 

and supporting ALN pupils. 

 Have clear processes for staff and parents/carers to raise concerns 

 Provide teachers and TAs with comprehensive guidance around the 

identification processes  

 Pay regard to advice and information from parents/carers, professionals and 

previous settings at transition points; liaising as necessary to continue the 

use of successful strategies and person-centred approaches 

 Be able to distinguish between pupils who may need some targeted support 

through high quality teaching and pupils with an identified ALN that requires 

ALP 

 Identify barriers to learning and know how to, or seek advice, so that the 

nature of each pupil’s ALN can be identified and work to remove that barrier. 

Sometimes a pupil can have needs in more than one area which requires an 

individualised approach 

 Have access to a range of appropriate screening and assessments in order 

to identify needs 

 Maintain robust records so that evidence describing a pupil’s needs can be 

gathered through the assess, plan, do, review cycle 

 Consult with parents / carers when they are making additional learning 

needs provision for their child and have processes in place for them to 

provide feedback about provision 

 When appropriate, seek advice from advisory services and outside agencies 

including the Educational Psychology Service, CAMHS, Speech and 

Language Service, Local Authority support services etc. in order to gain a 

better understanding of a pupil’s needs 

 

2. Consulting with parents  

Parents know their child best and it is important that all professionals listen and 

understand when parents express concerns about them. They should also listen 

to and address any concerns raised by children and young people themselves. 

 

Schools will: 

 Have in place a transparent complaints procedure 

 Have in place a robust annual review process that is underpinned by person 

centred planning through which aspirational outcomes are identified and 

appropriate provision is secured. 

 Sign-post parents to services that provide independent advice and support 
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for ALN and disability, for example SNAP CYMRU; NYAS 

 Provide or sign-post pupils and their parents/carers to sources of advice and 

information about matters relating to ALN and disability, for example, the LA 

web-site 

 Be aware that a families and schools have the right to request an IDP. 

Families should feel able to tell their school if they believe their son/daughter 

has or may have ALN 

 Inform parents when they are making additional learning needs provision for 

their child and have processes in place for engagement with pupils and their 

families to provide feedback on provision so that future provision is founded 

on the insights of families and pupils themselves 

 Ensure parents/carers are fully aware of planned support and interventions 

and, where appropriate, plan to seek the involvement of parents/carers to 

reinforce and contribute to progress at home 

 Ensure a clear date for reviewing progress is agreed and the parent/carer, 

pupil and teaching staff are clear about how they will help the pupil reach the 

expected targets or outcomes 

 Ensure that pupils with ALN are included in ‘whole school’ mechanisms to 

capture pupil voice 

 Develop parent consultation with the purposes of enabling families to play a 

role in developing and reviewing ALN provision. For example, feedback on 

annual review processes, transitions. 

 Develop parent consultation with the purpose of providing families with 

information relating to ALN and disability 

 

3. Securing the services, provision and equipment required by children 

and young people with ALN or disabilities 

Schools will: 

 Use their best endeavours to make sure that a pupil with an identified ALN 

receives the support they need from within the school’s own delegated 

resources 

 Understand how their duty to make reasonable adjustments under the 

Equality Act 2010 translates into day-to-day practice 

 Keep key indicators under review for ALN pupils, such as attendance, 

exclusion and progress so that the support of relevant services can be 

secured when necessary 

 Know routes for referral for relevant education, health and care specialists in 

order to secure equipment and services for specific pupils in a timely 

manner 

 Have knowledge of the expertise and training provided by support services 

and agencies so that it can be accessed on an individual pupil or whole 

school basis 

 Seek further advice from advisory services and outside agencies in order to 

remove barriers to learning 

 Understand the processes for accessing additional learning provision from 
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the LA 

 Use IHPs, where appropriate, for those pupils with medical needs 

 

4. Supporting disabled children and young people and those with ALN in 

moving between phases of education and preparing for adulthood and 

independent living 

Schools will: 

 Implement a coherent transition programme that priorities links with common 

feeder schools and takes a takes a flexible approach to group and individual 

student needs so that planning can begin at the earliest stage 

 Review their transition processes to take account of feedback from pupils, 

parent/carers and professionals 

 Use an enhanced transition process to support pupils with ALN if required 

 Pay regard to the LA Post 16 transition protocol so that local processes can 

be applied and evaluated consistently. 

 Develop and implement an appropriate person-centred planning approach to 

all transitions between schools, key stages or phases so that the pupil and 

family are at the heart of the planning process 

 Share advice and information from parents/carers, previous settings and 

supporting professionals, liaising as necessary to continue the use of 

successful strategies and approaches 

 Provide or sign-post pupils and their parents/carers to impartial sources of 

advice and information, for example, SNAP Cymru; NYAS 

 

5. Approaches to teaching, adaptations to the curriculum and the learning 

environment for children and young people with ALN or disabilities and 

additional learning support for those with ALN 

Every school is required to meet the ALN of the children or young people that 

they support. Every teacher is accountable for the progress of the pupils within 

their class 

Schools will: 

 Ensure all pupils access good quality teaching which takes account of 

pupils’ differing needs 

 Ensure that a personalised approach is implemented for pupils with ALN if 

required 

 Make appropriate use of their delegated budgets so that pupils with 

additional needs are supported as part of a whole school approach to 

securing and deploying resources 

 Carry out regular monitoring of progress so that adaptations to the learning 

environment and/or teaching can be made 

 Provide teachers and TAs with appropriate training and resources so that 

learning can be differentiated to match the pupil’s level of learning 

 Implement a consistent graduated approach to meeting pupil need. For 

example, by reviewing class teaching and access strategies before moving 
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on to develop a more individualised approach 

 Provide ALNCos with sufficient time to use their knowledge and 

understanding of areas of need to plan provision and to focus on 

interventions that are relevant and evidence-based 

 Refer to the comprehensive range of examples of best practice within Local 

Authority, Consortia and national guidance documents 

 Seek further advice from advisory services and outside agencies about 

removing barriers to learning so that individualised support programmes for 

more complex pupils can be put in place. 

 

6. Securing expertise among teachers, teaching assistants, to support 

children and young people with ALN or disabilities – this should include 

continuing professional development for all staff 

 

Schools will: 

 Audit and review staff training needs on an annual basis so that relevant 

training can be planned into the school’s CPD schedule 

 Have clear systems in place for evaluating ALN provision and reviewing staff 

expertise through the schools review/quality assurance procedures. For 

example, through performance management processes; classroom 

observations, learning walks, book looks. 

 Provide staff with information that describes effective strategies to use within 

their class and ensure staff are able to share best practice 

 Embed the principle that ‘All teachers are teachers of children with ALN’ 

 Provide sufficient time for the ALNCo to provide professional guidance to 

colleagues and contribute to wider professional development themes 

 Ensure all staff (both teaching and non-teaching) have had training to 

develop knowledge of the areas of need and the nature of the difficulties 

linked to each area. 

 Ensure that all staff are aware of relevant local and national guidance for 

example, the transition protocol, The Equality Act Advice for schools etc. 

 Identify and develop specific teacher and TA knowledge through ‘surgery’ 

time or the opportunity to liaise with external professionals 

 Access external training opportunities so that groups of staff can develop 

specific knowledge in order to meet the predominant need in a given cohort 

 Identify on-going sources of training and development so that knowledge 

around specific needs can be embedded through a sustainable approach 

 Develop and budget for a sustainable approach to succession planning for 

the ALNCo 

 Ensure their ALNCo, if new to the role in a mainstream school, is given the 

opportunity to complete the National Middle Leadership Programme and the 

ALNCo Progression Pathway and is provided with adequate support to do 

so. 
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7. Enabling available facilities to be accessed by disabled children and 

young people and those with ALN (this could include ancillary aids and 

assistive technology, including Augmentative and Alternative 

Communication (AAC)) 

Schools will: 

 Pay regard to duties outlined in the Equality Act (2010), specifically duties 

relating to strategic equality plan and accessibility planning, reasonable 

adjustments and the public sector equality duty 

 Regularly review the impact of provision and resources secured through 

their delegated budgets to support children and young people with additional 

needs 

 Implement a robust graduated approach which includes a clear rationale for 

access to specific resources 

 Understand the processes for accessing additional learning provision from 

the LA to meet the needs of the most complex pupils 

 Appropriately follow advice provided by supporting professionals, including 

the appropriate use of resources provided to the school for groups or 

individual pupils 

 Ensure that referrals are made to relevant agencies in order to ensure that 

progress towards outcomes in IDPs can be secured where additional 

resources and facilities are required 

 

8. Assessing and reviewing pupils’ and students’ progress towards 

outcomes, including how schools work with parents and young people in 

doing so 

Schools will: 

 Ensure that they have procedures in place for consulting and working with 

parents/carers 

 Track and monitor pupil progress on a regular basis in line with whole 

reporting processes 

 Set up / review ‘additional to’ or ‘different from’ ALP in the light of 

information gathered through the assess, plan, do review process 

 Identify key outcomes, which are aspirational, along with steps to be taken 

that will support achievement of them 

 Ensure robust use of school / setting data to identify and monitor progress of 

pupils with ALN 

 Ensure that every teacher is responsible for pupil progress in their own class 

and feeds into wider school processes that monitor pupil progress 

 Ensure that high expectations are in place and progress is considered 

against all pupils with similar starting points 

 Have clear monitoring processes in place, including scrutiny of pupil books 

and work, ensuring that all staff are clear about what is expected and adjust 

practice accordingly 

 Evaluate the impact of interventions through pre- and post- assessment data 
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analysis 

 Gather pupil feedback as part of the process to review interventions and 

provision 

 Hold regular parent meetings, with the child or young person, as 

appropriate, to discuss pupil progress 

 Regularly review and evaluate the impact of ALP on the progress, 

attainment and well- being of ALN pupils 

 

9. Assessing and evaluating the effectiveness of the education provision 

the school, PRU and local authority makes for children and young people 

with ALN or disabilities 

Schools will: 

 Regularly review and evaluate the impact of  ALP on the progress, 

attainment and well-being of ALN pupils 

 Review attendance and exclusion data for ALN pupils 

 Monitor the impact and success of specific interventions through comparison 

of pre and post intervention data 

 Use the feedback from ALN self-reflection framework; LA/EAS reviews and 

Estyn inspections to inform their evaluation of provision 

 Engage with Regional and LA development work for example, network 

opportunities, cluster developments; new initiatives and LA ALNCo forums 

 

10. Activities that are available to disabled children and young people and 

those with ALN, including physical activities and extra-curricular activities 

Schools will: 

 Pay regard to duties outlined in the Equality Act (2010), specifically duties 

relating to strategic equality planning including accessibility planning, 

reasonable adjustments and the public sector equality duty 

 Promote the health and wellbeing of each pupil by supporting them to 

access appropriate extra-curricular activities 

 Ensure that children and young people with ALN engage in and are included 

in the activities of the school alongside pupils who do not have ALN through 

monitoring ALN pupils engagement with extra-curricular activities 

 Promote positive outcomes in the wider areas of personal and social 

development and ensure that the approaches used are based on the best 

possible evidence and are having the required impact 

 Review the schools equality plan on an annual basis and renew the plan 

every 4 years. 

 Raise awareness about opportunities for community involvement for families 

of pupils with ALN 

 

11. LA quality assurance and support 

The Local Authority will, through quality assurance, ensure that the processes 

described above are in place. This will include: 
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 Supporting schools by assessing and evaluating the effectiveness of 

education provision 

 Supporting schools through LA and regional development work, including 

ALNCo forums 

 Review school provision maps and ALN self-reflection framework on an 

annual basis and identify areas of good practice and areas for 

development. 

 Ensuring annual reviews for pupils with IDPs take place and are of high 

quality 

 Delivering the National Middle Leadership qualification in partnership 

with the EAS 

 Supporting ALNCos to access the Welsh Government ALNCo 

Progression Pathway 

 Supporting schools in developing effective ALN provision 

 Reviewing and updating the LA arrangements for meeting the needs of 

ALN pupils, including updating the LA provision map. 

 Offering central and school-based training 

 Responding to feedback from training and support to further enhance 

practice. 
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Introduction and Context 
 
Blaenau Gwent County Borough Council believes that for most children in 
Blaenau Gwent the best place to undertake their education is in their local 
mainstream school. It is recognised that schools have to respond to a diverse 
range of pupil need and they do require help and support from other agencies, 
including the Local Authority. There will, however, be a small but significant group 
of children who cannot be educated in school.  Children sometimes require 
education outside school because of illness, injury or clinically defined mental 
health issues. In addition, there are a number of children with behavioural issues. 
The situations of these children and young people will vary widely but they all run 
the risk of a reduction in self-confidence and educational achievement.  
 
Where a child is not electively home educated, a key priority for the Local 
Authority is returning these children to school as soon as they are able to do so, 
therefore EOTAS provision should not be seen as a long-term solution. 
 
This policy details the arrangements through which the Local Authority meets 
these requirements. 
 
It should be noted that children and young people with statements of Special 
Educational Needs/Individual Development Plans are overrepresented in EOTAS 
provision. 
 
 
Legal Background  
 
The Education Act 1996: Section 19 states that. “Each local education authority 
shall make arrangements for the provision of suitable education at school or 
otherwise than at school for those children of compulsory school age who, by 
reason of illness, exclusions from school, or otherwise, may not for any period 
receive suitable education unless such arrangements are made for them”.  
 
 
Excluded Pupils 
 
For a fixed-period exclusion of more than fifteen school days, the governing body 
must arrange suitable full-time education for any pupil of compulsory school age. 
This provision must begin no later than the sixteenth day of the exclusion. Schools 
will need to contact the local authority to start discussions as soon as possible so 
that suitable education can be considered. 
 
For permanent exclusions, in compliance with the Education and Inspections Act 
2006, the Local Authority must arrange suitable full-time education for the pupil to 
begin no later than the sixteenth day of the exclusion.  
 
In addition, where a pupil has a Statement of Special Educational Needs (SEN) or 
a Local Authority Individual Development Plan (IDP) plan the Local Authority 
needs to ensure that an appropriate full-time placement is identified in 
consultation with the parents who retain their right to express a preference for a 

Page 96



4 
 

maintained school that they wish their child to attend or make representations for 
a placement in any other school. 
 
Excluded learners should only be educated outside mainstream schools where 
there are significant problems that are better addressed in a different 
environment.  Where this is the case, the Vulnerable Pupil Panel will discuss the 
learner and consider the most appropriate provision.  This could be a turn-around 
placement at the River Centre, or a bespoke package where cost-effectiveness, 
quality and provision is appropriate to the learner’s needs. 
 
 
Full-time and Appropriate Provision 
 
Part-time provision is often inadequate to meet the educational needs of excluded 
learners and to ensure continuity of education. It also leaves some of these 
learners unsupervised for significant periods of a normal school day. The LA, 
therefore, aims for all learners to receive full-time education 15 days after being 
excluded, either at another school or, where necessary an alternative provision. 
Where learners may have become so disengaged from education, or their current 
circumstances may be such, that a rapid reintroduction to full-time education is 
unlikely to prove successful a plan will be drawn up specifying how the move to 
full-time education is to be achieved. 
 
Full-time means that the amount of supervised education should mirror that 
provided by mainstream schools in the area. An average school week might 
amount to some 25 hours; so excluded learners should receive around five hours 
of supervised education or other activity a day. A full timetable for an excluded 
learner may, however, look significantly different from that provided in a 
mainstream school. 
 
 
Supporting Learners with Healthcare Needs 
 
In 2018 Welsh Government published statutory Guidance – ‘Supporting Learners 
with Healthcare Needs’. It provides comprehensive guidance to local authorities 
and related services. Roles and responsibilities, including those of the local 
authority and school, are outlined in detail. This policy should be read alongside 
this guidance and any future relevant guidance. 
 
The LA is responsible for ensuring that pupils with health needs are not at home 
or in hospital for more than 15 working days without access to education: this may 
be consecutive or cumulative with the same medical condition. If the pupil is a 
patient at hospital, they will usually receive education on the ward from the onsite 
Hospital Teacher as soon as they are fit enough to do so. Effective liaison with 
medical professionals will ensure that there is a minimum of delay in starting 
appropriate support for those pupils not admitted to hospital. 
 
The LA will arrange suitable education for children of compulsory school age who, 
because of illness, would otherwise not receive suitable education. 
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The LA is responsible for ensuring that there is a named senior officer with 
responsibility for the provision of education for children who are unable to attend 
school because of medical needs. In this Local Authority the officer is the Service 
Manager - Inclusion. 
 
Educational provision for pupils who are physically ill or injured is the 
responsibility of all schools and education services. Provision for tuition is made 
through the River Centre.  Where the child has a mental health condition, which 
requires a small group setting this will be provided at Ty Afon if the entry criteria is 
met.  It is important to note that Ty Afon is not a dedicated EOTAS provision. 
 
The current entitlement of medical tuition is as follows:  

 Pupils who have not yet reached statutory school age i.e. the beginning of 
the term after the 5th birthday is achieved - no provision is made  

 Pupils, from the beginning of the term after the 5th birthday is achieved, to 
the end of Year 10, 1 hour per day (up to 5 hours per week)  

 Pupils in Years 11, 2 hours per day (up to 10 hours per week)  
 
The provision may include use of more than one teacher, on-line learning, cluster 
groups etc.  Clear lines of communication operate to ensure that a pupil absent 
from school due to medical needs for more than 15 school days consecutively is 
not left without education.  
 
Parents and pupils will be consulted before teaching begins. In order to support 
reintegration back into school at the earliest opportunity and reduce isolation, 
tuition will only take place in the home as an exception and may include an 
element of on-line learning.  
 
Children receiving education outside of school should do so in the most 
appropriate setting to their needs.  Pupils will be taught in groups wherever 
possible according to their medical needs to provide a more rounded education 
and social experience.  
 
Teaching at home will only be carried out if there is an agreed “named adult” also 
in attendance and the appropriate risk assessment identifies safe practice for all. 
On-line tuition will be provided where appropriate, including the establishment of 
on-line links to the pupil’s school to support social inclusion and maintain 
friendship groups.  The pupil’s experience will be an extension of their school 
experience and will seek to maintain their studies and social contacts with the 
schools (as their medical condition allows).  
 
Close liaison and sharing of information will be maintained by the pupil’s school 
with the pupil’s, school and other key professionals, which will include some or all 
the following, medical professional, Educational Psychologists, Education Welfare 
Officers, Tuition Service and Careers Wales.  
 
Provision will be reviewed on a half termly basis and will be integral for long term 
planning for the education provision for the child.  Where the child has a mental 
health condition and a pupil has been offered a place at Ty Afon, the provision will 
be a full-time placement, initially for 5 weeks with fortnightly reviews.   
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Transport will be provided to the educational setting if outside of the home in line 
with the LA’s Home to School Transport Policy.   
 
The pupil’s experience will be an extension of their school experience and will 
seek to maintain their studies and social contacts with the schools (as their 
medical condition allows).  
 
Close liaison and sharing of information will be maintained by the pupil’s school 
with the pupil’s teacher from the school and other key professionals, which will 
include some or all the following, medical professional, Educational Psychologists, 
Education Welfare Officers, Tuition Service and Careers Wales.  
 
It is recognised that, whenever possible, pupils should receive their education 
within their mainstream school and the aim of the provision will be to reintegrate 
pupils back into mainstream education at the earliest opportunity as soon as they 
are well enough. Arrangements for reintegration will be discussed with school staff 
and each child will have a personalised reintegration plan. 
 
The Tuition Service and Ty Afon should make reasonable adjustments to alleviate 
disadvantage faced by children with disabilities, and plan to increase the 
children’s access to their school and their curriculum. They will also maintain good 
links with the child’s home school and, through regular reviewing, involve them in 
decisions concerning the educational programme and pupil progress. This should 
also include social and emotional needs, for example ensuring that learners feel 
fully part of their school community, are able to stay in contact with classmates, 
and have access to the opportunities enjoyed by their peers. 
 
The pupil’s school should be aware of its continuing role in the child’s education 
whilst they are not attending. For example, through providing relevant assessment 
information and liaising with the relevant Tuition service or Ty Afon staff over 
planning and examination course requirements where appropriate and ensuring 
that there is a named teacher within school who can co-ordinate and support 
these links. 
 
The pupil’s school must also work closely with the provider to prepare Key Stage 
4 pupils for their transition into post 16 education, employment, or training – this 
would be under the umbrella of careers guidance.  
 
All pupils will remain on roll of their home school and the prime responsibility for 
their education lies with that school. The process to refer to Ty Afon or the Tuition 
service is via the Vulnerable Pupil Panel.  
 
The panel paperwork is sent to the Senior Education Welfare Officer by the school 
with the attached medical advice. The advice confirming that a pupil is medically 
unfit for school must be completed by a Community Paediatrician, Consultant or 
Child and Adolescent Mental Health Consultant. Once the referral has been 
received the Local Authority will work with the pupil’s school to put appropriate 
education in place within the 15 days as stated in the WG guidance. 
 
As soon as educational support via the relevant route has been agreed, schools 
are required to provide baseline assessment information and curriculum plans to 
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inform the planning of educational provision. This information, along with advice 
from medical professionals, will ensure that the education provided is effectively 
matched to the child or young person’s unique needs.  
 
The education provided should be tailored to the learner’s individual educational 
needs and the impact of their medical condition on their ability to access 
education. Use of baseline assessment information from the home school will 
inform individual education plans, which should be suitable and flexible enough to 
be appropriate to the learner’s needs. The nature of the provision should also 
reflect the demands of what can be a changing or fluctuating medical condition.  
 
Schools are responsible for monitoring the quality of the provision for the 
individual learner e.g., through regular reviewing. The learner should, where 
available, have access to IT equipment and to the school’s intranet and internet. 
However, this will not be used in isolation and should complement face to face 
education. 
 
 
Pupils who are Hard to Place 
 
Sometimes children can find themselves without a school place during the year, 
for example, because their personal circumstances are such that they have had to 
move into the local authority or are looked after children. In some cases, these 
children may also exhibit challenging behaviour. (Please refer to Blaenau Gwent’s 
Admission Guidance and Hard to Place protocol for further information).  Where 
children meet the criteria, they will be referred into the Vulnerable Pupil Panel for 
further discussion.  Where it is deemed that a mainstream placement is not the 
most appropriate provision for the child tuition will be provided, whilst further 
assessments are completed.   
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Areas of Responsibility  
 
Schools  
Notifying the Education Welfare Officer if a pupil is likely to be away from school 
due to medical needs for longer than 15 school days; making an appropriate 
referral to the Vulnerable Pupil Panel and remaining responsible for:  

 producing a plan with clear targets for each half terms learning 
incorporated in half 

 termly work programmes in core curriculum subjects which the pupil would 
normally be studying in accordance with statutory requirements  

 schemes of work in each subject  
 setting and marking work  
 resources  
 examination entry fees  
 planning for National Tests  
 assessment of course work  
 career interviews  
 work experience placements  
 informing all other agencies of any alterations to the agreed plan 
 Providing appropriate support for reintegration at the earliest opportunity. 

 
Tuition responsibility 

 supports schools in producing a medical plan which will include 
arrangements for the delivery of a broad, balanced and appropriate 
curriculum, homework and marking  

 ensures clear lines of communication between all agencies and particularly 
ensures parents are informed about whom to contact in respect of 
education provision  

 sends a half termly report to the pupil’s school and the LA, outlining the 
pupil’s progress and achievements  

 works with the Education Welfare Service to ensure good attendance whilst 
receiving teaching outside of school and if necessary, making the 
appropriate referral requesting a home visit  

 completes attendance records which will be sent to the pupil’s school  
 attends review and reintegration meetings  
 ensures that teachers receive appropriate continuing professional 

development  
 liaises with appropriate agencies 

 
 

Partnership Working 
 
It is essential that, for pupils with medical needs, there is effective partnership 
working between education, health and other agencies. Medical / Healthcare 
Plans are an effective tool to ensure that the pupil’s education is not compromised 
by interim arrangements because of the pupil’s medical needs.  
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Funding 
 
While the pupil remains on roll at the school, the LA will withdraw from the school 
the funding linked to that pupil, on a daily basis, consistent with the number of 
days that the pupil is in receipt of medical tuition and that funding is then passed 
to the tuition service.  
 
 
Monitoring and Evaluation  
 
For pupils on the roll of a school, the school is responsible for monitoring the 
progress of the pupil’s education through regular liaison with the tutor. Schools 
should also review their provision for vulnerable pupils through their own school 
self-evaluation.  
 
In the case of children on bespoke packages, the LA will be responsible for quality 
assuring the quality of the provision.  The LA should ensure an appropriate level 
of insurance is in place to cover the setting’s activities in supporting learners with 
healthcare needs. The level of insurance should appropriately reflect the level of 
risk. Additional cover may need to be arranged for some activities, e.g. off-site 
activities for learners with particular needs. 
 
Where EOTAS services are commissioned from private providers the LA will have 
a set of guidelines regarding the education, safeguarding and wellbeing 
responsibilities they will be expected to fulfil. The LA reporting will be responsible 
for undertaking all necessary checks to ensure they are satisfied that the 
organisation has met their requirements. Once the local authority has undertaken 
these checks, the Vulnerable Pupil Panel can agree the organisation’s ‘approved’ 
status. A database should be made available to all maintained schools within the 
local area. 
 
Once an EOTAS provider has been entered onto the LA’s database as 
‘approved’, the local authority will have a responsibility to regularly monitor the 
provision available to ensure that the quality of the provision available, and all 
necessary safeguarding precautions, remain suitable. 
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Links to other strategies / key documents 
 

 Welsh Government - Inclusion and Pupil Support 203/2016  
 Public Health Wales – Report 1 ACES  
 Estyn – Happy and Healthy (2019)  
 Estyn – Education other than at school (2016)  
 Public Policy Institute for Wales: Promoting Emotional Health, Well-being, 

and 
 Resilience in Primary Schools 2016 
 Wellbeing of Future Generations Act 
 Additional Learning Needs Act (ALNET) (2018) 
 Shared Ambitions (2019) 
 Positive Relationships and Behaviour Strategy (2022) 
 Wellbeing Strategy (2020) 
 Inclusion and ALN Strategies (2022) 
 Managed Moves Policy (2022) 
 Elective Home Education Protocol (2022) 
 Safeguarding – BG Keeping Learners Safe Policy (2022) 
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Introduction 
A number of different groups are covered by the generic term Traveller – Roma, 
English and Welsh Gypsies, Irish and Scottish Travellers’, Showmen (fairground 
people) and Circus people, Bargees (occupational boat dwellers) and New 
Travellers’. 
 
The Education Act 1996 and the Education (Pupil Registration) (Wales) 
Regulations 2010 make statutory provision for all of these groups. 
 
Children of Traveller groups, whose families do not travel, are expected to register 
at a school and attend as normal. They are subject to the same rules as other 
children in terms of the requirement to attend school regularly once registered at 
school. 
 
However, many Traveller families will travel for work purposes. Blaenau Gwent 
County Borough Council has issued this guidance to support schools with clarity 
around attendance and registration of Traveller pupils.  
 
School attendance regulations. 
Section 444(6) Education Act 1996, gives parents a defence in which they cannot 
be found guilty of a school attendance offence, provided that the child is of no 
fixed abode and: 

a) parents are engaged in a trade or business of such a nature as to 
require them to travel from place to place, and 

b) the child has attended at a school as a registered pupil as regularly as 
the nature of that trade or business permits, and 

c) if the child has attained the age of six, that he or she has made at least 
200 attendances during the period of 12 months ending with the date 
on which the 

d) proceedings were instituted.   
 
Registration Codes. 
The Education (Pupil Registration) (Wales) Regulations 2010 provide the 
following registration guidance. 
 
When should the T code be used? 
On days when a pupil from a Gypsy, Roma or Traveller (GRT) family is known to 
be out of the area for work purposes and is not in educational provision, schools 
can use the T code to record the absence. 
 
Parents should make sure they let the school know in advance when they are 
going to be travelling and when they expect to return. This enables the child's 
attendance and absence to be recorded accurately, their safety and well-being to 
be monitored and appropriate distance learning work to be set by the school. 
The term 'travelling' means travelling as part of the parents' trade or business that 
requires them to travel from place to place. It does not mean travelling as part of a 
holiday. 
 
The T code can only be used if the child is travelling for work purposes with their 
parents, not with any other relatives. 
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The use of the T code to authorise a pupil's absence is at the discretion of the 
headteacher. 
 
 
D code 
The law allows for dual registration of pupils at more than one school. To help 
ensure continuity of education for GRT children it is expected that the child(ren) 
should attend school elsewhere when their family is travelling Where a GRT pupil 
is travelling and attending another school the pupil should be dual-registered 
using D code. The child remains on the D code until the subsidiary school informs 
the base school they have left and are off roll, or until they return to the school full 
time. 
 
C code 
Only exceptional circumstances warrant an authorised leave of absence. Schools 
should consider each application individually taking into account the specific facts 
and circumstances and relevant background context behind the request. 
 
O code 
Where GRT children are registered pupils at a school and are known to be 
residing at a site (official or otherwise) or in a house and are not attending school, 
the absence must be investigated in precisely the same way as that for any other 
pupil. If the reason for the absence is not known, it must be recorded as 
unauthorised. 
 
Apart from travelling for work purposes, Gypsies and Travellers participate in 
events and occasions that are of particular significant to them, e.g. Appleby show/ 
horse fairs. Extended family and religious events such as weddings and 
christenings or economic gatherings such as horse fairs will draw together 
extended family groups and reinforce communal identity. Gypsies and Travellers 
put high value on extended family responsibilities so families may move to care 
for sick relative or a bereaved family member. 
 
If a school approves leave of absence, the school needs to make it clear the days 
that are authorised and from what time that approval takes place. 
 
What actions should a school undertake when a GRT child does 
not return to school after travelling? 
If a child/ young person does not return to their base school after travelling the 
school should: 

 Make regular attempts, beginning on the first day of any unexplained 
absence to contact the pupil's parents either by telephone or text 
messaging. Every effort to locate and contact the family must be taken. 

 Contact the GRT access and attendance officers who will make every 
effort to visit the family and ascertain when the child will be returning to 
school (contact details below). 

 Contact any other school where the pupil or their siblings are known to 
attend while they were away. 

 For pupils known to be at risk or where safeguarding is a concern the 
school should contact social care. 

Page 106



 

 If despite these efforts the pupil's absence continues and his/her 
whereabouts remains unknown where a pupil has not returned to 
school for ten days after an authorised absence or is absent from 
school without authorisation for twenty consecutive school days’ school 
must contact the Education Welfare Service in line with the CME Policy. 

 
Distance learning and parent held education records. 
When it is known that a family is going travelling the school should supply a 
Parent Held Education record, to the family. Parent held records can be 
downloaded from the National Association of Teachers for Travellers website at 
http://www.natt.org.uk/parent-held-education-record-book 
 
The school should complete the relevant sections before handing it to the family. 
This record enables swift transfer of important information, including base school 
contact details, between dual registered educational settings. It can also serve as 
a record when children are travelling with distance learning materials.  
 
Clarifying Guidance 
Schools must not remove Traveller children from the school register when they 
are travelling for occupational purposes and have stated their intention to return. 
It is good practice for schools with registered Traveller pupils to ensure that the 
guidance in this document is written into the school’s attendance policy and that 
the guidance is explained to parents. Schools may differentiate Traveller absence 
statistics for school attendance evaluation purposes in the school’s self-evaluation 
form. 
 
Estyn 
Estyn’s published guidance discusses how school absences of Traveller children 
is managed, particularly ensuring that the school can demonstrate that: 

 the registration codes are used correctly 
 it is strategic and proactive in communicating with Traveller parents 

about their travelling patterns on a regular basis 
 it is strategic and proactive in ensuring excellent attendance when the 

children are not travelling 
 it provides distance learning materials in accordance with good practice 
 it provides Travelling families with the parent held education record 

before they travel 
 it includes specific guidance for Travellers in the school’s attendance 

policy and ensures the policy is accessible to parents 
 it evaluates its provision for narrowing the gap in attendance for 

Traveller children in the school self-evaluation form 
 it evaluates its provision for narrowing achievement gaps for Traveller 

children in the school self-evaluation form. 
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Introduction 
This policy has been developed to support pregnant schoolgirls and teenage 
parents in continuing their education.  It outlines the responsibilities of the local 
authority and schools and the need to ensure adequate support and 
safeguarding arrangements and child protection procedures are in place. It is 
essential that all agencies work together to provide a co-ordinated support 
package for the young person. 
 
 
The legislative framework:  
This policy is cognisant of the 2016 Welsh Government Pupil Support and 
Inclusion Guidance as well as the Protocol from All Wales Child Protection 
Procedure which in accordance with the Sexual Offences Act 2003 states that: 

 Children under the age of 13 are of insufficient age to give consent to 
sexual activity; 

 For young people aged between 13 and 16 whilst mutually agreed, non-
exploitive sexual activity between teenagers does take place, the age of 
consent should still remain at 16. This acknowledges that this group of 
young people is still vulnerable, even though they do not view 
themselves as such; and, 

 For young people over the age of 16 but under the age of 18 
consideration needs to be given to sexual exploitation and abuse of 
power and where appropriate a referral needs to be made. 

 
In any of the above circumstances a member of staff receiving the disclosure 
should not promise to maintain confidentiality and should share the information 
with the schools Designated Safeguarding Officer who will then determine the 
most appropriate course of action, which in the case of children under the age 
of 13 will involve an automatic child protection referral. 
 
 
The Equality Act 2010 
The Equality Act 2010 removed the exemption that previously applied to 
schools about bringing discrimination cases on the grounds of pregnancy and 
maternity.  This means that pupils should not be excluded because of their 
pregnancy or be required to study at home or in an alternative provision when 
they wish to remain in school.  Pupils must also be allowed to return to school 
once they have had their babies. 
 
 
The responsibilities of the local authority 
The local authority has a statutory duty to provide suitable education for all 
pupils who reside in the local authority and ensure all learners are kept safe.  
This includes pregnant schoolgirls and young parents.   
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Child Protection 
In line with the Keeping Learners Safe (Wales) Safeguarding Procedures: 
When a girl under the age of 13 is known to be pregnant, an immediate referral 
to Social Services MUST be made.   
 
Any staff member in a school setting who becomes aware that a girl is pregnant 
must inform the school’s Designated Safeguarding Officer who will determine 
the most appropriate course of action and ensure appropriate support and 
safeguarding arrangements are in place.  Further advice may be sought from 
the Safeguarding in Education Manager, Sarah Dixon (01495 356016 / 07815 
005241). 
 
Any professional in any learning setting in Blaenau Gwent must not assure 
confidentiality to a young person, under the age of 18. Appropriate safeguarding 
and child protection procedures must take precedence. The duty of 
confidentiality is not absolute and must not be assured or guaranteed.   
 
Any decisions regarding disclosure must be justified according to the particular 
facts of the case and guidance and documented accordingly.  Advice should be 
sought in cases of doubt from Social Services, Information, Advice and 
Assistance team. 
 
 
The Responsibilities of the Schools 
When a school becomes aware that a pupil on their roll is pregnant, they should 
follow the Child Protection guidance and safeguarding arrangements as set out 
in this policy.  The school must also make sure that the pupil is made aware of 
local services and how to access them. 
 
The school should inform the school’s Education Welfare Officer so that 
appropriate support can be put in place.  This support could include counselling, 
youth service projects or Families First. The head teacher will ensure that the 
pupil is able to continue with their education and that teachers and other pupils 
deal with the pregnancy sensitively. 
 
A meeting should be arranged in school to complete a risk assessment, to 
develop a pre- and post-natal plan and look at what multi-agency support might 
be needed.  This may include counselling if the young mum wants to talk about 
her situation and options. Awareness is needed of the reaction of other pupils to 
the pregnancy and the support structure that may be needed for the young 
mum regarding this. Childcare arrangements should form part of the meeting.  
The risk assessment will need to be reviewed every trimester.  
 
The Youth Service can support the young mum using the Baby Think It Over 
(BTIO) programme to help develop the young mum’s confidence and skills (also 
dads). Other ways in which the Youth Service could provide support should also 
be explored.   
 
It is good practice for schools to identify a designated person to have 
responsibility for school age parents so that they can oversee the young 
person’s educational and pastoral support needs. This could be the Designated 
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Officer for Safeguarding in the setting.  It should be noted that pregnancy is not 
a reason for exclusion. 
 
 
School Attendance 
The pregnant schoolgirl is expected to attend school as regularly and punctually 
as her pregnancy allows as she is still a child of compulsory school age.  Where 
necessary the pupil should be allowed out of class to rest during the day. 
 
Pregnant schoolgirls and expectant young fathers are entitled to attend ante-
natal classes.  These absences should be authorised, and code ‘C’ must be 
used for registration purposes. 
 
A schoolgirl who becomes pregnant is entitled to up to 18 weeks authorised 
absence to cover the time immediately before and after the birth.  It would also 
be reasonable to authorise two weeks’ paternity leave for the expectant father 
following the birth.  Code ‘C’ must be used for registration purposes for both 
young mum and dad. 
 
The school should consider how they can best support the pupil’s education 
during the period of maternity leave, for example by sending work home.   
 
After the period of maternity leave, the young mother should return to the school 
at which she is on roll.  There may be instances when it is agreed, in 
consultation with the pupil and her parents/carers that a return to mainstream 
education would not be in her best interests.  In this situation the school are 
advised to seek guidance from the Inclusion Service. 
 
Breastfeeding has a strong protective effect on the health of the mother and 
baby. It is important that schools support the student’s choice to breastfeed. If 
the childcare is close to the school, the pupil should be allowed to leave at 
agreed times or arrangements made for the baby to be brought into school. The 
school should identify a private area to enable the student to express milk and 
provide suitable facilities to store milk during the school day. 
 
Young parents are also entitled to some time off to care for their baby in the 
case of illness. Absence in this instance should be classified as ‘authorised’ for 
the mum or the dad. However, should this be an ongoing issue it would be 
advisable to contact the allocated EWO to discuss what support is available.  
 
 
Supporting Young Parents 
Schools should be supportive of both parents, acknowledging the additional 
needs that school age fathers and fathers-to-be have.  In some cases, the 
parents may attend the same school. Schools may need to consider offering 
counselling or additional support to the father as appropriate. 
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Childcare 
The availability of childcare facilities should be considered when considering 
options. Lack of appropriate or affordable childcare provision can prove to be a 
significant barrier to participation in education. The Family Information Service 
can provide advice to the young parents about accessing childcare. Families 
where both grandparents are working, or where a lone grandparent works, may 
be eligible for the childcare element of the Working Tax Credit for the childcare 
of their grandchild while they are claiming child benefit for that child. Further 
information about Working Tax Credit is available by calling 0345 300 3900. 
 
Provided that appropriate education and free childcare facilities are available, 
any pupil who still fails to attend education will be liable to the same legal action 
as any other pupil. Where there are childcare problems, the young parent 
should contact the designated Education Welfare Officer to see whether there 
are alternative educational arrangements that could be made.  
 
Wherever possible, pregnant schoolgirls and young parents will continue their 
education in mainstream settings.  However, where there are medical or 
psychological difficulties preventing this then an alternative placement or part-
time education will be considered.  
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Appendix 1 
 

School Risk Assessment - Example 
 
To be completed by schools educating a pregnant schoolgirl  
Extra-curricular school visits and events necessitate a separate risk assessment. 
 

Young parent name: 
 
 

Tutor group: Estimated date of delivery: 

Young parent lead: 
 
 

Risk assessment lead: Current planned maternity leave date: 

Risk assessment date: Review date: Review date: 
 
 

Emergency contact numbers: 
 
Parent/Guardian emergency contact number 1 – 
 
Parent/guardian emergency contact number 2 – 
 
Pregnancy and coronavirus guidance:  
 
The coronavirus environment and official guidance is constantly evolving. Please see the latest NHS 
pregnancy and coronavirus guidance to inform your risk assessing. 
 
https://www.nhs.uk/conditions/coronavirus-covid-19/people-at-higher-risk/pregnancy-and-coronavirus/ 
 
Your workplace risk assessment should already consider any risks to female employees of  
Childbearing age and, in particular, risks to new and expectant mothers.  As part of your risk  
Assessment, you should consider whether adapting duties and/or facilitating home working may be  
Appropriate to mitigate risks. 
 
It is recommended that schools follow the same principles for pregnant pupils, in line with their wider 
Health and safety obligations. 
 
From week 28 if school are unable to offer a separate room for the pupil to work in, remote learning 
should be offered.  If it is felt that this would be unsuitable due to additional learning needs then an IDP 
needs to be completed and forwarded to the Inclusion service, along with a current risk assessment. 
 
Additional Notes 
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Activity or Risk Hazard Control Measures 
In place 

Further Controls 
Measures 
required 

Y/N 
Manual handling of 
equipment and school 
books/bag. 

Excessive manual 
handling increases the 
potential for postural 
issues to arise. Risk 
may increase as the 
pregnancy progresses. 

- Pregnant schoolgirl should 
take particular care when 
moving or carrying any 
loads and should not 
presume that she is capable 
of moving equipment "as 
normal".  

 
- Reduce manual handling 

tasks where possible and 
alter the way the task is 
done to minimise fatigue 
and reduce physical stress. 

 
- Provide a locker to reduce 

the need to carry heavy 
loads.  

 
- These measures are 

especially important from 
the 28th week of pregnancy 
onwards. 

 

N 

Exposure to shocks, 
vibration, sudden 
movements. 
 
Risk of impact injuries, 
falls    and being 
knocked over. 

Regular exposure to 
shocks and vibrations     
can lead to health 
complications for the 
unborn child. 
 
Impact injuries, falls and 
being knocked over can 
lead to health issues for 
the pregnant schoolgirl 
and her unborn child. 

- Workstations to be 
assessed taking the 
schoolgirl’s need for more 
space into account.  

 
- Pregnancy pass (or similar 

more discrete pass if 
appropriate) issued 
permitting schoolgirl to 
leave class five minutes 
early to avoid congestion in 
corridors and to avoid 
queueing for lunch. 

 
- Agreed quiet space can be 

accessed during break and 
lunch to avoid congested 
social areas.  

 
- Contact sports ceased. No 

new sports, not already 
undertaken before 
pregnancy, to be started in 
PE. 

N 

School activities causing 
physical fatigue. 

Fatigue caused by 
excessive physical 
exertion can lead to 
significant health issues 
for the unborn child.  
Fatigue caused by over 
exerting during P.E 
lessons or walking 
around a large school site 
with urgency and multiple 
flights of stairs. 

- In discussion with the 
schoolgirl, adjustments to 
the length of school day 
and lessons undertaken 
should be under regular 
review. 

 
- Seating to be provided 

where possible and 
additional rest breaks 
should be considered. 

N 
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- Access to food and drink 

between lessons for 
regular snacking, a bottle 
of water accessible during 
lessons.  

 
- The amount and type of 

exercise a pregnant 
schoolgirl is able to 
undertake within P.E. 
lessons to be determined 
by the schoolgirl in 
collaboration with her P.E. 
teacher or identified 
mentor.  

 
- Pregnancy pass (or similar) 

issued to allow schoolgirl to 
leave class five minutes 
early so she can take her 
time and not rush around 
the school site. 

 
- Consider if a lift pass would 

be appropriate. 
Using chemical agents 
during science lessons. 

Use of chemical 
substances may cause 
ill-health to the pregnant 
schoolgirl and her 
unborn child. 

- Normal safety practices 
which apply to all students 
will protect the pregnant 
schoolgirl and her unborn 
child.  

 
- Consider seating plan to 

allow the schoolgirl to be sat 
in a well ventilated part of 
the classroom to minimise 
exposure to smoke and 
fumes. 

N 

Ingesting harmful foods 
during food 

Ingesting foods the NHS 
recommends 

- Food technology teacher 
should be aware of the 
pregnancy and educated on 
which foods pregnant 
women should avoid.  

 
- Particular care is taken to 

ensure the pregnant 
schoolgirl     avoids food the 
NHS has recommended 
pregnant women avoid. 

N 

Extended use of 
computer equipment 
during lessons. 

Postural issues may    
occur through being    
seated for extended 
periods of time. 

- Workstations assessed 
taking into account 
additional needs such as 
more space needed and 
postural support.  

 
- Sufficient rest breaks to be 

taken away from the screen. 

N 

Working in extremes of 
hot     and cold. 

Pregnant schoolgirls may 
be more susceptible to 
heat stress and may 
generally feel more 

- Pregnant schoolgirl not to be 
in areas where temperatures        
are especially hot or cold.  

 

N 
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uncomfortable in extreme 
conditions. 

- Consider additional rest and 
refreshment breaks. 

Evacuation in an 
emergency. 

Pregnant schoolgirl may 
be injured through impact 
with other evacuees 
during evacuation. 

- Personal Emergency 
Evacuation Plan put into 
place, schoolgirl fully 
informed of plan in case of 
emergency.  

 
- Key staff informed of 

pregnancy 

N 

Access Arrangements to        
and from school. 
 
 

Fatigue through travelling 
and risk of knocks and 
bumps from travelling in 
crowded areas. 

- Schoolgirl to allow adequate 
travel time so no need to 
rush.  

 
- Consider using alternative 

modes of transport if 
appropriate.  

 
- Consider travelling and 

arriving/leaving school 
before it becomes crowded. 

N 

Poorly fitting school 
uniform due to an 
inevitable increase in 
size during pregnancy. 

Severe discomfort 
leading to adverse 
effects.  
 
Difficulty wearing school 
uniform. 

- Allow comfortable clothing, 
ideally in school colours.  

 
- Consider if some uniform, 

such as a blazer, could be 
comfortably worn in a larger 
size. 

N 

First aid needs to be 
administered. 

Pregnancy not taken into 
account during 
administration of first aid. 

- First Aiders are discretely 
familiar with the pregnant 
schoolgirl.   

 
- First Aiders and team 

responsible for calling an 
ambulance have quick 
access to emergency 
contact details.  

 
- Pregnant schoolgirl to keep 

maternity notes with her 
throughout the school day. 

N 

Sitting exams. Increased stress and 
anxiety potentially 
causing health 
complications.   
 
Postural issues from 
being seated for long 
periods. 

- Pregnant schoolgirl to be 
assessed for Exam access 
arrangement needs and 
necessary provision made.  

 
- Postural support should be 

provided. 
 
- Emotional support provided 

through a mentor or through 
mental health services. 

 

N 
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Purpose 
 
This guidance is intended to support all maintained Blaenau Gwent schools, and 
specialist provision settings, hereafter referred to as ‘schools’, in the appropriate 
use of reduced timetables (sometimes referred to as ‘partial’ or ‘part-time’ 
timetables), within the current legal and safeguarding framework for pupils 
deemed medically fit to attend school.  
 
This guidance does not refer to the ‘staggered’ introduction of reception-aged 
pupil. 
 
 
Summary 
 
There is no statutory basis upon which to establish a reduced timetable, 
however, in exceptional circumstances schools may need to implement a 
reduced timetable in order to support a pupil who cannot attend school full-time 
for a short, agreed period. 
 
To ensure that the application of a reduced timetable is time-limited and that re-
integration to full-time education occurs swiftly and is appropriate to the pupil’s 
personal needs, abilities and circumstances, BGCBC is sharing this guidance 
with all schools in respect of all pupils of statutory school age. 
 
Schools and education settings have a statutory responsibility to ensure that all 
pupils on their roll receive a full educational entitlement and achieve good 
outcomes. 
 
In very exceptional circumstances, where the needs of a pupil require it, (for 
reasons outlined below), it may be reasonable for schools to consider placing a 
pupil on a reduced timetable for a short period. As the pupil’s ability to cope 
improves, unmet needs are addressed and the offer is adapted, the pupil would 
be re-integrated quickly into full-time education. 
 
For the purposes of this guidance, a reduced timetable means by agreement 
with the parent/carer, school and the Senior Education Welfare Officer, that the 
number of hours spent in education is reduced for a time-limited period of 
usually no more than six weeks. Schools should consult with all appropriate 
agencies involved with a pupil when considering a reduced timetable.  
 
Schools should take account and act upon the following guidance in order to 
continue to improve standards of educational attainment, safeguard the well-
being of all children and young people and reduce the likelihood to the school of 
charges being made in respect of a failure to educate. 
 
 
What is a reduced timetable? 
All pupils are entitled to a full-time education consistent with their Key Stage. 
 
The WG recommendations are that the school offer for the taught curriculum on 
a weekly basis should be: 

 Reception and Years 1 to 2 (children aged 5 to 7): 21 hours  
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 Years 3 to 6 (children aged 7 to 11): 23.5 hours  
 Years 7 to 10 (children aged 11 to 15): 24 hours  
 Year 11 (children aged 15 to 16): 25 hours  

 
However s19 of the Education Act 1996 permits a Local Authority to not provide 
full time education if it is considered in the best interests of the child.  
 
If a school decides to implement a reduced timetable, then there must be a 
suitable reason to take such an approach as they could be found to have 
discriminated against a pupil (contrary to s15 of the Equality Act 2010) by a 
tribunal because the pupil has been denied full time education.  
 
A reduced timetable is one which restricts a pupil’s access to a full-time 
curriculum. Careful consideration must be given by schools to the impact that 
reduced timetables will have on a pupil’s entitlement, academic progression and 
any safeguarding issues that may arise because of a reduced timetable being 
implemented.  
 
 
General Principles of a Reduced Timetable 
In very exceptional circumstances there may be a need for a temporary reduced 
/ part-time timetable to meet a pupil’s individual need. For example, where a 
medical condition prevents full-time attendance in education and reduced / part 
time timetable is considered appropriate to support the pupil’s medical needs at 
this time. This package should form part of a planned reintegration package. A 
reduced timetable should be supported by a timetable comprising blended 
learning led by and monitored by the school and that it is suitable for the 
individual pupil.  

 
The Local Authority advice is that schools should keep detailed records of the 
learning programmes provided to the pupil and identify a teacher/teacher who 
will be responsible for marking completed work and providing feedback to the 
pupil.  

 
A reduced / part-time timetable must not be treated as a long-term solution and 
any agreement must have a time-limit by which point the pupil is expected to 
attend the school on a full-time basis. (Timescales are outlined in 5.3 below) If 
despite a robust reintegration plan a child/young person does not respond 
positively to school, consideration may need to be given to reviewing the current 
provision. If this is the case the school should call a meeting with parents, 
Senior Education Welfare Officer and other relevant LA Officers, e.g. Family 
First to discuss if other agencies can provide advice and support to address 
underlying need or Outreach Support to discuss strategies to support the pupil. 

 
Where a pupil has a Statement of Special Educational Needs, or an Individual 
Development Plan delegated then a reduced / part-time timetable should only 
be used in exceptional circumstances and agreement must be obtained from 
the ALN Manager. A pupil should not be considered for a part-time timetable 
because of their additional learning need as this may constitute discrimination. 

 
For a pupil who is looked after (either through agreement under section 76 of 
the Social Services and Wellbeing (Wales) Act 2014 or a Care Order), has a 
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care and support plan or is on the Child Protection Register, consideration of 
implementing a reduced timetable must be taken in the context of the significant 
vulnerability of the pupil and this should be discussed with relevant agencies 
who may have a view as to whether or not this should be agreed. In these 
cases, any reduced timetable must be agreed with the Corporate Parent and 
the Senior Education Welfare Officer. 
 
 
Reduced timetables  
 
Could be implemented due to any of the following: - 

 A pupil having a short-term medical condition 
 A pupil in receipt of tuition for long term medical reasons 
 A pupil who has been excluded from school and is being reintegrated 

back into school 
 

When agreed by school’s / education providers, Local Authority and 
parents/carers as part of a planned reintegration approach for a pupil who has 
not attended school / provision for a period due to a significant event such as 
illness, disability or mental health issues  

 
Where a pupil has an on-going medical condition, which results in them being 
unable to attend school as a result of the condition, then schools can refer them 
to the Local Authority for tuition in line with Local Authority practice. 
 
In limited circumstances reduced timetables are used as a method of managing 
a pupil at risk of exclusion.  The Local Authority identify that this may only be 
chosen after other strategies have been implemented and exhausted. In this 
case the Local Authority advice is that these are for a maximum six-week period 
with regular reviews.  
 
NB Where a reduced timetable is agreed, the offer or provision must also 
include blended learning through the school’s hub to ensure continuity of 
learning. If the pupil does not have access to suitable technology to access this, 
the school would be expected to provide the equipment necessary to do so.  
 
 
Implementing a Reduced Timetable  
 
When considering placing a pupil on a reduced timetable, the school must: 

 be satisfied that a reduced timetable is an appropriate intervention given 
the needs of the pupil. There must be a clear and evidenced rationale for 
considering a reduced timetable as an intervention aimed at supporting 
the needs of the pupil.  A detailed assessment undertaken by the school 
with relevant evidence from an appropriate professional must be available 
to inform the decision in line with the rationale for a reduced timetable (e.g. 
if it is felt that a pupil requires tuition as they are not in a position to engage 
with the full curriculum due to significant medical/wellbeing concerns then 
this must be supported by appropriate advice from a CAMHS consultant 
prior to a referral being made for tuition, or if a pupil is struggling to access 
a full day in school then EPS advice should be sought as to 
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appropriateness of a reduced timetable with the aim of reintegrating the 
pupil and enabling them to access a wider range of provision in school. 

 formally notify the Senior Education Welfare Officer and where appropriate 
also alert the ALN Manager that this approach is being considered. Either 
Officer will link with relevant officers, i.e.  EP, EWO, Social Worker to 
ensure agreement from the Local Authority 

 clearly evidence all strategies that they have implemented to engage the 
pupil in a formal document such as a Pastoral Support Plan 

 ensure ethical and informed permission has been secured from parent / 
carer. This will be underpinned by a written agreement with the parent / 
carer ensuring signed parental permission prior to the commencement of 
a time limited reduced timetable. If the parent does not agree, the reduced 
timetable arrangements cannot be implemented. In these circumstances 
the school must consider alternative interventions 

 complete a detailed written action plan with clear objectives, agreed with 
the parents / carers and the pupil and involving a relevant Local Authority 
Officer, demonstrating a clear path of planned reintegration from part time 
to full time provision over a maximum of a six-week period, reviewed 
regularly. 

 ensure that the written agreement / action plan is provided to the Local 
Authority within 2 days of its completion 

 ensure that review information is provided to the Local Authority within 2 
days of each review 

 ensure the pupil has an active involvement in the process of planning, 
reviewing and evaluating the planned intervention 

 ensure full time education is in place at the end of the agreed period or 
arrange a review meeting to identify the way forward.  A maximum of one 
further period of six weeks should only be agreed in exceptional 
circumstances with parental and Local Authority agreement. In this case, 
the school should revisit the plan to reflect the need for an extension. 

 ensure that where the pupil has a Statement of Special Educational 
Needs/Individual Development Plan, a copy of the reintegration plan must 
also be sent to the Statutory ALN Team so that it can be included in the 
pupil’s file. The Local Authority must agree to the intervention and a 
reintegration (reduced) timetable must not interfere with any additional 
support given to a pupil due to his/her educational needs. 

 amend / undertake a risk assessment of the pupil’s needs to assess the 
impact that a reduced timetable would have on the child / young person. It 
is essential that the pupil’s welfare during any absence from school is 
considered.  

 amend any other existing documentation as appropriate to reflect the 
reduced timetable 

 ensure the blended learning offer is in place and that the pupil has the 
necessary equipment, IT infrastructure and skills to access the school’s 
learning platform 

 ensure parents / carers are clear they are taking responsibility for the pupil 
when he/she is not in school and guarantee that the pupil will be 
supervised off site and that this is recorded on the agreement 

 provide termly returns to the Senior Education Welfare Officer indicating 
the numbers and names of learners who are accessing reduced timetables 
(in line with Local Authority practice for monitoring) 
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Roles and Responsibilities 
 
The school must:  

 Notify the Senior Education Welfare Officer (and where necessary also 
notify the ALN Manager) that a reduced timetable is in place. 

 Meet with parent / carer to consider proposals. 
 Provide the pupil with sufficient and appropriately differentiated work to 

do for those hours they are not in school. Arrangements should be made 
to ensure that the work is marked; assessed and constructive feedback is 
given to the pupil. 

 Establish robust arrangements for monitoring and regular review of the 
plan by a named member of senior staff. 

 Ensure the written agreement and action plan is completed and shared 
with the Local Authority. 

 Ensure effective communication with parents or carers and key 
professionals about progress towards the pupil’s full re-integration to 
school.  

 Record the pupil’s attendance, using the appropriate registration codes, 
any sessions where the pupils are undertaking blended learning from 
home whilst not directly supervised by a school member of staff would be 
coded “C” i.e. an authorised absence. 

 Consult with Local Authority and provide appropriate information as 
outlined above to enable Local Authority to make an informed decision 
and consider the need for officer involvement (if not already in place) if 
an extension to the initial 6-week period is being sought. 

 
The Local Authority must: 

 ensure appropriate monitoring and challenge by collecting termly returns 
 agree to any request for a further extension to a part time timetable for it 

to continue beyond 6 weeks. 
 undertake quality assurance with schools to audit arrangements where 

part time timetables are in operation. 
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Appendix 1 
 

Reintegration (Reduced) / Part-time Timetable Process Flow 
chart 

 
Step 1: School informs Senior Education Welfare Officer that it is 

considering implementing a reduced timetable and also inform 
relevant LA Officers; e.g. ALN Manager, Social Worker as 
required. Consultation with ALN Manager would be required if a 
pupil has a statement  

 
Step 2:   School gathers clear evidence in the form of robust assessment 

information to support the rationale for a reduced timetable. 
 
Step 3: Local Authority discuss request and give agreement if pupil in 

receipt of additional funding/provision or is known to Social 
Services 

 
Step 4: School meets with parents / carers. 
 
Step 5: School completes written agreement and action plan and provides 

copy for Local Authority  
 
Step 6: Named senior member of school staff to monitor and review at 

agreed periods and at the end of the 6-week period.  Review 
information to be shared with Senior Education Officer and where 
appropriate ALN Manager.   

 
Step 7: Meeting arranged to agree way forward  
 
Step 8:  A further period of 6 weeks may be considered in exceptional 

circumstances with agreement from the Local Authority.  * 
 
* If the Local Authority do not give agreement further discussion would be 
required with relevant officers before extending the reduced timetable period. 
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Appendix 2 
 

Reintegration (Reduced) / Part-time Timetable Consent Form 
and  

 
Action Plan 

 
Pupil Name:  UPN:  
Date of birth:   Gender: MALE/FEMALE    
School:  Year Group:   
FSM:  YES/NO CLA:  YES/NO EAL: YES/NO ALN: YES/NO 
If FSM: What arrangements that have 
been made to ensure child has 
access to lunch meals? 
 

 

If CLA:  Who have proposals re 
amended timetable been discussed 
with and what were their view? 
 

Local Authority:  
 
Name of Social Worker:  
 
Social Worker View:  
 

Discussed with Senior Education 
Welfare Officer:  
 
Senior Education Welfare Officer 
View:  
 

Is pupil on Child Protection Register/ 
Child In Need of Care and Support? 

Name of Social Worker:  
 
Social Worker View:  
 

Have any safeguarding issues been 
highlighted and discussed with 
Safeguarding in Education Officer? 
 
 

SIE Officer view: 
 

Is the pupil in receipt of ALN 
provision? 

Discussed with ALN Manager:  
 
ALN Manager View:  
 

Has the child had a part-time 
timetable before? 
 
YES/NO 
 

If yes, when: 
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Name of parents / carers 
 

 

Name of lead person at 
school 
 

 

Date when this has been 
discussed and agreed with 
head teacher by lead person 
at school 
 

 

Name of head teacher 
 

 

Name of lead LA Officer 
 

 

Name of EP 
 

 

Name of EWO 
 

 

 
Reason for reduced / part time timetable (Including evidence) 
 
 A pupil having a short-term medical condition 
 A pupil in receipt of tuition provision for long term medical reasons 
 A pupil who has been excluded from school and is being reintegrated to 

school 
 
 
 
 
 
 
 
 
 

 
Date of meeting agreeing the 
part-time timetable 

 

Persons Present at above 
meeting 
 

 

Start date of part-time timetable 
 

 

Number of hours in education 
each week 
 

 

Review date of part-time 
timetable 
 

 

End date of part-time timetable 
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I / we agree to my child being placed on a reduced / part time timetable for a 
time limited period in line with the Local Authority policy on reintegration 
timetables.  This has been discussed with me in detail and I understand that this 
is an intervention to support the reintegration of my child into full time education.   
I agree to take full responsibility for my child during the hours they are not 
attending school / education 
 
Parent/carer signature:    
Date:      
 
 
School signature:    
Date:      
 
 
Other signatures (if required):  
 
LA Officer:    
Date:     
 
Social worker:   
Date:     

Timetable Monday Tuesday Wednesday Thursday Friday 
Time in 
school 
 

     

Objectives of part time /reduced timetable: 

 
 
 

Reintegration Plan: 
 
 
 

Review 
date 

 
 

Outcome:  
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Aim of the Hard to Place Protocol 
 
The aim of this Protocol is designed:  

 to provide a fair, equitable and open allocation of school places for those 
learners who do not have a school place, have been permanently excluded or 
require re-integration following specialist provision; 

 to ensure that vulnerable learners who require a school place quickly are 
admitted without unnecessary delay;  

 to be fair and transparent and to have the confidence of all schools with all 
schools working collaboratively; 

 to take account of the School Admissions Code (2013) and the statutory duty 
under section 86(2) of the School Standards and Framework Act 1998 to 
comply with parental preferences on school admissions; 

 to ensure implementation in conjunction with the Blaenau Gwent School 
Admissions Policy for Nursery and Statutory Education; 

 to ensure up-to-date and accurate records are kept of the movements in and 
out of all schools; 
to take account of genuine school concerns, e.g. previous serious breakdown 
of relationship between school and family. 

 
 
Needs of Learners Considered by the Hard to Place Protocol? 

 
Learners covered under the Protocol will be those who are in years Reception to Year 11 
who are not solely on a mainstream school roll or are out of school because they are in the 
process of transferring between schools and who fall under one of the following 
categories: 

 

 Children who were permanently excluded from their last maintained school 
placement and are able / ready to integrate to an alternative school; 

 Children attending PRUs or alternative provision who are ready to be 
reintegrated back into mainstream education; 

 Children returning from the criminal justice system (secure estate); 
 Child victims of serious crimes (child cruelty, kidnapping, sexual or violent 

crime, FGM); 
 Children who are CLA; 
 Children who have been out of education for longer than two months, 

including electively home educated pupils where there is evidence that the 
child has not been in receipt of a suitable education 

 Children with below 50% attendance; 
 Children with disabilities or medical conditions which have already impacted 

on their attendance or participation at school;  
 Children of carers, Gypsies, Roma, Travellers, children whose parents offend, 

asylum seekers and refugees who have been in the UK less than two years 
and need a supported entry to school; 

 Homeless children who have been placed in temporary housing;  
 Children who are in a refuge due to domestic violence; 
 Children of UK service personnel where a change of location ordered by the 

service leads to a need for a change of school and will have experienced 
multiple moves; 

 Children who have received 10 days’ exclusions in the last twelve months; 

Page 131



 

4 
 

 Children on the child protection register; 
 
 
Coordinating the Hard to Place Protocol 
 
It will be the role of a Designated Inclusion Officer (DIO-SEWO) to coordinate the 
movement of learners who are considered hard to place, working in close liaison with 
the Admissions Officer who manages admissions arrangements and the general 
transfer process. 
 
The role will include:   

 point of contact for schools regarding hard to place learners; 
 management of the Hard to Place Learner spreadsheet; 
 oversight of PSPs; 
 close liaison with schools, parents/carers, social services, health and other 

agencies to ensure a team around the learner approach for those hard to 
place; 

 providing quality assurance of the hard to place summary forms; 
 provision of regular updates to DMT, Attendance Forum, Admissions Forum 

and Vulnerable Learner Panel (VLP) QA Group. 
 
In addition to the role of the DIO, and in line with the Welsh Government School 
Admissions Code (2013) and Blaenau Gwent Admissions Policy for Nursery and 
Statutory Education, the Admissions Forum will monitor how well the protocol is 
working, how quickly learners are found places, and the contribution every school in 
the area is making.  
 
 
Determining Learners- Hard to Place 
 
The table below (Hard to Place Learner Summary) will be used to determine those 
learners who are considered hard to place. Learners will fall into one of three 
categories:   

Level 1 – Straight admission 
Level 2 – Admission with acknowledged need but not meeting criteria 

for hard to place 
Level 3 – Considered hard to place  

 
The table sets out 14 categories each covering areas that would either cause a 
learner to be hard to place (such as permanent exclusion) or contribute in part to a 
learner being hard to place (such as a learner having been out of education).  
 
Each category has a weighting attached to it, the sum of which determine whether a 
learner is considered hard to place.  
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NB: It should be noted that a learner who meets the criteria for Hard to Place 
does not mean that the learner is unable to be placed or is not appropriately 
placed in mainstream. It simply gives an indication of those pupils for whom a 
mechanism is needed to ensure a careful, coordinated and planned 
integration/reintegration and a recognition that the school has enrolled a pupil 
with particularly needs. 
 
Nor is the Hard to Place Learner summary a list to be used to support a position 
that a learner in mainstream is no longer suitable for mainstream. Where schools 
consider a learner requires a more specialist placement appropriate 
documentation must be completed and submitted to VLP Panel for consideration.  
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Hard to Place Learner Summary 
 

Category 
Score 

Category 
Tick if 

relevant 
(for INC 

use only) 

7 
Children who were permanently excluded from their 
last maintained school placement and who are ready 
for re-integration to an alternative school.  

 

 

7 

Children attending PRUs or Alternative Provision 
who are ready to be reintegrated back into 
mainstream education but into a different school 
from the one originally attended;  

 

 

7 
Children returning from the criminal justice system 
(secure estate); 

 
 

5 Children who are CLA and in a residential setting;  
 

3 
Child victims of serious crimes (child cruelty, 
kidnapping, sexual or violent crime, FGM); 

 
 

3 Children who are CLA.      

2 

Children who have been out of education for longer 
than two months including electively home educated 
pupils where there is evidence that the child has not 
been in receipt of a suitable education; 

 

 

2 Children with below 50% attendance;   

2 
Children with disabilities or medical conditions which 
have already impacted on their attendance or 
participation at school;  

 

 

2 
Homeless children who have been placed in 
temporary housing;  

 
 

2 
Children who are in a refuge due to domestic 
violence; 

 
 

2 
Children who have received 10 days exclusions in 
the last twelve months; 

 
 

2 Children on the child protection register;   

1 

Children who are carers; children of Gypsies, Roma, 
Travellers; children where parents offend; children of 
asylum seekers and refugees who have been in the 
UK less than two years and need a supported entry 
to school; children with SEN. 
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1 
Children of UK service personnel where a change of 
location ordered by the service leads to a need for a 
change of school;  

 

 

   Total  

 
 

Hard to Place Level 
 
  Description Points 

  Level 1 - Straight forward Admission 0 

  Level 2 - Admission but doesn’t meet scoring for Hard to Place     
               (added to Hard to Place Learner spreadsheet) 

1-5 

  Level 3 - Hard to place (Education Information) form to be completed 6+ 

 
 
The Learner form is sent to schools as part of the information requested by the 
Admissions Officer upon receipt of an in-year transfer request.  
 
When the summary has been completed the scoring will determine whether a learner 
is considered hard to place.  
 
Should a learner be Level 1 there is no further action required and the admission will 
be processed by the Admissions Officer in the usual way. Details of the learner will 
not be recorded by the DIO. 
 
Should a learner be Level 2 the Admissions Officer will pass the details to the DIO 
who will hold the information provisionally until placement has been agreed through 
the Admissions process. Level 2 acknowledges a level of need but not to the extent 
that a learner could be considered hard to place.  The DIO would allocate the scoring 
to the school the learner transfers to once enrolled and remove the same allocation 
from the school the pupil has left.  
 
Should a learner be Level 3 then a Hard to Place (Education Information) form will be 
sent to the school for completion and the Hard to Place process will commence. 
 
All in-year transfers have a 15-day processing deadline. If there is an indication or 
relevant additional information submitted that determines the pupil(s) is hard to place, 
then the transfer request will still need to be processed in line with the Blaenau 
Gwent Admissions Policy for Nursery and Statutory Education, within the 15-day 
deadline.  
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Foundation Schools 
 
Foundation schools manage their own admission process, and therefore, reference 
to Admissions Officer in this document refers to both a local authority Officer in the 
Education Transformation team and the admissions committee responsible for 
admissions in the Foundation school. 
 
 
Who can refer a pupil under the Hard to Place Protocol? 
 
An officer of the Local authority can refer an individual under the Hard to Place 
Protocol. It is anticipated that any individual who has been identified as unplaced will 
be referred immediately following the local authority becoming aware of their status.  
 
Any school receiving an application outside the normal applications round can refer 
any applicant under the Hard to Place Protocol if they consider that the applicant 
satisfies the criteria referred to in the Hard to place Protocol. However, if a 
parent/carer has applied for a place as an In-Year Admission and a place is not 
subsequently offered the parent/carer is entitled to appeal this decision. The outcome 
of an independent School Admissions Appeal will take precedent over the Hard to 
Place Protocol. 
 
All referrals to the Hard to Place Protocol will be reviewed within 15 working days of 
the referral date. 
 
 
Hard to Place Processes 
 
Each year a significant number of learners change schools. For the majority, the 
change of placement will be straightforward and managed solely through the 
Admissions team. 
 
However, there are a smaller number of learners who will have a range of needs that 
would warrant consideration of being Hard to Place. 
 
A number of processes are needed to ensure that for such learners’ movements 
between schools and in and out of specialist provision are managed smoothly. 
 
Below are processes for: 

 Movements between Blaenau Gwent schools 
 Leaners permanently excluded from a mainstream school 
 Integration from Specialist Provision into a new school 
 Re-integration from Specialist Provision back into current m/s school 
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Movements Between Mainstream Schools 
 
The process below covers only Hard to Place pupils moving between schools 
following an in-year request by parents. 
 

NB: This process sits separate to the managed move protocol although for 
pupils who are managed moved, once the learner is sole registered on the 
new school roll, and if the pupil met the level 2 or 3 criteria then the Hard to 
Place Learner spreadsheet will be updated to reflect the learner starting in 
the new school and leaving the previous school. The additional weighting 
will be added to the new school and subtracted from the old school. 
 

1. Admissions form is submitted to the Education Transformation team. 
 

2. Admissions Officer forwards a copy of the Learner form to the current school. 
 

3. Learner form completed and returned to Education Transformation team. 
 

4. If the learner scores 0 the Admissions Officer will process the admission in 
accordance with the Blaenau Gwent Policy. 

 
5. If the learner scores above 0, the Admissions Officer will pass the details to 

the Designated Inclusion Officer (DIO). 
 

6. If the learner scores above 0 but does not meet the threshold for Hard to 
Place, the learner’s details and scoring will be recorded on the Hard to Place 
Learner spreadsheet and the Admissions Officer will be informed to proceed 
with the general admissions process. 

 
7. If the learner’s score meets the threshold for Hard to Place, the DIO will 

contact the current school and request that an Education Information Form 
(EIF) is completed. 

 
8. Upon receipt of the EIF, the DIO will meet with the Admissions Officer and the 

Service manager - Inclusion to discuss parental preference and the current 
position of each school in terms of new pupil placements accepted and pupils 
who have moved into other provisions or out of the Borough, as recorded on 
the Hard to Place Learner spreadsheet. 
 

9. Should it be agreed that based on the current scoring a placement in an 
alternative school should be considered, the DIO will discuss this with the 
parents/carers. 

 
10. Once a placement has been determined in discussion with parents/carers 

(whether the original choice of school or an alternative) the DIO will contact 
the school to provide a copy of the EIF and the Learner form and seek their 
views. The following needs to be borne in mind: 

The LA and the governing body of a maintained school have 
a statutory duty under section 86(2) of the School Standards 
and Framework Act 1998 to comply with parental 
preferences on school admissions. 
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11. Should a school not agree with the placement they will be asked to complete a 
Hard to Place referral form which will be returned to the DIO for discussion at 
the Vulnerable Learners Panel (Appendix 1). 
 

12. On receiving a referral from a school the Vulnerable Learners Panel will 
consider the application and make a determination as to whether the referral 
meets the criteria for placement on the grounds of challenging behaviour. 

 
13. Any referral under the Hard to Place Protocol that does not meet the agreed 

criteria will be referred back to the named school for admittance as an in year 
admission. The Vulnerable Learners Panel reaching this determination will 
provide the School full reasoning for this decision. Schools accept that the 
Vulnerable Learners Panel’s decision in this matter is final and all pupils will 
be admitted within 5 days of receipt of the Vulnerable Pupil’s Panel’s decision.  
 

14. Any referral not accompanied by suitable supporting evidence from the School 
will not be considered. Schools will instead be required to admit any pupils as 
an In-Year Transfer (in order to reduce the period of time a young person is 
unplaced). Pupils are to be admitted as an In-Year Transfer within 5 days of 
receipt of the Vulnerable Learners Panel’s decision. 
 
 

Vulnerable Learners - Panel Decision 
 
Any school required to admit a pupil under the Hard to Place Protocol will be 
provided with the full reasoning for this placement and any supporting evidence and 
information that would assist with the pupil’s admission and transition to the school.  
 
Once a placement decision has been made, the Chair will notify the school that has 
been identified, in the first instance. The Local authority’s Admissions Department will 
formally notify the school and parent/carer. Schools accept the Panel’s decision and 
must contact the parent/carer to arrange the admission within seven calendar days. 
The school must also notify the Admissions team of the admission date confirming 
that the child is on roll. 
In the event that a school refuses access of a pupil they must provide a written 
response to the Corporate Director of Education within seven calendar days. In this 
event the Local authority will seek to use its powers of direction or will seek the 
secretary of state to direct the school to admit. 
 
 
Learners Permanently Excluded from a Mainstream School 
 
Excluded learners should only be educated outside of the mainstream where there 
are significant problems that need to be addressed in a different environment. For 
some permanently excluded learners the best course of action is for them to re-join a 
mainstream school within a matter of days or weeks. The longer a learner is out of 
school the more difficult it is for them to be reintegrated. For those who are 
permanently excluded from primary schools, rapid reintegration into a mainstream 
environment is particularly important.   
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For a small number of learners approaching the end of compulsory schooling it may 
be unrealistic to expect them to make a successful return to school. In 
these circumstances the LA will arrange a programme of study and experience  
designed to lead to further education, training or employment.  
  
Admission authorities should not normally refuse admission to learners because of 
their past disciplinary record, including any previous exclusions. The Welsh 
Government School Admissions Code (2013) - Statutory Code Document No: 
005/2013 makes it clear that admission authorities should not make subjective 
judgements as to the suitability of certain learners for a school.  
 
The LA and the governing body of a maintained school have a statutory duty under 
section 86(2) of the School Standards and Framework Act 1998 to comply with 
parental preferences on school admissions. However, this duty does not apply when 
a learner has been permanently excluded from two or more schools and at least one 
of the exclusions took place after 1 September 1997. The requirement to comply with 
parental preference is disapplied for a period of two years following the second 
exclusion. 
 
When a pupil is permanently excluded from a Blaenau Gwent school, in addition to 
following Welsh Government process guidance, the school will complete an 
Education Information Form (EIF) within five school days of the permanent exclusion 
being issued and forward it to the Designated Inclusion Officer (DIO). 
 
For learners who are CLA, a meeting will also be held within the first five days 
following the issuing of a permanent exclusion. More details are in the section ‘CLA 
Learners’ on page 16. 
 
The LA will convene a Permanent Exclusion meeting within five school days of 
receiving the EIF with Lead Officer for Inclusion, Principal Educational Psychologist, 
SEWO, ALN Manager, DIO and a senior representative from the River Centre. The 
meeting will determine whether it would be appropriate for the VLP Panel to consider 
a placement in revolving door provision if available or whether a mainstream 
placement should be sought.  
 
 
Option 1 – Mainstream 
 

1. If agreed that a mainstream placement should be sought the outcome of the 
Discipline Committee and appeals process will be awaited. 
 

2. If the permanent exclusion is overturned the pupil will return to school. 
 

3. If the permanent exclusion is upheld the DIO will liaise with the parents/carers 
to ascertain parental choice of placement. 
 

4. The DIO will meet with the Admissions Officer and the Lead Officer for 
Inclusion to discuss parental preference and the current position of each 
school in terms of the Hard to Place Learner spreadsheet and pupil 
movements. 
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5. Should it be agreed that a placement in an alternative school to the one 
expressed as parental preference should be considered, the DIO will discuss 
this with the parent. 

 
6. Once a placement has been determined in discussion with parents (whether 

the original choice of school or an alternative) an admissions form will be 
completed and the DIO will contact the school to provide a copy of the EIF 
and seek their views. The following needs to be borne in mind: 

 
The LA and the governing body of a maintained school have 
a statutory duty under section 86(2) of the School Standards 
and Framework Act 1998 to comply with parental 
preferences on school admissions. 

 
7. Should a school not agree with the placement they will be asked to complete 

a Disagreement form which will be returned for discussion between the DIO 
and Lead Officer for Inclusion. The Lead Officer for Inclusion will then contact 
the Head for further discussion. If the matter remains unresolved, the Lead 
Officer for Inclusion will provide a brief for the Director of Education. 

 
 
Option 2 - Specialist Provision 
 

1. If agreed that a River Centre revolving door placement may be appropriate 
the outcome of the Discipline Committee and appeals process will be awaited. 
 

2. If the permanent exclusion is overturned the pupil will return to the school 
unless it is agreed at independent appeal that because of exceptional 
circumstances or other reasons it would not be practical to give a direction 
requiring reinstatement 
 

3. If the permanent exclusion is upheld the DIO will make contact with the 
parents/carers regarding placement and will:  

a. gain parental consent for discussion at VLP Panel 
b. gain the parents/carers and learner views 
c. ascertain parental choice of roll school  
d. explain next steps. 

 
4. The DIO will meet with the Admissions Officer and the Lead Officer for 

Inclusion to discuss parental preference for roll school and the current position 
of each school in terms of the Hard to Place Learner spreadsheet and pupil 
movements. 
 

5. DIO will agenda the learner for discussion at the next VP Panel (late inclusion 
on the agenda is agreed in this instance).  
 

6. DIO will inform parents/carers of outcome. 
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7. DIO will liaise with Admissions Officer regarding enrolment. 
 

8. Revolving door placement, if agreed, will begin. If not agreed, the process for 
integration into mainstream will be followed. 
 

9. After a period of intervention, the pupil will be reviewed and paperwork 
submitted to VLP Panel with recommendations (either move to mainstream or 
continued placement at River Centre). If the latter, DIO will agenda under 
‘Ongoing Placement’ and provide a clear rationale as to what has been done 
with the pupil and what will be done differently to meet their needs to prepare 
for reintegration.  
 

10. If it is the view of the VLP Panel that a mainstream placement is appropriate, 
then the process for ‘Integration from Specialist Provision into a new 
mainstream school’ should be followed. 

 
 

Integration from Specialist Provision into a new mainstream school 
 
This process is applicable for: 

 Learners who have been permanently excluded and are awaiting placement 
into a new school from a specialist provision.  

 Learners who attend a specialist provision on a dual registered basis but it 
would not be appropriate for them to reintegrate back into the school they 
previously attended. 

 
1. At the point at which it is felt that a pupil is ready to integrate into a new school 

from specialist provision an EIF will be completed. It is not necessary for a 
Hard to Place summary to be completed as pupils in specialist provision for 
SEBD are considered Hard to Place learners automatically. 
 

2. The DIO will liaise with the parents/carers to ascertain parental choice of 
placement.  

 
3. The DIO will meet with the Admissions Officer and the Lead Officer for 

Inclusion to discuss parental preference and the current position of each 
school in terms of new pupil placements accepted and pupils who have moved 
into other provision or out of the Borough, as recorded on the Hard to Place 
Learner spreadsheet.  

 
4. Should it be agreed that a placement in an alternative school should be 

considered, the DIO will discuss this with the parent.  
 

5. An admissions form will be completed. 
 

6. Once a placement has been determined in discussion with parents (whether 
the original choice of school or an alternative) the DIO will contact the school 
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to provide a copy of the EIF and seek their views. The following needs to be 
borne in mind: 

 
The LA and the governing body of a maintained school have 
a statutory duty under section 86(2) of the School Standards 
and Framework Act 1998 to comply with parental 
preferences on school admissions. 
 

7. Should a school not agree with the placement they will be asked to complete a 
Disagreement form which will be returned for discussion between the DIO and 
Lead Officer for Inclusion. The Lead Officer for Inclusion will then contact the 
Head for further discussion. If the matter remains unresolved, the Service 
Manager - Inclusion will provide a brief for the Corporate Director of Education. 
 

8. Should it be determined that the integration is not appropriate at that time, a 
further period of specialist provision will be allocated.  

 
9. Once placement has been agreed, but whilst the learner is still on roll at the 

specialist provision, a PSP meeting should be held to update the PSP. This 
will be attended by the DIO, a senior member from the specialist provision, a 
senior leader from the school’s relevant key stage as well as representatives 
from other agencies involved. 

 
10. Once the learner is on roll, the Hard to Place Learner spreadsheet will be 

updated reflecting the learner starting in the new school and leaving the 
previous school. The additional weighting will be added to the new school. 
 
 

Re-integration from Specialist Provision back into current 
mainstream school 

 
1. At the point at which it is felt that a pupil is ready to re-integrate back from 

specialist provision into their current school, an EIF will be completed. It is not 
necessary for a Hard to Place summary to be completed as pupils in specialist 
provision for SEBD are considered to be Hard to Place automatically. 
 

2. As the pupil is already dual registered there is no requirement to seek parental 
choice or complete an admissions form. 

 
3. The DIO will contact the school to provide a copy of the EIF. 

 
4. The DIO will coordinate a meeting between the school, DIO, specialist 

provision and the school’s Educational Psychologist.  
 

5. The meeting will discuss the reintegration plan, the establishing of a new PSP, 
timescales and the support that may be required to ensure a successful 
reintegration. 

 
6. Should a school not agree with the reintegration they will be asked to 

complete a Disagreement form which will be returned for discussion between 
the DIO and Service Manager for Inclusion. The Service Manager for Inclusion 
will then contact the Head for further discussion. If the matter remains 
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unresolved, the Lead Officer for Inclusion will provide a brief for the Corporate 
Director of Education.  

 
7. Should it be determined that a reintegration is not appropriate at that time, a 

further period of specialist provision will be allocated.  
 

8. Once reintegration has been agreed, but whilst the learner is still dual 
registered at the specialist provision, an updated PSP meeting should be held. 
This will be attended by the DIO, a senior member from the specialist 
provision, a senior leader from the school’s relevant key stage as well as 
representatives from other agencies involved. 

 
9. Once the learner is on roll, the Hard to Place Learner spreadsheet will be 

updated reflecting the learner being back in school.  
 
 
Permanent Exclusion – More Details 
 
The School’s Role  
A decision to exclude a learner permanently is a serious one. It will usually be the 
final step in a process for dealing with disciplinary offences following a wide range of 
other strategies, which have been tried without success. It is an acknowledgement by 
the school that it has exhausted all available strategies for dealing with the learner 
and should normally be used as a last resort.  
 
There will, however, be exceptional circumstances where in the head teacher’s 
judgement it is appropriate to permanently exclude a learner for a first or one-off 
offence. These might include:  

 serious actual or threatened violence against another learner or a member of 
staff  

 sexual abuse or assault  
 supplying an illegal drug  
 use or threatened use of an offensive weapon. 

 
Exclusion should not be imposed in the heat of the moment. Before deciding whether 
to exclude a learner the head teacher should: 

 ensure that an appropriate investigation has been carried out  
 consider all the evidence available to support the allegations. The more 

serious the allegation and thus the possible sanction, the more convincing the 
evidence substantiating the allegation needs to be  

 take account of the school’s behaviour and equal opportunities policies, and, 
where applicable, the Equality Act 2010  

 allow the learner to give his or her version of events  
 check whether the incident may have been provoked, e.g. by bullying or by 

racial or sexual harassment if necessary consult others, but not anyone who 
may later have a role in reviewing the head teacher’s decision, e.g. a member 
of the discipline committee  

 keep a written record of the incident and actions taken. 
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The school’s obligation to provide education continues while the learner is still on the 
roll and therefore the name of a permanently excluded learner should remain on the 
school roll until the appeals procedure is completed, or until the time for appeals has 
expired without an appeal being lodged. It may be removed earlier if the 
parents/carers and/or learner give notice in writing that they do not intend to appeal. 
 
CLA Learners 
Everything must be done to avoid the permanent exclusion of any Child Looked 
After. Schools are expected to be proactive in working with the young person, carers, 
social workers, CLA Education Coordinator, River Centre and the Inclusion Service in 
doing everything possible to avoid permanent exclusion. 
 
Should a headteacher permanently exclude a Child Looked After, the school will 
provide a completed Education Information Form to the LA within five school days. In 
addition, the head teacher will convene a meeting within that same timescale to 
discuss the pupil needs and the support available. The meeting will be attended by 
the social worker, foster carer/parent, CLA Education Coordinator and representative 
from the River Centre. The meeting will be chaired by the CLA Education 
Coordinator. 
  
The headteacher will present the case for the permanent exclusion, providing 
evidence that the decision was reasonable, fair, proportionate and lawful. Those 
present will then have an opportunity to comment on the permanent exclusion. At the 
meeting it will be determined whether there is an option to put alternative provision in 
place that would enable the head teacher to rescind the permanent exclusion, dual 
registering the pupil whilst an alternative school setting is found.  However, the right 
still remains with the head teacher to permanently exclude should the circumstances 
warrant it.  
 
The Education (Admission of Looked after Children) (Wales) Regulations 2009 
places a duty on admission authorities in Wales to admit children looked after by a 
LA in Wales where an application for admission outside the normal admissions round 
is made by the corporate parent on their behalf.  
 
However, before making an application, the corporate parent (i.e. the Welsh LA 
responsible for looking after the child) must consult with the relevant admissions 
authority and make every effort to ensure the appropriateness of the named school in 
the light of the child’s background including SEN and/or faith needs.  
 
Learners with a Statement of SEN or Local Authority Individual Development 
Plan 
Other than in the most exceptional circumstances, schools should avoid permanently 
excluding learners with statements of SEN/Individual Development Plans. They 
should also make every effort to avoid excluding learners who are being supported 
under the Special Educational Needs Code of Practice or the Additional Learning 
Needs Code for Wales. 
 
Where a learner with a statement of SEN or a local authority IDP is permanently 
excluded, the head teacher should use the period between their initial decision and 
the meeting of the discipline committee to work with the LA to see whether more 
support can be made available or whether the statement can be changed to name a 
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new school. If either of these options is possible, the headteacher should normally 
withdraw the exclusion. 
 
Therefore, when a learner with a statement of SEN/local authority IDP is permanently 
excluded, the school will provide a completed Education Information Form to the LA 
within five school days to enable a LA Permanent Exclusion meeting to be held. This 
meeting will discuss whether the ALN Panel should consider a revolving door 
placement for the pupil or whether another mainstream school may be appropriate.  
 
No action can be taken on alternative/new placement until the discipline committee 
has reached a decision and the appeals process has been concluded. 
 
Section 324 of the Education Act 1996 requires a maintained school that is named in 
a statement of SEN to admit the child.  
 
Funding to Follow Learners  
Funding is removed from the excluding school’s budget at the point at which the 
permanent exclusion is upheld by the independent appeal panel, or alternatively if 
there is no appeal, the final date on which an appeal could have been made. The 
learner will remain on the excluding school’s roll until that time and the school 
remains responsible for the learner’s education.  
 
Where a learner is permanently excluded from a maintained school, that school’s 
budget share for that year will be reduced by the amount required in the School 
Funding (Wales) Regulations 2010 at the point at which the exclusion is upheld by 
the independent appeal panel, or alternatively if there is no appeal, the final date on 
which an appeal could have been made.  
 
Where a school admits a learner who has been permanently excluded in that 
financial year from another maintained school, the LA will allocate an amount for the 
rest of the financial year as required by the regulations. 
 
Alternatively, it will help offset the cost to the LA of education otherwise than at 
school under the LA’s duty under section 19 of the Education Act 1996.  
 
The LA’s Role 
The LA will seek to ensure there are flexible, creative strategies in place to meet the 
individual needs of learners permanently excluded from school.  
 
Once a learner is removed from a school roll, unless a new school has been 
identified and transition begun, the LA is responsible for ensuring that suitable 
education is made available. In cases where the school from which the learner has 
been excluded is maintained by a different LA, this will be the home LA.  
 
Should the LA Permanent Exclusion meeting decide that the excluded learner should 
be considered for a revolving door placement, the learner will be added to the 
agenda of the next available VLP Panel for consideration of future arrangements.  
Representatives from those services involved with the learner will be invited e.g. 
social services, CAMHS, Careers etc. and the learner will be discussed first on the 
agenda. 
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LA Support to Mainstream Schools  
Reintegration of excluded learners into mainstream schools is a significant challenge 
for both schools and learners. The LA will make support available for the receiving 
school to ensure that the reintegration is successful. Support may be in terms of 
services such as advice & guidance, a suitably trained member of special school staff 
who provides an agreed level of transition support or ongoing support or funding to 
assist the school to support the excluded pupil. This is separate from the transfer of 
learner-related funding from excluding schools to accepting schools under the School 
Funding (Wales) Regulations 2010 and the Education (Amount to Follow 
Permanently Excluded Pupil) Regulations 1999 (as amended).  
 
Reintegration Plans and Pastoral Support Programmes (PSPs)  
An excluded learner reintegrating into a mainstream school will require a 
reintegration plan (or transition plan) drawn up. The plan may be an adaptation of an 
existing PSP or may remain as a separate but linked element. 
 
The school and LA will look carefully at how to meet the needs identified in a 
learner’s plan by using their resources both creatively and flexibly, making best use 
of existing and additional resources provided. Multi-agency strategies and provision 
should be fully considered in the development of a full individual timetable. 
Consideration should be given to whether learners need regular input  
from a teacher to address their key skills. The amount of input should be agreed 
according to the individual needs of the learner.  
 
The LA will liaise with the parents/carers, the learner and the receiving school about 
the plan, where appropriate agreeing action with the learner. The plan should include 
the steps to be taken for reintegration into school including action to be taken by the 
setting to address the learner’s problems and ensure a smooth return to mainstream, 
or transition into post-16 education.  
 
Where it is considered that reintegration into mainstream is appropriate and possible, 
consideration should be given to:  

 support arrangements to be put in place by LA and school  
 preparing the pupil (including knowing their views) 
 preparing the parents/carers (including knowing their views 
 preparing receiving staff  
 arrangements for arrival  
 time-tabling implications  
 Specific Measurable Attainable Relevant Time-bound (SMART) targets  
 monitoring and review arrangements  
 learning and behaviour targets for individual education plans  
 the nomination of a key worker in the LA and school  
 multi-agency involvement and key areas of responsibility  
 home–school liaison. 
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Appendix 1 
 

Vulnerable Learners Panel Referral Form 
 

Hard to Place 
 

NB. Please consider UNCRC, Disability Discrimination 1995 and the Equality Act 
2010 and any reasonable adjustments that can be made when completing this form. 

 
School making 
referral 

 

Pupil name 
 

 

Pupil address 
 

 

DOB 
 

 NCY  

Reason for changing 
school 

 

 
I am referring this pupil to Blaenau Gwent County Borough Council as a Hard to 
place pupil.  The pupil meets the following fair access criteria (please indicate as 
appropriate): 
 
Blaenau Gwent Hard to Place Criteria X 

 
Children who were permanently excluded from their last maintained 
school placement and who are ready for re-integration to an 
alternative school. 

 

Children attending PRUs or Alternative Provision who are ready to 
be reintegrated back into mainstream education but into a different 
school from the one originally attended;  

 

Children returning from the criminal justice system (secure estate);  
Children who are CLA and in a residential setting;  
Child victims of serious crimes (child cruelty, kidnapping, sexual or 
violent crime, FGM); 

 

Children who are CLA.     
Children who have been out of education for longer than two 
months; 

 

Children with below 50% attendance;  
Children with disabilities or medical conditions which have already 
impacted on their attendance or participation at school;  

 

Homeless children who have been placed in temporary housing;   
Children who are in a refuge due to domestic violence;  

 
 
1. Information about your school (Secondary schools – please read ‘class’ as 
year group) 

 
No. in year group 
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How year group is organised 
 

 

No. in class this pupil would 
join 
 

 

No. of Statements/local 
authority IDPs/school based 
IDPs in class 
 

 

No. of EAL in class 
 

 

Support available in the class 
 
 
 

 

Additional information about 
this year group 
 

 

Please indicate below if there are any particular challenges the school is currently 
facing in addition to the pupil profile above: 
 
 
 
 
 

 
 
2. Information about the pupil  
 
What is it specifically about this child that means your school could not meet their 
needs but another school could?  These must be unique to the school and 
considered as valid reasons by the panel 
 
 
 
 
 
 
What can the school offer the pupil and what support might be needed to integrate 
them into the school? 
 
 
 
 
 
 
 
Please give any further information you would like the Panel to take into account 
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NAME 
 

 

ROLE 
 

 

DATE 
 

 

 
Please email this form to:   lisa.adams@blaenau-gwent.gov.uk 
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1. Introduction, Definitions and Context  
 
 
The key to achieving effective learning/teaching/behaviour support is ensuring 
that a systematic approach exists across our schools and staff have the 
necessary understanding and skills to recognise behaviour issues.  In 
recognising this, teachers can approach their teaching in ways that build 
relationships with their pupils and support them in a way that reduces poor 
behaviour choices.  This policy and guidance document aims to provide 
guidance for schools to effectively support learners.   
 
The positive relationships and behaviour policy and guidance document 
has been informed by a range of key national as well as local need, policies and 
plans.  The aims of this policy and guidance are to: 
 

 provide a framework to establish a co-ordinated, consistent approach to 
developing positive relationships and behaviours in schools; 

 promote a graduated response to intervening, in all schools and other 
educational settings; 

 promote effective partnership working; 
 secure positive relationships and behaviours through effective teaching 

and learning environments; and,  
 facilitate capacity building in all schools and other educational settings 

about effective management of children/young people experiencing 
social, emotional and behavioural difficulties. 

 
Blaenau Gwent - Local Context 
The Local Authority’s (LA) Positive Relationships and Behaviour Policy should 
be viewed within the context of the Blaenau Gwent’s overarching Inclusion 
Strategy and other key documents. Blaenau Gwent County Borough Council 
(BGCBC) has a strong focus on prevention, early identification and intervention. 
Schools should use a graduated response to need and ensure Universal 
Learning Provision (ULP) for all pupils to promote inclusion.  
 
The LA is committed to the principles and values of the United Nations 
Convention on the Rights of the Child (UNCRC) in all aspects of our work. 
Learners have the right to feel valued and entitled to the respect of others, both 
within and out of the formal learning environment.  
 
The LA is committed to the principles of inclusion and equality and recognises 
that these are essential to the promotion of positive behaviour. This is 
underpinned by a commitment to fostering the wellbeing of all pupils and young 
people.  The creation of nurturing, healthy and safe environments is crucial in 
enabling pupils and young people to thrive.  
 
The LA also recognises the need to create an ethos that is engaging, 
empowering and supportive in order for learning and positive behaviour to 
develop.  The cornerstones of trust, respect, inclusion and high expectations of 
all are integral to creating a well-disciplined learning environment.  
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2. Welsh Government Guidance 
 
The Welsh Government’s guidance document Inclusion and Pupil Support, 
203/2016 highlights the factors necessary to promoting positive relationships 
and behaviour.  

 Welsh Government Inclusion & Pupil Support Document  
 
Other Relevant Guidance Includes:   

 Exclusion from schools and pupil referral units 225/2019  
 Practical approaches to behaviour management in the classroom.  A 

handbook for classroom teachers in primary schools 117/2012  
 Practical approaches to behaviour management in the classroom.  A 

handbook for classroom teachers in secondary schools 086/2010  
 Effective managed moves: A fresh start at school for children and 

young people 096/2011  
 Rights, respect, equality: Statutory guidance for governing bodies of 

maintained schools 2019  
 School behaviour and discipline | Sub-topic | GOV.WALES 

 
 
3. Principles  
 
It is recognised, especially following the COVID-19 pandemic that learner 
behavioural is a priority across the school estate. The LA is committed to 
ensuring that all children and young people gain maximum benefit from their 
education, regardless of ethnic origin, sex, age, marital status, sexual 
orientation, disability, gender reassignment, religious beliefs or non-belief, use 
of Welsh language, BSL and other languages, nationality, responsibility for any 
dependents or any other reason which cannot be shown to be justified. 
 
In seeking to promote the development of appropriate relationships and 
behaviour, the LA acknowledges that both effective whole LA and whole school 
approaches to practice is essential.  Professionals need to understand why 
behaviour and attendance is important and affects learning.  This will include 
understanding the underlying causes or triggers.  The LA promotes partnership 
working and will support schools and education settings to: 

 Provide an emotionally secure environment and safeguard vulnerable 
learners. 

 Create an ethos that promotes de-escalation and supports positive 
relationships and behaviour. 

 Develop programmes to promote children’s emotional well-being; this 
should be integrated into all aspects of the curriculum. 

 Recognise that exclusion is the last resort and that unofficial exclusions 
are both illegal and unlawful.   

 Promote effective learning and teaching in order to secure positive 
relationships, behaviours and engagement. 

 Respond to emerging social, emotional and behaviour difficulties at an 
early stage and implement effective Pastoral Support Plans (PSPs)  

 
 

Page 153



 

3 
 

4. Roles and Responsibilities 
 

A) The Local Authority 
 Provide high quality management and leadership that promotes 

effective and inclusive practice. 
 Develop policy, guidance and procedures to support effective 

practice. 
 Promote and facilitate the continuous professional development and 

training of staff in relation to behaviour management, including the 
development of specialist skills where necessary. 

 Recognise and promote the entitlement of all learners to ensure that 
all needs are met. 

 Work with schools to provide a curriculum that recognises and values 
diversity. 

 Work with schools to reduce the number of permanent exclusions, 
fixed term exclusions as well as the number of days lost due to 
exclusions. 

 Support schools to improve attendance rates and address the needs 
of persistent absentees through robust monitoring arrangements. 

 Provide services that are accessible to all learners. 
 Engage with parents/carers, other agencies, and service providers to 

meet the specific needs of learners. 
 Evaluate performance in the light of qualitative/quantitative data, 

independent reviews, and regulatory findings. 
 

B) School and Governing Body  
 
Pupils are encouraged to take responsibility for their learning, behaviour and 
achievement and to contribute effectively to their learning community.  All 
settings should maintain a positive ethos and create an environment that 
allows them to develop into healthy confident citizens of Wales and the 
World.  
 
Schools should ensure that they have an effective behaviour policy and an 
emotional health and wellbeing strategy.  These should be aligned to other 
processes related to school improvement planning to ensure that they 
achieve an ethos where positive behaviour and attendance are essential 
foundations for effective learning, and where all learners can feel respected, 
safe and secure.  
 
The school policy should set out:  
 the school’s underlying principles   
 a code of conduct for pupils including behaviour when travelling to and 

from school   
 how positive behaviour will be encouraged   
 clear and appropriate support for negative behaviour  
 the graduated response to challenging behaviour  
 restorative approaches to conflict resolution  
 how race, disability and other equality issues will be addressed   
 arrangements for implementing the policy   
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 how the policy will be monitored and reviewed  
  
Relationships built on mutual trust and respect are fundamental to promoting 
positive behaviour.  High quality interaction between all members of the 
learning community, including parents/carers and partner agencies should be 
evident, to ensure that all feel respected, included and valued.  Schools 
should be able to demonstrate consistent positive staff interactions with 
pupils and young people that demonstrate that they have a good 
understanding of pupils’ learning needs, interests and development.  

  
C) Teachers and other School Staff  

 
Teachers and school staff will:  
 Have a positive, caring attitude towards all pupils’ behaviour 
 Have an appreciation of all pupils as individuals whose talents are valued  
 Have a fair and consistent treatment of all pupils  
 Provide appropriate, focused praise   
 Adopt the guidance and support when addressing unacceptable 

behaviour and create a culture of accountability and responsibility in all 
individuals  

 Provide regular communication with parents/carers   
 
 
5. Partnerships 
 
Collaborative practice is a key priority for the LA.  In order to promote and 
sustain positive relationships and behaviours and improve school practice, it is 
essential that partners work together effectively. This is of particular significance 
in relation to children/young people and families who may have a range of 
needs, sometimes in complex circumstances.  

 
Effective collaboration will be secured through active involvement with: 

 Children/young people  
 Parents and carers  
 Schools and other educational settings 
 The Youth Service 
 Multi-agency forums with Children’s Services and Health 
 Raising Aspiration Group (RAG) 
 ALN Panel and Vulnerable Learners Panel   
 Voluntary bodies and other key stakeholders 
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6. Positive Relationships and Behaviour Guidance 

 

Understanding Behaviour  
Understanding the causes of pupils’ behaviour is essential, as without this it is 
unlikely that any behaviour strategy will be sustainable. There are five basic 
models in understanding pupil behaviour.  
 
 
These include:  

 biological   
 behavioural   
 systemic  
 psychodynamic  
 cognitive  

 
This is available in more detail at ‘Beyond Behaviours’, Mona Delahooke, PhD 
(2019). 
 

Adverse Childhood Experiences and (ACEs) Trauma 
Informed Practice  
Adverse Childhood Experiences (ACEs) is the term used to describe traumatic 
experiences before age 18 that can lead to negative, lifelong emotional and 
physical outcomes.  The 10 aspects of ACEs identified are:  

 Emotional abuse  
 Physical abuse  
 Sexual abuse  
 Neglect  
 Domestic abuse/violence  
 Household substance abuse  
 Household mental illness  
 Divorced or separated parents  
 Incarcerated parents/family member  
 Frequent changes in housing and schooling  

 
Many schools across Wales and the UK, Blaenau Gwent included, practice 
trauma informed practices. A trauma informed school is one that is able to 
support children and young people who have experienced trauma or emotional 
wellbeing issues and can act as a barrier to learning. There are many 
organisations who support schools, communities and other organisations to 
become ‘trauma informed’. In Blaenau Gwent, we work with Trauma Informed 
Schools UK (TISC UK) and our aim is for all our schools to be accredited.   
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For more information see: 
 
https://www.traumainformedschools.co.uk/home/what-is-a-trauma-informed-
school 

 
 

7. Successful Learning Settings/Environments 
 
In order to create a positive learning environment within a school, it is essential 
that the following key aspects are considered and implemented across the 
whole school.  
  

 consistent classroom practices  
 consistent positive relationships  
 an inclusive learning environment  

 
Children learn best when they feel safe, respected, included and valued.  
Effective learning in a happy classroom occurs when teachers can successfully 
create a nurturing, inclusive, structured classroom environment so that learning 
opportunities can be maximised. Teaching several pupils with different needs 
can be challenging. However, when a positive learning culture is created, the 
pupils will learn better because they will know what is expected of them.   
 
The provision of a successful and inclusive learning environment includes; 

 beginning the year with clear expectations and routines which are 
understood by all pupils – these should be visually available with no more 
than three school rules  

 having agreed rewards and positive reinforcements  
 making use of their physical space  
 well-planned lessons that are accessible for all  
 encouraging respect through developing positive relationships  
 ensuring a consistent approach from all adults  
 having set consequences for misbehaviour  
 having a selection of options for dealing with disciplinary problems  
 making use of restorative practices  

 
Good practice in learning environments/settings, includes; 

 Positive relationships based on mutual trust that are 
led and demonstrated by staff;  

 Clear expectations that need to be reinforced 
regularly and developed in conjunction with children 
and young people;  

 Routines help to minimise behavioural challenges in the classroom and 
are key to a well-managed and organised classroom however, flexible 
enough to alter if circumstances change.  

 Praise is an effective way to encourage pupils to engage in the desired 
behaviour as it focuses on a pupil’s effort rather than on what is 
accomplished. Encouraging pupils to peer praise each other not only 
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creates a positive classroom environment but also motivates individuals 
to make positive choices.  

 BG’s approach will focus on learner self-recognition so that the 
behaviour is intrinsically motivated rather than extrinsically. Intrinsic 
rewards/benefits are useful for schools in certain circumstances e.g., 
exam preparations. 

 The frequency and level of rewards given to pupils depends on the level 
of behaviour. If a pupil is displaying frequent and quite difficult to 
manage behaviour, then the frequency and level of reward can be high.   

 
Schools need to create a positive well-structured environment right from the 
start. For example:  

 ‘Calm down’ and safe spaces 
 Sensory rooms/areas  
 Nurture programmes/spaces  
 Learning environments set up to enable movement breaks  
 Role play to promote positive relationships and encourage a sense of 

belonging  
 An allocated seat/space for some individual pupils  
 Displays which reinforce positive attitudes and mindset  
 Displays and resources which reinforce the concept of family and how 

family structures differ  
 Systems which encourage independence and ownership of learning e.g., 

positions of responsibility  
 Displays and resources which promote positive attitudes of other minority 

groups and work against stereotyping  
 Use ‘check in’ and ‘meet and greet’ at the start of the day to show pupils 

they are valued  
  
 
8. Preventing and Responding to Disruptive Behaviours 
 

 Preventing Challenging Behaviours (Pro-active Strategies)  
Proactive management strategies are designed to equip the teacher 
with preventative measures to implement before a behaviour problem 
occurs. These strategies create a sound routine, clear expectations and 
coping strategies.  
 

 Responding to Challenging Behaviours (Reactive Strategies)   
Responding correctly to an incident of unwanted behaviour is vitally 
important. These strategies are effective providing they are planned for 
and used correctly. Reactive strategies should ensure that:   
 staff are non-confrontational  
 school’s positive-handling strategies are followed  
 the school’s guidelines of dealing with challenging behaviours are 

followed  
 the pupil is safe  
 staff and other pupils are safe  
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 Dealing with Challenging Behaviour   
Wait for a pupil to calm down fully to have time to ‘self-regulate’, before 
discussing the incident techniques could include acknowledging how 
the child feels and mirroring their level of intensity. i.e. I can see that 
you are feeling very angry. De-escalation techniques should be the first 
stages of intervention, where possible. 
 

 Using Reasonable Force  

All school staff members in charge of pupils have a 
legal power to use reasonable force to prevent pupils 
committing a criminal offence, injuring themselves or 
others, or damaging property; and to maintain good 
order and discipline among pupils. The focus should 
be on preventing, as far as possible, the need for the 
use of force on pupils. The use of reasonable force 
should only be a last resort.  
 

 Recording and Reporting Incidents  

Schools are expected to keep systematic records of 
every incident in which force has been used, in 
accordance with school policy and procedures on the 
use of force and its child protection requirements. 
The views of the child regarding any incident should 
be recorded, as well as witness testimonies form 
other staff/pupils/observers 
 

 Monitoring and Evaluating Behavioural Progress   
There are many ways to monitor and evaluate pupil’s behaviour:  
o reward charts  
o home–school link books  
o self-monitoring  
o behaviour contracts – including parenting contracts and/or orders   
o Individual Development Plan (IDP)  
o Individual Behaviour Plan (IBP)  
o Pastoral Support Programme (PSP)  

 
Further information can be found in the following Welsh Government 
guidance for primary and secondary schools:   
 Behaviour Management in the Classroom: A Handbook for 

Classroom Teachers in Primary Schools  
 Behaviour Management in the Classroom: A Handbook for 

Classroom Teachers in Secondary Schools  
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The involvement and support of parents is recognised as invaluable in 
achieving good outcomes for pupils.  The expectation is that schools will 
engage with parents in some or all of the following ways:   

 Ensuring that parents and carers are aware of all relevant school 
policies.  

 Offering parents and carers the opportunity to engage positively with 
school staff through attendance at reviews, parents’ meetings and other 
arranged activities.  

 Working in partnership with parents to help address the needs of their 
children and develop strategies for ensuring high levels of success.  
 

Blaenau Gwent – Inclusion Services and Provision 

 

Universal Learning Provision  
Universal Learning Provision (ULP) should be made available to all children in 
schools should they need it.  This is the first response to emerging needs.  
 
Ordinarily, if after two terms of intervention / support through Universal Learning 
Provision a child is still not making sufficient progress from their baseline they 
will be moved onto a school Individual Development Plan (School IDP).  
 
Many schools have other resources that can be considered before approaching 
the Local Authority such as 

1. Nurture provision  
2. Use of a Reduced Timetable, short term when appropriate and agreed by 

an LA Officer through the VPP 
3. Support from INREACH services 
4. Access to the Youth Service 
5. Managed moves, depending on the reason for behaviour 
6. Bespoke packages at KS4 

 
These approaches may be considered before contacting the LA.  However, the 
Local Authority recognises that for a pupil dysregulating, two terms can be a 
long time, and this can be detrimental to the child.  Therefore, in situations 
where the child’s emerging need is behaviour based and the strategies 
recommended within this Policy and support provided through Universal 
Learning Provision are not helping alleviate the issue, a referral can be made to 
the Educational Psychology Service (EPS).  
 
The LA offers a continuum of support. This consists of:  

 Whole school support/advice/training  
 Support for individual pupils in mainstream school  
 Consideration for placement in the River Centre 3-16 Learning 

Community School via ALN Panel either as a revolving door, duel 
registration or main 

 Consideration for placement in Ty Afon via Vulnerable Pupil Panel  
 Consideration for placement in ‘out of county’ school via the ALN Panel 
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The River Centre 3-16 Learning Community  
 
The River Centre is a special school for pupils who, despite school-based 
intervention, still experiences significant behavioural difficulties. Pupils who 
attend the River Centre have a Statement of Special Educational Needs or a 
school or Local Authority Individual Development Plan (IDP) for Social, 
Emotional and Behavioural Difficulties (SEBD).  
 
Education Other Than at School (EOTAS) 
  
EOTAS is education outside of school, arranged by the LA and schools for 
pupils for whom mainstream education is inappropriate.  EOTAS takes place 
away from the school site and can be led by school staff.  

  
The LA aims to work closely with pupils, parents and schools to seek positive 
improvements in the behaviour of pupils who present challenges, in order to 
improve their access to education and to reduce the risk of exclusion. To do this 
the LA commits to:  

 clear, honest, and effective communication  
 equity of support across Blaenau Gwent for pupils of all ages, 

backgrounds and ethnicities  
 clear and consistent policies and processes  
 ensuring that all pupils are in an education setting that best suit them, be 

that in a mainstream school, specialist school or alternative learning 
provision  

 appropriate specialist provision within the authority for those pupils with 
the most acute behavioural and emotional needs. 

 
 

Early Intervention  
To support early behaviour identification of need for pupils failing to make 
progress at Universal Learning Provision Stage, the Local Authority will provide 
the following:  

 Cluster level and individual school level ALN consultation meetings led 
by the Educational Psychology service  

 Cluster level Early Years ALN consultation meetings led by the 
EYALNLO  

 Cluster level support from the ALN Manager and ALN Statutory Officers, 
answering general and specific queries around SEN/ALN and behaviour, 
such as:  
 advice on provision mapping 
 advice on reasonable adjustments 
 advice on submitting an application to the ALN Panel  
 advice on the graduated response 
 advice on Welsh Government guidance on where to find sample 

policies 
 links to external agencies 
 advice on IDPs 
 advice on changes related to the ALN Act  
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 ALNCo forum which takes place on a half termly basis, chaired by the 
Principal Education Psychologist 

 A comprehensive training programme, offered by both the EPS and 
Inclusive Practice Service (IPS) 

 

Blaenau Gwent ALN and Vulnerable Learners Panel  
 
ALN Panel 
For pupils whose needs are more complex and require further support, and a 
possible change of placement, the school will be required to submit an 
application to the ALN Panel with parental and child agreement, where capacity 
is not an issue and school and other agency engagement.  With this, they will 
need to demonstrate the support provided through the pupil’s Pastoral Support 
Plans along with evidence of impact of any support already put in place.  Pupils 
should be at school IDP level before being referred to ALN Panel.  
  
Types of support/intervention that may be agreed include:  

o Referral to Educational Psychology Service  
o Local Authority or school to consider an IDP 
o Educational Psychology Service for support or assessment 

 
The ALN Reform agenda has also made it clear that some learners will not fall 
within the criteria for ALN Panel determination, but still have other identified 
needs and in some cases behavioural considerations. In these circumstances, 
the Inclusion team has established a Vulnerable Learners’ Panel (VLP) and this 
group of key stakeholders will assess the learners’ requirements and consider 
appropriate provision. The panel will be led by the Senior Education Welfare 
Officer. There are clear links between the work of the VLP group and the ALN 
Panel to ensure that all learners needs are met in systemic and comprehensive 
way across the board. 
 
 
9. Pastoral Support Plans (PSP) and Reduced Timetables (Modified 

Day) 
 
Reduced Timetable – What is it?  
All pupils are entitled to a full-time education.  However, section 19 of the 
Education Act 1996 allows a Local Authority to reduce the full-time education 
offer, if it considered to be in the best interests of the child. A reduced timetable 
can only take place through a Pastoral Support Plan (PSP) and with the 
agreement of the ALN Manager or Senior Education Welfare Officer.  These 
are intended to be short term, school-based interventions, and the relevant 
paperwork, including review paperwork, must be submitted to the Local 
Authority Vulnerable Pupil Panel.  
  
The Pastoral Support Plan (PSP) – What is it?  
A Pastoral Support Plan (PSP) is a school-based intervention that is designed 
to support young people with health care needs and/or who may be anxious 
and phobic and/or who may be at risk of becoming disaffected through repeated 
fixed-term exclusion or permanent exclusion.  PSPs are designed to be a short-
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term intervention tool which is regularly reviewed and leads to the reintegration 
of the learner to full-time education (Appendix 4) 
  
When to use a PSP?   
National guidance recommends that a PSP should be considered where one or 
more of the following apply:  

 A pupil who has had two or more fixed term exclusions in what period?  
 A pupil who has had one fixed term exclusion of ten days or more is this 

always necessary e.g. setting off a fire alarm 
 A pupil who is at risk of permanent exclusion   
 A pupil who is at risk of exclusion 
 A pupil who has medical and/or is anxious/phobic and/or whose 

behaviour is rapidly deteriorating and where there is previous planning to 
support behaviour 
 

If a pupil is returning from an exclusion of ten days or more it is recommended 
that a PSP is developed prior to the pupil returning to school.  This will enable 
the programme to support the reintegration process once the pupil returns to 
school. The PSP is designed to bring together views and solutions from a 
variety of perspectives.  It is a multi-agency meeting with a focus on the needs 
of the pupil.  It includes views of parents or carers, the pupil, the school and 
other services involved with the pupil.  The PSP is an outcome driven plan with 
targets set for the pupil, the school, the family and other agencies involved in 
supporting change. A PSP; 

 Is usually school based 
 Is time-limited    
 has smart targets with practical strategies  
 is overseen by a school leader e.g. Headteacher, ALNCO, or another 

member of the Senior Management Team  
 follows a standard format so involves minimum administration  
 includes the views of the child or young person and their family  

 
NB. The decision to implement a PSP is made in conjunction with the school, 
appropriate Local Authority Representative, pupil and family.  
 

Monitoring Impact  
The impact of interventions for behaviour by the Local Authority will be 
measured using the following key data:  

 Reduction in fixed-term and permanent exclusions  
 Increase in attendance percentages   
 Improvement in pupil progress  
 Reduction in the number of pupils with behavioural, emotional and social 

needs at risk of exclusion  
 Reduction in the number of pupils with behavioural, emotional and social 

needs being placed out-of-county  
 Reduction in the number of referrals to panel  
 Reduction in reduced timetables and Pastoral Support Plans (PSP) in 

place  
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10. Pupils Excluded from School  
 
Decisions to exclude learners should be taken very seriously and only as a last 
resort.  Exclusions should only take place:  

 in response to serious breaches of the school’s behaviour policy and   
 if allowing the learner to remain in school would seriously harm the 

education or welfare of the learner or others in the school.  
 

NB. It is only the Head Teacher or Senior Teacher with delegated 
responsibility when the Head Teacher is absent, that can exclude a pupil. 

 
Guidance relating to fixed-term and permanent exclusions can be found in 
Exclusion from Schools and Pupil Referral Units: 
 

 Exclusion from schools and pupil referral units 225/2019  
 Exclusion from Schools and Pupil Referral Units 171/201    
 BG Exclusion Policy   

 
 
11. Managed Moves  
 
A managed move could be an appropriate strategy for the following pupils: 

 Pupils for whom there is a genuine belief that a fresh start would be 
beneficial. However, it is essential to establish the core reasons for the 
problems being experienced and/or behaviours displayed by the pupil 
prior to consideration of a managed move. 

 Pupils who find that attendance at their current school is negatively 
affecting their emotional well-being. 

 Pupils with emotional and behavioural difficulties who have received a 
variety of supportive strategies in their school with limited success. 

 Pupils who are risk of permanent exclusion but who might succeed in a 
new placement. 

 Pupils reinstated into a school by an independent appeal panel following 
a permanent exclusion but where reintegration proves to be impractical. 

 
 
Effective managed moves: A fresh start at school for children and young people 
096/2011  

 
 
12. Monitoring, Evaluation and Review 
 
This policy will be reviewed annually and updated considering any legislative 
changes. The LA will monitor how effective schools and other educational 
settings are in meeting the needs of children and young people via: 

 Monitoring Challenge Support and Intervention Programme 
 Estyn reports  
 Independent consultant reviews  
 Specialist staff visits and reports 
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 A range of self-evaluation processes 
 Analysis of relevant data (including exclusions, attendance, referrals to 

specialist settings, pupils accessing alternative settings, monitoring of 
bullying and restricted physical interventions) 

 
The work of the LA will be reviewed against service standards, statutory 
responsibilities, and national and local performance indicators.   
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Appendix 1 
Universal Assessment Tools 

  
Universally available assessments to help identify pupil needs may include the 
following:  
  

 Boxall Profile  
 Pupil Attitudes to Self and School (PASS)  
 CAT4 SAS (Standardised Assessment Score)  
 A range of sensory and behaviour checklists are available in the 

‘Beyond Behaviours’ Mona Delahooke, PhD (2019).  
 

 
Further information can be accessed through the Welsh Government’s Inclusion 
and Pupil Support web pages  www.wales.gov.uk/inclusionandpupilsupport  
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Appendix 2 

Behaviour Checklist 
 

Does the child display…?  Have you already tried…?  

Has there been a recent or past 
bereavement?  

Rainbow Trust  
CRUSE  

Is there a history of ACES/family issues?  
  

Families First 
Helping Hands 
Barnados 
Team around the Family   

Has eyesight been checked?  Opticians  

Has hearing been checked?  Audiologist  

Do they have any Speech and Language 
difficulties?  

Referral to SALT  

Do they have a reading difficulty?  ULP for reading  

Do they have a mathematics difficulty?  ULP for mathematics  

Have they got poor working memory?  Precision teaching, working memory games Kim’s game  

Do they have concentration difficulties?  ‘Now, next then’ boards  
Short/clear instructions.  Use of Timers 

Is the pupil EAL?   Follow EAL strategies in Hwb  

Is the pupil MEAGRT?   Look at cultural differences. One page Profile (liaise with 
family)  

Does the pupil have difficulties with 
friendships?   

SociallySpeaking  
Circle time 
Buddy   

Is the pupil a young carer?   Young carers  

Does the child bully or get bullied?   KIVA, NSPCC, School policy based on guidance  

Has the child a sibling with an ALN?  Young carers  

Has the pupil got a medical need?  Referral to Occupational Therapy or health and any 
support groups  

Is the child displaying attention seeking 
behaviours?   

Give role of responsibility, Become a buddy mentor,   

Has the pupil got a diagnosed medical 
condition? 

If on medication have medication levels been checked?  

Does the child have somewhere safe to 
go?  

Calm down space, stamping board, breathing exercise 
reminders, mindfulness  

Has the child moved house a lot?  Transition objects, attachment strategies  

Has the child ASD tenancies  SPACE Wellbeing, ND Pathway  

Is the child MAT Reasonable adjustments in place 
 
This list is not exhaustive but provides a range of avenues to explore prior to 
referral. 
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Appendix 3 
 

Behaviour Guidance Matrix 
 

Positive Behaviour 
 

Low Tariff / Risk Behaviour 

Targets being achieved 
Following instructions 
Adhering to class/school rules 
Polite & respectful to pupils & staff 
Focussed on task 
Question and challenge appropriately & offer 
opinions 
Empathy and emotionally considerate 
Share / co-operate 
Self-control / honesty 
Positive modelled behaviour 
Understanding positive behaviour 
 

Passive 
Easily distracted 
Off task 
Pushing / shoving / 1 punch  
(NO INITIAL ADULT INTERVENTION OR 
PHYSICAL MARKS) 
Disrupting learning of others 
Teasing / name calling 
Answering back (tone/verbal and non-verbal 
language) 
Smirking 
Stealing  
Swearing 
Walking around class when they shouldn’t be 
 

Medium Tariff / Risk Behaviour 
 

High Tariff / Risk Behaviour 

Fighting 
(adult intervention – verbal) 
Attempting/ threatening to leave school 
premises 
Leaving classroom without adult permission 
Stealing 
Swearing in context 
Disrupting the session 
Refusing to comply with staff 

Confrontation & aggression 
Fighting 

- pre-meditated 
- malicious 
- physical harm 
- physical intervention required 

Leaving school premises 
Sexual / racial abuse (aggressive) 
Damage to property 
Stealing 
Victimisation 
Swearing at staff 
Disrupting whole class learning 
Bullying (consistent & persistent) 
Abuse of staff / authority 
Deformation of character 
Weapon brought to school 
Substance misuse 
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Appendix 4 
  

BLAENAU GWENT 

PASTORAL SUPPORT PROGRAMME - Primary and Secondary schools 
Name of School:   
Purpose of Pastoral Support Programme:   
1. To improve academic attainment, attendance and/or prevent alternative provision / 

permanent exclusion 
2. To support the student to manage his/her behaviour/attendance/academic performance.  
3. To identify precise and realistic behavioural/academic/attendance outcomes for him/her to 

work towards. 
PUPIL NAME:   YEAR GROUP:   
 

NAME OF CONTRIBUTORS AGENCY 
  
  

  

  

  

    
DATE THE PROGRAMME WAS: 
INITIATED:  
REVIEW 1:  
REVIEW 2:  
REVIEW 3:  
REVIEW 4:  
REVIEW 5:  
REVIEW 6:  
(Add further reviews as required) 
 

   

BACKGROUND INFORMATION: 
 
Primary / Nursery 
School:  

DoB 
 

Address:  Contact Details: 
Home:  
Mobile: 

Nationality: 
 

Ethnicity: 

Mother tongue: 
 

Gender:           M / F / Other 

FSM:  Yes/No 
 

Medical info:  Yes/No   
If Yes please give details:  
 Other: MAT, EAL etc 
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ACADEMIC INFORMATION: 

Foundation Outcomes:   
 
 
TAs KS2 

En 
Ma Sci Wel 

 
CATs (Year ?) Verbal Non-verb 

Quant 
TSAS 

 
TAs KS3 

En 
Ma Sci Wel 

 
Literacy/Numeracy 
Please state name of 
test & date: 
 

Reading 
Standardised 

Score: 

Spelling 
Standardised 

Score: 

Numeracy 
Standardised 

Score: 

Attitudinal 
Survey results 

e.g. PASS 

 
KS4 – (Predicted 
Grades & Course 
name/title e.g GCSE, 
Entry Level & Exam 
Board)  

En 
Ma Sci Wel 

 
Predicted Grades in 
Options/Courses 

 
 

Additional Needs: 
ALN Register? YES/NO Stage of Graduated Response:     U  T  S 

Support entitlement:  
 

 

Initial Statement/IDP date: 
 

 

Last Statement/IDP Review date: 
 

 

Educational Psychologist Consultation: Name:   
       Date:   
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ATTENDANCE CONCERNS? 
Please delete year groups to reflect relevant phase i.e. Primary / Secondary 
Truancy YES/NO 
Term Attendance % E.W.O. Involvement? YES/NO 
e.g. Autumn 12 % E.W.O. Name: 
 % Action by E.W.O / School Date 
 %   
 %   
 %   
Reception / Yr 7 Attendance    
Unauthorised Absence 
 

   

Yr 1 / Yr 8 Attendance    
Unauthorised Absence 
 

   

Yr 2 / Yr 9 Attendance    
Unauthorised Absence 
 

   

Yr 3 / Yr 10 Attendance    
Unauthorised Absence 
 

   

Yr 4 / Yr 11 Attendance    
Unauthorised Absence 
 

   

Yr 5 Attendance     
Unauthorised Absence  
 

   

Yr 6 Attendance     
Unauthorised Absence  
 

   

  

SAFEGUARDING INFORMATION: 
 
Looked after by the LA?   
If so which LA? 

Yes / No / Previous Involvement 
 

Social Worker (name and contact details): 
 

 

Child Protection Register? 
 

Yes / No / Previous Involvement 

Child in Need? 
 

Yes / No / Previous Involvement 

Risk Assessment? 
(if yes, the risk assessment must be completed and 
attached to this form) 

Yes / No 

Care and Assessment Plan (CASP) 
 

Yes / No 

Page 172



 

3 
 

OTHER AGENCIES involved with the pupil and their involvement: 
AGENCY CONTACT DETAILS INVOLVEMENT DATES 
Children’s Services    
CAHMS    
Restorative Justice    
Careers Wales    
EWO    
OASIS (Youth Worker)    
Learning Coach    
Key Worker – TAF    
Sexual Health Service    
Young Carers    
Domestic Abuse Services (DAS)    
Prevent    
School Based Counselling    
School Nurse    
CRI (substance misuse support)    
Youth Offending Service    
GP    
YISP    
Police Liaison Officer    
The River Centre (EOTAS)    
CLA Worker    
Other    

 
SUMMARY OF BEHAVIOURAL, EMOTIONAL AND SOCIAL DIFFICULTIES AT START OF THE 
PSP: 
 
 
 
 
 
 
 
 
 
 
 
 
 
EXCLUSIONS: 
 
Internal:  
Date initiated Length in 

lessons/days 
Reason Parents 

informed 
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Initial Meeting: 
Venue: Time: Chaired by: Minuted by: 

 
   

Present Relationship / Reason 
  

  

  

  

  

  

  

  

Fixed Term: 
Date initiated Length in days Reason Return 

Date 
    

    

    

    

    

Governors Discipline Committee: 
Date Parents  Outcome 
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Risk of Permanent Exclusion : (1 =  extremely low; 5 = significant risk; 10 = extremely high) 
1               2              3               4              5               6              7              8               9               10  
Student Commitment to (e.g. current mainstream placement) 
 
1               2              3               4              5               6              7              8               9               10 

Record of meeting:  
 
 
 
Strengths / What is going well? 
 
 
 
Summary of Barriers to Learning. 
 
 
 

 
Outline terms of behaviour contract. What will help? 

Pupil’s views: 

 
 
 
Parent’s / carer’s views e.g. background 
 
 
 

Pupils Targets: 
By 
when 

 
 
 

 

Success criteria 
By 
when 

 
 
 

 

Parents can contribute by: 
By 
when 

 
 
 

 

School can contribute by: 
By 
when 
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Action to be taken Person 

Responsible 
(To include rewards and incentives, consequences and sanctions) 
 

 
 
 

Pupil targets: 
 
1. 
2. 
3.  
(Please add other targets as required) 
 
Date & time of next PSP review:   
 
Signed:  _____________________ Parent:  _____________________ Pupil:  _______________ 
 
School Representative:  _________________ 
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REVIEW 1 
Targets to be reviewed. Has success criteria been achieved?  

(Review should be at least termly but normally every 6 weeks) 
 

Venue: Time: Chaired by: Minuted by: 
    

Present Relationship / Reason 
  
  
  
  
  

 
Risk of permanent exclusion:  (1 =  extremely low; 5 = significant risk; 10 = extremely high) 

1               2              3               4              5               6              7              8               9               10  

Student Commitment to    (e.g. current mainstream placement) 
 
1               2              3               4              5               6              7              8               9               10 

Any changes/updates to the main PSP document e.g. SEN status, FSM etc              YES  / NO 
Record of meeting: Include relevant information, update/progress since last meeting  
 
 
 
Strengths / What is going well? 
 
 
 
Summary of Barriers to Learning 
 
 
 

 
Outline terms of behaviour contract  What will help? 

Pupil’s views: 

 
 
 
Parent’s / carers views e.g. background 
 
 
 
Pupils Targets: By when 
 
 
 

 

Success criteria By when 
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Parents can contribute by: By when 
 
 
 

 

School can contribute by: By when 
 
 

 

Action to be taken 
Person 

Responsible 
(To include rewards and incentives, consequences and sanctions) 
 
 
 

 
 
 
 

Pupil targets: 
 
1. 
2. 
3.  
(Please add other targets as required) 
 
Date & time of next PSP review:   
 
Signed:_____________________ Parent:  _____________________ Pupil:  _________________ 
 
School Representative:  ________________ 
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REVIEW 2 

Targets to be reviewed. Has success criteria been achieved? 
 

Venue: Time: Chaired by: Minuted by: 
    

Present Relationship / Reason 
  

  

  

  

 
Risk of permanent exclusion : (1 =  extremely low; 5 = significant risk; 10 = extremely high) 

1               2              3               4              5               6              7              8               9               10  

Pupil / Student Commitment to    (e.g. current mainstream placement):  
 
1               2              3               4              5               6              7              8               9               10 

Any changes/updates to the main PSP document e.g. SEN status, FSM etc              YES  / NO 
Record of meeting: Include relevant information, update/progress since last meeting  
 
 
 
 
Parents’ / Carers’ Comments: 

 
 
 
 

Action to be taken 
Person 

Responsible 
(To include rewards and incentives, consequences and sanctions)  

 
 

Pupil targets: 
1. 
2. 
3.  
(Please add other targets as required) 
Date & time of next PSP review: 
Signed: 
 
Parent:  _____________________   Pupil:  __________________ 
 
School Representative:  ______________ 
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Appendix 4a 
 

Pastoral Support Plan 
Guidance Notes and Check List of Interventions 

 
Please note that this document contains suggested strategies specific to individual 
schools which can be used for guidance but does not form part of the PSP. 
 

Current intervention strategies: (Please tick) 
 
Handwriting      

Commit      

Read, Write Inc     

Numeracy      

SpLA                           

Behaviour Management/ Youth Work  

Daily reading Sessions (LS)   

Educational Psychology    

Speech and Language    

SEAL     

Speech and Language  

Life Skills    

Social Skills    

Circle of Friends   

Spelling    

Catch up Reading (MS)  

OASIS     

Counselling    

Youth Worker   

Method / Strategies to support pupils / students with SEBD (Please tick all that apply) to  
support Students with SEBD (Please tick all that 
Positive praise and encouragement   
 
Reward System      
 
Variety of teaching activities to suit different 
learning styles      
 
Clear instructions and guidelines stating high 
expectations       
 
Try not to raise your voice as this can  
escalate the behaviour, speak in a calm,  
firm tone       
 
Extra help/support with class work   

 

Careful planning, eg.  
Seating plan, group organisation  
 
Mentoring, discussion with pupil  
 
Contact with pupils’ head of year,  
SENCO etc to monitor pupil progress 
 
Detentions for poor behaviour,  
lateness etc     
 
Early intervention, distraction,  
fast pace of lesson etc   
 
Use of SFL      
 
Point out to pupil when he/she  
speaks in an inappropriate  
manner/tone     
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Checklist of Interventions 

 

Intervention Date Evidence 

Change of class   
Change of subject teacher   
Learning Mentor   
Peer Support   
Parents/carer meeting   
Pastoral Support Plan   
School based counselling   
Reduced timetable   
Alternative curriculum   
Work based training   
AEN advisor team advice, support and 
guidance 

  

Educational Psychology advice   
Educational Welfare advice   
Outside agency involvement   
Other interventions – give details   
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Appendix 5 
 

A Graduated Response - Model of Support 
 
The following does not represent an exhaustive list of support services and/or interventions. In this respect, 
examples of support at different levels are provided and should inform individual schools’ Provision Maps.   

Universal Provision 
Breakfast Club 
Buddy System 
Children’s Rights Charter  
Communities First 
Internal Exclusion 
Learning Coaches 
National Qualification Award (Child behaviour. Working in Community etc) 
Parents and Children Together 
Parents Evening  
Multi Agency Coffee Morning 
Participation Agenda 
Police Liaison Officer 
Positive Behaviour Management 
Restorative Justice 
Rewards & Sanctions 
Safe Area – Chat, Chill/Time Out Room 
School Council (Pupil Voice, Parent Voice) 
School Health Nurse 
School Nurse 
SEAL 
Training for example: Team Teach, ASD 
Well-being, Self-Evaluation Policy 
Whole School Approach to Positive Behaviour/Code of Conduct/Rewards and Sanctions 
 

Targeted Support 
Universal 
 
Children and Families Panel (CAF) 
Circle of Friends 
ComIT 
Educational Psychology Service (EPS) 
Education Welfare Service (EWS) 
Family First Attendance Group 
IBP 
Inclusive Practice Service  
Nurture Areas  
Pastoral Support Programme 
Restorative Justice 
School Health Nurse 
SEAL 
Silver Seal 
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Social Speaking Group 
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Specialist Support 
CAMHS 
ComIT 
EPS 
EWO 
Families First Crime Reduction Initiative 
Flying Start 
Inspire 
Managed Move Process (secondary) 
Pastoral Support Plan 
Regional Safeguarding Board 
Restorative Justice 
Restorative Work from the Police 
School Based Counsellor 
School Health Nurse 
Social Services 
YISP 
YOS 
Child and Adolescent Mental Health Services 
Low incident-high cost residential placements 
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Blaenau Gwent in Year Application Process 
 
Includes In Year Transfer process, Hard to Place and Managed Move protocols.  
 
1. INTRODUCTION  
The School Admissions Code places duties and expectations upon Schools, Local 
Authorities and Admissions Authorities e.g., VA Schools.  
 
The purpose of this document is to outline the key changes with regards to In- Year 
Admissions, the Hard to Place Protocol and Managed Moves and to outline a transparent 
process that will enable all schools and the local authority to meet their statutory duties 
around the provision of school places.  

 
These protocols have been developed by Blaenau Gwent County Borough Council, in 
association with the Admissions Forum, and take into consideration government statutory 
guidance and departmental advice;  

 School Admissions Code,  
 School Admissions Appeal Code,   
 Exclusions from schools and pupil referral units in Wales, November 2019  
 Blaenau Gwent Hard to Place Protocol. 
 The Education Act 2002 
 The Additional Learning Needs and Education Tribunal (Wales) Act 2018 

 
For the purpose of this document the term ‘school’ refers to maintained schools and 
independent schools 
 
 
2. ADMISSION TO SCHOOLS – IN YEAR TRANSFERS  
 
Children admitted to the reception year group of an infant/ primary school, those children 
and those transferring from year 6 in a junior/ primary school to year 7 in a secondary 
school apply to do so during the normal admissions round.  

 
Where the number of applications for that year group is at or below the schools published 
Pupil Admission Number (PAN) all children will be offered places. However, where the 
number of applications for a school is greater than the number of places available the 
Admissions Authority – the Local Authority (LA) for maintained and Voluntary Controlled 
schools and the Governing Body for Voluntary Aided Schools must apply their published 
over subscription criteria. Any children who, because of the Admissions authority’s 
oversubscription criteria, do not receive an offer of a place will be added to the school’s 
waiting list. The waiting list will be ranked according to the published criteria. Parent/carers 
will also be offered the right to appeal against this decision.  
 
In addition to the normal admissions period applications can be made by parent/carers 
who wish to transfer their child from one institution to another throughout the academic 
year. Blaenau Gwent County Borough Council’s School Admissions team currently co-
ordinate this activity on behalf of all local schools except for faith and foundation schools.  

 
As with applications within the normal admissions round, any children who are      not 
offered a school place following an in-year admission application will be added to the 
requested school’s waiting list. Their place on the waiting list will be ranked according to 
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the admission authority’s published oversubscription criteria. Parent/carers will be offered 
the right of appeal against this decision. 
 
 
3. MAKING AN IN-YEAR APPLICATION  
 
Schools have identified key data and information required by any receiving school in 
advance of any pupil completing an In-Year admission. This will ensure the maximum 
success for any pupil changing school outside the normal admissions round. Information 
that is required via the in-year transfer information sheet by a receiving school includes;  

 ALN status of applicant 
 CLA status of applicant 
 Attendance and exclusion data for current and previous school year  
 Support service and other agency involvement with applicant  
 Current levels of performance and details of qualifications currently undertaken by 

the applicant where relevant  
 Details of any exclusions or behavioural issues for which additional support may be 

required at the receiving school.  
 
The In-Year Admission application form has been developed to assist the admission 
process. This now needs to be completed online via the Blaenau Gwent website, paper 
copy applications can be issued on request. Any transfer request which is not 
accompanied by a fully completed application form will not be considered.  
 
Completed application forms are to be forwarded to the School Admissions team at the LA 
by a pupil’s current school. The LA will then forward the completed application to the 
requested school. On receipt of a completed application the process identified in Section 4 
must be followed. 
 
 
4. IN YEAR ADMISSIONS PROCESS  
 
Blaenau Gwent County Borough Council, through the School Admissions team, must, on 
request, provide information to a parent/carer about the places still available in schools in 
the area. In order to achieve this, it is important that all schools provide the LAwith up-to-
date information on the number of places available in each year group. Application forms 
for both primary and secondary in-year admissions for all admissions authorities are 
available on the School Admissions page via the Blaenau Gwent website. 
 
Primary and Secondary Schools 
Parent/carers must complete Section A of the application form. It must then be returned to 
their current school. The current school will complete Section B and will forward the 
completed application to the School Admissions team at the LA who will then liaise with 
the requested school on the availability of places. Applications for an in-year admission will 
not be considered without this supplementary information.  
 
The School Admissions team will communicate to the parent/carer the outcome of their 
application. The letter will explain whether their application has been successful, or, should 
it be unsuccessful, their right to appeal. Where a school operates as their own Admissions 
Authority, parent/carer will be advised that they need to contact the school directly to 
request an appeal form. The Governance Services team at the LA will coordinate appeals 
in circumstances where it has not been possible to offer a place in a maintained school.  
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When communicating the outcome of an application, the letter must provide the following 
information:  

 The outcome of an application  
 If an application has been unsuccessful the reason that the application has been 

unsuccessful  
 The right to appeal against the refusal of a place and process to do so  

 
NOTE –The same process will apply to all applications, including those moving into the 
area. The Local Authority Acknowledge the difficulty in receiving evidence/paperwork from 
another Local Authority, but this should not be a barrier to admit a pupil.  
 
Where a secondary school has not provided a response on an application for an in-year 
transfer for an unplaced applicant within 10 days of receipt the LA will inform the school of 
its intention to use its powers of direction or its intention to seek secretary of state 
intervention.  
 
It is anticipated that all applicants will be notified on the outcome of an application within 
15 working days of the receipt of a completed application form (with section B completed). 
During this time, it is the responsibility of the LA, receiving school and current school to co-
ordinate the completion of the remainder of the application form. 
 
 
5. PARENT/CARER PREFERENCE  

 
The duty to comply with parent/carer preference is not removed, despite an application to 
transfer a school place occurring outside of the normal admissions round. All Admissions 
Authorities have a duty to comply with parent/carer preference when there are sufficient 
places within the applicant’s identified year group to facilitate this.  
 
In the event that parent/carer preference cannot be met within the applicant’s identified 
year group, the applicant will be provided with an opportunity to be added to the nominated 
school’s waiting list. The School Admissions Code requires each Admissions Authority to 
maintain a clear, objective and fair waiting list for at least the first term of the academic 
year. Each child on the list will be ranked against the admission authority’s published 
oversubscription criteria. Looked after children, previously looked after children and those 
allocated a place at the school in accordance with Blaenau Gwent’s Hard to Place Protocol 
(See 7) must take precedence over those on a waiting list. In an instance where a school 
place cannot be offered the applicant must be given the right to appeal this decision. 
 
 
6. SCHOOLS STATUTORY DUTY TO ADMIT PUPILS  
 
As the Admissions Authority for Local Authority Maintained Schools the LA has the 
statutory ability to admit children to its schools, however, this would always be following 
consultation with the school leadership and/ or governing body, unless the child has a 
statement or a Local Authority IDP naming the school, or the child is ‘new’ into the LA with 
a statement or IDP and the ALN Panel agrees a particular school can meet need  For 
other maintained schools the LA’s powers of direction are identified below. A local 
authority has the power to direct the governing body of a maintained school for which they 
are not the admission authority to admit a child in their area even when the school is full. 
The local authority can only make such a direction in respect of a child in the local 
authority’s area who has been refused entry to, or has been permanently excluded from, 
every suitable school within a reasonable distance. The local authority must choose a 
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school that is a reasonable distance from the child’s home and from which the child is not 
permanently excluded.  
 
Should an applicant be unplaced but not be eligible for the Hard to Place process it is 
expected that they are offered a place at the school for which they have applied. In 
circumstances where following negotiation a school refuses to admit an unplaced applicant 
and cannot provide sufficient rational to support this decision the LA will seek to use its 
powers of direction or will seek the secretary of state to direct the school to admit. 
 
 
7. REFUSAL TO ADMIT PUPILS WITH CHALLENGING BEHAVIOUR  
 
Where the governing body of a school which does not wish to admit an unplaced child with 
challenging behaviour outside the normal admissions round, even though places are 
available, they must refer the case to the local authority for access under the Hard to Place 
Protocol.  
 
Where the governing body of a school which does not wish to admit an unplaced child with 
challenging behaviour outside the normal admissions round, and there are no places 
available, they must refer the case to the local authority for access under the Hard to Place 
Protocol. This will normally only be appropriate where a school has a particularly high 
proportion of children with challenging behaviour or previously permanently excluded 
children.  
 
However, the allocation of a place in accordance with the Hard to Place Protocol does not 
override parent/carer’s right to appeal against refusal of a place at any school for which 
they have applied. If an application has been refused despite there being places available, 
the governing body must present their case for refusal, demonstrating how the admission 
of the child would prejudice the provision of efficient education or efficient use of 
resources.  
 
In instances where a school wishes to refer an in-year transfer application from a child with 
an existing school place to the LA under the Hard to Place Protocol it must provide the 
Vulnerable Learner Panel with written evidence as to why the application should be 
considered. While not prescriptive the school must as a minimum demonstrate that the 
receiving school has already admitted a disproportionate number of pupils in the named 
year group through the normal In- Year Transfer Process, Managed Moves or the Hard to 
Place Protocol and that how the challenging behaviour of the applicant will prejudice either 
the provision of efficient education to the existing cohort or the efficient use of resources. 
Information demonstrating the pupils challenging behaviour should also be provided.  
 
Parent/carer preference is to be taken into consideration but is, ultimately, not the decisive 
factor when allocating a school place under the Hard to Place Protocol, given that schools 
are expected to admit a fair number of children with challenging behaviour. Should a 
parent/carer apply for a school place as an In-Year Admission but be allocated an 
alternative place under the Hard to Place Protocol they are entitled to appeal the decision 
not to offer a place at their chosen school. Where an Independent Appeals Panel 
considers the admission would not be prejudicial to the school or other children and make 
the decision to admit the child then it is this decision which takes precedence over the 
allocation of a place under the Hard to Place Protocol. 
 
A school will not be considered for a placement under the Hard to Place Protocol where an 
applicant has had either an unsuccessful appeal for a school place (on the grounds of 
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challenging behaviour) or has undertaken an unsuccessful managed move at the school in 
the 12 months prior to their referral at that school.  
 
If, at the point that the Vulnerable Learner Panel meets to discuss an applicant’s referral, 
the referring school has not been removed from consideration through either appeals 
panel or mitigating circumstances (identified through the Hard to Place Panel placement 
process) it will be included as a potential placement destination.  
 
Any referral to the Vulnerable Learner Panel on the grounds of challenging behaviour must 
be received by the LA within 5 days of the receipt of an In-Year Admission application. 
 
 
8. HARD TO PLACE CHILDREN:  
 
Sometimes children can find themselves without a school place during the year, for 
example, because their personal circumstances are such that they have had to move 
home; or are looked after children; or they have been permanently excluded from their 
school. In some cases, these children may also exhibit challenging behaviour.  
 
There is often a balance to be achieved between finding a place quickly, perhaps in an 
undersubscribed school or one facing challenging circumstances and finding a place which 
is appropriate for the child. It is also recognised that no school should be requested to take 
an excessive or unreasonable number of pupils who have been excluded from other 
schools or are otherwise ‘hard to place’.  
 
While the Hard to Place Protocol is a means of securing places for hard to place children it 
does not mean that an application from a hard to place child should automatically be 
referred to the Hard to Place Protocol. A parent/carer can still apply for a place at any 
school as an in-year admission and is entitled to an appeal if they are not offered that 
place.  
 
For a pupil to be eligible to be considered under the Hard to Place protocol, school must 
demonstrate that a pupil can be identified once as a minimum from each of the lists of 
children identified below; 

 Children from the criminal justice system or Pupil Referral Unit who need to be 
reintegrated into mainstream education  

 Children who have been out of education for two months or more,  
 Children of Gypsies, Roma, Travellers, refugees and asylum seekers.  
 Children who are homeless  
 Children with unsupportive family backgrounds for whom a place has not been 

sought.  
 Children who are carers 
 Children with additional learning needs (ALN), disabilities or medical conditions that 

do not have a statement or IDP/IEP 
 
In addition to the minimum requirements the following will be considered as hard to place 
attributes:  

 Children in year 11, that have significantly challenging behaviours and who have 
moved into the authority.  

 Children who are permanently excluded, including those moved into the authority 
(MIA)  

 Children leaving custody  
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 Children who have been withdrawn from schools by their parent/carers, following 
several fixed term exclusions, due to social or behavioural difficulties or additional 
educational needs, and are unable to find another place  

 Children whose parent/carers have been unable to find them a school place after 
moving into the area or moving around the Borough.  

 Children without a school place and with a history of serious attendance problems. 
This must have included previous involvement with the education welfare service. 
Children, without a statement/IDP, with significant challenging behaviour. (i.e. a 
high number of previous exclusions (including internal exclusions) and/or accessing 
alternative provision. 

 
The above list is not exhaustive, and it is recognised that some children not included on 
this list will be considered ‘vulnerable’ and may be required to have their case considered 
within the protocol. Schools will need to demonstrate how they perceive a child to be 
vulnerable and hard to place.  
 
 
 
 
Challenging behaviour will normally be defined as;  

 Children whose behaviour has resulted in multiple fixed term exclusions or multiple 
internal exclusions within a period of one academic year preceding the request for a 
school place.  

 Children whose behaviour has resulted in a permanent exclusion or managed move 
within the last 12 months preceding the request for a school place.  

 Significant unauthorised school attendance, in the current academic year linked to 
behavioural or emotional issues. 

 
Issues relating to non-attendance in isolation of any other factors will not be considered 
under the Hard to Place Protocol.  
 
Where a parent/carer has elected to home educate and subsequently requires a school 
place, a child will only be eligible for Hard to place if there is evidence that the child has 
not been receiving an education. Where there is evidence that a pupil has not been 
receiving an education, the Panel may consider parent/carer preference and consider 
returning the child to their school of origin. However, if a child was previously permanently 
excluded from their school of origin or the Panel deems it is not in the best interests of the 
pupil to return to their school of origin, an alternative school placement will be sought. 
Schools best placed to support the child’s educational and welfare needs will be 
considered in the first instance.  
 
Referral Under the Hard to Place Protocol  
An officer of the LA can refer an individual under the Hard to Place Protocol. It is 
anticipated that any individual who has been identified as unplaced will be referred 
immediately following the local authority becoming aware of their status.  
 
Any school receiving an application outside the normal applications round can refer any 
applicant under the Hard to Place Protocol if they consider that the applicant satisfies the 
criteria referred to in the Hard to place Protocol. However, as noted above if a parent/carer 
has applied for a place as an In-Year Admission and a place is not subsequently offered 
the parent/carer is entitled to appeal this decision. The outcome of an independent School 
Admissions Appeal will take precedent over the Hard to place Protocol.  
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All referrals to the Hard to Place Protocol will be reviewed within 15 working days of the 
referral date.  
 
On receiving a referral from a school the Vulnerable Learner Panel will consider the 
application and decide as to whether the referral meets the criteria for placement on the 
grounds of challenging behaviour.  
 
Any referral under the Hard to Place Protocol that does not meet the agreed criteria will be 
referred back to the named school for admittance as an in-year admission. The Vulnerable 
Learner Panel reaching this determination will provide the school full reasoning for this 
decision. Schools accept that the Vulnerable Learner Panel’s decision in this matter is 
final, and all pupils will be admitted within 5 days of receipt of the Vulnerable Learner 
Panel’s decision.  
 
Any referral not accompanied by suitable supporting evidence from the school will not be 
considered. Schools will instead be required to admit any pupils as an In- Year Transfer (in 
order to reduce the period of time a young person is unplaced). Pupils are to be admitted 
as an In-Year Transfer within 5 days of receipt of the Vulnerable Learner Panel’s decision. 
 
Vulnerable Learner Panel Decision  
Any school required to admit a pupil under the Hard to Place Protocol will be provided with 
the full reasoning for this placement and any supporting evidence and information that 
would assist with the pupil’s admission and transition to the school.  
 
Once a placement decision has been made, the Chair will notify the school that has been 
identified, in the first instance. The LA’s Admissions Department will formally notify the 
school and parent/carer. Schools accept the Panel’s decision and must contact the 
parent/carer to arrange the admission within seven calendar days. The school must also 
notify the Admissions Department of the admission date confirming that the child is on roll.  
 
In the event that a school refuses access of a pupil they must provide a written response 
to the Corporate Director of Education within seven calendar days. In this event the LA will 
seek to use its powers of direction or will seek the secretary of state to direct the school to 
admit. 
 
 
9.0 MANAGED MOVES  
 
All schools in Blaenau Gwent have made a significant effort to avoid permanent exclusion. 
However, there are occasions where after lengthy and concerted efforts it is clear that it is 
not in the pupil’s or school’s best interest to continue with the placement, but mainstream 
education is nevertheless appropriate. In these circumstances one of the strategies that 
could be considered is a managed move. It must be recognised that this is not a means of 
avoiding permanent exclusion as in the most severe and persistent cases the problems 
often recur in the receiving school.  
 
A managed move is a managed transfer, over a period of time, of a child from one school 
to another. A managed move consists of a formal agreement between the child’s 
parent/carer, the head teachers of both the referring (home) school (School A) and the 
receiving school (School B). A managed move provides a child with the opportunity of a 
‘fresh start’ in another school and is a means of positively re-engaging the pupil in 
education.  
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Generally, a pupil should not participate in more than two managed moves in one 
academic year.  
 
Principles of a Managed Move  
It is seen to be in the best interest of those pupils who are experiencing difficulties, which 
could appear to be leading towards permanent exclusion. When the full range of pastoral 
support strategies (including a pastoral support programme) have been resourced and 
tried but have failed to reach the young person.  
 
When a ‘new start’ at another school is seen positively by all concerned and has not been 
used as a threat or punishment by either the school, or the parent/carers. This is a 
possible, negotiated strategy, not an imposition. It aims to keep pupils included who might 
otherwise become further disaffected.  
 
A managed move is a voluntary arrangement, and no pressure must be put on to a 
Headteacher or a parent/carer if either feels that the move would not be in the child’s best 
interests.  
 
Criteria for a Managed Move:  
A pupil with an otherwise good record has committed an offence that might lead to 
permanent exclusion, but the school feels the pupil would benefit from another chance.  
 
There has been an irrevocable breakdown of relationships between a pupil and staff, 
because of significantly challenging behaviours displayed.  
 
There has been an irrevocable breakdown of relationships between a pupil and his or her 
peers, because of significantly challenging behaviours displayed  
 
A pupil with a record of inappropriate and disruptive behaviour or poor attendance, 
because of inappropriate and disruptive behaviour applies for an in-year transfer.  
 
There has been an irrevocable breakdown in relationships between the pupil and staff or 
peers resulting in a pupil’s low or non-attendance.  
 
Where a managed move is proposed to resolve an attendance issue the school must 
demonstrate that the pupil in question has been referred to the Education Welfare Service. 
The managed move must be endorsed by the LAs Senior Education Welfare Service, 
where it is anticipated the move may resolve the existing barriers to attendance.  
 
The above list is not intended to be a complete list of scenarios and there may be other 
occasions where a Managed Move is considered appropriate  
 
The Procedure for a Managed Move  
Managed moves will need to be referred to the Vulnerable Learner Panel.  Prior to 
requesting a managed move, Headteachers must satisfy themselves that all possible 
preventative procedures have been met in full. Headteachers must make available all 
records in respect of: 

 Pastoral support programme  
 School’s intervention and support given in respect of issues causing concern 

Referrals to external agencies  
 ALN stage, provision of support and involvement of external agencies (if applicable)  
 Assessment information  
 Attendance  
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 Parent/carer interviews/discussions  
 Strengths and potential areas for future development – a positive statement 

detailing the pupil’s strong points/subject preferences  
 Key Stage 4 pupils – record of options  

 
A system of managed moves works by negotiating a transfer of the pupil into a new school 
as a means of positively re-engaging the pupil in education. In the first instance, the head 
teacher or the head teacher’s representative of School A, will have discussed the 
consideration of a managed move with the parent/carer and child.  
 
Where a Managed Move is being considered because of a pupil’s behavioural issues, this 
should only be considered when School A’s own behaviour management strategies and a 
pastoral support programme of at least 16 weeks has been resourced, tried and failed. 
Following agreement at the Vulnerable Learner Panel, a further pastoral support plan 
should then be set up for the pupil at the Initial Managed Move Meeting with School B to 
support the pupil. On occasions when a single incident occurs that would precipitate a 
permanent exclusion and without a background history of significant behavioural 
disruption, a pastoral support programme may not have been drawn up and exhausted by 
School A. In these circumstances, it is essential that a pastoral support programme is set 
up as soon as possible by School B to support the Managed Move.  
 
An Initial Managed Move Meeting is arranged by the Headteacher’s representative from 
School A. Those in attendance will be the representatives from Schools A and B, an 
Inclusion Officer, parent/carer and the pupil. The managed move protocols will be 
explained, and all parties will provide written confirmation of their understanding and 
agreement to the parent/carer agreement (see appendix 3). Targets will be set to support 
the managed move process and information will be shared by parties (see appendix 3). An 
agreed start date and induction process will be agreed at the initial meeting. The pupil will 
then continue to attend the School B daily as agreed for the period of the Managed Move  
 
The pupil remains on roll of the home school but has a fresh start and attends the new 
school for a period of up to 12 term weeks as a “dual registered pupil”. If the placement is 
successful, the pupil would then go onto the roll of the new school – School B.  
 
The success of a managed move is based on targets set at the initial managed move 
meeting and the following: 

 A pupil must have a good level of attendance and punctuality, as determined by the 
School B, during the period of the manage move.  

 A pupil must have a good level of behaviour, as determined by the School B, during 
the period of the managed move  

 A pupil must engage in learning in all aspects of their curriculum whilst attending the 
School B, during the managed move period  

 
The above targets will be recorded at the meeting and reviewed during the managed move 
process.  
 
A Review Meeting will be convened by the School B at approximately 6 school weeks into 
the Managed Move. This Review Meeting will be organised in advance, on a date where 
all professionals, the parent/carer(s) and the pupil attend. It is at this point where targets 
set are discussed and/or amended, if appropriate. At this point any concerns can be raised 
by any party and discussed to support the managed move process.  
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The School B will convene, a final Review Meeting to take place at 12 school weeks into 
the Managed Move. It is at this point where all parties consider whether targets set have 
been achieved, thus determining the success of the managed move. If successful, parties 
will agree a date when a pupil is to be taken off the School A’s roll and become single 
registered with the School B.  
 
In extenuating circumstances (i.e. when a pupil has had a medical condition that can 
impact on the attendance target), a managed move may be extended. The length 
(generally a further 6 weeks) must be agreed with all parties and another Final Review 
meeting must be arranged.  
 
At the Review Meeting, the Final Review Meeting or at any point during the period of the 
Managed Move, it may be determined that the Managed Move has been unsuccessful. 
The determination of whether the Managed Move is unsuccessful will rest with School B 
and their decision is final. There is no appeal route following a determination that the 
Managed Move is unsuccessful. All records from School B will be transferred to School A 
and the pupil will continue to attend School A as a registered pupil there.  
 
If the Managed Move is deemed to be unsuccessful at a point other than the end of the 
agreed period or at the mid review stage of the Managed Move, the Managed Move will 
come to end with immediate effect. Non-exhaustive examples of when a Managed Move 
may come to an end earlier than the agreed period of the Managed Move could be where 
the pupil displays poor behaviour or fails to attend School B under the Managed Move.  
 
Should the Managed Move be deemed to be unsuccessful; the pupil will return to School 
A.  
 
There is a clear understanding that School B does not have the ability to permanently 
exclude the pupil during the period of the Managed Move or at its conclusion. School A 
retains responsibility for the pupil until such time as the pupil is placed on roll of School B 
or returned to School A.  
 
A managed move would not normally be appropriate where a year group is full but could 
be accommodated in exceptional circumstances with the agreement of head teachers.  
 
All school records (as referred to in the Managed Moves Protocol) will be transferred to the 
receiving school for the Managed Move placement period. If the Managed Move is 
unsuccessful subsequent transfer applications to the School B may lead to the transfer 
application being referred by School B to the Hard to Place Protocol. School B will not be 
considered for placement if there has been an unsuccessful Managed Move for the same 
pupil in the 12 months prior to the referral. 
 
Procedure for Managed Move where the Pupil has Additional Learning Needs and/or 
a Disability  
A child with a statement or Local Authority IDP/ would not normally be considered for a 
managed move, evidence should be gathered for submission to the ALN Panel for a 
change of placement. Where a child has a statement or Local Authority based IDP, the 
consideration of the managed move should only be undertaken as part of a Person-
Centred Planning (PCP) review process.  
 
Pupils with a school based IDP can be considered under the Managed Move Protocol or 
the school can request that the Local Authority considers taking responsibility for the IDP 
through the ALN Panel submission process. A PCP review meeting will need to be held 
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and the outcome of the PCP, PCP report form, EPS report, outside agency reports and the 
views and wishes of the parent and child is submitted with the Panel Submission 
paperwork to the ALN Panel, 
 
Where a managed move takes place for a pupil that has a statement or Local Authority 
IDP, School A should always discuss the arrangements with the Additional Learning 
Needs Manager prior to the managed move being considered.   
 
Where a pupil has ALN, but does not have a statement or IDP, the IDP Statutory Process 
should commence, and the procedure outlined above should be always followed.  
 
Procedure for a Managed Move for a Child Looked After  
A looked after child would not normally be considered for a managed move. Should a 
managed move be considered for a looked after child it can only take place with the 
consent and support of the CLA Education Officer and form part of the child’s Education 
care plan. 
 
Registration and Roll Arrangements  
School A keeps the pupil on roll during the trial period and includes him/her in all 
attendance statistics, local authority census, PLASC etc. School A maintains the pupil’s 
record with an enrolment status of “M” (main dual-registration)  
 
Although not placed on the roll, school B is responsible for recording the pupil’s 
attendance and for feeding back to school A on a weekly basis. School B maintains the 
pupil’s record with an enrolment status of “S” (subsidiary dual-registration). This enables 
the school to allocate the pupil to a tutor group, register, and generate a timetable.  
 
It would be the responsibility of school A to keep the Inclusion Officer informed of progress 
of the managed move and in addition the Additional Learning Needs Team in the case of a 
child with a statement. 
 
 
 
 
 
Other Factors  
Every school involved in a Managed Move should identify a single person in their 
respective school who will manage all Managed Moves regardless of year group. This may 
be the Headteacher or a member of the leadership team.  
 
Only the Headteacher of School A can exclude the pupil. School B would need to consider 
whether the actions of the pupils would warrant the termination of the Managed Move. It is 
important that School B keeps School A advised of any issues arising during the period of 
the Managed Move so that appropriate decisions can be taken by School A in a timely 
manner.  
 
The pupil needs to be committed to the Managed Move process. There should be time 
allowed for the pupil and parent/carers to reflect on the suggestion of a Managed Move 
before the initial managed move meeting is scheduled. A copy of the managed move 
protocols should be provided to the parent/carer and pupil prior to the initial meeting taking 
place.  
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The pupil’s transition into School B as part of the Managed Move must be on a full-time 
basis and will similarly need to be supported with effective induction process. These 
inductions are expected to be more detailed than what is normally provided to new pupils. 
The key to success is likely to be the pupil feeling an ownership of the transfer, prepared 
for it, and supported in it by School A, School B and the Inclusion Officer.  
 
School A should enable pupils on a Managed Move who are eligible for free school meals 
to access them in School B immediately.  
 
Not all pupils will be suitable candidates for a Managed Move. Negotiated transfer is part 
of a continuum of (developing) provision. Permanent exclusions may still be appropriate in 
certain cases.  
 
It is the responsibility of the parent/carer to also ensure that the pupil conforms to the 
uniform regulations at School B.  
 
Pupils who move out of the area and where their home school is no longer within statutory 
walking distance of their residence, should not be subject to a managed move. A 
parent/carer has the right to submit a transfer request to their preferred school and the 
School Admission Code should be adhered to.  
 
Finance  
During the period of the Managed Move, funding related to the pupil will remain with 
School A. However, where a school is above their PAN, prior to the managed move then 
an agreement between both School A and School B should take place to discuss the 
recoupment of any additional costs incurred. This should be agreed prior to the initial 
managed move meeting taking place.  
 
If the Managed Move is successful and the pupil transfers to the roll of School B, funding 
will be transferred to School B from this date. The accountancy team will calculate the 
funding available from the date it is agreed the pupil will be transferred to the roll of School 
B. This may involve the recoupment of some monies from School A for this same period. 
Accountancy will inform School A and School B of the amount of money to be transferred 
and the process of transferring such funds.  
 
Out of County Managed Moves  
There are no official arrangements for managed moves between local authority areas. 
However, it is suggested that where a managed move takes place between local 
authorities, schools and local authorities should follow the local authority’s protocols of 
where the receiving school is located. 
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RATIONALE 

Blaenau Gwent’s Tuition Service and Ty Afon provide temporary educational 
support for pupils who are unable to attend school for medical reasons and 
pregnant schoolgirls, where mainstream school is not appropriate (please read 
policy for pregnant school girls). The purpose is to minimise disruption to 
education, provide access to as much education as their medical condition 
allows, and enable pupils to return to school as soon as their health permits. 

 
 
REGISTRATION  
Pupils will remain solely on the school roll until they are allocated tuition or a 
placement at Ty Afon. A pupil’s registration status will be agreed as appropriate 
for the individual pupil at the Vulnerable Pupil Panel (VPP). A pupil may be dual 
registered, and their main registration type will be the setting where the pupil 
spends the majority of their time (more than 50%). School must contact the 
tuition service on a regular basis to ensure that marks are reflective of the 
pupil’s attendance on tuition. 
 
A pupil who is unable to attend school because of medical needs must not be 
removed from the school register, even during a long period of ill health. 
 
 
FUNDING  
Pupil funding will be divided between the school, the tuition service and the 
River Centre in a pro rata agreement based on the amount of time spent in each 
provision. The Headteacher of the River Centre and the Head of the Tuition 
Service will provide the finance team details of pupils’ placement at the end of 
each term. The finance team will arrange for the appropriate proportion of the 
pupil’s AWPU to be transferred from the school to The River Centre/Tuition 
Service.  
 
 
AIM 
The aims of tuition and Ty Afon is to reduce the detrimental impact of illness on 
the pupils’ education, to re-engage pupils in learning, help them maintain 
education or make up for lost time, and successfully reintegrate them into 
mainstream or alternative education at the earliest opportunity. Therefore, all 
placements will be for an initial 6-week trial period and then reviewed. 
 
 
TUITION: CAPACITY   
Due to the high demand for tuition, tuition will not be offered to a pupil on a long-
term basis.  It is anticipated that tuition will be offered short term for a maximum 
of 1 - 2 terms, if the initial trial period is successful. 
 
 
 

Page 201



 

 21 

 
 
EXIT CRITERIA  
If tuition provision is offered, pupils will be reviewed every 4-6 weeks to establish 
when a return to school is appropriate. At the end of the maximum provision of 2 
terms, the review meeting will consider discharge to the host school, to another 
school or an alternative arrangement for the pupil’s education.  
 
 
GROUPS COVERED  
All pupils whose home is in Blaenau Gwent who are: 

 of compulsory school age 
 on roll at a Blaenau Gwent maintained school 

 
When a pupil has a Statement of Special Educational Needs/IDP, the school 
will need to hold an interim review with recommendations from the Review 
being forwarded for consideration by the VPP Panel. As such, the processes 
outlined in this document do not apply to such pupils. 

 
 
REFERRAL CRITERIA: PRIORITY LIST  

 pupils who are unable to attend school due to physical illness  
 pupils who are unable to attend school due to a mental health illness  
 girls of compulsory school age who are pregnant or new mothers with 

additional health related needs that mean they are unable to remain in 
their own school. 

 pupils returning from elective home education, where there is evidence 
that the child has not been in receipt of an appropriate education 

 
Tuition will normally only be considered where the pupil’s anticipated absence 
will be for longer than 15 school days. Schools should note that for the first 15 
school days of a pupil’s absence they are responsible for the pupil’s education. 
 
Pupils with poor attendance and pupils excluded or in danger of exclusion 
for presenting inappropriate behaviours as the main concern are not 
appropriate referrals for tuition.   
 
 
REFERRING AGENCIES 
Referrals for tuition will be considered at the VPP Panel. Referrals will be made 
by Heads, Deputies and designated staff of schools. Acceptance of referrals is 
dependent upon the pupil’s needs meeting the referral criteria.  
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REFERRAL ROUTES   

Requests for tuition should be made to the VPP Panel with appropriate 
documentation (see below).  

 

The VPP Panel will consider referrals and determine what provision will be 
made. The educational provision offered could be made up, in the short term 
(one review period), of a combination of time in school and small group 
provision.  The primary provision offered will be group work at a centre. Any 
individual tuition has to be agreed on a case-by-case basis by the VPP Panel.   
 
 
REFERRAL INFORMATION  
It is essential that a referral to tuition is part of an integrated support plan for a 
pupil which is underpinned by the work of all relevant professionals, and which 
has clear goals or outcomes for a return to school, or other provision. Referral 
information will need to make clear the expected outcome. 
 
In the case of pupils presenting with mental health conditions, it is expected that 
referrals are supported by: 

 clear evidence of mental health difficulty experienced from senior 
CAMHS professionals  

 information regarding work already carried out by the school, including 
the impact of advice implemented following Educational Psychologist 
involvement 

 clear evidence that the home school has tried EVERY possible approach 
to re-engage the pupil and has evaluated the impact that these 
approaches have had. 

 information regarding impact of family interventions and other agencies  
 an indication of consensus amongst involved professionals that a referral 

to tuition is likely to be the most effective way forward 
 The child must not have any evidence of disruptive or aggressive 

behaviours or incidents of exclusions. 
 The home school must provide evidence that the child’s attendance 

figure is lower than 50%. 
 An agreement to continuing support for pupil and family by the referring 

agency, planned outcomes for tuition including a return to school.  
 

* A request from a GP/ SSD or parent is not regarded as sufficient grounds for 
tuition.  

 

** Please note those pupils allocated a Ty Afon placement will:  
 serve a trial period of 6 weeks 
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 comply with an agreed attendance target that will be gradually 
increased 

 exhibit no disruptive behaviours being displayed by pupils, that may 
cause upset to others 

 
Any breach of these conditions can result in the placement being terminated. 

 

TUITION: LINKS WITH SCHOOL  

When tuition has been agreed for a pupil with medical needs, a tutor will be 
appointed. It is the home school’s (the pupil’s usual school) responsibility to 
provide work at the appropriate Curriculum level for the pupil. At key stages 1 
and 2 the child’s class teacher usually takes this responsibility and liaises with 
the tutor.  

 

At key stage 3, a Head of Year or Additional Needs Co-ordinator is usually 
asked to take responsibility for obtaining work from subject teachers and liaise 
with the tutor.  

 

Every school should have policy in place for meeting the needs of pupils with 
medical needs and a teacher with responsibility these pupils who will liaise with 
the tutor. 

 
 
TUTOR RESPONSIBILITIES  

The tutor is responsible for:  

 planning and delivering a programme of work and maintaining 
appropriate records  

 sending reports to the school and parents outlining the pupil’s progress 
and achievements at least every half term  

 Completing accurate attendance records which will be sent to the school 
and the LA. 

 liaising between home, school and other agencies 
 
All pupils receive support from the service in the knowledge that their goal 
should be to return to school as soon as their health permits.  
 
Pupils should return to full time education as soon as they are able. Should 
special arrangements be advised by health professionals then the local 
authority, school and home tutor, in consultation with parents, will ensure they 
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are in hand. However, if the necessary arrangements are complex or the pupil 
has emotional difficulties and is anxious, then the tutor may plan for a supported 
return to school.  
 
Following consultation with pupil, parent, school and tutor an individual 
programme of gradual reintegration will be arranged and tailored to the pupil’s 
needs.  
 
 
SCHOOL RESPONSIBILITIES 
The school will be responsible for: 
 

 notifying the LEA/EWS if a pupil is, or is likely to be, away from school 
due to medical needs for more than 15 school days and request that VPP 
Panel considers the request for Home Tuition 

 If agreed by the VPP Panel, liaise with the home tuition service to draw 
up an individual learning plan for the duration of the tuition.  This plan 
should be agreed with appropriate health service personnel. 

 providing information regarding pupils’ prior educational progress and 
attainment in order to implement a programme appropriate to meet pupil 
needs 

 implementing agreed reintegration programmes 
 attending review meetings 
 Ensuring that regular plans of work are made available in all Curriculum 

subjects that the pupil would be normally studying. (This will aid 
successful reintegration by helping the pupil feel confident that they have 
covered a similar programme of work to their peers.) 

 Loaning appropriate resource materials where possible. These will be 
returned when the pupil has finished with them 

 examination entry fees, making arrangements for examinations and 
assessment of coursework 

 career interviews 
 work experience placements 
 a named contact within the school to aid communication and attend 

reviews 
 procedures ensuring the pupil is successfully reintegrated into school 
 issues related to a pupil with statements of special educational needs 
 Ensure that pupils who are unable to attend school because of medical 

needs are kept informed about social events, and are able to participate, 
for example afterschool clubs. 

 Encourage and facilitate liaison with peers, for example, through visits, 
videos and internet links 

 
 
WITHDRAWAL OF TUITION 
Tuition will be withdrawn if the pupil fails to attend or make themselves available 
for tuition on a regular basis without evidence of a medical reason for this and 
the Education Welfare Officer will be notified if there is an attendance issue.  If 
the provision is considered inappropriate during the initial planning stage, the 
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provision will be ended. In this event, the referrer and school will be notified 
through the review process.  
 
 
SUCCESSFUL RE-INTEGRATION INTO SCHOOL 
Local authorities are responsible for ensuring that an individually tailored plan is 
in place for pupils before they return to school. 
 
The local authority will work with the tutor, host school, parents and 
professionals to facilitate a return to school. The local authority will co-ordinate a 
school re-integration plan or some other exit strategy.  For example, home 
tuition will gradually reduce as time in school increases.  
 
The local authority will keep in regular contact with professionals involved in the 
pupil’s case. In partnership with the tuition service, school and other agencies, 
the local authority will oversee the reintegration process when the relevant 
professionals agree that the pupil is well enough to go back to school. Some 
pupils may go on to more long-term specialist provision if their mental health 
illness cannot be effectively addressed during the short period of tuition. 
 
A review meeting will be convened to review the Individual learning plan and 
look at all of a child’s needs and how they can be best met in order for effective 
reintegration to take place.  A review of the ILP at this stage will: 
 

 bring together the support provided by all the different agencies 
 identify any on-going medical support that the pupil might need or any 

reasonable adjustments that may be required 
 consider whether the pupil will be back in school for the long term, 

whether he/she is likely to fall ill again in the near future or need further 
medical intervention 

 review academic progress 
 Consider what support will be required to reintegrate the pupil back into 

school successfully.   
 
The pupil and parents/guardian should attend the reintegration meeting and 
should be given the opportunity to put forward his or her views.  These views 
should be recorded in the ILP.   
 
Where pupils need extra support to reintegrate, The River Centre and the home 
school will need to identify how that support will be provided.  All schools receive 
funding for 'additional needs' as part of their funding formula and this funding 
can be utilised to support reintegration.   
 
After a pupil has been successfully reintegrated, the support available from the 
different agencies should not stop immediately.  A final review meeting should 
be held after the pupil has been back at school for about eight to ten weeks.  
The purpose of this meeting will be to ensure that the pupil has reintegrated 
successfully and that strategies are working. This meeting can decide whether 
any on-going support is required and whether any future review meetings will be 
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required.  It will also be a useful forum for evaluating the multi agency service 
that was provided whilst the pupil was too ill to attend school. 
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ELECTIVE HOME EDUCATION  
Tuition should not be confused with Elective Home Education which involves the 
parent or guardian of a child removing the child from local authority schooling 
and accepting the responsibility of providing an appropriate education 
programme. 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Pupil absent for 15 
days or less for 
medical reasons 

Tuition at home Tuition at Ty Afon Hospital Tuition 

Home tutor provides 
information to parents 
and secures curriculum 
information from school 

Ty Afon provides 
information to parents 
and secures baseline 
information from 
school 

Tuition provided by 
hospital and local 
authority invoiced as 
appropriate 

Review every 
4-6 weeks 

Review every 
4-6 weeks 

Discharge home.  Home 
tuition arrangements if 
necessary 

Planned reintegration 
back into school 
when appropriate 

Planned reintegration 
into school when 
appropriate 

Page 208



 

28 

 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

EXCLUSION GUIDANCE 

 

August 2022 

Page 209



 

29 

 

Contents 
             Page Nos 
 
Introduction          4 
 
About this Guidance        5 
 
3 Stage Approach to supporting inclusion of pupils presenting   6 
with challenging behaviour 
 
Decision to Exclude         9 
 
Key considerations before excluding      9 
 
Headteachers’ Checklist        10 
 
Notification of Exclusions        12 
 
Unofficial/Illegal Exclusions       12 
 
Reduced Timetables        13 
 
Procedures following exclusions       13 
 
ALN/Disability/Vulnerable groups consideration     13 
 
The Governing Body’s duty to consider an exclusion – Key points  14 
 
Appendices:          15 

Appendix A - Exclusion form   
Appendix B - Summary of processes and time limits for fixed term 

exclusions 
Appendix C - summary of processes and time limits for permanent 

exclusion 
Appendix D - samples of model letters to parents for all types of exclusion 

  

Page 210



 

30 

 

Exclusion Guidance for Schools 
 
This guidance is supplementary to and should be read in conjunction with the 
Welsh Government (WG) Guidance “Exclusion from schools and pupil referral 
units” – which was revised in November 2019. All decisions about exclusion 
must be made with reference to the guidance which outlines statutory 
responsibilities. In this BG guidance document, the term ‘schools’ refers to 
Primary, Middle, Secondary and Special schools. 
 
Schools should note that the WG guidance is statutory guidance and is available 
via the link below: 
https://gov.wales/exclusion-schools-and-pupil-referral-units-pru   
 
Contact details for queries relating to exclusions: 
Statemented pupils/IDP – ALN Manager   
ALNEnquiries@blaenau-gwent.gov.uk  or  01495 355443  
 
Non statemented pupils – Senior Education Welfare Officer  
lisa.adams@blaenau-gwent.gov.uk  or  07870 998947 
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Introduction 
 
Blaenau Gwent’s aim is for all children and young people is to be purposefully 
engaged in an educational programme appropriate to their needs and age. We 
want our children and young people to flourish and to achieve positive outcomes 
for themselves, their families, and our community and for society at large. We 
want our children and our adults to be happy, healthy, capable and engaged 
with school and the wider community. Minimal school exclusions will be a key 
indicator of our collective success.  
 
National government recognises and promotes the importance of wellbeing in 
schools as a key factor in achieving this ambition. Blaenau Gwent is aware that 
improving the all-round wellbeing of pupils and staff is important in and of itself, 
as well as crucial in lifting performance and attainment levels. 
 
The latest published data from Welsh Government in October 2020 highlighted 
the fact that children with free school meals were consistently (at least 3 times 
higher) more likely to me excluded and overall children with additional learning 
needs (ALN) have higher rates of exclusion than those without.   
 
The Children’s Commissioner for Wales report, ‘Building Blocks – Inclusion in 
the Foundation Phase’, highlighted concerns about repeat exclusions, reduced 
timetables and children being taught in isolation. 
 
The Office for the Police and Crime Commissioner (OPCC) has also recently 
written a report considering growing national concern regarding the correlation 
between school exclusions and children’s subsequent involvement in crime.  
The research indicated that school exclusions were not necessarily a causal 
factor for criminality, but rather an indicator of a series of vulnerabilities that 
increase both exposure to crime and exploitation. More specifically, the research 
suggested that children excluded or at risk of exclusion from school sit within a 
network of vulnerability, including adverse childhood experiences, additional 
learning needs and care experience.  
 
In most cases, fixed-term exclusions are only given after exhausting all the 
available options for internal interventions and exclusions from the classroom. 
However, the research also demonstrated the clear need to consider what 
additional external support can be provided to children to prevent exclusion 
when internal school-based interventions fail. 
 
Considering the recent reports, the increased focus on the emotional well-being 
needs of children, and the fact that Blaenau Gwent has relatively high number of 
fixed term exclusions in Wales, the guidance has been revised as part of 
Blaenau Gwent’s approaches to reduce exclusions 
 
In addition, the Managed Move policy has also been revised and we would 
encourage headteachers to use this as a supportive intervention. 
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About This Guidance 
 
This supplementary guidance updates and replaces all previous guidance 
regarding exclusion from maintained schools, including special schools, 
published by Blaenau Gwent County Borough Council, herein after referred to 
as the Local Authority (LA). It applies equally to children with and without 
statements of special educational needs or individual development plans (IDPs). 
 
This guidance differs to previous guidance as it now contains a checklist for 
schools to reflect on provision for learners presenting with challenging behaviour 
to reduce the risk of exclusion. This guidance is also intended to be of 
assistance to all parties involved in the exclusion process including head 
teachers, governing bodies and local authority officers.  
 
The requirements of the guidance apply in relation to all pupils, including those 
who may be below or above compulsory school age, such as those attending 
nursery classes. 
 
The term “parents” in this guidance include any person who has parental 
responsibility (which includes the LA where it has a care order in respect of the 
child) and any person (for example, a foster carer) with whom the child lives. 
Where practicable it is expected that all those with parental responsibility should 
be engaged with the exclusion process.  The Education Welfare Service should 
be the first point of contact for any queries that headteachers, governors, 
parents, pupils or others may have regarding exclusions. 
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3 stage approach to supporting inclusion of learners presenting 
with challenging behaviour 
 
1. Monitor Behaviour – report card – 

contact home 
 Use the school 

relationship/behaviour policy and 
monitor behaviour, attendance and 
attainment regularly.  

 Work with ALNCO to ensure 
repeated behaviours resulting in 
sanctions are not a result of unmet 
need.  

 Ensure work is being planned for 
at the right level of challenge.  

 Work with parents, to ensure 
home-school partnership towards 
improved engagement with school 
and learning. 

2. Inclusion Support Plan ISP  
The ISP is a helpful alternative to 
an individual behaviour plan or 
Pastoral Support Plan. Try to 
establish what the child is trying 
to communicate through their 
behaviour by reflecting on 
triggers for disengagement and 
developing strategies to re-
 engage the learner. 
  

 Introduce following internal 
exclusions or a serious behaviour 
incident.  

 Review weekly with key adults in 
school. Work towards agreed 
outcomes (rather than set targets) 
to ensure the pupil makes 
progress from where they are 
currently. 

 Parental engagement is on-going. 

3.  Pastoral Support Plan PSP - The 
PSP continues to run as the main 
framework for supporting school 
settings to reduce permanent 
exclusions.  

 Introduce if the pupil is at risk of 
exclusion/PEX. Outline the support 
offered.  

 Frequently meet with parents to 
review progress.  

 Set achievable goals towards an 
acceptable outcome in a period of 
time. 

 
 
When thinking about next steps for the learner – consider the following 
questions 

 Check the data (attendance / exclusions / behaviour points)  
 Are there are any themes?  
 Can you identify any triggers for behaviour through the patterns?  
 Does the pupil file highlight a history of need?  
 Has the pupil been identified with any ALN?  
 Has Blaenau Gwent ALN guidance been used to check what the key 

barriers to engaging in learning are for the pupil?  hyperlink to be inserted 
 Have any diagnostic assessments been used to identify any needs or 

areas for development?  
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 Is the pupil in a group vulnerable to underachievement? 
(CLA/ALN/EAL/CASP)  

 Is there an IDP/statement in place / Has there ever been a CAF or 
IDP/statement for this child?  

 Does the pupil have a one-page profile? 
 Is the school relationship/behaviour policy being used consistently to 

support the learner (including any identified reasonable adjustments?)  
 Is the school reward system being used in a way that is equitable to the 

pupil’s needs?  
 What external issues may be affecting the learner at this time? (e.g. 

significant family events).  
 Are there any historic issues that may now be affecting the pupil?  

 
Provision for the learner. Have you engaged with or considered the following? 

 Team Teach training and de-escalation strategies  
 Behaviour assessment to identify inclusion strategies  
 Is there a Risk Assessment in place for staff, other pupils, the pupil 

themselves?  
 Have you considered an Ed Psych referral and assessment?  
 Have you tried a bespoke timetable working with the pupil to avoid 

‘behaviour hotspots?  
 Work with the pupil to RAG rate their timetable and put in support to 

eliminate red and reduce amber.  
 What incentives are meaningful and relevant to the pupil?  
 Is a reduced timetable a useful tool currently? (Ensure all guidelines are 

followed for safeguarding reasons)  
 What nurture interventions are available that would benefit the pupil? 
 Would the CYP benefit from seeing a counsellor at this time?  
 Some form of therapy?  
 Is support needed for the family?  
 Consider referral to external agencies / partners. 
 Is there a key adult for the pupil – to advocate and support them each 

day, rewarding where success and progress has been made and 
communicate with home and other adults in school?  

 Is there a need for restorative justice to move a relationship forward? 
 Is there a timeline of incidents that supports the pupil to begin to 

understand and manage their behaviours?  
 How are staff being supported?  
 How is the pupil developing independence in managing their emotions?  
 Support for developing emotional literacy and self-regulation strategies. 

 
At each meeting / review point  

 What is the data telling us now?  
 What are the views of the child?  
 What are the views of the Parents / staff / support team / external 

agencies?  
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 How will I ensure the meeting is professional and managed well so all 
views can be heard, and it is a positive process for all moving the 
situation forward? 

 
 
 
 
 
At each significant incident  

 Ensure the paperwork is completed and a clear record is maintained. 
Avoid emotional language and keep it factual.  

 Ensure all parties share what happened so that an accurate account is 
recorded in an impartial manner.  

 Ensure the pupil has supported time to reflect and learn from what went 
wrong using appropriate tools when they are calm, ready and able to do 
so.  

 Ensure the pupil learns from the behaviour incident and has opportunities 
to mend relationships and ‘put right’ the situation when they are calm, 
ready and able to do so.  

 Ensure staff who were involved have time to follow up with the pupil to 
move on from the incident when the time is appropriate.  

 Ensure students who were involved in the incident have the appropriate 
follow up.  

 For all CYPs involved communicate clearly with parents / carers what 
happened and the follow up 
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Decision to Exclude 
 
Only the Headteacher or teacher in charge of a setting can exclude a learner. 
They cannot delegate the power to exclude to another teacher. In their absence, 
the most senior teacher may exercise the power of exclusion though they should 
make clear they are working in the Headteacher’s absence. 
 
If a pupil is deemed to be at risk of exclusion it is appropriate to have a Pastoral 
Support Programme and support from Families First to enable a range of 
strategies and support to be implemented. 
 
Schools should, as far as possible, avoid permanently excluding any pupil with a 
statement, an individual development plan or any pupil who is a child looked 
after. 
 
 
Key Considerations Before Excluding – Safeguarding 
 
Where a pupil receives support from a Families First worker, is a child in need of 
care and support or subject to child protection planning, the school must inform 
the relevant professionals within social care if they feel the child is at risk of 
exclusion and in advance of any decision to exclude. 
 
If you are concerned about the risk of exclusion of a looked after child, please 
contact the pupil’s social worker and the child looked after co-ordinator. 
 
For pupils where there is concern around sexual, drug or gang exploitation, for 
those who self-harm or demonstrate behaviours that could cause them 
significant harm, an exclusion can result in increased risks to the pupil’s 
immediate safety, health and wellbeing. 
 
Proactive planning with professional partners and family/carers about what to do 
in the event of a serious breach of school relationship/behaviour policy where 
the conditions for exclusion are met is the ideal, but in an unforeseen situation, 
contact the relevant involved professionals at the earliest opportunity and before 
sending a pupil home. There can also be consideration of the BG Safer Schools 
approach to support children and/or groups of children and young people. 
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Headteacher’ s Checklist 
 
Any decision to exclude a pupil must be: 
 
In response to serious breach of the school’s behaviour policy; and, If allowing 
the learner to remain in school would seriously harm the education or welfare of 
the learner or others in the school.  
 
In deciding to exclude a pupil, the Headteacher must be able to demonstrate 
that the exclusion has been carefully considered and is being used as a last 
resort. The checklist below is designed to assist head teachers in these 
deliberations. 

 

The circumstances of the case Yes No 

Has there been a serious breach or breaches of the school behaviour policy?   

Does the pupil’s presence seriously harm or threaten to harm the education/welfare 
of pupils/ others? 

  

Is exclusion a last resort following a wide range of other strategies that have been 
unsuccessful? 
Is this a serious ‘one off’ offence? 

  

Is exclusion the appropriate response? 
Factors to consider: 

 Has a thorough investigation been carried out? 
 Has the pupil’s version of events been sought / encouraged / recorded? 
 Has the evidence been considered in the light of school policies and possible 

discrimination? 
 Are there any mitigating circumstances or any provocation which may be 

relevant (bullying, harassment etc.)? 

  

Has a pastoral support programme been used?   

Is this pupil at school action or school action plus? and if so; 
Has the possibility of additional support from the LA been explored? 

  

Have alternatives to exclusion been considered (e.g. restorative approach, mediation, 
internal exclusion)? 

  

Standard of proof – “on the balance of probabilities” is it more probable than not that 
the pupil did what he/she is alleged to have done? 

  

Special considerations Yes No 

ALN 
Does this pupil have a statement of special educational needs or an individual 
development plan? 
Has the ALN team been contacted? 
Has an emergency review been arranged? 

  

CLA 
Is this pupil looked after? 
Has the CLA Co-ordinator been contacted? 

  

SAFEGUARDING 
Is this pupil subject to a child protection or a child in need plan? 
Has the social worker been contacted? 
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The circumstances of the case Yes No 

Is there a JAFF for this pupil? 
What other agencies/services are involved? 

  

Have issues of ALN or disability been taken into account and reasonable adjustments 
put in place? 
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Notification of Exclusions 
 
When a Headteacher has decided to exclude a pupil he/she must: 
 

 immediately inform the parent(s) by telephone; 
 draft the appropriate letter (see model letters in appendices) 
 ensure that this letter is sent by first class post to arrive the following day or is 

hand delivered; 
 ensure that the letter contains the following information: 

o the reasons for the exclusion; 
o the period of fixed term exclusion or, for a permanent exclusion, the fact 

that it is permanent and the date it takes effect; 
o parents’ and learner’s right to make representation about the exclusion 

to the governing body’s discipline committee; * 
o how any representation should be made including the person for the 

parent/carer and/or learner should contact;  
o when there is a legal requirement for the governing body to consider 

the exclusion, that the parents and/or learner have a right to attend a 
meeting, be represented at this meeting (at their own expense) and to 
bring a friend;  

 
Headteachers should ensure an exclusion form is completed within 24 hours after 
all exclusions and forwarded to the LA via BSInclusionSupport@blaenau-
gwent.gov.uk so that the LA database can be kept up to date (see Appendix A for 
exclusion form). Full details of notification requirement to the school’s governing body 
can be found in section 8.4 of this guidance and in Appendix B ‘Summary of Main 
Processes and Time Limits for Fixed Term Exclusion’. 
 
For a permanent exclusion, if the pupil lives outside the LA in which the school is 
located, the head teacher must also advise the pupil’s ‘home authority’ of the 
exclusion without delay. 
 
 
Unofficial / Illegal Exclusions 
 
The procedures described above and in the WG guidance must always be applied 
when a pupil is excluded. Sending a pupil home informally for a “cooling-off period” or 
asking parents to take a pupil home to avoid an exclusion are illegal acts which could 
be subject to challenge. This also applies to lunchtimes; if a pupil is asked by the 
school to go home at lunchtimes this must also be treated as one quarter of a day 
exclusion for each lunchtime. 
 
It is also unlawful to exclude for a non-disciplinary reason. For example, it would be 
unlawful to exclude a pupil simply because they have additional needs or a disability 
that the school feels it is unable to meet, or for a reason such as: academic 
attainment/ability; the action of a pupil’s parents; or the failure of a pupil to meet 
specific conditions before they are reinstated, such as to attend a reintegration 
meeting.  
 
At no time should a school encourage a parent to electively home educate (EHE) in 
order to avoid a permanent exclusion. Such children will either not have access to 
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the provision that they need or will transfer to a new school without appropriate 
support thereby placing additional pressures on both schools and families. Schools 
should, therefore, not promote the use of EHE to remove a child with challenging 
behaviour or poor attendance from their roll.  
 
 
Reduced Timetables 
 
It is illegal for a school to impose a reduced or partial timetable. 
 
In some cases a reduced timetable may be used as a short-term measure towards 
achieving full reintegration, building back up to full time hours if the parents agree 
and a written agreement, signed by all parties with stated review dates where 
appropriate, put in place via a PSP.  
 
Full Blaenau Gwent Guidance on the use of reduced timetables is available from the 
Education Directorate.  
 
 
Procedures Following Exclusion 
 
Following a permanent exclusion, staff are available within the LA to assist with the 
reintegration and support of excluded learners.  
   
 Statemented pupils – ALN Manager 
 Non statemented pupils – Senior Education Welfare Officer  
 
The Education (Reintegration Interview) (Wales) Regulations 2010, require 
Headteachers of schools to request in specified circumstances parents/carers of 
learners excluded for a fixed term to attend a reintegration interview at the school. 
The request for interview applies to all fixed-term exclusions for primary-aged 
learners but only fixed-term exclusions of six or more days for secondary-aged 
learners. Reintegration interviews need to take place within 15 school days of the last 
day of the exclusion period. 
 
Headteachers should note, however, that neither parents nor a pupil can be required 
to meet specific conditions, such as attending a reintegration meeting, before 
reinstatement. 
 
 
ALN / Disability / Vulnerable Group Considerations 
 
Other than in the most exceptional circumstances, schools should avoid permanently 
excluding any pupil with a statement of SEN or an IDP. The 2010 Equality Act does 
not prohibit schools from excluding learners with a protected characteristic but does 
prohibit schools from excluding learners because of their protected characteristic 
(e.g. excluding a disabled learner because of their disability or because of their racial 
group) or discriminating unlawfully during the exclusions process. This applies to 
permanent and fixed-term exclusions. 
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Where a pupil is ‘Looked After’ (CLA), schools should try every practicable means to 
maintain the learner in school and should seek LA and other professional advice as 
appropriate prior to any exclusion decision. 
 
 
The Governing Body’s Duty to Consider an Exclusion – Key Points 
 
The responsibility of the governing body to consider exclusions is usually delegated 
to a sub-committee of at least three governors. This committee is known as the 
Discipline Committee. The Discipline Committee has a clear set of responsibilities. 
 
Where required or requested, the governing body must hold a Governors Discipline 
Committee (GDC) within the required timescale. (In the case of a permanent 
exclusion, the GDC must meet within 15 school days of being notified of the 
exclusion). 
 
For all fixed term exclusions of 5 days or fewer within a term, the Headteacher must 
notify the governing body discipline committee once a term. For fixed term exclusion 
of 6 to 15 days or more than 20 lunchtimes in a school term and/or where a public 
exam or national test will be missed, the Headteacher must notify the governing body 
discipline committee within one day. For all fixed term exclusions of more than 15 
days in a school term and following any exclusion in the same term after 15 days has 
been reached the Headteacher must notify the governing body discipline committee 
within one day.  
 
Full advice and support is available to school and governing bodies on the role and 
responsibilities of the GDC form the Governor Support and Development Section of 
the EAS (where the school has entered into the SLA agreement). 
 
 

South East Wales Education Achievement Service 
Statutory Committees <statutory.committees@sewaleseas.org.uk> 
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NOTIFICATION OF SCHOOL EXCLUSION 
 

Please send completed form within 24 hours to: 
BSinclusionsupport@blaenau-gwent.gov.uk  

 
 

SCHOOL   

    TYPE OF EXCLUSION 
      

Permanent  Fixed Term  Lunchtime   
      

   

Name of Pupil  DOB  
    

Gender  NC Year  

     

Is Pupil CLA? Yes  /  No 
If Yes, please state  

LA and status 
 

    

ALNN Status SA  SA+  
Statement

/IDP 
 Ethnicity  

    

Name of Parent/ Carer  

  

 Address    
  

 Contact Telephone Number/s  
   
 
 

EXCLUSION DETAILS:    
 

Start date of exclusion:   *AM / PM         (*please delete as appropriate) 
   

End date of exclusion:  *AM / PM         (*please delete as appropriate) 
   

No of days excluded:    
   
Return date:   #INSET dates:  

# please indicate if there are any INSET / school closure days during the period of the exclusion 
         
REASON(S) FOR EXCLUSION:  ONE primary reason must be marked with a “P” for reporting to 
the Welsh Government. Supplementary reasons may also be marked with S.  
 
Physical Assault against pupil (PP)   Sexual misconduct (SM)  

Physical assault against adult (PA)   Drug and alcohol related (DA)  

Verbal abuse/threatening behaviour against a pupil (VP)   Damage (DM)  

Verbal abuse / threatening behaviour against an adult (VA)   Theft (TH)  

Persistent disruptive behaviour (DB)   Bullying (BU)  

Racial abuse (RA)   Other (OT)  
     

Signed:       (Headteacher)         Date:……….…………......... 

 

You MUST attach a copy of the notification letter sent to parents/guardian  

Appendix A 
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Appendix B 
 

Fixed-term Exclusions 
 

The term ‘days’ refers to school days throughout. 

 
 

Exclusion 
takes 
place 
 

Notification by 
Headteacher to 
parent/carer 
and/or learner and 
to LA. 

Notification by 
Headteacher to 
discipline 
committee 

Discipline 
committee may 
agree to convene 
a meeting on 
request from 
parent/carer 

5 days or fewer in a school term 

Once a 
term 

The 
same day 

Exclusion 
takes 
place 
 

Notification by 
Headteacher to 
parent/carer 
and/or learner, LA 
and discipline 
committee. 
 

Discipline 
committee will 
convene a 
meeting on 
request from 
parent/carer 
and/or learner (or 
LA in case of 
PRU) 

Discipline 
committee to 
inform all parties 
of decision (or LA 
in case of PRU) 

Within 1 
day 

6-15 days or more than 20 lunchtimes in a school term and/or where a public exam or national test will be missed 

6-50 
days 

The 
same day 

Exclusion 
takes 
place 
 

Notification by 
Headteacher to 
parent/carer 
and/or learner, LA 
and discipline 
committee. 
 

Meeting of 
discipline 
committee (or LA 
in case of PRU) to 
consider 
exclusion. Must 
invite parent/carer 
and/or learner, LA 
and Headteacher  

Discipline 
committee to 
inform all parties 
of decision (or LA 
in case of PRU) 
 

Within 1 
day 

More than 15 days in a school term and following any exclusion in the same term after 15 days has been reached 

6-15 
days 

The 
same day 

Exclusion 
takes 
place 
 

Notification by 
Headteacher to 
parent/carer 
and/or learner, LA 
and discipline 
committee. 
 

Meeting of 
discipline 
committee (or LA 
in case of PRU) to 
consider 
exclusion. Must 
invite parent/carer 
and/or learner, LA 
and Headteacher  

Discipline 
committee to 
inform all parties 
of decision (or LA 
in case of PRU) 
 

Within 1 
day 

Where a public examination will be missed 

Before 
exam date 

Within 1 
day 
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Appendix C 
 

Permanent Exclusions 
 

The term ‘days’ refers to school days throughout. 
 

 
 

 

Permanent exclusion  
takes place 

Immediately by phone 
AND 

within 1 day in writing 

Notification by Headteacher to parent/carer 
and/or learner.  
Notification by Headteacher to LA and discipline 
committee.  
In serious cases: notification to police/social 
services/youth offending team. 
If learner lives outside LA Headteacher must also 
notify home LA of exclusion. 

In 1 day by hand or within 3 
days if posted  

Meeting of discipline committee to consider 
exclusion (or LA in case of PRU). 
Must invite parent/carer and/or learner, Headteacher 
and member of LA.  
If pupil is statemented, invite ALN Manager  
If pupil is not statemented invite Senior EWO  
Education arrangements must be made. 

Discipline committee to inform all parties of 
decision (or LA in case of PRU). 
 

Within 15 days  

Within 15 days  

If exclusion upheld: lodging of appeal by 
parent/carer and/or learner. 
If exclusion is upheld, school to provide needs 
assessment information to LA – see list on p. 63 of 
statutory guidance 

Within 15 days  
If appeal lodged: hearing of independent panel.  
 

Within 2 days  
Inform all parties of independent appeal panel 
decision. 
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Appendix D 
 

Model Letters 
 

 
Model letter 1: Fixed-term exclusion of less than six days 

 
From Headteacher (or teacher in charge of a PRU) notifying parent/carer and/or 
learner of a fixed term exclusion of less than six days, and where a public 
examination is not missed. 
 
 
Dear [parent/carer/learner’s name] 
 
I am writing to inform you of my decision to exclude [learner’s name/you] for a fixed 
term of [period of exclusion]. This means that [learner’s name/you] will not be 
allowed in school for the period of the exclusion which began on [date]. 
 
I realise that this exclusion may well be upsetting for you and your family, but the decision 
to exclude [learner’s name/you] has not been taken lightly. [learner’s name/you] 
has/have been excluded for this fixed term because [reason for exclusion]. 
 
The school will continue to set work for [learner’s name/you] during the period of 
his/her/your exclusion [insert details of arrangements that are in place for this]. 
Please ensure that any work set by the school is completed and returned to us for 
marking. 
 
[For learners over compulsory school age insert the following]. As you have been 
excluded from the school you should arrange for someone to return the work to us on 
your behalf. 
 
[School/other setting] 
 
You [and learner’s name where learner is aged less than 11] have the right to make 
representations to the school governors’ pupil discipline committee. If you wish to make 
representations please contact [name of contact] on/at [contact details: address, 
phone number, e-mail], as soon as possible. While the discipline committee has no 
power to direct reinstatement they must consider any representations you make and may 
place a copy of their findings on your child’s/your school record. 
 
[Special School] 
 
You [and learner’s name where learner is aged less than 11] have the right to make 
representations to Blaenau Gwent LA. 
 
These representations will be considered by [contacting the Service Manager - 
Inclusion]. If you wish to make representations please contact [name of contact] on/at 
[contact details: address, phone number, e-mail] as soon as possible. 
 
You also have the right to see a copy of [learner’s name/your] school record. Due to 
confidentiality restrictions, you will need to notify me in writing if you wish to be 
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supplied with a copy of [learner’s name/your] school record. I will be happy to supply 
you with a copy if you request it. There may be a charge for photocopying. 
 
A parent/carer also has the right to make a claim of disability discrimination to the Special 
Educational Needs Tribunal for Wales (SENTW) if she or he thinks that the exclusion is 
because of a disability their child has. The address to which claims should be sent is Unit 
32, Ddole Road Enterprise Park, Llandrindod Wells, Powys LD1 6DF. 
 
[Primary school only] 
 
You [and learner’s name] are requested to attend a reintegration interview with me 
[alternatively, specify the name of another staff member] at [place] on [date] at 
[time]. If that is not convenient, please contact the school before [date within the next 
10 days] to arrange a suitable alternative date and time. The purpose of the 
reintegration interview is to discuss how best your child’s/your return to school can be 
managed. You should be aware that your/your parent’s/your carer’s failure to attend a 
reintegration interview will be a factor taken into account by a court when deciding, on 
any future application, whether to impose a parenting order on you/your parent/your 
carer. 
 
You may want to contact [name] at Blaenau Gwent LA on/at [contact details: 
address, phone number, e-mail], who can provide advice. 

 
[Learner’s name/your] exclusion expires on [date] and we expect [learner’s name/you] 
to be back in school on [date] at [time]. 

Yours sincerely 

[name] 

Headteacher/teacher  
 
 
 
 
 
 
 
 

Page 227



 

47 

 

Model letter 2: Fixed-term exclusion of 6–15 days 
 
From Headteacher (or teacher in charge of a PRU) notifying parent/carer and/or 
learner of a fixed-term exclusion of six to 15 days, or where cumulative exclusions 
in the same term fall within this range, or where a public examination is missed. 
 
 
Dear [parent/carer/learner’s name] 
 
I am writing to inform you of my decision to exclude [learner’s name/you] for a fixed 
term of [period of exclusion]. This means that [learner’s name/you] will not be 
allowed in school for the period of the exclusion which began on [date]. 
 
I realise that this exclusion may well be upsetting for you and your family, but the decision 
to exclude [learner’s name/you] has not been taken lightly. [learner’s name/you] 
has/have been excluded for this fixed term because [reason for exclusion]. 
 
The school will continue to set work for [learner’s name/you] during the period of 
his/her/your exclusion [insert details of arrangements that are in place for this]. 
Please ensure that any work set by the school is completed and returned to us for 
marking. 
 
[For learners over compulsory school age insert the following] 
 
As you have been excluded from the school you should arrange for someone to return 
the work to us on your behalf. 
 
[School/setting] 
 
You have the right to request a meeting of the school governors’ pupil discipline 
committee at which you [and learner’s name where learner is aged less than 11] may 
make representations and the decision to exclude can be reviewed. As the length of the 
exclusion is more than five school days (or equivalent) the committee must meet if you 
request it to do so. The latest date the committee can meet is [date – no later than 50 
school days from the date the committee is notified]. If you wish to make 
representations to the committee and wish to be accompanied by a friend or 
representative please contact [name of contact] on/at [contact details: address, phone 
number, e-mail], as soon as possible. 
 
[Special School] 
 
You [and learner’s name where learner is aged less than 11] have the right to make 
representations to Blaenau Gwent Local Authority. These representations will be 
considered by the Lead Officer for Inclusion. If you wish to make representations please 
contact [name of contact] on/at [contact details: address, phone number, e-mail] as 
soon as possible. 
 [Note: this wording is not suitable where the learner would lose the opportunity to 
take a public examination.] 
 
You also have the right to see a copy of [learner’s name/your] school record. Due to 
confidentiality restrictions, you will need to notify me in writing if you wish to be 
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supplied with a copy of [learner’s name/your] school record. I will be happy to supply 
you with a copy if you request it. There may be a charge for photocopying. 
 
A parent/carer also has the right to make a claim of disability discrimination to the Special 
Educational Needs Tribunal for Wales (SENTW) if she or he thinks that the exclusion is 
because of a disability their child has. The address to which claims should be sent is Unit 
32, Ddole Road Enterprise Park, Llandrindod Wells, Powys LD1 6DF. 
 
[Applies to children of compulsory school age only] 
 
You [and learner’s name] are requested to attend a reintegration interview with me 
[alternatively, specify the name of another staff member] at [place] on [date] at 
[time]. If that is not convenient, please contact the school before [date within the next 
ten days] to arrange a suitable alternative date and time. The purpose of the 
reintegration interview is to discuss how best your child’s/your return to school can be 
managed. You should be aware that your/your parent’s/your carer’s failure to attend a 
reintegration interview will be a factor taken into account by a court when deciding, on 
any future application, whether to impose a parenting order on you/your parent/your 
carer. 
 
You may want to contact [name] at Blaenau Gwent LA on/at [contact details: address, 
phone number, e-mail], who can provide advice. 
 
[Learner’s name/your] exclusion expires on [date] and we expect [learner’s name/you] 
to be back in school on [date] at [time]. 
 
Yours sincerely 
 
[name] 
 
Headteacher/teacher  
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Model letter 3: Fixed-term exclusion of 16 or more days 

 
From Headteacher (or teacher in charge of a PRU) notifying parent/carer and/or learner 
of a fixed-term exclusion of 16 days or more, or where cumulative exclusions in the 
same term are 16 days or more. 
 
 
Dear [parent/carer/learner’s name] 
 
I am writing to inform you of my decision to exclude [learner’s name/you] for a fixed 
term of [period of exclusion]. This means that [learner’s name/you] will not be 
allowed in school for the period of the exclusion which began [date]. 
 
I realise that this exclusion may well be upsetting for you and your family, but the decision 
to exclude [learner’s name/you] has not been taken lightly. [learner’s name/you] has 
been excluded for this fixed term because [reason for exclusion]. 
 
Alternative education other than setting work will be provided for [learner’s name/you] if 
the exclusion has not been overturned within 15 days. A Blaenau Gwent LA 
representative will contact you to discuss this. 
 
[School/Setting] 
 
As the length of the exclusion is more than 15 school days (or equivalent) the school 
governors’ pupil discipline committee must automatically meet to consider the exclusion. 
At the review meeting you may make representations to the committee if you wish to do 
so. The latest date the committee can meet is [date – no later than 15 school days from 
the date the discipline committee is notified]. If you wish to make representations to 
the committee and wish to be accompanied by a friend or representative please contact 
[name of contact] on/at [contact details: address, phone number, e-mail], as soon as 
possible. You will, whether you choose to make representations or not, be notified by the 
Clerk to the committee of the time, date and location of the meeting.  
 
[Special School] 
 
As the length of the exclusion is more than 15 days Blaenau Gwent LA must consider 
the exclusion. [Set out the arrangements which the LA has made to review fixed-
term exclusions.] A review meeting will be held and at the review meeting you may 
make representations if you wish. The latest date for a review meeting is [date – no 
later than 15 school days from the date the LA is notified]. If you wish to make 
representations and wish to be accompanied by a representative please contact [name 
of contact] on/at [contact details: address, phone number, e-mail]. 
 
You also have the right to see a copy of [learner’s name/your] school record. Due to 
confidentiality restrictions, you will need to notify me in writing if you wish to be 
supplied with a copy of [learner’s name/your] school record. I will be happy to supply 
you with a copy if you request it. There may be a charge for photocopying. 
 
A parent/carer also has the right to make a claim of disability discrimination to the Special 
Educational Needs Tribunal for Wales (SENTW) if she or he thinks that the exclusion is 
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because of a disability their child has. The address to which claims should be sent is Unit 
32, Ddole Road Enterprise Park, Llandrindod Wells, Powys, LD1 6DF. 
[Applies to children of compulsory school age only] 
 
You [and learner’s name] are requested to attend a reintegration interview with me 
[alternatively, specify the name of another staff member] at [place] on [date] at 
[time]. If that is not convenient, please contact the school before [date within the next 
10 days] to arrange a suitable alternative date and time. The purpose of the reintegration 
interview is to discuss how best your child’s/your return to school can be managed. You 
should be aware that your/your parent’s/your carer’s failure to attend a reintegration 
interview will be a factor taken into account by a court when deciding, on any future 
application, whether to impose a parenting order on you/your parent/your carer. 
 
You may want to contact [name] at Blaenau Gwent LA on/at [contact details: address, 
phone number, e-mail], who can provide advice. 
 
[Learner’s name/your] exclusion expires on [date] and we expect [Learner’s 
name/you] to be back in school on [date] at [time]. 
 
Yours sincerely 
 
[name] 
 
Headteacher/teacher  
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Model letter 4: Permanent exclusion 
 
From Headteacher (or teacher in charge of a PRU) notifying parent/carer and/or 
learner of a permanent exclusion. 
 
 
Dear [parent’s/carer’s/learner’s name] 
 
I regret to inform you of my decision to exclude [learner’s name/you] permanently from 
[date]. This means that [learner’s name/you] will not be allowed back to this 
[school/pupil referral unit] unless reinstated by the [school governors’ discipline 
committee/LA pupil referral unit management committee] or by an appeal panel. 
 
I realise that this exclusion may well be upsetting for you and your family, but the 
decision to exclude [learner’s name/you] has not been taken lightly. [Learner’s 
name/you] has been excluded permanently because [reason for exclusion – also 
include any other relevant history here].  
 
Alternative education other than setting work will be provided for [learner’s name/you] 
if the exclusion has not been overturned within 15 days. A LA representative will 
contact you to discuss this. 
 
[School/Setting] 
 
As this is a permanent exclusion the school governors’ pupil discipline committee will 
meet to consider the exclusion. At the review meeting you [and learner’s name where 
learner is aged less than 11] may make representations to the committee if you wish to 
do so. The discipline committee has the power to reinstate [learner’s name/you] 
immediately or from a specified date, or alternatively, has the power to uphold the 
exclusion in which case you may appeal to an independent appeals panel. The latest date 
the committee can meet is [date – no later than 15 school days from the date the 
committee is notified]. If you wish to make representations to the committee and wish to 
be accompanied by a friend or representative please contact [name of contact] on/at 
[contact details: address, phone number, e-mail], as soon as possible. You will, 
whether you choose to make representations or not, be notified by the Clerk to the 
committee of the time, date and location of the meeting. 
 
 [Special School] 
 
You have the right to appeal to an independent appeal panel against this decision. If you 
wish to appeal please notify [name of Clerk to appeal panel] of your wish to appeal 
including your grounds of appeal in writing to [address] by no later than [specify the 
latest date – the fifteenth school day after the second working day after the letter is 
posted if sent by first class post, or, if delivered by hand, the fifteenth school day 
after delivery]. If you have not lodged an appeal by this date your right to appeal will 
lapse. 
 
A parent/carer also has the right to make a claim of disability discrimination to the 
Special Educational Needs Tribunal for Wales (SENTW) if she or he thinks that the 
exclusion is because of a disability their child has. The address to which claims should 
be sent is Unit 32, Ddole Road Enterprise Park, Llandrindod Wells, Powys LD1 6DF. 
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You also have the right to see a copy of [learner’s name/your] school record. Due to 
confidentiality restrictions, you will need to notify me in writing if you wish to be 
supplied with a copy of [learner’s name/your] school record. I will be happy to 
supply you with a copy if you request it. There may be a charge for photocopying. 
 
You may want to contact [name] at Blaenau Gwent LA on/at [contact details: address, 
phone number, e-mail], who can provide advice on what options are available to you. 
 
Yours sincerely 
 
[name] 
 
Headteacher/teacher  
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Model letter 5: Permanent exclusion – discipline committee’s decision 
 
From the Clerk of the discipline committee notifying the parent/carer of a 
permanently excluded learner of the discipline committee’s decision. 
 
 
Dear [parent’s/carer’s/learner’s name] 
 
The meeting of the school governors’ pupil discipline committee at the [school] on [date] 
considered the decision by [Headteacher] to permanently exclude you/your son/daughter 
[name of learner]. The committee, after carefully considering the representations made 
and all the available evidence, have decided: 
 
Either 
 
to overturn the exclusion and direct that [you/name of learner] are/is reinstated in the 
school by [date]. We therefore expect [you/name of learner] to be back in school on 
[date] at [time]. 
 
If you wish to discuss [learner’s name/your] return to school before reinstatement, please 
contact [name of Headteacher] to arrange a convenient time and date. 
 
A copy of this letter will be added to [learner’s name/your] school record for future 
reference. 
 
Or 
 
to uphold [your/name of learner’s] exclusion. 
 
The reasons for the committee’s decision are as follows: [give the reasons in as 
much detail as possible, explaining how the committee arrived at its decision]. 
 
You have the right to appeal against this decision. If you wish to appeal, please notify 
[name of the Clerk to the appeal panel] of your wish to appeal. You must set out the 
reasons for your appeal in writing and if appropriate, you may also include any 
disability discrimination claim you may wish to make and send them to [address] by 
no later than [specify the latest date – the seventeenth school day after the date 
of this letter]. If you have not lodged an appeal by [repeat latest date], your right to 
appeal will lapse. 
 
Your appeal would be heard by an independent appeal panel. 
 
A [three-member/five-member] panel will comprise [one/two] serving education 
practitioner[s] (possibly [a] Headteacher[s]) [one/two] serving or recently serving 
experienced governor[s]; and one lay member who will be the chair. The appeal panel 
will rehear all the facts of the case – if you have fresh evidence to present to the panel 
you may do so. The panel must meet no later than the fifteenth school day after the 
date on which your appeal is lodged. In exceptional circumstances panels may adjourn 
a hearing until a later date. 
 
I would like to remind you of the following sources of advice and assistance: [repeat 
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details from the original exclusion letter, i.e. a named LA officer and the Advisory 
Centre for Education and any other local source of advice or assistance if known]. 
 
The arrangements currently being made for [learner’s name/your] education will 
continue for the time being. However, new arrangements to provide full-time 
education for [Learner’s name/your] are being made and [name of LA officer] 
will liaise with you shortly about these new arrangements. If you have any questions 
about this please contact [name]. 
 
Yours sincerely 
 
[name] 
 
Clerk to the discipline committee 
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Model letter 6: Independent appeal panel decision 
 

From the Clerk to the independent appeal panel notifying the parent/carer and/or 
learner of the outcome of their appeal. 
 
 
Dear [parent’s/carer’s/learner’s name] 
 
Following the hearing of your appeal by the independent appeal panel constituted by 
Blaenau Gwent Local Authority on [date] at [location] against the decision of the 
governing body of [name of school]/the discipline committee for [name of PRU] not to 
reinstate [learner’s name/you], I am writing to advise you of the panel’s decision. 
 
After careful consideration of your representations (both oral and written) and those of 
[school/PRU] and Blaenau Gwent Local Authority [and of others if applicable, e.g. 
any victim] and in the light of the available evidence, the panel has decided: 
 
Either 
 
(i) to uphold the exclusion  
 
or  
 
(ii) to direct [learner’s name/your] reinstatement in [name of school/PRU] with 
effect from [date and time]. [Learner’s name/you] should report to [name of 
school staff member] at that time  
 
or 
 
(iii) that it is not practical to direct [learner’s name/your] reinstatement [here 
give reasons, e.g. because this is an exceptional case where reinstatement 
would not be in the learner’s best interests or those of the whole 
school/PRU community] although otherwise reinstatement would have been 
appropriate. Your [child’s] school record will show that the permanent exclusion 
was overturned on appeal even though reinstatement was not directed. 
 
[Give reasons in as much detail as possible for the panel’s decision: the decision 
may be challenged by judicial review; or be the subject of a complaint of 
maladministration by the appeal panel to the Public Services Ombudsman for 
Wales.  
 
The panel’s decision is binding on you, the governing body of [name of school]/ and 
[name of LA]. 
 
For decisions (i) and (iii) above: 
 
The alternative arrangements put in place for [learner’s name/your] full-time education will 
continue for the time being; but [LA officer’s name] will be in touch with you to discuss 
future provision. 
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A copy of this letter will be added to [learner’s name/your] school record for future 
reference. 
 
Yours sincerely 
 
[name] 
 
Clerk to the independent appeal panel 
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Managed Move Policy 
 
This policy sets out the arrangements for Blaenau Gwent schools regarding 
managed moves and is based on the Welsh Government circular, ‘096/2011 
(March 2011) Effective Managed Moves – a fresh start at school for children 
and young people’. 
 
This policy should be read in conjunction with the School Admissions Code – 
July 2013 and Blaenau Gwent’s Admission Guidance 2021. 
 
 
What is a Managed Move? 
A managed move is a carefully planned transfer of a pupil from one school into 
another in a way which is acceptable to all parties including the pupil. 
 
Managed moves are an important tool in providing pupils with the opportunity of 
a fresh start in a new school. They can also reduce the need for permanent 
exclusions and minimise the negative outcomes associated with them. 
 
At the core of any managed move must be the best interest of the child in line 
with the United Nations Convention on the Rights of the Child (UNCRC) and the 
seven core aims in the Welsh Government document ‘Children & Young 
People: Rights to Action’.  
 
The National Assembly for Wales Circular 203/2016 – Inclusion & Pupil Support 
referred to the use of managed moves as one of the early intervention 
strategies that can be considered to help pupils in the management of their 
behaviour and attendance at School.  
 
 
Who would benefit from a Managed Move? 
A managed move could be an appropriate strategy for the following pupils: 
 

 Pupils for whom there is a genuine belief that a fresh start would be 
beneficial. However, it is essential to establish the core reasons for the 
problems being experienced and/or behaviours displayed by the pupil 
prior to consideration of a managed move. 

 Pupils who find that attendance at their current school is negatively 
affecting their emotional well-being.  

 Pupils with emotional and behavioural difficulties who have received a 
variety of supportive strategies in their school with limited success. 

 Pupils who are risk of permanent exclusion but who might succeed in a 
new placement. 

 Pupils reinstated into a school by an independent appeal panel following 
a permanent exclusion but where reintegration proves to be impractical. 
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Managed Moves - Points to consider: 
 A managed move happens with the pupil and family not to them. The aim 

is to motivate the pupil in a new direction rather than apportion blame. 
Even if choices are limited, voluntary decisions are much more likely to 
be effective.  

 Parental consent should be obtained prior to consideration of a managed 
move.  

 It is essential that great care is taken to ensure that the pupil is informed, 
understands, and, as much as possible, has the opportunity to influence 
decisions affecting their life. 

 There has to be consideration as to whether the benefits of the move 
outweigh any disadvantages of the inevitable disruption to the pupil of 
adapting to a new environment, new arrangements and making new 
friends. This is particularly important for those pupils with additional 
learning needs. 

 To enhance the likelihood of success, a managed move should be 
considered as a possible support mechanism before reaching crisis point 
and as such should be offered as one of the many support strategies and 
interventions available for the pupil. 

 The objective of a managed move is to provide a new school placement 
that will be successful, to do so with a minimum of disruption to the 
pupil’s education or the education of others, and to re-engage the pupil 
with a ‘fresh start’. 

 Schools need to be able to demonstrate that they have explored and 
utilised all strategies/support mechanisms available to them and be able 
to evidence that these have met with limited or no success.  

 A non-exhaustive list of support strategies and interventions to be 
considered, depending on specific circumstances, before, in conjunction 
with, and following a managed move can be found in Appendix 1. 

 When a pupil has a Statement of Special Educational Needs or a Local 
Authority Individual Development Plan the school will need to hold a PCP  
review with recommendations from the review being forwarded to the 
Additional Learning Needs Panel. 

 If a pupil, parents/carers, Head Teacher/Phase Director and other 
relevant professionals genuinely believe that a change of school would 
be beneficial for the pupil, then it is important that following the managed 
move the pupil is provided with the type of support that will facilitate 
his/her inclusion in a new peer group (e.g. mentoring and buddy scheme) 
and this should be evidenced in a Pastoral Support Plan. 

 When a pupil has moved schools as part of a managed move then a bus 
pass will be provided to secondary school age pupils to support the pupil 
to attend their new school.  For primary aged pupils’ parents will need to 
be responsible for transport. 
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Managed Moves – Unacceptable Practices 
Managed moves should not be used merely as an alternative to permanent 
exclusion as this denies the parents and young person their right of appeal. At 
no point should a managed move be presented to the parents as their only 
alternative. 
 
Voluntary/illegal exclusions, i.e. advising/encouraging parents to remove their 
child from the school roll and ‘find another school’ under the threat of permanent 
exclusion, are not acceptable. Schools should also avoid advising parents to 
remove their child from roll to be educated at home or elsewhere. 
 
 
Managed Move Process 
It is key that pupil, parents/carers, representatives from the original school and 
receiving school, and relevant LA officers are involved in a managed move. 
When a pupil is looked after, this must also include the social worker.  
 
Step 1 Discussion between school and family  
 
Parents/carers will already be aware of the difficulties the pupil is experiencing 
within the school and the pupil should already have a Pastoral Support Plan 
(PSP) in place. The Headteacher/Phase Director, as part of a review of on-
going intervention or PSP, should discuss with the parents/carers and the pupil 
the possibility of exploring a managed move as a further strategy to help the 
pupil. 
 
Parents/carers should complete the ‘Parental consent for consideration of 
managed move’ (Appendix 2). It should be noted that by signing this consent, 
parents/carers are still able later to decline a managed move. 
 
The parents/carers and the pupil should be provided with further information 
about managed moves and the Blaenau Gwent managed move process 
(Appendix 3).  
  
Where the parents/carers or the pupil do not feel that a managed move is an 
option that they wish to explore, then the Headteacher/Phase Director, the 
parents/carers and the pupil together will need to look for other possible 
solutions that meet the needs of the pupil and build on his/her strengths.  
 
In the case of children looked after (CLA), the CLA Education Co-ordinator 
should be invited to the meeting, with the social worker, to explore the 
possibility of a managed move. It is important to realise that a change in school 
placement can result in a change in a foster placement. The disruption in a 
child’s life can be considerable. Therefore, moving a looked after child should 
only take place following detailed discussion. 
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Step 2 Discussion between school and LA Admissions  
 
Following consideration that the pupil might benefit from a fresh start in a new 
school, and the agreement of parents/carers, the Headteacher will contact the 
LA Admissions Team and discuss the availability of spaces at the schools 
identified by the parent/carers.  
 
Step 3 Vulnerable Learners Panel 
 
The Vulnerable Learners Panel functions to ensure that all requests for 
managed moves are considered appropriately and transparently. The Panel will 
be attended by Secondary Headteachers/Phase Directors or a member of the 
School’s Leadership Team plus an LA Officer to Chair and provide guidance, 
monitoring and coordination. The Panel will be held fortnightly with dates 
circulated in the summer term for the following academic year but will only sit if 
there is a case/s to consider.  
 
Senior Leaders from each school must be empowered to make decisions 
regarding admissions without the need to refer to the Headteacher/Phase 
Director.  
 
The LA Officer will be responsible for distributing paperwork (Appendix 4 – 
Consideration for Managed Move) prior to the Panel and providing minutes of 
the meeting. 
 
Step 4 Managed Move Panel 
 
Following consideration by the Vulnerable Learners Panel and prior to the 
Managed Move meeting it will be the responsibility of the original school to 
provide any further information the receiving school may require.  
 
The Headteacher/Phase Director from the original school will coordinate a 
meeting with the Head Teacher/Phase Director of the receiving school, 
parents/carers and pupil, to discuss details of the managed move. Appendix 5 
(Invitation to managed move meeting – letter to parents/carers) can be used for 
this purpose. 
 
In the case of a child looked after, the social worker’s involvement is essential, 
and they should also be invited to this meeting.  
 
Practicalities of the move should be discussed in detail, including realistic 
expectations of the receiving school and an integration strategy for the pupil. 
 
The integration strategy should include the updating of the PSP by the receiving 
school, in consultation with the pupil.  
 
The pupil should be made aware of what will happen if the managed move fails 
and be clear that he/she has control of the success or failure of his/her own 
managed move. The pupil needs to accept responsibility for his/her own 
behaviour and be prepared and willing to change the circumstances which 
brought about the managed move in the first instance. 
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The receiving school will need to analyse the strategies tried in the original 
school and include and expand on the successful elements of these strategies.  
 
Other details regarding transport, timetable, school uniforms, equipment 
required etc should be discussed at this meeting. 
 
All managed moves are subject to a six-week trial period. A start date and final 
review date should be given to the pupil and it needs to be acknowledged that if 
the managed move is not successful, the pupil will return to their original school. 
 
Legislation in The Children and Young Person Act 2008 requires every school 
to have a designated member of staff for CLA (i.e. a lead person). For a child 
looked after, during the period of transition between schools, the lead person 
should be in close communication to enable a smooth transfer of placement. 
This will provide the opportunity for consistent support for the looked after child. 
 
At the end of the meeting, the Managed Move Agreement Form (MM1 - 
Appendix 6) should be signed and a copy provided for all appropriate parties.  
For a child looked after a managed move should be recorded on their PEP and 
therefore noted in the Care Plan. 
 
Minutes of the meeting should be placed on the pupil’s school record and a 
copy given to the parents/carers. 
 
Step 5 Managed Move Meeting 
 
The initial stage of the managed move will be on a trial basis, whereby the pupil 
remains on the roll of the original school and their progress is monitored closely. 
 
It is essential that the transferring pupil should be supported by the receiving 
school during the managed move. As a minimum, the pupil should have access 
to a named member of the teaching staff with whom the pupil can share 
anxieties and concerns, e.g. a learning mentor/behaviour mentor and peer 
support to facilitate the integration into a new peer group (e.g. buddy or 
mentoring scheme). 
 
In addition, the PSP could consider some of the following elements of support: 

 Access to the VPCo or specialist VP teacher for baseline testing and 
needs assessment in order to access specialist VP teaching support. 

 Access to a time-out base. 
 In-school support procedures such as report cards. 
 A mentor from the voluntary or community sector. 
 Access to after-school clubs and activities. 
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Step 6 Implementing the managed move 
 
The trial period of the managed move should last six weeks with progress being 
monitored through recorded discussions between the pupil and the PSP 
coordinator and/or learning mentor.  
 
The original school should be kept informed of the pupil’s progress during the 
managed move process and informed on a weekly basis regarding attendance.  
 
A formal review meeting held with the same people involved in the initial 
managed move meeting should be conducted at the end of the trial period to 
assess the effectiveness of the transfer.  
 
Three potential outcomes may stem from discussions at the formal review 
meeting: 

a. The managed move is considered successful. In this case the permanent 
transfer is agreed. Processes are outlined in Section 6.1 below. 

b. It may be agreed that the managed move should be extended (to no 
more than 12 weeks in total from the date the pupil started attending), in 
which case a second review meeting should be planned and a new date 
agreed; 

c. The managed move is not considered successful in which case the pupil 
will return to the original school. 
 

6.1  Successful Managed Move: making the move permanent 
All appropriate parties complete the Managed Move Outcome Form (MM2 – 
Appendix 7). Copies should be signed by all present in the meeting and 
distributed to appropriate parties. 
 
The pupil’s school record is transferred to the receiving school in compliance 
with the Education (Pupil Information) (Wales) Regulations 2011. 
 
Following the signed agreement by all appropriate parties, the pupil will be 
removed from the roll of the original school and be placed on the roll of the 
receiving school.  
 
6.2  Exceptional circumstances 
If, during the trial period and in exceptional circumstances (e.g. following a 
serious incident), the receiving school wants to end the managed move before 
the pupil is registered at that school, the Head Teacher/Phase Director of the 
receiving school will initiate a meeting of all those involved in the original 
managed move meeting. 
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Appendix 1 
 

Support Strategies and Interventions 
 
A non-exhaustive list of support strategies and interventions that should be 
considered, depending on specific circumstances, before, in conjunction with, 
and following a managed move are listed below. 

 
 Educational Psychologist advice 
 Youth Service support 
 School based counselling 
 Education Welfare Service advice, support, guidance and if 

appropriate input 
 Pastoral support plan 
 Peer mentor and/or small group support 
 Change of class 
 Change of subject teacher (if identified as an issue for the pupil) 
 Learning mentor 
 Parents/carers meeting with Head Teacher/Phase Director and LA 

representative 
 Involvement of relevant/appropriate support agencies, e.g. health 

sector, social services, outreach teams, Careers Wales 
 Alternative timetable/curriculum 
 Work-based training 
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Appendix 2 
 

Support Strategies and Interventions 
 
Parental Consent Form  
 
Consent to Share Information at Vulnerable Learners Panel. 
 
The information collected in the Managed Move form helps us to understand what 
support your child may need. No information from this form will be shared without your 
permission unless there is a legal requirement to do so.  (In which case, you will be 
notified that the information has been shared without your permission, unless doing 
this will place you, your child or a member of your family at risk.) 
 
I understand the information that is recorded on this form will be stored and used for 
the purposes of providing the support requested. 
 
I understand that I may withdraw my permission at any time in the future, in which 
case you should contact the person who completed this form. 
 

Pupil’s Name  
Date of 
Birth 

 

Parent Name  

Address  

Contact Number  

 
 
I agree to a managed move being discussed for my child and confirm that I have 
received a copy of the ‘Managed Moves – Information for parents/carers’. 
 
My initial preferences for a new school are: 

 
 1. ___________________________________ 
 
 2. ___________________________________ 
 
 
Parent / Guardian Signature:  ________________________     Date:  _____________ 
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Managed moves – information for parents/carers 
 
What are managed moves? 
A managed move offers a pupil the opportunity to move to a new school and 
have a fresh start in a carefully planned and manage way.  
 
When should I consider a managed move for my child? 
You may consider the possibility of a managed move if your child: 

 finds that attendance at the current school is having a negative impact on 
his/her welfare.  

 has emotional and behavioural difficulties that have not improved 
because of the supportive strategies put in place by the current school; 
or 

 is at risk of permanent exclusion but might succeed in a new 
environment;  
 

What do I need to do? 
The Head Teacher/Phase Director or representative of the school will have met 
with you to discuss your child and as part of the discussion will have explained 
the managed move process to you and discussed this as an option to consider.  
 
You will have been asked to complete a form stating you are willing for a 
managed move to be considered for your child. With this agreement, your child 
will then be discussed at the next Managed Move Panel. 
 
Should a managed move be agreed, you and your child will be invited by the 
Head Teacher/Phase Director or representative of the current school to attend a 
meeting to discuss the next step. The Head Teacher/Phase Director or 
representative of the identified new school will also attend the meeting. 
 
If you feel that you would like to bring someone with you to the meeting to 
represent your views, you could do so. Details of Blaenau Gwent’s independent 
Parent Partnership Service are below. 
 
Before the meeting 
It is important to find out what your child’s views are so these can be clearly 
shared at the meeting if your child does not feel able to do so. 
 
What happens at the meeting? 
Discussions will focus on the needs of your child and the best way to support 
him/her to make the most of the fresh start. 
 
A start date in the new school and a formal review date to discuss progress will 
also be agreed. 
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Parent Partnership Service  
Is provided by SNAP Cymru. They can be contacted on 0808 801 0608 or 
complete the enquiry form on the SNAP Cymru web page.  
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Appendix 4 
Vulnerable Learner Panel Submission Form 

 
Please complete this form electronically and send to: 

Lisa.adams@blaenau-gwent.gov.uk 
 
 

This form is being used to:  (Tick one box only) 

CLA Requests  

Request – Home Tuition or placement in Ty Afon 
(complete appendix 2 only) 

 

Hard to Place  

Request – Managed Move  

LA - EOTAS  

 

Reason for Application 

Outline the reason for the referral to Panel  
 
 
 
 

 

Expected Outcome 

Explain what you are hoping the submission will achieve.  Please ensure the outcome is 
specific, measurable, achievable, realistic and timely 
 
 
 
 

 
Please complete this section for ALL Children. 
 

School Information 

School Name  

Admission Date  

School Address  

Name of referrer  Position  

Tel No.  Email:  

Previous school  

 
 
 
 
 
 
 

Page 250



 

 
 

1.  Child Details 
 

Full Legal Name  

Preferred Name  

Date of Birth  Year 
Group 

 Age  

Gender  FSM  Ethnicity  

Religion  First 
Language 

 Traveller  

Immigration Status:  CLA Yes/No   

Is the child a Child in 
Need? 

  Is the child on 
the Child 
Protection 
Register 

  

CLA Only: 

What Section is the 
Child Under 

 Placement  
Details 
 

Foster Home 
Children’s Home 
Placed with Extended Family 
SGO 
With parent(s) but CLA 
Other (state) 
 

 
 

Child’s Home Details 
 

Main Home Address include Postcode: 
 
 
 
 

Who does the child live with at this 
address: 
 

Other home address (if applicable): 
 
 
 
 

Who does the child live with at this 
address: 
 

 

Details of Parent/Carers 

Please provide details of all parent/carers 

 1st  2nd  

Name   

Relationship to child   

Page 251



 

 
 

Does this person have 
PR/shared PR? 

  

Address   

Home Phone   

Mobile Phone   

Email address   

First Language   

 

Parent/Corporate Parent Consent given by  

Relationship to Child  

Date:  

 
 
2.  Category of Need(s) 
 

Primary VP    
Need 

 
Additional  

Needs 
 

 
Any Formal  

Diagnosis 
 

 Date 
Received 

 

 
 
3.  Child Data 
 
Attendance: 
percentage for 
last three terms 

 
Current Term 

 
Last Term 

 
Term Before Last 

   

 
    

Additional 
Attendance 
Information 

  

  
Exclusions: 
No. of days 
No. of incidents 

 
Current Term 

 
Last Term 

 
Term Before Last 

   

       

Reduced  
Timetable: 

 
Yes /  No              
(delete as 

appropriate) 
 

If YES              
How many 
hours per 

day / week 

Per Day Per Week 
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Please provide a summary of exclusions the child has received including the reason 
(an exclusion report providing further details should be included as supporting 
documentation). 

 
 
 
 

 
Who attended the Meeting where the Reduced Timetable was agreed? 

Please attach a copy of the AGREEMENT and the education being provided to the child whilst on the 
reduced timetable. 
 
 
 

 
 

Risk Assessment 

Is the child a potential risk to self, adults, peers, property or other risk? 
 
If yes, please provide a copy of the most recent risk assessment. 
 

 
 
4.  Educational Attainments (Please complete as appropriate.) 
 
P Levels 

Date 
Measured 

Language Skills Mathematical Skills 
Personal; Social; 

Well-being 

    

 
 
Foundation Phase Outcomes (Outcomes 1-6)   

Date Outcomes 
Measured 

Language Skills Mathematical Skills 
Personal; Social;     

Well-being; 
Cultural Diversity 

    

 
 
Standardised Measures of progress 

 
 
 

Date of 
Assessment 

Name of Test  
Result 

(Standard Score) 

Age 
Equivalent if 

available 
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Non-standardised Measures of progress relating to primary need 

Date Measure Outcome 

   

   

 
 

Only complete the following table if the request if for HOME TUITION. MANAGED 
MOVE OR TY AFON. 

 
Pupils in Key Stage 2 

 
 
Pupils in Key Stage 3 and 4  

Current Subjects Qualification Exam Board Predicted Grade 

    

    

    

    

    

Foundation Assessment Grade/Level Grade/Level 

Language and Learning  

Mathematics and Numeracy  

The Arts  

The World Around Us  

Personal Development and Mutual Understanding  

Physical Education  

Religious Education  

KS1 Test / Assessment – P Levels Grade 

Mathematics  

Reading  

Writing  

Science  
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5.  School Support   

Class Description 

 

 

Child /Teacher 
Ratio 

  

Number of 
children with a 
Statement or 
LA IDP 

  

Number of 
Children with a 

school based 
IDP  

   

 
 
CURRENT SUPPORT IN PLACE  

 
In-class support Withdrawal support 

Unstructured 
time support 

How much support 
and when? 

   

What is it used for?    
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6.  Child Profile  
In this section the VP Panel will expect to see details of strategies/interventions carried out, 
recommended by EPS or other services in addition school-based interventions, and the 
outcomes of those interventions using the following headings where applicable. 
 
 

Medical, Physical & Sensory 

 
 
 
 

 

Cognition & Learning 

 
 
 
 

 

Speech, Language and Communication 

 
 
 
 

 

Personal Skills 

 
 
 
 

 

Social, Emotional & Behavioural 

 
 
 

 

  

Brief Synopsis of Behaviours 

Provide an overall summary of the behaviours displayed: (please include details of the 
types of negative behaviours displayed, when and how often such behaviours are happening, 
triggers for inappropriate behaviour). 
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Please indicate the behaviours the child is currently displaying in relation to level 
of frequency.  Behaviours and the frequency (i.e. 1 = Rarely, 2 = Occasionally, 3 = 
Frequently and 4 = Very Often) 
Behaviour Freq. 

1, 2, 3, 
4 

Behaviour  Freq  
1, 2, 3, 
4 

Behaviour Freq  
1, 2, 3, 
4 

Disruption  Absconding / Absenting  Discriminatory 
behaviour 

 

Vandalism  Substance / alcohol 
misuse 

 Inappropriate 
Sexual 
behaviour 

 

Bullying  Threats & invective  Medically 
related 
behaviour 

 

Fighting  Impulsive dangerous 
behaviour 

 Withdrawal  

Violence & 
physical 
Aggression 

 Verbal abuse  Self-harm  

Inappropriate 
attitude to staff 

 Inappropriate attitude to 
peers 

 Racist abuse  

Defiance    Other (please 
specify below) 

 

 

 

 
 

SEMH Strategies Implemented by School: 
(provide an overview of the strategies used to promote positive behaviours and the impact of such 
strategies – This can be taken from a child’s SEN/Behaviour/Pastoral support plan and must 
include how external advice has been used to support the child’s needs). 

Strategy Range Impact (detail both positive and negative impacts) 

   

   

   

   

   

   

 
 
Please provide details of any alternative provision that the child may have engaged 
in (including all registered providers and managed moves). 
 
 
 

 

Other (please include any other additional behaviours displayed) 
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Family and Environmental Factors 

i.e. Family history, well-being, wider-family network, housing, employment and financial 
considerations, social and community involvement, 
 
 
 
 

 
 

FAMILIES FIRST / SOCIAL CARE 

Has school referred the family/pupil to Families First/Social Care? Yes    No    
Please provide a synopsis of the support currently being offered and by whom. 
 

 
 

External Agency Involvement 

Please identify all agencies involved, including key worker contact details. 

Agency Currently 
Involved 

Name Email/Phone number 

EWO Service    
EPS    
Inclusive Practice  
Service: (Please 
indicate which area – 
Spld, ASD, Behaviour) 

   

Social Care (Please 
indicate which service 
area 

   

Health - Specialist    
CAMHS (Please 
indicate which service 
area) 

   

Health Visitor/School 
Nurse 

   

SenCom Service 
(Please indicate which 
service area) 

   

ISCAN (Please indicate 
which referral/service 
area) 

   

Substance Misuse 
Services 
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9.  Views expressed by child: 
 

 
 
 

 
Schools must share the completed form with parents/carers before the parent/carer 
signs the Consent to Share section and before the panel submission is sent to the 

LA. Parent/carers must receive a full copy of the submission. 
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Parent / Carer’s Consent 
 

What is the Vulnerable Learners Panel? 
 
The Vulnerable pupils panel considers referrals from schools and Local Authority 
representatives to consider alternative provisions, bespoke packages and other areas to 
meet children’s areas of vulnerability. The panel consists of representatives from the Local 
Authority and schools and meets fortnightly during term time (TBC). 
 
Your view 
Your view of your child’s current issues, the impact this is having on his/her learning, and 
your views are important.  Please share your views in the box below.  
 
Your consent 
Your consent is required for your child to be referred to the panel and please note your 
views will be shared with the Panel along with the application form submitted by the school. 
To ensure you fully understand and consent to the application being considered by the 
Panel please sign and date the consent statement below. 
 
If you have any queries regarding this application, please do not hesitate to contact the 
Referrer of the application. 
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Parent / Carer’s Views 

Parental views on application to panel/potential placement (please explain what you are 
hoping the panel application will achieve): 
 
 
 

Parent / Carer’s Consent 

I understand the information provided on this application form 
 
I give consent for my child to be referred to the Vulnerable pupils panel 
 
I give my consent for my child’s information to be shared with other people/services as 
indicated () below: 
 

  
Allocated alternative provider  
Families First  
Children Looked After co-ordinator  
Ethnic minority and traveller service  
Social Care  
Your child’s mainstream school  
Child and Mental Health Services (CAMHS)   
Children with disabilities Team  
Outreach Behaviour Support Service  
Other third party as required by law  
Other partner agencies that may support your 
child 

 

 
If you do not agree to information being shared, please state who it cannot be shared with by 
indicating () above. 
 
I/We have read and understood the above and agreed that my child’s school can refer my 
son/daughter for discussion at the Vulnerable Learners Panel.  I am also happy for information 
to be shared with agencies as indicated above. 
 

Signed:  _____________________________ 

Name (print):  _____________________________ 

Date:   _____________________________ 

 
If at any-time that you wish to revoke your consent for information to be shared, please contact 
the Education Welfare Service Team, on 01495 355340. 
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11. Signatories: 
 

School’s lead for vulnerable 
pupils Name 

 

 

Signature  
 

Date   
 
 

 

Head Teacher’s Name  
 

Signature  
 

Date    

 
Please find a checklist below to assist you in providing the appropriate evidence to 
the VP Panel.   
 

Submitted Checked 

VP Panel Submission Form  

Only one request box ticked  

Clear pupil views  

Clear parental views and signature  

Copy of the completed form has been shared with 
parent/carers  

 

Most recent Education Psychology report  

Most recent Outreach Advisory Service report   

Recent outside agency report/s  

School Based IDP  

Pastoral Support Plan  

Positive Handling Plan / Risk 
Assessment/Behaviour logs 

 

Copy of Reduced Timetable  

 
Please return form to:  
VPPanel@blaenau-gwent.gov.uk  
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Appendix 5 
 
 

Parental invitation to managed move meeting – 
letter to parents/carers 

 
Dear 
 
Re:  (Name of Pupil) 
 
Following our previous discussions, I am writing to invite you to attend a 
meeting on [date, time and location] to further explore whether a managed 
move may be beneficial for [name of pupil] in the long-term. 
 
The meeting will be attended by the Headteacher/Phase Director or a 
representative of [name of receiving school] and by colleagues from [name of 
other agencies attending if necessary]. 
 
If you wish, you may choose to bring a representative with you. 
 
Yours sincerely 
 
 
 
Signed by Headteacher/Phase Director of original school 
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Appendix 6 
 
 

Managed move agreement form (MM1) 
 

This agreement follows on from the meeting held at [name of school] on [date] 
involving the following: 
 

 Head Teacher/Phase Director of the original school [name]. 
 Head Teacher/Phase Director of the receiving school [name]. 
 Pupil [name]. 
 Parents/Carers [name]. 
 Social worker (in the case of a looked after child) [name]. 
 Other agencies [names]. 

 
It was agreed by all parties that a managed move would be the most suitable 
way forward for [name of child]. 
 

Name of Pupil  

Date of Birth  

Year Group  

Male/Female  

Home Address  

Original School  

Receiving School  

Parent’s/Carer’s Contact 
No 

 

Period of Transfer From:  To:  

Final Review meeting 
date 

 

Reason(s) for managed 
move 

 

Terms and Conditions 
of 
managed move 
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Signed: 
 
 
Pupil: 
 
Signed:  ______________________  Date:  __/__/____ 
 
 
Parent/Carer: 
 
Signed:  ______________________  Date:  __/__/____ 
 
 
Headteacher/Phase Director original school: 
 
Signed:  ______________________  Date:  __/__/____ 
 
 
Headteacher/Phase Director receiving school: 
 
Signed:  ______________________  Date:  __/__/____ 
 
 
[other agency]: 
 
Signed:  ______________________  Date:  __/__/____ 
 
 
 
 
 
 
Copies to:  Parent/Carer / Original school / Receiving school. 
 
 
The receiving school will keep a daily record of the pupil’s attendance during the 
transfer period and sends details of weekly attendance to the original school. 
These records must be maintained by the original school for legal purposes. 
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Appendix 7 
 

Managed move outcome form (MM2) 
 
 

Name of Pupil  

Date of Birth  

Year Group  

Male/Female  

Home Address  

Parents/Carers Contact 
No. 

 

Original School  

Receiving School  

Was the move 
successful? 

YES NO 

Period of transfer From:  To:  

End date if unsuccessful  

 
Please state reasons why 
managed move was / was 
not successful? 

 
 
 
 

 
Signed: 
 
 
Pupil: 
 
Signed:  ______________________  Date:  __/__/____ 
 
 
Parent/Carer: 
 
Signed:  ______________________  Date:  __/__/____ 
 
 
Headteacher/Phase Director original school: 
 
Signed:  ______________________  Date:  __/__/____ 
 
 
Headteacher/Phase Director receiving school: 
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Signed:  ______________________  Date:  __/__/____ 
 
 
[other agency]: 
 
Signed:  ______________________  Date:  __/__/____ 
 
 
Signed…………………………………………...  Date……………………………… 
Pupil 
 
 
Copies to:  Parents / carers / Original school / receiving school / LAO. 
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Appendix 8 
Process Flowchart 

 
  

 

 
 
 

Having satisfied all requirements, Headteacher/Phase 
Director holds initial meeting with parents/carers and 

pupil to discuss option of managed move. 

School completes paperwork and forward to Senior 
Education Welfare Officer for circulation. 

Vulnerable pupils panel consider placement. 

Original school arranges managed move meeting within 
five school days attended by Headteacher/Phase 
Director of original and receiving schools, parents/ 

carers, pupil and any other relevant agencies. Start date 
and review date agreed.  MM1 form signed. 

Implementation of managed move for a trial period of six 
weeks to commence within five school days. 

 

Ongoing monitoring and review of progress.  
Formal review meeting at end of trial period, unless 

requested earlier. 
 

Managed move 
unsuccessful. Pupil returns 

to original school. 

Extension of managed move period up to maximum of 12 
weeks. Agree date for second formal review.  

Successful managed move. 
Move made permanent. 

MM2 form signed. 
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Pastoral Support Plan 
Initial Summary Sheet 

 
The Reason for a Pastoral Support Plan is: 

To improve academic attainment, attendance and/or prevent alternative 
provision / permanent exclusion. 

 
To support the pupil to manage his/her behaviour/attendance/academic 

performance. 
To identify precise and realistic behavioural/academic/attendance outcomes 

for him/her to work towards. 
 

Basic Details 

Name  Date of Birth  

     

Dates of Fixed 
Term Exclusions 

 Attendance  

 
Primary need / 

diagnosis for PSP 
 Year Group  

 
Brief description of current support in school and at home 

 
 
 
 

 
Background information:   

School:    

    
Address:  Home/Mobile 

Phone nos. 
 

 

    
Nationality:  Ethnicity:  

    
Preferred 

Language: 
 Gender:  

    
FSM:  Yes / No 

 
Other (e.g. 
MAT,EAL): 

 

    
Any 

medical 
information: 
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Additional Needs 
SEN 
Register? YES/NO  

Code of Practice  
Stage 

(SA/SA+/ST):     

 

     
Initial 

Statement/ID
P date: 

 Last 
Statement/IDP  

Review date: 

 

     
Support:  

     
Educational 
Psychologist  

  Date of 
last 
Consultatio
n 

 

 
Educational Attainments (Complete as appropriate.) 
Foundation Phase Outcomes (Outcomes 1-6)   
 

Date 
Outcomes Measured 

Language Skills 
Mathematical 

Skills 

Personal; Social;     
Well-being; 

Cultural Diversity 
    

 
National Curriculum Levels (KS2 - 4)  

Teacher 
Assessment 

Current National 
Curriculum Level 

Cognitive Ability Tests (CATs) 
Standardised Scores (SS) 

 KS2 KS3 KS4  NC Y4 NC Y7 NC Y9 

English    Verbal    

Mathematics    Non-verbal    

Science    Quantitative    

Welsh    Mean S.S.    

 
Standardised Measures of progress  

Date of 
Assessment 

Name of Test  
Result 

(Standard Score) 

Age 
Equivalent if 

available 
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KS4 Predicted Grades and Courses 

Course Subject Predicted Grade 

   

   

 
Safeguarding Information 
 
Looked after 

by the LA: 
Yes / No / Previously 

 

     
Social Worker 

Name: 
 Social Worker 

Contact details 
 

     
Child 

Protection 
Register: 

Yes / No / Previously Child In Need: Yes / No / Previously 

     

Risk    
Assessment:   

Yes / No 
 
(If yes the RA must be completed and attached to this form) 

 
Involvement of Other Agencies 
 

Educational Psychology 
Service 

 Inclusion Officer  

Education Welfare Service  Social Services  

CAMHS  Learning Coach  

Police  School Nurse  

Restorative Justice  Young Carers  

Families First  BAROD (substance abuse)  

Domestic Abuse  Youth Offending Service  

School Counsellor  REACH  

GP  CLA  
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ATTENDANCE CONCERNS? 
 
Truancy YES/NO 
Attendance 
for last 
three terms 

% E.W.O. 
Involvement? 
 

 

Current 
term 

% E.W.O. 
Name: 

 

Last term % Action by 
E.W.O / 
School 

 

Term 
before last 

%   

 
Exclusions 

Internal 

Date 
initiated 

Length in 
lessons/days 

Reason 
Parents/Carers 

informed 
    
    
    
    

 

External 

Date 
initiated 

Length in 
days 

Reason Return Date 

    
    
    
    

 

Governor 
Discipline 
Committee 

Date 
Parents/Carers 

attended 
Outcome 
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Pastoral Support Plan 
Initial Meeting 

 

Name of Pupil:  Date of Birth:  

Class/Form:  Year Group:  

Date of Meeting;  

Attending 

Agency Name Agency Name 

CAMHS  Careers  

Educational 
Psychologist 

 
Education 
Welfare Officer 

 

Inclusion Officer  Social Services  

School Nurse  Police  

Young Carers  Other  

Learning Coach  Families First  

Domestic Abuse  BAROD  

Youth Offending 
Service 

 REACH  

GP  CLA Officer  

Main points arising from the discussion 

 
 
 
 

Key Triggers Identified 

 
 
 
 

Effective Support Already in Place 

 
 
 
 

Target 1 Strategies to support target 1 
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Target 2 Strategies to support target 2 

  
 
 
 

Target 3 Strategies to support target 3 

  
 
 
 

Additional actions to be taken 

Action When By whom 

   

   

   

   

Future meeting dates: 

Weekly (school and parents/carers)  

Interim (all professionals)  

Final (all professionals)  

Agreed by: Signature:   

Pupil  

Parents/carers  

School  

Other agencies  
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Pastoral Support Plan  
Interim Review Meeting 

 

Name of Pupil:  Date of Birth:  

Class/Form:  Year Group:  

Date of Meeting:  

Attending 

Agency Name Agency Name 

CAMHS  Careers  

Educational 
Psychologist 

 
Education 
Welfare Officer 

 

Inclusion Officer  Social Services  

School Nurse  Police  

Young Carers  Other  

Learning Coach  Families First  

Domestic Abuse  BAROD  

Youth Offending 
Service 

 REACH  

GP  CLA Officer  

Apologies 

 
 

Summary of progress 

 
 
 

Target 1 Progress made 

  
 
 
 

Strategies Review 
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Target 2 Progress made 

  
 
 
 

Strategies Review 

  
 
 
 

Target 3 Progress made 

  
 
 
 

Strategies Review 

  
 
 
 

Additional Strategies 

 
 
 

Additional actions to be taken 

Action When By whom 

   

   

   

   

Future meeting dates 

Weekly (school and parents/carers)  

Final (all professionals)  

Agreed by Signature 

Pupil  
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Parents/carers  

School  
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Pastoral Support Plan  
Final Review Meeting 

 

Name of Pupil:  Date of Birth:  

Class/Form:  Year Group:  

Date of Meeting;  

Attending 

Agency Name Agency Name 

CAMHS  Careers  

Educational 
Psychologist 

 
Education 
Welfare Officer 

 

Inclusion Officer  Social Services  

School Nurse  Police  

Young Carers  Other  

Learning Coach  Families First  

Domestic Abuse  BAROD  

Youth Offending 
Service 

 REACH  

GP  CLA Officer  

Apologies 

 
 
 

Summary of progress 

 
 
 
 

Target 1 Progress made 

  
 
 
 

Strategies Review 
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Target 2 Progress made 

  
 
 
 

Strategies Review 

  
 
 
 

Target 3 Progress made 

  
 
 
 

Strategies Review 

  
 
 
 

Evaluation of progress 

 
 
 

Next steps to be taken 

 
 
 

Additional actions to be taken 

Action When By whom 

   

   

   

   

Agreed by Signature 

Pupil  
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Parents/carers  

School  
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Appendix 1 
Guidance 

 
 
What is a Pastoral Support Plan (PSP)? 
The aim of a Pastoral Support Plan (PSP) is to promote social inclusion and 
help to reduce the need for permanent exclusion. This guidance aims to provide 
both a school management process and procedural framework within a PSP in 
any Blaenau Gwent school.  
 
The PSP procedure and process is designed to support those pupils for whom 
the normal school-based strategies have not been effective. A PSP is a 
structured intervention for pupils at risk of permanent exclusion. The aim of the 
PSP is to involve the pupil, parent and family in the shared challenge of 
improving behaviour and social skills and ensuring social and educational 
inclusion.  
 
The PSP should not be used to replace the normal Special Educational Needs 
assessment process; pupils should still be taken through the appropriate stages 
of the SEN Code of Practice.  
 
A PSP is essentially a school based and owned process. Schools and 
parents/carers will for the most part, be providing the additional support, 
interventions, adaptations and communication that are agreed.  
 
Given the intensive nature of a PSP, schools need to target those pupils whose 
behaviours mean that they are at risk of permanent exclusion. A number of 
factors may be considered including the number of fixed term exclusions (three 
exclusions or more than ten days in one term should certainly be a trigger), 
integration from a managed move or starting at a school following a permanent 
exclusion. There is an expectation that pupils who receive three or more fixed 
term exclusions that amount to more than ten days’ exclusion will be placed on 
a PSP.  
 
It is for individual school leadership and management to decide upon the 
number of PSP’s that it can manage at any one time but given the fact that each 
one will require additional intensive support over and above that, that could be 
agreed as part of a normal Individual Education Plan (IEP) it is likely that only 
small numbers can be managed.  
 
There would have to be a good reason for a pupil not to be on a PSP at the 
point of permanent exclusion. It would be expected that a PSP would have been 
in place within the last two terms. The PSP process is useful in co-ordinating 
support and reviews of alternative packages. The decision to propose a PSP 
should be done in conjunction with the school’s behaviour policy. 
 
Who should be invited to a PSP meeting? 
An Inclusion Officer should be invited to attend the first meeting. This allows 
them to hear a potted history of issues and support to date. If by the time the 
interim and final reviews are held, things have not progressed then the Inclusion 
Officer should be invited to these meetings. The Inclusion Officer keeps records 
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of all the information sent. This can be particularly helpful and important if 
he/she is supporting schools, for example in cases where parents/carers feel 
that a school is not doing enough to support a child or young person.  
 
What should already be put in place? 
Before initiating a PSP, the following should have been considered and/or 
carried out:  

 changes to learning environment  
 adaptations to unstructured times  
 deployment of additional adults (1:1 or group work)  
 review differentiation of curriculum 
 adaptations for learning style  
 ensure behaviour policy consistently applied  
 review behaviour management strategies 
 baseline behaviour assessment  
 discuss difficulties with pupil  
 discuss difficulties with parents/carers  
 consult colleagues in department, key stage, pastoral team and/or 

ALNCO regarding special educational needs  
 additional staff training  
 IEPs with smart targets and regular reviews  
 referral to and liaison with EPS and any other Outside Agencies 
 withdrawal from lessons  
 flexible curriculum and/or individualised timetable  
 use of IT  
 risk assessment  
 allocation of a key worker  
 managed move  
 internal exclusion  
 restorative approaches work  
 CAF 

 
If it is decided that a PSP is the best way forward, the school staff member 
identified as being responsible for co-ordinating monitoring and reviewing a 
PSP needs to initiate a meeting. 
 
 
What does an effective PSP look like? 
 
Before the meeting 
The nominated person at the school for organising PSP’s should arrange a PSP 
and invite the parents/carers (a model letter is available – Appendix 4) and 
appropriate outside agencies, as well as ensuring that key staff that are 
involved with the child are included. It would be advisable to check an Inclusion 
Officer is available before booking the date. 
 
At this stage, the co-ordinator needs to ensure that the parents/carers and pupil 
understand the nature of the process before the initial meeting. Close liaison 
with the ALNCO is paramount.  
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Schools should also remember that good practice indicates that PSP’s are most 
effective when there are on-going weekly meetings between the school and the 
parents/carers to discuss progress against the agreed targets.  
 
Schools should ensure a suitable room is available.  
 
The Staff Questionnaire (Appendix 2) should be completed to elicit staff views 
about the pupil and highlight the main areas of concern.  
 
The Parent Questionnaire (Appendix 3) should be sent to parents/carers to give 
them the opportunity to describe the qualities in their child and express their 
own concerns.  
 
A member of staff who has a good rapport with the pupil should elicit how the 
pupil feels about the current situation. The pupil should be encouraged to 
express views freely and honestly and they should be recorded uncritically. 
(Appendix 5 can be used for Primary pupils and Appendix 6 for Secondary 
pupils.) The purpose of a PSP should be explained to the pupil and the agenda 
of the initial meeting shared before the meeting.  

 
The Initial Meeting  
The following information needs to be available at the meeting:  
 

 The Initial Summary Sheet  
 An up-to-date Behaviour Log  
 Completed Staff questionnaire(s) (Appendix 2)  
 Completed Parent Questionnaire (Appendix 3)  

 
This may be presented as a written summary of significant information. 

 
Parents/carers and school staff will need to consider whether the pupil should 
be present for the whole meeting or whether it may be appropriate for him/her to 
contribute towards the end.  
 
The chairperson will need to clarify the purpose and aims of the meeting, 
encourage brief introductions and run through the agenda (Appendix 7). A note 
taker should be agreed.  
 
Everyone should have the opportunity to have their say and offer some 
contribution to the solution to the issues.  
 
At the conclusion everyone will need to be clear about what is to be done, by 
whom and by when. A consistent approach both in and out of school is 
necessary to affect a positive outcome.  
 
Targets agreed at the meeting will need to be distributed to all appropriate staff 
the next school day.  
 
A record of the meeting (not minutes) will need to be sent to everyone who 
attended and others who are involved.  
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A date for the next meeting will need to be set which includes key professionals.  
 
PSPs run for approximately 16 weeks or a similar length of time at the 
discretion of the meeting 
 
Ongoing Support  
At the initial meeting monitoring arrangements will have been made explicit. 
These would usually be weekly or fortnightly with a key member of staff 
(although in exceptional circumstances, daily reporting may be helpful). 
 
The most effective PSP’s are where there is ongoing communication between 
school and home. There should therefore be a commitment from both the 
school and the home for adults to meet each week to review how things are 
going. The pupil may be included for all or part of the meeting. This will provide 
opportunities to share successes and if necessary, amend any arrangements to 
support the pupil to continue to move forward. 
 
The Mid Term Review  
A midterm review meeting between the pupil and all the participants from the 
initial meeting will be useful to reflect on the progress to date. An outline agenda 
can be found in Appendix 7.  
 
The focus of the meeting should be on areas of improvement and the pupil 
should be praised for progress made. The halfway point is the occasion for 
encouraging further and better efforts. The aim is to assess what is working, 
maximise it and to shift the emphasis away from what has gone wrong. 
Adjustments can be made to the routine, content and targets in the programme. 
Prior to the meeting the pupil’s views should have been sought about how they 
feel they have made progress against the targets and strategies that are in 
place.  
 
Where targets have been achieved, subsidiary or consequent targets can be 
introduced. It is important both to keep up momentum and to monitor and 
evaluate targets.  
 
The idea of the session is to give pupils the opportunity to identify what has 
gone well, what effect that has had and how to replicate success.  
 
The Final Review  
Although it should have been clear at some point in the second half of a PSP 
whether or not the programme has been successful, reviewing and assessing 
the intervention is an integral part of the process. Appendix 7 provides an 
outline for this review meeting. 
 
Focusing on solutions is the key. If the current provision is not meeting the 
pupil’s needs what further measures can be put in place to help a pupil sustain 
his/her place in mainstream schooling. The experience of the programme 
should provide excellent information from which to plan for the future.  
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An assessment by the school of each programme will help develop knowledge 
for subsequent PSPs. Identifying what went wrong has a place, but of far 
greater importance is to examine, replicate and develop what went right.  
 
The procedures following a PSP could be as follows:  
 

 School repeat PSP  
 Look for a planned request for change of placement 
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Appendix 2  
 

Staff Questionnaire 
 

Name:  Class:  

National Curriculum Levels 

Speaking and Listening  Reading  

Writing  Maths  

Any additional Comments regarding their learning 

 
 
 

Please rate his/her behaviour this term 

5 – Very good 4 3 2 1 – Very poor 

Please rate the behaviour of the class 

5 – Very good 4 3 2 1 – Very poor 

Please rate the pupil’s behaviour in each of these aspects: 

Positive to teacher 5 4 3 2 1 Negative to teacher 

On task 5 4 3 2 1 Off task 

Self-contained 5 4 3 2 1 Attention seeking 

Appropriate behaviour 5 4 3 2 1 Inappropriate behaviour 

Positive to peers 5 4 3 2 1 Negative to peers 

In their place 5 4 3 2 1 Out of their place 

Appropriately equipped 5 4 3 2 1 Inappropriately equipped 

Work up to date 5 4 3 2 1 Work behind deadlines 

Able to follow instructions 5 4 3 2 1 Ignores instructions 

Puts up their hand 5 4 3 2 1 Calls out 

Answers appropriately 5 4 3 2 1 Answering back 

Homework always done 5 4 3 2 1 No homework done 

Calm when others behave 
inappropriately 

5 4 3 2 1 
Reacts badly when others 

behave inappropriately 
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Things this pupil does well in school 

 
 
 
 

What strengths / skills does the pupil demonstrate in other areas? 

 
 
 
 

What specific behaviours shown by this pupil regularly cause concern? 

 
 
 
 

Any other comments you may wish to make. 

 
 
 
 

Please return this form to:  

Return date:  
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Appendix 3  
 

Parent Questionnaire 
 

Name: Class: 

What do you think are your child’s best qualities? 

 
 
 
 

What sort of things worry you about your child? 

 
 
 
 

When did you first notice difficulties with your child’s behaviour? 

 
 
 
 

How does your child behave at home? 

 
 
 
 

What do you think we can do to help your child at school? 

 
 
 
 

Is there anything else you think we should know about? 

 
 
 
 

I/We will/will not be able to come to the meeting.  
Please delete as applicable. 

Signed: Date: 
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Appendix 4  
 

Letter to Parents/Carers 
 
Dear ______________________  
 
As you know we are worried that ________________________ may be placing 
themselves at risk of permanent exclusion from school. We want to do 
everything we can to avoid this and are asking for your help.  
 
We would like you to come to a meeting to plan a support plan for 
________________________________ on ___________________________ 
at __________.  
 
It will be an opportunity for you to give us your views and will enable us to work 
together to help ________________________ to be successful in school. We 
have also invited staff from the school and professionals from other services to 
attend.  
 
Would you please complete the form and return it to me by_____________? If 
you wish to add additional information, please do so overleaf.  
 
Thank you for your help. 
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Appendix 5  
 

Pupil View – Primary 
 

Name:  Date:  

Class:  Year Group:  

Please help us by saying how you feel you are getting on in school. A grown up you 
trust can help as much as you want but they need to record your ideas and comments 
in your words. 

Activity Happy Okay Sad Comments 

Reading     

Writing     

Maths     

PE     

Computers     

Science     

Art/Craft     

Carpet/Listening time     

Working by yourself     

Working with a group     

Assembly     

Playtime     

Lunchtime     

Homework     

With friends     

With teachers     
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What things do you enjoy doing in school? 

 
 
 
 

What things do you find tricky in school? 

 
 
 
 

What would make school better for you? 

 
 
 
 

What do you enjoy doing when you are not at school? 
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Appendix 6 –  
 

Pupil View – Secondary 
 

Name:  Date:  

Tutor Group:  Year Group:  

How would you describe yourself? 

 
 
 
 

What things do you like doing at school? 

 
 
 
 

What things do you find tricky in school? 

 
 
 
 

What would make school better for you? 

 
 
 
 

What do you enjoy doing when you are not at school? 
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What do you think about your behaviour in? 

 Very Good Quite Good OK Poor Very Poor 

Classrooms 5 4 3 2 1 

Corridors 5 4 3 2 1 

Assembly 5 4 3 2 1 

Toilet 5 4 3 2 1 

Breaks 5 4 3 2 1 

Outside school 5 4 3 2 1 

Canteen 5 4 3 2 1 

How do you feel you generally behave? 

5 – Very Good 4 3 - Average 2 1 – Very Poor 

Do you think your behaviour needs to change? 

Yes No 

How do you feel about changing your behaviour? 

5 – Able to change 4 
3 – May be able 

to change 
2 

1 – Unable to 
change 

Would you like some help to change your behaviour? 

Yes No 

What would that help look like? 
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Appendix 7  
 

PSP Meeting Agenda 
 
 
Initial PSP Meeting Agenda 
 

1. Welcome (includes anticipated finish time) 
2. Purpose and aims of the meeting 
3. Introductions and apologies 
4. What the pupil does well (Class teacher, Head of Year/House or form 

tutor) 
5. Analysis of staff questionnaires (SENCO) 
6. Summary of behaviour log (Class teacher, Head of Year/House or form 

tutor) 
7. Parent comments 
8. Pupil comments (Their view should be given if they are not attending) 
9. Contributions from other professionals 
10. Summary and target setting 
11. Strategies to support targets including rewards. 
12. Monitoring and review arrangements 
13. Dates of next meetings – weekly session, interim review, final review. 
14. Thanks 

 
 
 
Interim PSP Meeting Agenda 
 

1. Welcome (includes anticipated finish time) 
2. Purpose and aims of the meeting 
3. Introductions and apologies 
4. What the pupil is doing well (Class teacher, Head of Year/House or form 

tutor) 
5. Summary of behaviour log (Class teacher, Head of Year/House or form 

tutor) 
6. Parent comments 
7. Pupil comments (Their view should be given if they are not attending) 
8. Contributions from other professionals 
9. Summary of progress to date 
10. Review of targets and strategies to date, any additional actions 
11. Monitoring and review arrangements 
12. Thanks 
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Final PSP Meeting Agenda 
 

1. Welcome (includes anticipated finish time) 
2. Purpose and aims of the meeting 
3. Introductions and apologies 
4. What the pupil is doing well (Class teacher, Head of Year/House or form 

tutor) 
5. Summary of behaviour log (Class teacher, Head of Year/House or form 

tutor) 
6. Parent comments 
7. Pupil comments (Their view should be given if they are not attending) 
8. Contributions from other professionals 
9. Summary of progress 
10. Review of targets and strategies 
11. Next steps 
12. Thanks 
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Introduction 
 
Blaenau Gwent’s Well-being in Education Strategy sets out the Education 
Directorate’s plan to promote positive learner well-being in our schools. The 
strategy recognises the interdependencies between schools, families, 
communities, the Education Directorate and partners and agencies in promoting 
learner well-being and providing preventative and supportive services when 
necessary  
 
This strategy is supported by a range of other relevant Blaenau Gwent Council 
policies and plans, for example: 

 The Corporate Improvement Plan 
 The Single Integrated Plan 
 The Well-being Assessment and Corporate Well-being Objectives 
 The Directorate Improvement Plan 
 The Learning for Well-being Partnership Plan 

 
Background 
 
The national vision and legislation for well-being 
Promoting children and young people’s well-being is central to the vision of the 
Welsh Government and as a result of this all local authorities and schools in 
Wales already have a number of duties which collectively promote learner well-
being. Every school is required to ensure that their existing policies, initiatives 
and practice comprehensively cover effective promotion of emotional health, 
wellbeing and positive behaviour. 
 
The Education Act 2002 expresses aims in the form of general requirements as 
follows.  
 
‘The curriculum for a maintained school or maintained nursery school satisfies 
the requirements of this section if it is a balanced and broadly based curriculum 
which —  

• (a) promotes the spiritual, moral, cultural, mental and physical 
development of pupils at the school and of society, and  

• (b) prepares pupils at the school for the opportunities, responsibilities 
and experiences of later life.’  

 
The Welsh Government formally adopted the United Nations Conventions on 
the Rights of Children in 2004 as a means of promoting the well-being of 
children and young people, which underpins all of the work it undertakes with, 
and on behalf of children and young people. As a result of this the Welsh 
Government identified Seven Core Aims which are a translation of the rights 
enshrined in the UNCRC: 
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The Welsh Government has further strengthened its commitment to improving 
the well-being of children and young people through the Well-being of Future 
Generations Act which became law in April 2015 (and operational from April 
2016). This Act places new requirements on the Welsh Government and public 
bodies to work together to develop practice to promote the seven well-being 
goals that aim to improve social, economic, cultural and environmental well-
being. As from April 2016 all local authorities have conducted well-being 
assessments and formulated subsequent action plans to address the seven 
well-being goals identified in the act 
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The seven well-being goals are: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
In 2015 the Welsh Government commissioned Professor Donaldson to conduct 
a review of the curriculum and assessment arrangements in Wales and as a 
result of this Successful Futures1 was published which recommended far-
reaching and significant changes to the current educational system. Donaldson 
makes a specific recommendation that the importance of health and well-being 
be recognised as one of the six key areas of learning in his proposals for a new 
curriculum because: 
  

 
 
 
Children and young people need to experience social, emotional and 
physical well-being to thrive and engage successfully with their 

 
1 Successful Futures. Independent review of curriculum and assessment arrangements in Wales. 
Donaldson 2015 
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education. The Health and well-being Area of Learning and Experience 
will help them to build the knowledge, understanding and skills that will 
enable them to develop positive and appropriate relationships, deal with 
the difficult issues and decisions they will face and learn to live 
independently.  

 
The Common Inspection Framework devised by Estyn, the Welsh education 
and training inspectorate, makes explicit reference to the expectation that 
schools actively promote children and young people’s well-being. Estyn arrive at 
judgements about the quality of outcomes, provision and leadership of well-
being in schools using a combination of objective and subjective measures 
which broadly encompass aspects of social, physical, emotional and intellectual 
well-being and how well children and young people are prepared for life after 
school.  
 
 
Evidence-based research on the need to improve practice for well-being in 
education 
 
A report commissioned by The Welsh Government and published in 2016 by 
the Public Policy Institute in Wales (PPIW)2 proved that despite the existence of 
a wide range of initiatives and interventions in schools there was limited 
evidence regarding causal links between these and measurable improvement in 
aspects of children’s and young people’s well-being. However, it was found that 
school-based work in this area could be very effective but to succeed school 
systems needed to be better connected with each other to translate the 
research evidence into sustained positive impacts.  
 
Interventions and initiatives were seen as more likely to succeed if they were 
embedded within wider school systems and teaching and learning across the 
curriculum.  Similar findings in England were published by Weare (2015)3 
concluding that traditionally, whole-school approaches have proved too vague 
and diluted to be effective. The report advocates that a genuine whole-school 
approach can only succeed if well-being is seen as everybody’s responsibility 
which would include genuine involvement from pupils, staff, governors, 
parents/carers, partners and the wider community.  
 
 
The context in Blaenau Gwent 
 
The corporate well-being goals for Blaenau Gwent, identified through the 
statutory well-being assessment completed under the Well-being of Future 
Generations Act are as follows: 

1. Create a better and enhanced environment and infrastructure that our 
communities, businesses and visitors benefit from. 

2. Continue to improve learner outcomes and well-being so that all children 
and young people thrive and realise their full potential 

 
2 Promoting emotional health, well-being and resilience in primary schools. Public Policy Institute Wales 
2016 
3 What works in promoting social and emotional well-being and responding to mental health problems 
in schools?. Advice for schools and framework document. K Weare 2015 
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3. We will be a modern, smart Authority, providing leadership to enable 
people and communities to thrive 

4. Take a preventative and early intervention approach to support the most 
vulnerable ensuring, where appropriate, they are protected and 
supported to achieve personal outcomes and well-being 

5. Maximise the employability of local people through skills development at 
a local and regional level 

6. Enabling older people to feel valued and empowered to maximise their 
independence and lead healthy and engaged lives 

7. Support citizens to take an active role in their communities to provide 
empowerment and resilience  

 
Well-being in Education in Blaenau Gwent 
 
The Vision for Education in Blaenau Gwent is to secure excellent achievement 
and well-being through a partnership, school-led, self-improving, school to 
school, system approach.  
 
The Blaenau Gwent aspiration for well-being is that all children and young 
people are purposefully engaged in education which is appropriate to their 
needs and age. We want our children and young people to flourish and achieve 
positive outcomes for themselves, their families and our community. We want 
our children and our young people to be healthy, confident and capable and 
ready to learn throughout their lives. We want our children to be enterprising, 
creative contributors who are ready to play a full part in life and work.  
 
Aims and objectives 
 
The purpose of the strategy is to provide a framework to enable the 
development of a self-improving, school led system with children and young 
people’s well-being at its core. It identifies how schools and the Education 
Directorate can work together to: 

 support schools to plan and deliver a comprehensive and sustainable 
programme to promote and meet the identified wellbeing needs from the 
Foundation Phase to Key Stage Four.  

 coordinate the planning of services to ensure that the resources of the 
education directorate are used in the most effective way to support 
schools to develop capacity and that the approach taken is informed;  

 respond to current legislation 
 engage effectively in partnership with others in order to improve 

wellbeing in education in Blaenau Gwent. 
 
The objective of the strategy is to: 

 capture accurately the extent of what is already being done to promote 
well-being across all aspects of school life; 

 analyse the quality of provision that is intended to promote well-being at 
a universal whole-school level as well as identify what is in place to 
support vulnerable groups and individuals; 

 map the extent that families/carers, communities, partners, outside 
agencies and the voluntary sector are utilised by schools to promote 
learner well-being and provide preventative and supportive services; 
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 evaluate improvements in learner well-being using a range of qualitative 
and quantitative measures. 

 identify needs at a whole authority level as well as at an individual school 
level so that targeted support can be provided 

 
 
A framework for promoting well-being in education in Blaenau Gwent 
 
Mapping provision 
 
In order to ensure that the curriculum promotes well-being it would be useful if 
schools adopted a provision mapping approach. Each area of the curriculum 
should be mapped using the following three criteria: Universal, targeted and 
focused.  

 Universal refers to what children and young people would receive as 
part of a basic entitlement with an emphasis on promotion of good well-
being for all. This would provide an insight into how well the curriculum 
was co-ordinated to cover all five areas of well-being and how well 
parents/carers, partners, outside agencies and the voluntary 
organisations were used to enhance the promotion of learner well-being. 

 At a targeted level this would be provision for those children and young 
people that need more than just the universal approach to promotion of 
well-being for all and would benefit from additional and/or small group 
input to address early indications of potential difficulties.   

 At the focused level this would look at provision for those children and 
young people who are experiencing difficulties and need support which is 
above what is normally provided at the targeted level and would 
incorporate advice and guidance from other services.  

 
Measuring and evaluating the effectiveness of provision for promoting 
well-being in education 
 
 
What should be measured and how should it be measured? 
 
The following range of information (some of which is already routinely collected 
by the Education Directorate) would be necessary to create a meaningful multi-
dimensional picture of practice across schools in the authority: 
 
A range of objective data which would include: 

 Attendance 
 Exclusions 
 Reported bullying incidents 
 Restrictive physical interventions 
 End of key stage results 
 NEETS 
 School categorisation 

 
All secondary schools in Blaenau Gwent have enrolled in the Schools Health 
Research Network which will provide bi-annual standardised measures of 
whole-school health and well-being including: Food, fitness and physical 
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activity; Well-being and emotional health; Substance use and misuse; Sex and 
relationships. 

 
The following list is not exhaustive and provides examples only:  

 A provision map detailing curriculum coverage for the 5 
dimensions of well-being 

 Counselling Service annual report 
 PASS audit results 
 Thrive assessments 
 Healthy Schools documentation 
 Rights respecting schools reports 
 ELSA practitioners 
 ASD Friendly status/ Autism learning Wales 
 SpLD friendly status 
 Restorative Practices 
 Attachment aware programme 

 
Subjective information should regularly and routinely be collected by schools 
from learners through a range of pupil voice activities. For example: 

 Do pupils feel safe in school? 
 Do pupils know how to keep themselves safe?  
 Do pupils report an increased sense of well-being in school? 
 Do pupils feel respected? 
 Engagement in school related out of hours activities 
 Do pupils experience enjoyment in their learning? 
 Are pupils able to learn in all lessons? 
 Do pupils know how to improve their learning? 
 Are pupils involved in making decisions about teaching and 

learning? 
 

Evidence of effective school engagement with parents/carers, community, 
partners, outside agencies and voluntary organisations to enhance the 
promotion of learner well-being will need to be provided. It is recommended that 
schools adopt the Welsh Government’s FaCE the challenge together: Family 
and community engagement toolkit for schools in Wales. The toolkit is designed 
to provide practical help to schools with an emphasis on helping families to 
support their child’s learning, and in particular families of children who are 
underperforming, children from deprived backgrounds or those receiving less 
support for their learning at home. 
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A framework for well-being in schools 
 
The following five dimensions offer a potential framework to develop a pro-
active curriculum in its widest sense to help schools plan to develop practice, 
activities and experiences which form the entitlement of children and young 
people to opportunities to enhance all aspects of their well-being. 
 

Dimension Description 
 

Physical Having the best possible health and best care when in ill-
health, living a healthy lifestyle, being adequately nourished, 
living in a comfortable warm home, being protected from 
abuse, having the opportunity to engage regularly in sports, 
active play/and or leisure activities. 
 
Avoiding smoking, alcohol and substance misuse. Healthy 
sexual behaviours. 
 
Understanding of environmental awareness and sustainable 
development. Appreciation and care of physical environment 
locally and globally. 

Social Having the opportunity to engage with others in a range of 
settings, school and college, out of school activities, youth 
clubs, play settings, cultural or religious groups, the 
community, engaging in active citizenship. 
 
Developing social skills to:  
 empathise and handle relationships with family, friends in 

school or college and in the community. 
 interact through listening to others, asking questions, using 

appropriate body language, appropriate verbal 
communication and group working. 

 respect through accepting others, practicing empathy, 
valuing relationships and respecting the rights of others. 

 gain satisfaction from helping others, making others feel 
welcome or good about themselves, volunteering, giving 
something back to the family, learning setting or community. 
 

Emotional Having the opportunity to love and be loved, to feel safe and 
secure at home, school or college and in the community and 
to have friends. 
 
Developing skills to understand and manage emotions and 
feelings. 
 
Developing effective coping strategies that prevent or help 
deal with stress, depression, anxiety and isolation.  
 
Promoting the development of positive self-esteem and self-
worth. 
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Having a sense of awe about the world including art and 
culture of all kinds, spirituality (not necessarily religious) 
 
Increasing independence, taking control, understanding and 
developing self-efficacy, being pro-active in developing goals 
and aspirations, taking responsibility for actions and managing 
risks and understanding consequences. 
 
Motivation and involvement. Being able to focus and direct 
attention towards engaging in and completing tasks, seeing a 
value in and being willing to take part, making a positive 
contribution to an activity. Showing resilience through able to 
stick at activities in the face of difficulties. 
 

Intellectual This is about having the desire to learn new concepts, 
improve skills and seek challenges in pursuit of lifelong 
learning. It is concerned with ability to be able to open the 
mind to new ideas and experiences that can be applied to 
personal decisions, group and community improvement. 
 
Having appropriate learning opportunities from early years 
onwards, gaining and growing skills, knowledge and 
understanding. 
 
Being able to achieve and fulfil potential irrespective of socio-
economic factors or disadvantage.  
 
Thriving in school or college through personalised learning. 
 
Having the chance and support to achieve and ultimately to 
make a positive contribution to society and the economy. 
 

Economic For families to have enough money to meet every day needs 
and enable children and young people to engage in activities 
and experiences that help to underpin and promote emotional, 
physical and social well-being. 
 
Managing debt (as research shows a strong correlation 
between debt and mental health) to avoid anxiety, stress, 
depression, self-harm and isolation from society. 
 
Understanding budgeting including saving and lending for 
living healthily and securely. 
 
Children and young people to develop skills so that they are 
able to access financial support manage money and develop 
employability skills in order to break the cycle of poverty. 
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A four staged approach to developing well-being in schools 
 
Stage 1: Identify what currently happens in school 
 
Consult widely to work out what you currently do for well-being? 

 Who does what at senior and middle leadership? 
 What do teachers understand their role to be in promoting well-being? 
 What do support staff believe their role to be in promoting well-being? 
 What do children and young people say about provision for well-being? 
 How do we involve pupil voice in shaping provision? 
 How do we involve parents/carers in shaping provision? 
 How do we use other stakeholders and the wider school community to 

promote well-being?  
 Is well-being explicit or implicit in school policies? 
 What current specific school policies/plans promote well-being? For 

example: attendance; behaviour; teaching and learning; assessment; 
anti-bullying; equalities; school council/ pupil participation; ALN; 
safeguarding (child protection, e-safety, Prevent, whistleblowing); sex 
and relationships education; substance misuse etc… 

 What wider opportunities do we provide eg after school activities to 
promote well-being?  

 What co-curriculum experiences do we provide to promote well-being? 
Do we ensure experiential pupil-led learning during the day to support 
the curriculum? 

 Do curriculum subjects as well as PSE cover aspects of well-being?  
 Is well-being supported through teaching and learning? 
 How do we know if we have impacted on the well-being of pupils? 
 What mechanisms do we have for early identification? 
 What interventions or approaches do we use for individual pupils? 
 How well do we link with other agencies to support well-being?  
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 Are there any issues at a whole-school/ group/ individual level? 
 
 
Stage 2: Getting a shared understanding and commitment of what needs to 
change.  
Involve a wide range of stakeholders including children and young people, 
parents/carers, teachers and support staff, governors and the wider community 
to create a shared definition of well-being.  
 
Although there will be similarities across all Blaenau Gwent schools a bespoke 
approach will need to be undertaken by each school to define its own vision for 
well-being which should be based on what its pupils, parents/carers, staff, 
governors and wider community decide.  

 Agree on what sort of provision is needed to ensure teaching coverage 
for the five dimensions of well-being across all subject areas. 

 Decide on how and who will co-ordinate well-being provision. 
 Identify how external agencies will be involved to enhance curriculum 

coverage to promote well-being. 
 Prioritise professional learning and staff development. 
 Identify any new teaching resources that need to be created. 
 Decide what school-based targeted support will be provided to those ‘at 

risk’  
 Agree what evidence-based interventions will be provided for focused 

work with individual pupils. 
 Decide on how to increase parents/carers participation in enhancing 

provision. 
 Establish the overlap between other policies/plans that support well-

being across the school. 
 Create a timetable of pupil voice activities scheduled throughout the year 

involving a number of focus groups responsible for different aspects of 
well-being that feedback directly to senior leadership and all other pupils. 

 Identify which members of staff will have responsibility and accountability 
for monitoring well-being. 

 Share messages with the wider community eg social media, flyers, 
assemblies, PACT. 

 Consider any financial implications. 
 Consider the range of stakeholders to be involved in monitoring progress 

and holding the school to account for improved well-being outcomes for 
example a well-being committee.  

 
 
Stage 3: Making it happen 
 
Consideration will need to be given to the following: 

 Confirm key milestones and named personnel responsible for leading the 
process  

 New support and identification implemented with links made across 
whole-school practice. 

 Links to wider services established with agreements about actions and 
objectives. 

Page 310



 

77 
 

 Staff training delivered on promotion and protection of well-being across 
the curriculum. 

 Staff training delivered on early identification and range of in-school 
intervention as well as pathways to access outside agency support. 

 Procedures for working with external partners agreed and implemented.  
 Well-being committee (if using – if not a suitable equivalent) to hold 

identified personnel to account for implementing roll out of programme. 
 Pupil voice activities undertaken on a timetabled basis with feedback to 

managers and all school pupils.  
 
 
Stage 4: Did we make a difference? 

 Pupil attainment is maintained or improved  
 Pupils feel safe in school  
 Pupils report increased personal and social wellbeing in school  
 School staff feel competent and confident in promoting children’s 

wellbeing  
 Staff are confident in responding to their pupils’ needs.  
 Pupil behaviour is improved and there is a reduction in ‘risky’ behaviour  
 Pupil attendance is maintained or improved 
 Fewer pupils are excluded from school. 
 Preventative mental health measures are in place and there is a 

reduction of concerns in addressing mental health issues.  
 Parents and carers report an increase in engagement with school. 
 Identified children and families report productive engagement with the 

appropriate services  
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1 Introduction: Policy Objective 
To promote the educational achievement, inclusion and welfare of Children 
Looked After (CLA) on the roll of [school name] to reach their potential both 
academically and personally.  
 
We are committed to promoting improved educational life chances for CLA.  
 
We provide a safe and secure environment where CLA have access to excellent 
educational provision.   
 
We recognise the vital role our school plays in providing a stable base for CLA in 
promoting their academic, social and emotional development.  
 
We promote staff training specific to the needs of CLA, so that all adults are 
sensitive to the barriers to learning that CLA experience and feel able to support 
discretely and confidentially, as needs arise.  
 
Our school community champions the needs of CLA to ensure they make 
progress. 
 
2 Aims 
Our Aims for CLA: 

- to create a whole school ethos in which all staff understand their 
responsibility in supporting the role of Corporate Parent; 

- to ensure CLA are advantaged within school policies and procedures and 
are prioritised for additional support through school-based interventions, 
with their needs explicitly considered and provided for. 

- to narrow the gap between the attainment of CLA and their peers 
- to ensure that school systems facilitate discrete support, as appropriate 
- to ensure CLA feel part of the school community and take as active a part 

as possible in all school activities  
- to ensure that all CLA are involved, where practicable, in decisions that 

affect them 
 
3.0 School contact details: 
Name of the Designated Teacher for CLA and contact details: 
 
Insert details 
 
Name of the Designated School Governor for CLA: 
 
Insert Details 
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4 Who are Children Looked After (CLA)?  
Under the Children Act 1989, a child is in the care of the local authority if he or 
she is provided with accommodation for more than 24 hours by the authority. This 
includes the following: 

- children who are accommodated under a voluntary agreement with their 
parents  

- children who are the subjects of a care order or interim care order  
- children who are the subjects of emergency orders for their protection  
- children who are compulsorily accommodated – this includes children 

remanded to the local authority or subject to a criminal justice supervision 
order with a residence requirement  

 
Children looked after may live with foster carers, in a children’s home, in a 
residential school, with relatives or with parents. They may be looked after by our 
Local Authority or may be in the care of another authority but living in ours.   
 
 
5 Roles and Responsibilities: 
The Headteacher 
The Headteacher will: 

 identify a Designated Teacher for CLA  
 ensure that procedures are in place to monitor the admission, 

progress, attendance and any exclusions of CLA and that appropriate 
action is taken 

 report on the progress, attendance and conduct of CLA 
 ensure that staff in school receive relevant training and are aware of 

their responsibilities under this policy and related guidance. 
 Be aware of the Blaenau Gwent CLA Friendly school toolkit and 

support the completion of the CLA friendly school self-evaluation. 
 

The Governing Body 
The Governing Body will 

 identify a nominated governor for CLA 
 ensure that all Governors are fully aware of the legal requirements and 

guidance on the education of CLA  
 ensure the school has an overview of the needs and progress of CLA 
 ensure that all school policies and procedures support the needs of 

CLA 
 review the effective implementation of this policy, preferably annually 

and at least every three years 
 receive an annual report detailing: 

o the number of CLA in the school 
o a comparison of attainment progress as a discrete group, 

compared with those of other pupils in school and nationally 
(when this data becomes available);  

o the attendance of pupils as a discrete group, compared to other 
pupils; 

o the level of fixed term/permanent exclusions 
o pupil destinations after leaving the school 
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The Designated Teacher for CLA 
The Designated Teacher for CLA will: 

 act as an advocate for CLA  
 promote a school culture that has high expectations and aspirations of 

CLA  
 maintain an up to date record of all CLA on the school roll 
 Engage in learning and development opportunities, including the Local 

Authority forum for CLA designate staff, and act as an advisor to staff 
and governors, raising their awareness of the needs of CLA. 

 report to the Governing Body at least on an annual basis (preferably each 
term), on the outcomes for CLA 

 prioritise CLA for school-based additional support 
 ensure that all CLA have relevant, up to date, high quality Personal 

Education Plans (PEPs) with SMART targets to promote progress 
 ensure that the educational targets within the Personal Education Plan are 

implemented fully, reviewed regularly and that all relevant school staff are 
aware of them 

 ensure that the Pupil Views section of the Blaenau Gwent Personal 
Education Plan is completed for each child and is the result of a one to 
one meeting so that the views of the child are faithfully represented in the 
PEP; 

 coordinate and evaluate the effective use of the CLA element of the Pupil 
Deprivation Grant 

 develop and monitor systems for communicating with carers (and birth 
parents where appropriate) and colleagues in Children’s Services  

 ensure that each CLA has an identified member of staff that they can talk 
to 

 ensure confidentiality for CLA sharing personal information only on a need 
to know basis 

 be pro-active in supporting transitions and planning when moving within 
or between key stages, including the smooth induction of a CLA into the 
school and the swift transfer of information to the next school when a 
CLA leaves  

 seek urgent meetings with relevant parties where the child is experiencing 
difficulties and/or is in danger of being excluded  

 track and support the educational progress of all CLA, and target and 
coordinate support robustly; intervening quickly if there is evidence of 
individual underachievement 

 Be aware of the Blaenau Gwent CLA Friendly school toolkit and support 
the completion of the CLA friendly school self-evaluation. 

 
All staff: 
All staff will: 

 have an understanding of the needs of CLA to enable them to support 
them appropriately  

 be familiar with the guidance on CLA 
 have high aspirations for the educational and personal achievement of 

CLA 
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 respond promptly to requests from the designated teacher to provide 
accurate information and data to support the completion of PEPs and 
other documentation needed as part of review meetings  

 participate in whole school training on CLA 
 make every effort to engage with colleagues from other agencies and 

facilitate their work, enabling colleagues to successfully perform their 
roles and positively impact on the education and wider needs of CLA 

 play their part in creating an attachment and trauma–informed ‘CLA-
friendly’ culture and ensure that CLA benefit from any additional 
school-based support available 

 
 

 
 
 
 
 
 
 
 
  

6.0 Policy review and evaluation: 
We consider the CLA policy to be vitally important and as such, we undertake a 
thorough evaluation and review of both policy and practice (insert timescale here). 
The Headteacher, Designated Teacher and Governing Body will ensure that all staff 
are briefed on the regulations and practice outlined in this policy. 
Date:  
Review date:  
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Appendix 1 
 
 
CLA Friendly Schools – Handbook 
 
..\CLA Friendly Schools Handbook.docx 
 
CLA Friendly School QA Tool 
 
..\CLA Friendly School Quality Mark.docx 
 
CLA Friendly School Quality Mark – Criteria & Process 
 
..\CLA Friendly School Quality Mar1.docx 
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Vulnerable Learner Panel (VLP) 
 
Purpose 
 
This Panel will ensure that the local authority meets its statutory duty to ensure that all 
pupils have access to an appropriate education that is suitable to meet their needs. 
The Panel will discuss: 

• those pupils who are experiencing difficulties in attending mainstream school  
• seek to enable pupils to be effectively supported to ensure that their 

vulnerabilities are better addressed; and,  
• are placed in the most appropriate setting for their needs. 

 
This Panel has responsibility for the management of those pupils identified under the 
following policies or procedures 

 Managed Moves 

 Reduced Timetable 

 EOTAS 

 Hard to Place 

 Pregnant School girls 

 Elective Home Education 

 Exclusions 

 Children who offend 

 Children with a Medical need 

 Persistent Absenteeism 

 Children Missing from Education 
 
 
Objectives 
 
The Key Objectives are: 

• to ensure that the child is better supported in a timely manner with a holistic 
overview of the child’s needs identified, resourced, and agreed by all 
stakeholders 

 to minimise the amount of time that vulnerable pupils spend out of education  
• ensure that schools admit pupils with challenging educational needs on a fair 

and equitable basis, through objective and transparent processes  
• to improve opportunities for young people whose behaviour is challenging  
• to significantly reduce exclusions in schools  
• to reduce persistent absence  
• to improve the behaviour and attendance in all schools   
• to ensure that education is delivered for day 16 to excluded pupils  

 
 
Membership   
 
The lead for the Panel will be Service Manager - Inclusion. Should the officer not be 
able to attend the Senior EWO will Chair the meeting. 
 

 Service Manager – Inclusion 

Page 320



 Senior Education Welfare Officer 

 Educational Psychologist  

 Education Safeguarding Manager  

 Youth Service Manager 

 School Nurse 

 Primary Schools representation 1 per meeting depending upon pupil to be 
discussed 

 Secondary Schools representation 1 per meeting 
 
Other partners will be co-opted on the VLP to discuss specific cases. These may 
include and are not limited to:  

 The Referrer 

 ALN Officer  

 CLA Co-ordinator  

 Blaenau Gwent Learning Zone  

 Police  

 Families First  

 Home Tuition Service  

 Ty Afon  

 Children’s Services  

 Elective Home Education Officer  

 YOS  

 Community Safety 
 
Representatives from primary and secondary/ all though schools will be invited to 
attend on a rota basis with a schedule to be agreed with schools in advance at the 
start of the academic year. Representation should ideally come from the Lead 
Inclusion person within the setting. 
 
This panel will replace the EHE Panel. 
 
 
Governance and Accountability 
 
Section 436a of the Education Act 1996 requires all local authorities to make 
arrangements to enable them to establish (so far as it is possible to do so) the identities 
of children residing in their area who are not receiving a suitable education. Suitable 
is defined as “efficient full time education suitable to her / his age, ability and aptitude 
and to any special educational needs the child may have”.  
 
The VLP will report to the Head of School Improvement and Inclusion within 5 days of 
the meeting being held.  
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Meetings 
 
Secretariat 
 
The secretariat will be provided by Education Business Support. Relevant papers will 
be circulated 5 clear days in advance of the meetings.  Minutes/ Actions/ Decisions 
will be produced within 5 working days of a meeting. The Panel will meet every two 
weeks. There is an expectation that each representative who attends will prepare 
information prior to the meeting and if they are unable to attend the case history / 
written report needs to be submitted to the Chair ahead of the VLP meeting. The 
referral form will capture the parents’ permission for the pupil in question to be 
discussed at this meeting. 
 
There is a standard agenda for each meeting as shown in appendix ** 
There is a standard referral form as shown in appendix ** 
 
The Chair of the Panel will review the papers for each meeting prior to circulation. 
 
GDPR Considerations  
 
The VLP will operate and abide by The European Union’s General Data Protection 
Regulation (GDPR) which came into force from May 25th 2018.  
 
Any data breaches will be managed in accordance with the relevant policy and the 
advice of the Council’s Data Protection Officer will be sought. 
 
Evaluation and Quality Assurance 
 
The VLP will report to the Head of School Improvement and Inclusion who will QA the 
work of the VLP Panel. The effectiveness of the Panel will be an iterative process and 
be part of the Directorate’s self-evaluation processes. In the first year termly FADES 
on the effectiveness of the VLP will be submitted to DMT. 
 
Quality assurance arrangements are being reviewed by the Service Manager-
Inclusion. 
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Appendix 1 
 

Copy of Standard Agenda: 
 
 
 
 
 
 
 
 

Appendix 2 
 

Copy of Standard Referral Form: 
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ALN Education Transformation: Supporting LA Implementation 
 

Evaluative Summary (Summer 2022) 
 
 
 
Context 
 
Following initial discussions with all schools in Autumn 2021, an evaluative summary was 
produced to outline the current position of schools across BG.   Following these initial 
discussions, YGTCS has continued to support schools to progress, in line with their set 
timelines, in order to realise fully the implementation plans for mandated years by Summer 
2022.  The work of YGTCS has been very much led by each individual school’s own 
requirements, and any support identified has reflected fully these bespoke needs as part of 
a co-constructed provision package working within Priority 2 of the Regional 
Implementation plan. 
 
As part of its work, YGTCS has undertaken evaluative discussions during the summer term 
with individual schools, to determine progress during the first year of the ‘roll-over’, the 
challenges faced and plans moving forward into 22-23. All schools once again engaged fully 
in open, honest and non-judgemental discussions with regards to their current position for 
ALN transformation.  These professional dialogue sessions were held with the school’s 
respective Headteacher (and/or SLT Lead where applicable) and ALNCO, together with 
YGTCS’s Headteacher and ALNCO.  
 
From the outset, it is imperative to note that although schools have been open this year and 
have not had firebreaks or national lockdowns to contend with, this academic year has been 
far from normal.  There has been hugely significant and ongoing challenges faced by all 
schools due to C-19, with staff absences and the availability of supply staff a key concern.  
As such, many planned activities/interventions have been affected and this has naturally 
impacted on learner progress. 
 
An additional area of concern, although not necessarily under this remit of Priority 2 but 
naturally impacting on later years, are the significant concerns with those learners in the 
early years setting.  It has been reported across the LA schools that communication skills 
(speech and language), emotional wellbeing and disruptive behaviours are significantly 
higher than those pre-Covid.  There are further reports of toileting concerns and an 
increased number of non-verbal learners.  As such, school are directing significant human 
and consequentially financial resource to this area of great concern.  The sustainability of 
this support and the potential detriment to other learners is a real worry. 
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Introduction  
 
As discussed previously, Priority 2 of the RI plan comprises six key objective areas.  Each of 
these aspects are integral in securing ALN transformation and the professional discussions 
held during the summer term have sought to determine progress since the Autumn, 
 
 
Objective 1  
‘Ensure consistent PCP approaches involve children, young people and parents at every 
opportunity’ 
 
PCP approaches across both primary and secondary schools were reported as strong in 
Autumn, with all schools fully adopting the principles and practices.  The concern, however, 
was that most ALNCOs were facilitating this comprehensive and time-demanding role within 
their settings.  Since Christmas, many schools have reported that there has been extensive 
professional learning provided by ALNCOs to either whole staff or identified staff with 
regards to the PCP process.  Primary settings reported the greater involvement of Class 
teachers in supporting the PCP process and all schools welcomed the full return to face-to-
face multi agency reviews.  Most ALNCOs confirmed that throughout the next academic 
year, there would be greater opportunities provided for key staff to participate and engage 
in PCP reviews and to share the facilitation.   
There was a collective agreement that the PCP paperwork and processes were supportive 
for both schools and families, and ensured the focus remained fully on the child in question. 
 
 
Objective 2 
‘Ensure the school continues to develop and effective and efficient workforce ready for 
transformation’ 
 
The time allocation for ALNCOs to fulfil their now statutory roles remains as highly variable, 
ranging from non-teaching ALNCOs to those allocated one afternoon a week. The increasing 
strategic demands of the role was fully recognised by all leaders, but budgetary demands 
continues to be identified as the key limiting factor in providing greater time.  There are, 
however, a number of schools both within primary and secondary settings, who for 22-23, 
have increased the non-contact time for ALNCOs.  The sustainability of this time beyond the 
next academic year remains questionable.  All Headteachers continued to be responsive in 
recognising key ‘pinch-points’ during the year and provided the tie for their ALNCOs 
accordingly. 
 
As per the Autumn term, it remains that in many primary settings, the ALNCO is part of the 
leadership team. In many secondary settings, the ALNCO role does not sit within the senior 
or extended leadership teams, although there is a direct line to leadership through line 
management arrangements. 
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Governor professional learning has been undertaken in all settings, with further upskilling 
planned for 22-23.  This has predominantly been delivered by the Headteacher and/or 
ALNCO, although in some instances, the ALN Lead for the LA has facilitated. 
Schools with bespoke ALN governor sub-committees that were established at the start of 
the year have purported that these have continued to develop throughout this academic 
year. 
 
Despite schools identifying calendared opportunities throughout the year to support the 
ongoing professional learning for their staff, these opportunities have been impacted by 
severe staff absences.  All schools have identified key specialists within their teams to focus 
during 22-23 on areas such as literacy, numeracy and wellbeing. In the majority of schools, 
there are clear plans to further build and strengthen TA ‘specialisms’ to support both in-
class and in small group/1:1 interventions. 
 
All ALNCOs reported the challenges regarding cluster work this year, again due to staff 
absences and release time, although it was fully recognised that these meetings are 
incredibly valuable.  All clusters have set their meetings for the forthcoming academic year 
and will be meeting face-to-face to ensure opportunities for high quality professional 
dialogue. 
 
 
Objective 3 
‘Develop robust and consistent practices to inform early identification of need using a 
graduated response, resulting in effective provision mapping’ 
 
 
Provision mapping, in line with the graduated response, has strengthened across all settings 
since the Autumn term. All are subject to at least termly reviews and the provisions within 
the Universal tier have developed considerably.  It is noted, however, that provisions cannot 
and should not be pigeon-holed into specific tiers, but should be determined by a school’s 
own justifications and allocated accordingly.  For example, ELSA can sit within both 
Universal and Targeted tiers, as this is very much based upon a school’s staffing structures. 
 
 
Objective 4 
‘Ensure teaching responds to the needs of individual learners; Develop effective systems for 
monitoring the progress and achievement of learners with ALN’ 
 
The development of provisions at the Universal tier has started to translate effectively into 
classroom provision. Teaching staff have a comprehensive understanding of what provisions 
are available within their settings and ALNCOs are developing the confidence to challenge 
and coach staff when identifying and implementing provisions.  Tracking and monitoring 
processes have continued at a whole school level, with progress reviews by all schools being 
undertaken at least termly.   
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Objective 5 
‘Develop arrangements for reviewing the effectiveness of interventions’ 
 
There continues to be further developments with regards to interventions being 
implemented across BG schools to support literacy, numeracy, social and emotional skills.  
Commonly identified interventions include: THRIVE, ELSA, Catch -up literacy and numeracy 
and COMIT. There has been a noticeable increase in schools offering specific wellbeing 
provision to support those ever-increasing emotional wellbeing concerns across all settings.  
However, due to funding constraints, these highly worthwhile provisions are being 
withdrawn during the next academic year and concerns have been raised regarding the 
impact of this regrettable but necessary change.  
 
As noted earlier, the challenges being seen in the early years are placing significant strain on 
the availability for interventions across settings.  It was noted by many schools the 
difficulties in deciding whether a young learner does indeed have an ALN or whether the 
exhibited behaviours are as a consequence of social deficits due to the pandemic.  Such 
determinations will take time and again this places further constraints on the school’s 
human and financial resources. 
 
 
Objective 6 
‘Undertake moderation of IDPs to secure a consistency of approach and understanding by 
all’ 
 
Confidence levels with regards to the preparation and construction of IDPs have developed 
throughout the year with ALNCOs.  The Barriers matrix has proven to be a useful tool in 
their development.  In many primary settings, the matrix has been shared with teaching 
staff to develop and support their own planning and understanding of needs. 
 
The number of IDPs across school settings continues to be variable with one school 
reporting over 10 IDPs (ex of a resource base) whilst others reporting none. There is the full 
recognition that schools will have differing numbers of learners with ALN.  Discussions with 
the LA ALN Lead regarding IDPs have been incredibly valuable and have supported ALNCO 
confidence.   
 
All schools identified the want and need to have IDPs checked and agreed in the early stages 
of educational transformation.  This would help build confidence levels and secure a greater 
knowledge and understanding of the IDP requirements.  The cluster meetings were 
recognised as a forum for this moving forward, with schools having the opportunity to 
present anonymised IDPS for the other schools to act as ‘critical friends’. 
 
There is still some confusion with regards to the IDPs for learners placed with LA maintained 
resource bases. Clarity is needed as to who is accountable for owning and maintaining the 
IDP in this case.  Further clarity is also required with regards to the legislation with regards 
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to IDPs and how the LA will support schools with this to avoid any resulting tribunal 
scenarios. 
 
 
 
Moving forward & Possible LA Action Points  
 
Firstly, YGTCS would once again like to thank all participating schools for their valuable time 
and honest contributions during a year which has been extremely challenging for all. 
 
The key action points identified are as follows: 
 

 LA Action Point 1 – Address the highly variable time allocation for ALNCOs to fulfil 
their now statutory roles. 

 

 LA Action Point 2 – An additional area of concern, although not necessarily under 
this remit of Priority 2 but naturally impacting on later years, are the significant 
concerns with those learners in the early years setting.   

 

 LA Action Point 3 - There is still some confusion with regards to the IDPs for learners 
placed with LA maintained resource bases. Clarity is needed as to who is accountable 
for owning and maintaining the IDP in this case.  Further clarity is also required with 
regards to the legislation with regards to IDPs and how the LA will support schools 
with this to avoid any resulting tribunal scenarios. 

 

 LA Action Point 3 - Designate roles for an ALN Reform Lead and ALN Reform 
Champions (similar to Merthyr model e.g. full or part time secondments for 
ALNCOs), to lead cluster work, support schools, monitor ALPs and QA IDPs) 
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1) Introduction 
 

Challenging bullying in schools is a key priority. Blaenau Gwent are committed to ensuring all 
our learners feel safe, secure and are supported to achieve their full potential. All young 
people have a right to an education and to be treated equally.  
 
We remain committed to challenging bullying holistically. This is achieved by addressing the 
root causes of unacceptable behaviour and creating an inclusive and engaging environment, 
with priority placed on well-being so learners feel safe and are ready to learn. It is imperative 
children and young people are taught, both at home and in school, about building and 
maintaining respectful relationships; this is the cornerstone on which positive behaviour is 
based. 
 
We all need to ensure the values of respect, tolerance and kindness form part of our school 
communities and cultures. 
 
This policy recognises the complex nature of bullying behaviour and the importance of early 
identification and intervention. Traditional ‘bully/victim’ stereotypes need to be challenged, 
and a more in-depth understanding and awareness needs to be fostered. We need to 
establish a ‘culture of telling’ across settings, where children and young people, parents and 
professionals alike feel confident in dealing with bullying and have confidence that 
appropriate action will be taken if instances are reported. Although we cannot entirely control 
the environment children and young people grow up in, we can discourage them from 
engaging in bullying behaviour. 
 
There are often deep-rooted triggers to bullying behaviour, and a multi-faceted approach is 
required in response. Prevention of, and reaction to, bullying should be addressed in equal 
measure and guidance and training need to be provided. Specific support will be required to 
protect all children and young people including the most vulnerable children and young 
people (e.g. those in care of Social Services, those who are young carers, those who have 
additional needs and/or disabilities, and those who experience hate crime in particular), and 
communication between agencies will be essential if we are to identify and reduce persistent 
patterns of bullying behaviour. 
 
By bringing together work from various teams in Blaenau Gwent County Borough Council 
with that of partner agencies, this policy provides a coordinated approach to tackling bullying. 
A borough-wide definition of bullying is provided, along with six core strands of work. A 
number of strategic objectives are outlined and a shared approach to tackling bullying is 
summarised.  
 
Anti-bullying needs to take a high priority, and each setting is responsible for developing a 
model of good practice. The Council will work with all relevant settings to monitor, support 
and challenge where appropriate. Ultimately, we all have a role to play in ensuring 
communities flourish where children and young people are free from bullying. 
 
What Children, Young People, Parents and Professionals Think - ‘It isn’t big to make others 
feel small’. 
 
Primary school pupil - ‘Bullying is cruel not cool’. 
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Secondary school parent - ‘We found that listening to what our daughter wanted and needed 
was the right thing to do’ 
 
Parent - ‘Bullying is not an easy issue to approach, especially if you suspect the child you’re 
looking after is doing the bullying’. 
 
Foster Carer - ‘Schools should create a whole school ethos where bullying is unacceptable in 
a safe and inclusive environment”. 
 

2) Aim 
The aim of this Relationships (Anti-Bullying) Policy is to establish a coordinated, consistent 
approach to tackling bullying in all Blaenau Gwent schools, youth and community settings. 
The Council and all partner agencies will work together from a shared understanding to 
develop evidence-based methods for significantly reducing instances of bullying between 
children and young people. 
 

3) Definition 
The Local Authority expects schools to use the following definition as the foundation for 
developing their own definition, or a learner-friendly version. It is essential that schools define 
what is meant by bullying because this will form the basis of their relationships/anti-bullying 
policy and everyone, including all staff and learners, should understand what is meant.  
 
For the purposes of this guidance, bullying is defined as: 
 
Bullying is expressed through a range of hurtful behaviours: it can happen face-to-face or in 
the digital environment. It can be carried out by an individual or group but is generally 
executed in front of an audience to assert power or popularity. It may involve an element of 
secrecy so that adults are not aware of it. 
 
Bullying differs from an argument, a fight or friendship fallout in that it: 

 is deliberate or intentional 

 is generally repeated over time  

 involves a perceived imbalance of power between perpetrator and target 

 causes feelings of distress, fear, loneliness, humiliation, and powerlessness. 
 
It is recognised that a one-off incident can leave a learner traumatised and nervous of 
reprisals or future recurrence. The Welsh Government expects intervention to be immediate 
whether it is bullying or any other one-off negative behaviour. The Authority expects one-off 
incidents that do not appear to be the start of bullying to be handled as inappropriate 
behaviour and addressed under the school’s behaviour policy. 
 
Clarifying what is meant by bullying behaviour is an essential starting point. Agreeing a 
definition provides an opportunity for a school to align its values and vision and create a 
consistent framework of policies and procedures. The Authority expects the definition to be 
used in staff training, in day-to-day anti-bullying work with learners and to clarify the position 
for parents/carers.  
 
This will help to make the policy clear and consistent for the whole school community. 
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There are several distinctive elements associated with bullying. These include, but are not 
limited to: 
 

 Intention to harm – bullying is deliberate with the intention to cause harm.  

 Those who bully others are often skilled at knowing exactly how to humiliate or hurt 
their target, picking on key aspects of their appearance, personality or identity that 
produces the effect wanted. They seek out the area in which they have power over 
their target. 

 Harmful outcome – someone or a group is hurt physically or emotionally.  

 They can be isolated, humiliated or made fearful. Their sense of self-worth is reduced. 

 Direct or indirect acts – bullying can involve direct aggression such as hitting, as well 
as indirect acts such as spreading rumours, revealing private information about 
someone or sharing intimate images with people for whom the information/images 
were not intended. 

 Repetition – bullying usually involves repeated acts of negative behaviour or acts of 
aggression. An isolated aggressive act, such as a fight, is not usually considered 
bullying. Yet any incident can be the start of a pattern of bullying behaviour which 
develops subsequently. That is why incident records are so valuable. 

 Unequal power – bullying involves the abuse of power by one person or a group who 
are (perceived as) more powerful, often due to their age, physical strength, popularity 
or psychological resilience. 

 
How is bullying expressed? 
Bullying can take many forms, including: 

 Physical – kicking, tripping someone up or shoving them, injuring someone, damaging 
their belongings or gestures of intimidation, 

 Verbal – taunts and name-calling, insults, threats, humiliation, or intimidation, 
Emotional – behaviour intended to isolate, hurt or humiliate someone, 

 Indirect – sly or underhand actions carried out behind the target’s back or rumour-
spreading, 

 Online – using any form of technological means, mobile phones, social networks, 
gaming, chat rooms, forums or apps to bully via text, messaging, images or video, 

 Relational aggression – bullying that tries to harm the target’s relationships or social 
status: drawing their friends away, exploiting a person’s Additional Learning Needs 
(ALN) or long-term illness, targeting their family’s social status, isolating, or humiliating 
someone or deliberately getting someone into trouble, 

 Sexual – unwanted touching, threats, suggestions, comments and jokes or innuendo. 
This can also include sextortion, so called ‘revenge porn’ and any misuse of intimate, 
explicit images of the learner targeted, 

 Prejudice-related – bullying of a learner or a group of learners because of prejudice. 
This could be linked to stereotypes or presumptions about identity. Prejudice-related 
bullying includes the protected characteristics. Prejudice can and does also extend 
beyond the protected characteristics and can lead to bullying for a variety of other 
reasons such as social status and background. 

 
Bullying can also be based on any of the protected characteristics. 
 
It is important that when dealing with alleged incidents of bullying, individual perspectives are 
considered. If a child, young person, or adult states that bullying is happening, action must be 
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taken to determine why this allegation has been made. There will be occasions when children 
and young people physically or emotionally hurt others without meaning to do so, and it is 
important that appropriate support is provided to both parties, but the behaviour need not be 
labelled as bullying. It is also important to be mindful that extreme instances of bullying that 
include harassment could be treated as a criminal offence. All bullying is based on difference 
to some degree (perceived or actual), and the WG document ‘Rights Respect Equality’ 
provides further guidance.  
 
(https://www.bing.com/ck/a?!&&p=d3fe4606ba17490dJmltdHM9MTY2NDIzNjgwMCZpZ3VpZ
D0xODk1MTU4NS01NGUyLTY5MmQtMDAyYi0wN2E0NTUyOTY4YzQmaW5zaWQ9NTE4
OA&ptn=3&hsh=3&fclid=18951585-54e2-692d-002b-
07a4552968c4&u=a1aHR0cHM6Ly9nb3Yud2FsZXMvcmlnaHRzLXJlc3BlY3QtZXF1YWxpdH
ktZ3VpZGFuY2Utc2Nob29scw&ntb=1) 
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4) Strategic Objectives 
 

Core Strands 
Six core strands of work underpin this work: 

 Policy and practice 

 Awareness and communication 

 Evidence-based initiatives 

 Involving children and young people 

 Positive partnerships 

 Monitoring 
 
Each of these will be summarised in turn, and key activities will be highlighted throughout.  
 
Strand 1: Policy and Practice 
To tackle bullying effectively, it is essential that we get policy and practice right. The Welsh 
Government Circular Rights Respect Equalities guidance provides school governors, 
headteachers, teachers and other staff with information on tackling relationships/bullying in 
schools and the steps that schools should take to support learners who report bullying 
outside of school. 
 
School governing bodies are accountable for ensuring effective policies are in place to 
safeguard and promote the welfare of children and young people in accordance with Welsh 
Government guidance and for monitoring its compliance. 
 
The Welsh Government expects school governing bodies and individual school governors to 
act at all times with honesty and integrity and be ready to explain their actions and decisions 
to staff, earners, parents/carers and anyone with a legitimate interest in the school.  The 
school governing body decides what they want the school to achieve.  
 
The Welsh Government expects that it should establish the strategic framework by: 

 setting aims and objectives for the school, 

 adopting policies for achieving those aims and objectives, 

 setting targets for achieving those aims and objective, 

 reviewing progress towards achieving the aims and objectives. 
 
Historically the LA had developed strategy and a toolkit for use within school setting and this 
policy supersedes this.  
 
Key Activities 
All school, youth and community settings need to develop, implement, monitor and review 
whole-school/community anti-bullying policies effectively. 
 

 All agencies are encouraged to nominate a positive relationships/ anti-bullying lead, 

 All agencies are encouraged to monitor the effectiveness of their own respective 
policies. 

 
Strand 2: Awareness and Communication 
All children, young people, parents and professionals need to have an understanding of what 
bullying is and why it happens. Events such as Anti-Bullying initiatives are important for 
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raising awareness, but regular work throughout the year needs to be done to celebrate 
diversity and respect difference. Curriculum for Wales can play a key part in securing this and 
the approach to healthy schools is key aspect in facilitating respectful, positive relationships. 
 
Social media and the Blaenau Gwent County Borough Council website will be utilised to raise 
the profile of positive relationships/anti-bullying practice across the borough. Equally schools 
play an important role in their respective communities.  
 
Key Activities 
Raise the profile of positive relationships/anti-bullying practice in school, youth and 
community settings. 
 
Work with parents/carers to raise awareness and understanding of issues surrounding 
bullying. 
 
Encourage full engagement and coordinate evidence-based activities for positive 
relationships/Anti-Bullying initiatives. 
 
Strand 3: Evidence-based Initiatives 
All work designed to prevent and challenge bullying needs to be informed by good practice, 
and all staff working with children and young people need to understand the underlying 
causes of bullying and have the ability to promote positive life and social skills. Research has 
identified a number of pro-active preventative and reactive initiatives that can be used 
effectively to combat bullying and promote positive peer relations. All children and young 
people should have access to a choice of methods for reporting incidents of bullying without 
feeling threatened and information on different reporting options should be promoted and 
made readily available. 
 
Wherever possible, an anti-bullying message needs to be reinforced. Assemblies for example 
can be used to promote positive peer relations, celebrate diversity and respect diversity. 
School councils play a crucial role in identifying work that needs to be done, and peer support 
schemes harbour an anti-bullying ethos, provide direct assistance for those who need it, and 
promote the development of social skills and confidence in those who participate with clear 
links to schools’ equality plans. 
 
Key Activities 

 Continue to promote professional learning for all settings. 

 Continue to signpost information to schools and other settings on how to access 
support. 

 
Strand 4: Involving Children and Young People 
It is our collective responsibility to ensure that all children and young people are given the 
opportunity and encouragement to speak out and have their voices heard on matters that 
directly affect them. This right is formerly recognised in Article 12 of the United Nations 
Convention of the Rights of the Child. 
 
Curriculum for Wales will provide children and young people with opportunities to be capable 
and confident individuals and enable them to develop the skills needed to forge positive 
relationships, prevent bullying, deal with it and support others. School Councils and other 
youth and community settings are encouraged to involve children and young people as far as 
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possible in developing and reviewing anti-bullying policies. Bullying is a complex, ever 
changing issue, and children and young people will have many of the answers. They can tell 
us what the most important issues are and provide some insight into how best to solve them. 
 
Key Activities 

 Invite representative Blaenau Gwent Grand School Council to discuss bullying issues 
to inform further work. 

 Continue to identify resources to support positive relationships/anti bullying initiatives. 
 
Strand 5: Collaboration and Partnerships 
Without collaboration and partnership working, we will not be able to deliver a consistent anti-
bullying approach in Blaenau Gwent. 
 
A Strategic Safer School Partnership approach is established that will ensure that equality 
within education and timely support for bullying issues continues to be embedded across the 
educational landscape within Blaenau Gwent. All anti-bullying policies should continue to be 
made available to parents/carers, because trusting communicative relationships are essential 
if families are to work together with school, youth and community settings. Governors also 
have an important role to play in informing school policy and ensuring effective 
implementation  
 
Key Activities 
Communicate key developments and encourage collaborative and partnership working 

 Ensure that schools are able to access professional learning 

 Provide support and advice in the development of strategic equality plans relevant to 
schools 

 Through the Strategic Safer Schools Partnership Board quality assure equality and 
diversity matters, including respectful relationship and the effectives of approaches to 
anti bullying behaviours. 
 

Strand 6: Monitoring 
All education and children’s services have a duty of care, to safeguard and protect the 
welfare of children and young people. It is therefore critical that the local authority, school, 
youth and community settings record all instances of bullying, along with actions undertaken 
and outcomes. Arising from school rights, respect and equality returns a FADE is completed 
and submitted to Education DMT.  This informs the Self Evaluation and the Safeguarding 
Performance Report.  
 
Every setting is responsible for recording, reporting and acting upon incidents of bullying that 
occur in their care and bullying in the community needs to be reported to the Education 
Directorate, Gwent Police and/or the Community Safety Partnership. Agencies that are aware 
of bullying occurring in settings other than their own should ensure those in charge are aware 
of the situation. On occasion, it may be necessary a duty to report form may need to be 
completed to IAA within Social Services in order to safeguard individuals. 
 
A suggested recording protocol for schools and youth settings can be found in Appendix 1. A 
termly overview of all incidents are to be completed by each school along with an incident 
form for every bullying incident being submitted at the time of the alleged incident.  Every 
alleged incident needs to be recorded and logged accordingly. Schools should use My 
Concern to record confirmed incidents where possible. Within Youth settings any incidents of 
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bullying should be reported to the relevant line manager. Schools must have in place 
mechanisms for reporting and recording bullying which are clearly communicated to the 
whole school community with specifics to the governing body. The Authority expects the 
information schools record and monitor to relate directly to their school’s definition of bullying 
and broader provisions outlined in this policy. 
 
Effective record maintenance enables schools to review an incident, check whether there are 
other reports concerning the learners involved and make a decision in the light of what is 
recorded in a holistic and informed way. Monitoring incidents of bullying enables a school to 
identify patterns of behaviour and the extent of bullying; the Authority expects schools to then 
take proactive steps to challenge it.  Schools must ensure that the information they record, 
maintain and monitor complies with data protection laws, such as the EU GDPR and the UK 
DPA 2018. 
 
 

5) Data Collection and Protection 
By law all schools are required to have in place a data protection officer (DPO) to ensure that 
the school is aware of and able to meet their obligations under GDPR and DPA 2018. The 
Authority expect schools to work with their DPO to ensure that all personal data is processed 
lawfully and with appropriate protection for individuals’ rights. 
 
As part of schools’ broader responsibilities regarding the collection and monitoring of data, 
schools will need to determine an appropriate lawful basis from those listed in GDPR Article 6 
and – if data is special category – Article 9, before beginning the processing of information on 
bullying. Schools will also need to ensure that they are not collecting more data than they 
need and have a clear retention schedule for the information. Processing of information for 
anti-bullying measures will need to be reflected within each school’s fair processing 
information. Data protection impact assessments (DPIA) will be required by individual 
schools in determining what data they need to collect to ensure that it is proportionate and 
that any appropriate steps that may be necessary to mitigate risks to individuals’ rights are 
taken. For those schools who have purchased the GDPR SLA guidance and advice can be 
provided.  
 
From April 2011, all public bodies, including schools and local authorities, have obligations 
under the PSED. In Wales, there are specific duties on public bodies to develop and publish 
equality objectives and a strategic equality plan and to collect, analyse and publish 
information about the progress they are making in achieving their obligations under the 
PSED. 
 
This policy sets out the expectation that schools will record all incidents of bullying, outlining 
the specific types of bullying, including bullying around the protected characteristics. The 
Authority expects schools to monitor processes regularly. This will enable schools to modify 
their bullying policies to respond to specific trends and emerging issues in a swift and 
effective manner. Schools are likely to find this helpful in the context of their PSED under the 
Equality Act 2010. This information could also be used by schools when reviewing their 
equality objectives and monitoring the impact of their anti-bullying policies. 
 
It is for individual schools to determine what data and information they collect in the context 
of the specific issues within their school and in compliance with data protection law. The 
Welsh Government expects this to be done by: 
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 Implementing an ongoing cycle of school-level data recording, monitoring and  
analysis of anti-bullying information, 

 Using school-level anti-bullying data to identify priority areas for implementing,  
whole-school improvement, 

 Taking action to make those improvements, ensuring the cycle of improvement 
continues through analysing data as part of self-evaluation. 
 

Through regular evaluation schools will be responsive to the trends in their school  
and community. It will be easier to be aware of improvements needed or the  
changes in procedures required if schools are in touch with changes in context. 
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APPENDIX A 
 

 

Inclusion Data – Prejudice and Bullying Incidents 
 

School Name:   

   
  ****Term 2022 

Number of 
recorded 
incidents of 
bullying 

Total number of recorded incidents  

Total number pupils involved in bullying  

Number of boys / girls responsible   

Number of 
recorded 
bullying 
incidents 
 

Racist (focused on race, religion or culture)  

Homophobic (LGBT+)  

Sexual  

Transphobic  

Sexist  

Related to gender identity  

Related to ALN or disability  

Related to family status or child looked after 
child (CLA) status 

 

Related to disadvantage  

Focussed on appearance  

Physical  

Verbal  

Indirect, including exclusion and isolation  
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Online   

Relational  
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APPENDIX B 
 

Bullying Incident Recording Form 
 

Name of person reporting incident 
(please note anonymous if this is an 
anonymous report): 

 

Name of person recording incident:  

Date of report:  

 
Type of bullying incident (please tick all that apply): 
 

Physical ☐ Relational  ☐ 

Verbal ☐ Prejudice-related ☐ 

Indirect  ☐ Exclusion and isolation ☐ 

Online or via mobile ☐ Face to face ☐ 

Other (please state): 
 
 

 
For prejudice-related incidents please select the category which best describes the 
prejudice involved: 
 

Racist (focused on race, religion or 
culture) 

☐ Related to gender identity ☐ 

Homophobic (LGBT+) ☐ Related to SEN or disability ☐ 

Sexual ☐ Related to family status or looked after 
child (LAC) status 

☐ 

Transphobic ☐ Related to disadvantage ☐ 

Sexist ☐ Focused on appearance ☐ 

Other (please state):  
 

 
Safeguarding Considerations: 
 
If there is or might be a significant risk of harm, talk to your school’s designated 
safeguarding lead (DSL). 
 
Under Section 89, (5) of the Education and Inspections Act 2006 the school has powers to 
discipline for incidents that occur off the premises.  
 
The Education Act 2011 gives schools powers to search and confiscate a device but please 
have regard for protocols on the safe handling of evidence or mobiles/devices. Do not view, 
store or share material that contains intimate images of a learner without consulting the 
DSL. 
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Brief summary of incident:  
 

 

Name of alleged target:   

Class/form/age:  Year group/house:  

 

Name of alleged perpetrator(s) (if known):   

Class/form/age:  Year group/house:  

 

Date(s) of 
incident(s): 

Day Month Year 

   

Approximate 
time(s): 

Before school Morning Afternoon After school 

    

 

Is this incident linked to previous incidents of victimisation 
of the target? 

Yes ☐ No ☐ 

If yes, how long has victimisation of this person being going on? Please provide details 
 

 

What occurred? 
 

 

Who was involved? 
 

 

Has any intervention been tried?  Yes ☐ No ☐ 

 

Does this case require the serious incident protocol to be 
activated? 

Yes ☐ No ☐ 

 

Do the police need to be informed? Yes ☐ No ☐ 

 

Does a device or evidence need to be confiscated/isolated 
as evidence? 

Yes ☐ No ☐ 

 

Does online material need to be taken down? Yes ☐ No ☐ 

 

Have parents/carers been informed? Yes ☐ No ☐ 

 

Who has taken responsibility for these steps?   
 

 

 

Action taken: 
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Follow-up required?:   Yes ☐ No ☐ 

 

Case resolved?   
If so please note date:   
 

Yes ☐ No ☐ 

 

Outcome summary:   
 

 

Learning opportunities:   
 

 

Would you recommend any changes to approaches, policies or procedures as a result of 
this incident?   
 

 
 
Signed……………………………………………… Date ………………………… 
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BLAENAU GWENT COUNTY COUNCIL 
 
POLICY ON PHYSICAL INTERVENTION IN SCHOOLS 
 
The Council recognises the importance of ensuring good order and discipline in 
schools. To achieve this, it is recognised that, in extreme circumstances, it may be 
necessary for school staff to intervene physically to manage inappropriate behaviour 
by pupils.  
 

1. It is the Council’s policy that physical intervention, will be used as a last resort, 
normally after non-physical strategies have failed to manage a pupil’s 
behaviour. While staff must use the minimum force for the shortest time, it is 
recognised that minor injuries such as bruises and scratches may occur during 
incidents. Such minor injuries will not, by themselves, be regarded as 
evidence of misconduct.  

 

2. Physical intervention must be: 
 

 Reasonable 

 Proportionate 

 Necessary 

 In the best interest of the child. 
 

3. Physical intervention will only be used to prevent pupils: 
 

 Harming themselves or others  

 Committing a criminal offence 

 Causing serious damage to property  

 Engaging in behaviour which is seriously prejudicial to the maintenance of 
good order and discipline. 

 

4. Schools will have their own policies on Physical Intervention, based on a 
model school policy (a copy of which is attached as Appendix A) which will be 
approved by the school’s Governing Body and reviewed annually.  

 

5. Parent/Carers will be informed of the school’s policy on Physical Intervention.  
 

6. Head Teachers will keep an up-to-date list of staff who they authorise to use 
physical intervention to manage the behaviour of pupils, which will be reported 
to their Governing Body annually.  

 

7. All incidents that result in restraint (where a child has to be held) will be 
recorded both in the school’s ‘Bound and Numbered Book’ and in detail using 
the Serious Incident Reporting Form within 24 hours and reported to the 
Local Authority: bsinclusionsupport@blaenau-gwent.gov.uk within 72 hours.  
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8. The Council will review all reported cases of physical intervention within 
schools on a termly basis providing statistical information to relevant reports. 
 

9. A completed accident form must be sent to the Health and Safety Officer if a 
member of staff is injured during an incident. Sample forms are attached in 
Appendix B. 
 

10. Any injury to a pupil must be recorded in the school’s accident book.  
 

11. The school’s Bound and Numbered Book will be reviewed termly by the Head 
Teacher and the Governor with responsibility for Child Protection issues, and 
will be monitored annually by an LA representative.  

 

12. A Positive Handling Plan must be drawn up by the school in cases where it 
can be pre-determined that a pupil is likely to require positive handling. This 
will be done with the agreement of parent/carers and in consultation with 
relevant agencies and the child, and will be reviewed regularly. 

 

13. Head Teachers will determine the training needs of their staff after assessing 
the likely need and scope of physical intervention that might be required in 
their schools and arrange training as appropriate.  

 

14. This policy will be effective from September 2022 and will be reviewed 
annually.  
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Model School Policy 

 

 

 

 

 
 
 

POLICY  

ON THE USE  

OF 

 PHYSICAL INTERVENTION  
 
 
 
 
 
 
 
 
 

Date Agreed: 

 
 

Chair of Governors: 
 
 
Headteacher: 
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Policy on the use of Physical Intervention 

 
1.0 Policy Statement 
 
1.1 This policy should be read in conjunction with: 

 the Council’s Physical Intervention Policy 

 the Safe and Effective Intervention – Use of Reasonable Force 
and Searching for Weapons WG Guidance Document 097/2013 
issued March 2013. 

 The Violence and Aggression at Work Policy issued January 
2018 

 
1.2 At (Insert school name) we work to ensure each individual pupil is able 

to reach his or her potential.  Every child is entitled to learn and every 
teacher is entitled to teach in an environment that is safe, secure and free 
from disruption.   

 
1.3 Staff of (Insert school name) are committed to providing the highest 

standards in protecting and safeguarding the welfare of children and 
young people entrusted to its care.  We recognise there is a need, in line 
with Section 93 of the Education and Inspections Act 2006, to intervene 
when there is an obvious risk of safety to pupils, staff and property. All 
school staff members have a legal power to use reasonable force to 
prevent pupils committing a criminal offence, injuring themselves or 
others, or damaging property; and to maintain good order and discipline 
amongst pupils. 

 
1.4 For the most part this is achieved through the fostering of good 

relationships, and the normal application of positive behaviour 
management to support and intervene.  However, in exceptional or 
extreme circumstances this may involve the use of reasonable force.  

 
1.5 It should be emphasised that if used at all, restraint (referred to in this 

document as physical intervention) should be seen in the context of a 
further positive action of care and concern.  In line with WG guidance 
2013, it is used as a ‘last resort’ option and in the most extreme cases, 
other strategies will always have been attempted first. 

 
1.6 As best practice regarding physical intervention, this policy should be 

considered alongside other relevant school policies, specifically those 
involving behaviour, health and safety and child protection. 

 
1.7 At (Insert school name), the named member of staff responsible for 

monitoring incidents of physical intervention is (Insert name).  
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2.0 What is the Legal Use of Reasonable Force to control pupils? 
 

 
 
 
2.1  The power may be used where the pupil (including a pupil from another 

school) is on school premises or elsewhere in the lawful control or 
charge of the staff member (for example on a school visit).  
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2.2.  There is no legal definition of when it is reasonable to use force. That will 
always depend on the precise circumstances of individual cases. To be 
judged lawful, the force used would need to be in proportion to the 
consequences it is intended to prevent. The degree of force used should 
be the minimum needed to achieve the desired result. Use of force could 
not be justified to prevent trivial misbehaviour. However, deciding whether 
misbehaviour is trivial also depends on circumstances. For example, 
running in a corridor crowded with small children where there is a real 
danger of knocking them into walls or down steps may be dangerous 
enough not to be regarded as trivial. 

 
2.3 Teachers and other persons authorised by the Headteacher to have 

charge of pupils, may use reasonable force to prevent pupils: 
 

 causing injury to themselves or others 

 committing a criminal offence (including behaving in a way that 
would be an offence if the pupil were not under the age of criminal 
responsibility 

 causing damage to property 

 causing disruption by engaging in behaviour which is seriously 
prejudicial to good order and discipline. 

 
 
 
3.0 Objectives of this Policy 
 
3.1 To provide all staff, governors, parent/carers and pupils with an 

understanding of care and control and the use of force. 
 
3.2 To emphasise that the use of physical intervention is: 
 

 part of a positive care and control approach to discipline and 
welfare 

 last resort, or a necessary expedient option to be used in extreme 
circumstances. 

 
3.3 To ensure that all members of staff or authorised persons who may have 

to positively handle pupils clearly understand the options and strategies 
open to them. 
 

3.4 A section about the school's legal duty to maintain a safe environment 
and the possible use of physical intervention will be included in the school 
brochure/prospectus/website. 
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4.0 Who can use Physical Intervention? 
 
4.1 We recognise that most of the time physical intervention will be used 

infrequently, that is, as a last resort to maintaining a safe environment. 
 
4.2.  All teachers have a legal power to use reasonable force to prevent 

pupils committing a criminal offence, injuring themselves or others, or 
damaging property; and to maintain good order and discipline amongst 
pupils. 

 
4.3 Any other persons whom the Headteacher has authorised to have 

control or charge of pupils. A list of authorised staff is maintained by the 
school. 

 
 
 
5.0 When might Physical Intervention might be appropriate 
 
5.1 The focus should be on preventing, as far as possible, the need for the 

use of force on pupils, by creating a calm, orderly and supportive school 
climate that lessens the risk and threat of violence of any kind. The use 
of force should only be a last resort, schools should minimise the 
possibility of force being needed. However, this may not always be 
possible and in such circumstances staff need to be aware of 
sensitivities associated with any form of physical contact with pupils. 
 

5.2 Strategies other than force will be considered, for example (not 
exhaustive): 

 

 The use of a range of de-escalation strategies, especially those 
which have been identified as effective through an individual 
pupil’s positive handling plan (where one exists); 

 Providing the disruptive pupil with a choice of locations to exit to; 

 Giving clear directions;  

 Change of face – calling a staff member who is known to have a 
positive relationship with the pupil; 

 Allowing 'take-up' time thus allowing a 'face-saving' opportunity; 

 Removing the audience, i.e. requesting that other pupils leave 
the room 

 Implementing Team Teach help protocols so that another 
member of staff takes over the strategic lead of the incident, if 
he/she feels it is appropriate to do so. 
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5.3 Some examples (not exhaustive) of situations where physical 
intervention might be used are:  

 

 to prevent a pupil from attacking a member of staff, or another 
pupil, or to stop a fight between two or more pupils;  

 to prevent a pupil causing serious, deliberate damage to 
property;  

 to prevent a pupil causing injury or damage by accident, by rough 
play, or by misuse of dangerous materials or objects;  

 to ensure that a pupil leaves a classroom where the pupil 
persistently refuses to follow an instruction to do so; to prevent a 
pupil behaving in a way that seriously disrupts a lesson; or  

 

 to prevent a pupil behaving in a way that seriously disrupts a 
school sporting event or school visit. 

 
5.4    Wherever possible, early support from colleagues will be sought. Single-

handed intervention increases the risk of injury to both parties and does 
not provide the person intervening with the support of a colleague acting 
as a critical friend.  
 

 
 
6.0 Procedures and practical considerations  
 
6.1 Wherever practicable staff are expected to: 
 

 Use a calm and measured approach; 

 Tell the pupil to stop, remind the pupil of consequences, tell the 
pupil what will happen if she/he does not stop; 

 Seek assistance from other colleagues at as early a stage as 
possible; 

 Staff who become aware that another member of staff is 
intervening physically with a pupil have a responsibility to provide 
a presence, and to offer support and assistance should this be 
required; 

 Try to defuse the situation verbally and prevent escalation; 

 Try to remove the pupil from the peer audience; 

 Attempt to communicate with the pupil throughout the incident; 

 In as calm a manner as possible, explain that the reason for 
intervention is to keep the pupil and others safe; 
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 Make it clear that physical intervention will stop as soon as the 
pupil calms and the risk assessment indicates it is no longer 
necessary; 

   If it is not possible to control the behaviour without risk of injury 
to yourself or others, remove the other pupils who may be at risk 
and summon assistance. 

 
6.2 It is good practice to: 
 

 Remain calm; 

 Do not lose your temper or act out of anger or frustration; 

 Do not give the impression you are trying to punish the pupil; 

 Call for assistance; 

 Intervene with the support of a colleague acting as a critical 
friend. 

 
 
7.0 Responding to specific incidents 
 
7.1 Considerations in non-urgent situations where the risk to people or 

property is not imminent: 

 Consider carefully whether physical intervention is the right 
course of action. Staff must be sensitive to matters relating to 
culture and gender issues and any known individual 
characteristics or special circumstances relating to pupils. 

 Try to deal with the situation through other strategies before 
using force; 

 Try to defuse and calm the situation to establish good order, the 
use of positive handling could lead to an escalation of the 
problem; 

 Take into account the age, understanding, personal 
characteristics of the pupil; 

 The use of positive handling to enforce compliance is likely to be 
increasingly inappropriate with older pupils; 

 Never use force as a substitute for good behaviour management; 

 In non-urgent situations force should only be used when all other 
methods have failed. 
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7.2 Methods that staff may use in appropriate circumstances where a risk 
assessment judgement supports this: 

 passive physical contact such as standing between pupils or 
blocking a pupil's path;  

 active physical contact such as leading a pupil by the hand or 
arm, ushering a pupil away by placing a hand in the centre of the 
back;  

 
7.3 In more extreme circumstances, using appropriate restrictive holds, 

which require specific expertise or training. 
 
7.4  Should an injury occur as a result of an incident at school, immediate 

steps will be taken to secure appropriate medical attention.  This will be 
reported and recorded in accordance with Blaenau Gwent policy. 

 
 
 
8.0 Recording and Reporting Incidents 
 
8.1 All incidents that result in restraint (where a child has to be held) will be 

recorded both in the school’s ‘Bound and Numbered Book’ and in detail 
using the Serious Incident Reporting Form. 

 
8.2 If a Positive Handling Plan is in place, then a record of the incident will 

also be recorded and the Positive Handling Plan reviewed accordingly. 
 
8.3 The member of staff concerned will report the matter verbally to the 

Head or a senior member of staff as soon as possible.  The incident will 
be recorded by staff at the earliest opportunity and always within 24 
hours. 

 
8.4 Staff may wish to seek advice from a senior colleague or their 

professional association when compiling a report.  A written report 
should be completed within 24 hours of the incident's occurrence, and 
should be signed and dated, and provided to a designated person.   

 
8.5 Other witnesses to the incident, staff, pupils, should also complete 

witness accounts with 24 hours (this would usually be in the case of a 
serious incident). These will be signed and dated and provided to a 
designated person. 

 
8.6 The Head or his/her representative will tell parent/carers about the 

incident by the end of the school day.  However, if parent/carers cannot 
be reached a letter will be sent to inform them of the incident and offer 
them the opportunity to discuss the matter.  

 
8.7 A copy of the Serious Incident Reporting Form will be placed in the 

pupil's file. 
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8.8 The Bound and Numbered Book will be reviewed by the Headteacher 
and relevant staff to consider control measures and possible training or 
further training needs etc. 
 

8.9 Reporting to Governors 
 

The WG guidance document Safe and Effective Intervention  (March 
2013) states that monitoring information should be reported on a 
regular basis to school governors. This information should include: 

 number of restraints 

 training needs 

 any significant issues involving restraint.  
 
This information should be included in the Headteacher’s report to the 
Governing Body. 

 
  
9.0 Debriefing Following Serious Incident 

 
9.1 Pupils and members of staff will be checked for any sign of injury and 

first aid will be administered if required.  
 

9.2 The child must also be given the opportunity to debrief in a manner 
suited to his/her individual needs. The debrief must be undertaken with 
the child at a time when the child is able to listen, wherever possible 
within 48 hours of the incident. The debrief should be done wherever 
possible with a member of staff not involved in the restrictive physical 
intervention. The purpose of this is to provide opportunity for the child 
to express their own views of the incident and raise any concerns.  

 
9.3 If a serious incident has occurred, this will be dealt with by a senior 

member of staff in accordance with the school’s behaviour policy.  
 
9.4 The child may wish to make a complaint following an incident or discuss 

the incident further with a member of staff, parent/carer or Independent 
Person. If a complaint is made the complaints procedure must be 
followed. 

 
9.5 All members of staff involved will be allowed a period to debrief and 

recover from the incident.  This may involve access to external support.  
A senior member of staff will provide support to the member of staff 
involved. 
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10.0     Planning for Incidents and meeting training needs 
 
10.1 If the school is aware that a pupil is likely to require physical intervention 

on more than one occasion in a term the school will plan how to respond 
in line with protocols and guidance.  This will include full discussion with 
parent/carers to ensure they are clear about what specific action the 
school might need to take and obtaining medical advice if the child has 
any specific health needs.  A risk assessment and a positive handling 
plan will be drawn up. 

 
10.2 In cases where it is known by the school that a pupil is likely to require 

physical intervention, appropriate training will be provided. 
 
 
 
11.0 Complaints 
 
11.1 This policy is in accordance with the ‘Safe and Effective Intervention – 

Use of Reasonable Force and Searching for Weapons WG Guidance 
Document 097/2013’ and Section 93 of the Education and Inspections 
Act 2006.  

 
11.2 All complaints will be dealt with in line with the schools agreed policy 

and procedure.  
 
 
 
12.0   Review 
 
12.1 This policy will be regularly monitored by the Head and reviewed and 

updated annually. 
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Appendix 1 
 

Risk Assessment of Challenging Behaviour 

 
School: NC Year group: 

Pupil name: DoB: 

Completed  by            ON 

Hobbies/interests 
 
 

Health/medical considerations 
 
 

 
Behaviour Who is at risk  

S-self P-other pupils 
A-adults V – Visitors, 
supply staff 

Risk Factor – High, 
Medium or Low 
(consider likelihood 
and severity) 

Verbal aggression   

Physical aggression    

Scratching/ spitting/ biting   

Hair pulling   

Pushing / Pulling    

Damage to property   

Running from immediate environment   

Running off site   

Refusal to co-operate   

Throwing classroom equipment   

Refusal to move   

Other (please specify)   

   

   

   

   

   

 
Environmental factors influencing likelihood of behaviour occurring      Tick if applicable  

Transition times  

Periods of unstructured activity  

Availability of potentially hazardous equipment  

Times of increased pressure - school eg assessment  

                                              - home factors  

Working in close proximity to others  

Particular pupils / adults – specify  
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Proactive measures to prevent occurrence of behaviour In place Activate 

Ignore negative behaviour whenever possible   

Emphasis on ensuring child’s understanding of instructions- rephrase 
/reiterate if necessary 

  

Breaking down of task into smaller targets with staged praise/ 
reassurance 

  

Adapt seating plans to ensure provision of good role models   

Establishment of a reward system for pupil to manage   

Provision of frequent change of task / reward mechanism   

Providing regular positive feedback to pupil-  end of session end of am            
end of day 

  

Adapting curriculum arrangements to ensure appropriate challenge to 
pupil’s needs 

  

Provision of adult support at difficult times   

Allocate role of responsibility to child to be undertaken at trigger 
points(specify) 

  

Reactive strategies to respond to early warning signs of escalation In place Activate 

Praise partial compliance   

Stage 1 and 2 of Discipline Plan- distract/ reassure/remind of instruction/ 
expectation 

  

Stages 2 and 3 of plan- repeat instruction, give choice with consequence 
set out 

  

Divert to alternative activity- (specify)   

Signal need for intervention to other adult- verbal or card system   

Withdraw to allow time and space to pre- determined spot in room    
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Challenging Behaviour Risk Assessment Summary Sheet 
 

 
Pupil:                                              Yr:  
 
Date established:  
By: (Staff names and signatures) 
       

---------------------------------------------------------------------------------------------- 
 
----------------------------------------------------------------------------------------------                     
 
----------------------------------------------------------------------------------------------- 
 
----------------------------------------------------------------------------------------------- 
 

Behaviour 
causing 
concern 
 

Where 
/When is 
behaviour 
shown? 

Risk factor 
 

Key proactive 
measures 

Key reactive 
measures 

Action -by 
whom 
By when 

      

      

      

      

 
 
Review date set:  

 
This assessment needs to be distributed to all appropriate members of staff involved 
with this pupil. 
 
School may wish to keep a record of to whom and when this information was 
circulated. 
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Appendix 2 
 

Positive Handling Plan 

 
School: NC Year group: 

Pupil name: DoB: 

Positives- 
What is the pupil good at and what do 
they like doing? 
 

Triggers- 
What situations have led to 
problems in the past? 

Successful approaches- 
What proactive interventions 
have been effective in 
preventing the pupil’s anxiety 
rising? 
 
 

Health/medical considerations that should be taken into account before physically intervening: 
 
 

Describe any modifications to the environment or client routines that can be implemented to prevent 
anxieties rising? 
 
 
 

Topography of Behaviour: (Describe what the behaviour looks / sounds like?)  

Stage of crisis. What does the behaviour look 
like? 

What should the 
adult try? (or 
avoid?)  

Anything else? 

Stage 1 – Anxiety 
behaviours. 
 
 
 
 
 

 
 
 
 

  
 
 
 
 

Stage 2 – Defensive 
behaviours. 
 
 
 
 
 

 
 

 

  
 
 
 
 
 

Stage 3 – Crisis 
behaviours. 

  
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 

Preferred Supportive & Intervention Strategies (Other ways of C.A.L.M.ing such behaviours - 
strategies that, where and when possible, should be attempted before positive handling techniques are 
used)  
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Expected Practice 

Strategy What does the practice look like? 

Firm clear directions  

C.A.L.M. talking/stance  

Summoning Assistance  

Verbal/Symbolic guidance  

Limited Choices  

Reminders of consequences  

Distraction  

Diversion  

Humour  

Describe any additional strategies that have worked in the past or should be avoided. 

Strategy Try Avoid What does the practice look like? 

Negotiation    

Reassurance    

Planned ignoring    

Contingent touch    

Take up time    

Withdrawal offered    

Withdrawal directed    

Change of face    

Success reminders    

Others    

    

Preferred physical intervention approach for dealing with incidents 

Potential incident (see risk 
assessment) 

Specific location 
Preferred Physical intervention 
Strategy 

   

   

Praise Points / Strengths: (Areas that can be developed and built upon) Please state at least 3 ‘bridge 
builders’.  
1:  
 
2:  
 
3: 
 

D- DEBRIEFING  arrangements  
Recording and notifications required – Bound and numbered book, Serious Incident Report Form sent to 
LA, Parent/carers informed – how? 
Staff member with whom the client has a good relationship: 

 
 

Please print: Please sign:  

Headteacher:  

Class teacher or ALNCo:  

Parent/Guardian:   

Date:  ___ / ___ / ______  Review Date:  ___ / ___ / ______  
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Appendix 3 
 

Serious Incident Reporting Form – Form R 
 
 
 

SECTION A – Basic Data 

School: 
 

Name of pupil:    D.O.B.    Age:  
 

Full names of staff involved: 
 
 

Date of incident:      Location of incident:   
 
Time:                  Duration of incident:    Minutes                   
 

Full names of staff /pupil who witnessed the incident: 
 
 
 

SECTION B - Reason for Intervention (Please tick 
appropriate) 

Risk of personal injury to pupil  

Risk of injury to another person  

Risk of significant damage to property  

Compromising good order and discipline  

At risk of committing criminal offence  

SECTION C - Details of Incident 
 

Antecedents: (Where did incident start, what was happening at the time?) 
 
 
 
 

De-escalation: Please tick all used  
Humour  Verbal advice and support  Firm clear directions  Negotiation  Limited 
choices  Distraction  Diversion  Reassurance  Planned ignoring  Contingent 
touch  Calm talking  Patience  Withdrawal offered  Withdrawal directed  Swap 
adult  Reminders about consequences  Success reminders  
 

Description of Incident 
 
 
 
 
 
  

SECTION D: Method of Physical Intervention 

How was the pupil held? 
 
 

How long did the pupil need to be held?       Minutes 

Has the pupil been physically restrained before?     Yes / No 
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How many times at your school? 

How effective was the intervention?  
 
 

How was the intervention in the best interest of the young person?  
 
 

SECTION E:   Outcome of incident 

Was anybody injured?                Yes / No 
(Please give details (nature of injuries, treatment required) 
 
 
 

Response and view of pupil 
 
 
 

Does pupil have a behaviour programme    Yes / No 
Do any changes need to be made      Yes / No 
If yes please specify 
 
 

How was the incident resolved and what were the consequences? 
 
 
 

SECTION F: - Follow up action 

Do other agencies need to be contacted?    Yes / No 
If yes please specify who and with what aim. 

Parent/carer informed by  Direct Contact   Letter   Telephone   

Follow up support/interview for Pupil  Staff   

SECTION G:   Additional comments 

Form completed by:        (Print)   (Signed) 
  
Date:                       Designation: 
 

Head Teachers signature:    Date: 
 

Countersigned by: 
Role:        
Signature: 
Names (please print):  
Date: 
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Appendix 4 Accident Form 

 

COUNTY BOROUGH OF BLAENAU GWENT 
 

ACCIDENT/INCIDENT REPORT FORM 

Please ensure all sections are completed 

INJURED PERSON 

Name: ______________________________________________ Age: ________   
 

Home Address:__________________________________  Postcode:__________ 

 

Home Telephone: _______________________________________ 
 
Employee            Agency Worker          Trainee            Contractor             
 
Member of public 
 

Occupation (if employee):_________________________________________ 
 

Department: _______________________  Section / School: ________________ 
 
 

ACCIDENT DETAILS 

Location of Accident: 
___________________________________________________________ 
 
_______________________ Postcode: __________________________ 
 

Day: ______________  Date: ____________________  Time: 
__________________ 
 

Type of Injury:  (E.G. Cut to Head).  
________________________________________________ 
 

What Happened?:  
 

__________________________________________________________________ 
 

__________________________________________________________________ 
 
__________________________________________________________________ 
 
Signature of Injured Person: ___________________________  Date: _________ 
(If Possible) 
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WITNESS 
Name: ______________________________  Occupation: _________________ 
 

Address: 
________________________________________________________________ 
 

 
Did Witness actually see the accident?:                    YES                              NO 
 

If No, How was witness made aware of the accident?: 
_________________________________________________________________ 
 

Signature of Witness: ___________________________  Date: _______________ 
 
 

SUPERVISOR / MANAGER / HEAD TEACHER ETC 

 
Was treatment given: On Site          Hospital           Doctors            None            
Not Known 
 

Comments: 
_________________________________________________________________ 
 
__________________________________________________________________________________________________ 
 

Supervisors signature: __________________________  Date: __________ 

 
 

WARNING:  False / Misleading Information may Result in Disciplinary Action. This form to be 
returned immediately to:  

 Safety Section, Civic Centre, Ebbw Vale, Gwent. NP23 6XB.  Tel:  01495 355230 
 

 

 

 

 

 

 

---------------------------------End of sample school policy--------------------------------- 
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Executive Committee and Council only 
Date signed off by the Monitoring Officer: N/A 
Date signed off by the Section 151 Officer: N/A  

 

 
 

Committee:  People Scrutiny Committee 

Date of meeting: 
 

19th September 2022 

Report Subject: 
 

Forward Work Programme: 18th October 2022 

Portfolio Holder: 
 

Cllr Sue Edmunds, Executive Member People and 
Education 

Cllr Haydn Trollope, Executive Member People and 
Social Services 

Report Submitted by: Scrutiny and Democratic Officer 

 

Reporting Pathway 
Directorate 

Management 
Team 

Corporate 
Leadership 

Team 

Portfolio 
Holder / 

Chair 

Audit 
Committee 

Democratic 
Services 

Committee 

Scrutiny 
Committee 

Executive 
Committee 

Council Other 
(please 
state) 

x x 9.9.22   19.09.22    

 

1. Purpose of the Report 
1.1 To present to Members the People Scrutiny Committee Forward Work 

Programme for the Meeting on 18th October 2022 for discussion and 
agreement. 
 

2. Scope and Background 
2.1 
 
 
 
2.2 
 
 
 
2.3 
 
 
2.4 
 
 
 
 
 
 
2.5 

The Scrutiny Work Programmes are key aspects of the Council’s planning 
and governance arrangements and support the requirements of the 
Constitution. 
 
The topics set out in the Forward Work Programme link to the strategic work 
of the Council as identified by the Council’s revised Corporate Plan, 
corporate documents and supporting business plans.  
 
Effective work programmes are essential to ensure that the work of scrutiny 
makes a positive impact upon the Council’s delivery of services. 
 
The Committee’s Forward Work Programme was agreed in September 
2022, recognising the fluidity of the document to enable the Committee to 
respond to urgent and emerging issues, and included timescales when 
reports will be considered by the Committee.  The work programme is 
managed and implemented by the Scrutiny and Democratic Officer under 
the direction of the Chair and Committee.     
 
The forward work programme for the forthcoming meeting will be presented 
to Committee on a 6 weekly cycle in order that Members can consider the 
programme of work; request information is included within the reports, as 
appropriate and / or make amendments to the work programme. 
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3. Options for Recommendation  
3.1 
 
 
 
 
 
 
 
3.2 

Option 1: The Scrutiny Committee consider the Forward Work Programme 
for the meeting 18th October 2022, and  

 Make any amendments to the topics scheduled for the meetings; 

 Suggest any additional invitees that the committee requires to fully 
consider the reports; and 

 Request any additional information to be included with regards to the 
topics to be discussed. 

 
Option 2: The Scrutiny Committee agree the Forward Programme for the 
meeting 18th October 2022, as presented. 
 

 Background Documents /Electronic Links  

 Appendix 1 – Forward Work Programme – Meeting on 18th October 2022 
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People Scrutiny Committee 
Forward Work Programme 

 
 

Dates  Scrutiny Topic Purpose  Lead Officer Executive / 
Council  

Tuesday 
18th October 
2022 

Safeguarding 

Performance reporting 

Performance Monitoring 

To provide members with Corporate, Children’s and Adult 
Safeguarding Performance. 

Lynn Phillips 
Tanya Evans 

Executive - 
26.10.22  
 
 

Improving Schools 
Programme 

Performance Monitoring 
To provide Members with an update on any inspection 
report findings (when available) and progress within 
schools that are causing concern or subject to Council 
intervention. 

Luisa Munro-
Morris 

Executive – 
26.10.22 
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